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Assignment 1: Microteach Assignment
Part B (i) 
In this assignment I will be looking at the different elements required when planning a lesson and the reasons why I have used certain resources within my scheme of work. I have taken into account Successful Futures (Donaldson, 2015) and planned my scheme of work accordingly and therefore offer opportunities to design cross-curricular tasks and develop a wider range of skills that can be used in other subjects. I will also be looking at different learning styles and how to challenge each individual learner.
There are many things I have had to incorporate and give thought to whilst designing my scheme of work and lesson plan to cover the overall theme of weather. Firstly, I looked at Geography in the National Curriculum for Wales (Welsh Assembly Government, 2008) to have a better understanding of what is expected from pupils during KS3. The curriculum appears to place an emphasis on the importance of place, both locally and around the world and therefore I have carried this theme throughout my scheme of work. I have decided to put the main focus of my microteach lesson on Wales, given that Cwricwlwm Cwmreig recognised different elements that could benefit learners through learning about their country, one being ‘a sense of belonging’ (Estyn, 2006). I will plan on using a map of Wales, where learners will have the opportunity to find and plot certain locations around the country, which is needed to meet one of the learning objectives. Then learners will have the opportunity to plot the synoptic weather on the maps which, again, will be one of the main skills that is essential to meet another lesson objective. I have included a research lesson on extreme weather events in my scheme of work to allow my learners the opportunity to access the Internet and build their digital competency skills in relation to the Digital Competence Framework (Welsh Government, 2015).
Bassett et al. (2013) expressed that the main objective of a scheme of work should aid the learners in developing their skills and knowledge in a progressive manner and, to achieve this, the student teacher should be asking themselves a series of questions when creating each individual lesson plan. Elements that could be considered include: the learners’ prior knowledge, what resources would be suitable, and how the teacher can assess the learning that is taking place. However, Gardner (2016) implied that a number of geography teachers do not always plan appropriately. Instead, student teachers entering the field acquire plans and resources from experienced teachers, rather than evaluating and adapting the scheme of work to address the needs of their current specific classes. In my lesson I have created my own resources and used current articles to keep the scheme of work relevant and engaging for my learners. The order of my scheme of work is fundamental in providing the steps each individual needs to achieve the desired outcome of each lesson. However, Hattie (2012) unlike Gardner, appears to lean more towards collaborative planning as he believes the greater number of teachers involved in the input of a scheme of work can have a better overall perception and evaluation of what is needed to achieve a certain outcome.
	One element I want to focus on is challenging each individual learner. Vygotsky (1978, cited in Wiliam, 2016) highlighted the idea that learners achieve the most when in the ‘zone of proximal development’. This is the transition between what an individual already knows and is comfortable with, to the next stage of model which stimulates the learning process without overloading the learner which would be counterproductive to the next stage of learning. Similarly, Allison and Tharby (2015) demonstrated a likewise model which suggests that teachers should aim to push learners past what they are clearly comfortable with to the ‘struggle zone’. However, they also recognise that individuals can be pushed too far and, if the task is not accessible, learning will not take place once they have entered the said ‘panic zone’. Therefore, it seems that the correct amount of challenge will be most beneficial to the learner; however, in practice this could be difficult to judge, unless you know the individuals’ needs and capabilities. In light of this I have decided to pull aspects from the KS4 GCSE specification (WJEC, 2016) from Core Theme 5, to focus on a deeper engagement of what is expected from the learners in their upcoming KS4 assessments. Bloom (1956, cited in Zwozdiak-Myers and Capel, 2013) suggests a theory that questioning can be categorised into six stages of difficulty and accessibility, one of which – ‘Application’ - I aim to reach in my lesson. For this to work, I understand it is requisite to build on the previous stages of his taxonomy and enable the learners to use this newly developed knowledge, so that they feel comfortable in applying it to another similar setting. To demonstrate this, I have planned on using weather scenarios in my plenary. The learners must both listen to and draw the synoptic weather symbol that relates to each scenario, and to access this they must use their prior knowledge from another perspective. There are other factors that also need to be considered when challenging an individual to achieve their potential. Indeed, Dweck (2012) perceives that a learner’s mindset can be one of the greatest hurdles that one has to overcome. She implies that having a ‘fixed mindset’ can be detrimental to a learner, because if they do not believe they cannot achieve something, it is likely that they will not achieve it. She recognises the importance of teachers helping change their learners’ mindsets from a ‘fixed mindset’ to a ‘growth mindset’, as it can be extremely valuable. Dweck notes that this will bring to each individual’s attention that they can achieve their goals, providing that they find the motivation to work hard. It is essential that I take this into account when delivering my lesson, as I endeavour to push my learners to achieve what they are capable of, without pushing them into a state that is overwhelming and unmanageable.
Whilst planning this scheme of work I wanted to ensure that my lessons were suitable for a mixed ability KS3 class. To attain this, I explored differentiation within the classroom and how it could benefit the learners, along with the idea of different learning styles and how these could promote further learning opportunities. One area of thought suggests it could be more constructive to take the whole scheme of work into account when planning for different learning styles, rather than focusing on each lesson individually and how to provide for each specific learning style within that lesson (Bills & Brooks, 2007). This is due to the theory that it can be counterproductive trying to plan for a number of styles within a single lesson, as it could affect the overall flow of said lesson. I aim to use one of the most common strategies of differentiation suggested in this theory: ‘differentiation by resource’. The main focus of my lesson will include three differentiated worksheets suitable for a range of learners: one with enough scaffolding to support a lower-ability learner; another with less scaffolding but enough for the majority of the class to access; and a final worksheet with no scaffolding that the higher-ability learners will be able to use prior knowledge and other resources, such as their devices or atlases to locate areas. This form of differentiation helps challenge the mixed ability class and should allow learners to reach the expected outcome in a similar timeframe. In contrast to this, Allison and Tharby (2015) recognise that it is not realistic to plan for each individual learner, and it is not feasible to produce a variety of levelled resources for every single lesson. In relation to the views on learning styles explored by Bills and Brooks within Preparing to Teach in Secondary Schools (Bills and Brooks, 2007), later developments show that schools focusing their energy on bettering learners’ academic achievement through finding the most suitable direction for each learners’ learning style can actually be a waste of valuable time (William, 2016). However, he appears to be optimistic that a method of researching learning styles may become apparent and more efficient in the near future.
	In conclusion, I hope to carry out my planned lesson as purposefully as possible to benefit each individual learner. I will strive to challenge each pupil whilst taking into account their learning styles when applicable. I aim to bring focus and include important professional document teachings when delivering my lesson. 























Part B (ii) 
The next section of my brief outlines and reflects my microteach lesson. I will be reviewing aspects of the lesson that I originally focused on during the planning stage and the creation of my scheme of work, such as differentiation and assessment. Since my first school placement began, I have also observed elements of teaching that I would not have accounted for in my microteach lesson, for example, classroom behaviour. Having had the opportunity to have taught in a realistic setting since my microteach lesson, I will be reflecting on it from a different perspective. 
One important aspect I could have utilised further in my scheme of work was the Literacy and Numeracy Framework. The Welsh Government (2013) have highlighted that numeracy is a fundamental skill that all learners should have the opportunity to develop across the curriculum in all subjects. This has been made clearer to me since starting my first teaching experience. In my current placement, I have had a formal meeting to stress the importance of promoting numeracy in the school which is also evident in their policy documents. The school’s numeracy framework demonstrated that geography covers a lot of the framework elements in comparison to other subjects with regards to numeracy. In reflection, I could have included more numeracy into my scheme of work as there was an array of opportunities to focus on important KS3 elements, especially data collection. For this I could have included rainfall graphs or even climate graphs, which would have been challenging and relevant to my scheme of work. In terms of literacy, I believe my scheme of work covers a number of key areas stated in the Literacy and Numeracy Framework (Welsh Government, 2013). This includes practicing oracy tasks, for example the air masses role-play lesson which provides learners with the opportunity to analyse the language they will use to take on different weather personas. I also included a lesson on extreme weather events where learners are expected to read a number of articles and develop skills such as scanning and skim reading to find relevant information. Estyn (2014) lean towards schools using and developing the framework and have reported that they have witnessed improvements in a local Swansea secondary school when carrying it across the curriculum. Similarly, my current placement heavily a emphasises the importance of building on individual’s literacy and numeracy skills, as they are currently on average below other schools in the county. 
	Behaviour and classroom management is another aspect to consider in this reflection. Originally it was not something I accounted for when planning my lesson as I knew I would be teaching in an artificial environment that could not be compared to a real KS3 classroom. However, having witnessed first-hand, and the limited time I have had spent in front of the class, it is evident that classroom management is a major factor in determining whether effective learning will take place during the lesson. Rogers (2011) draws attention to managing pupils’ responses to questions, establishing rules which are fair to all learners. This provides an even playing field for everyone in the class, and also displays efficient classroom management skills. He appears to favour a ‘hands up’ approach, as this not only promotes fairness, but also gives the teacher control. Situations occurred during my first teaching placement, where learners had called out answers to questions, or had even talked over another learner that has been chosen to answer the question, and due to this, the rest of the class cannot hear the answer and had therefore been prevented from learning opportunities. A strategy I could try when this occurs has been demonstrated by Bentham (2006) who acknowledges that the individual as a person should be separated from their behaviour. When the learner talks out of turn and shouts out the answer, it is vital to praise their efforts, but also remind them that they have to conform to classroom rules, so everybody has the chance to participate in the lesson.
	Furthermore, effective questioning within the classroom is essential for engaging the learners within the lesson. Contrastingly, improper use of questioning can lead to confusion amongst pupils and can veer them away from the lesson objective (Zwozdiak-Myers and Capel, 2013). Even though it is beneficial to prepare and give thought to the range of questions used in lessons, it is crucial that the teacher remains flexible based on the responses of the class. Skinner (2010) explores both the benefits and drawbacks of using closed and open questions. Although it is vital to use closed questions, for example, to ensure learners have understood instructions, or to assess if they know a specific piece of information. However, to allow learners to truly express their opinions and develop cognitive abilities, the teacher must use ‘higher-level’ questioning. Open questions are a good example of this, as there is not one correct answer and it gives individuals an opportunity to elaborate their ideas further. When reflecting upon my microteach lesson, I have noted that this is something I will work to improve on. I noticed that some learners needed scaffolding and a possible demonstration before attempting the main activity. If I had used effective questioning to ensure learners knew what was expected from them, perhaps there would have been less confusion during the activity. I will experiment with different questioning techniques in future lessons within my current placement, with an aim to firstly consolidate learning, and secondly, to reach ‘higher level’ thinking within the classroom.
	In order to establish if learning has taken place assessment is key. Dixon and Worrell (2016) have created a table which categorises methods of formative and summative assessment. Summative assessment is a part of academic life and although it occurs less frequently, all pupils will sit exams or tests at some point during their education. Nonetheless, formative assessment should be part of every lesson as it shows where the learner is now, and the teacher can work towards helping them reach the next stage. One method of formative assessment that I would like to experiment with would be the use of ‘exit tickets’ (Cornelius, 2013). This idea allows the teacher to assess the learning that has occurred during the lesson from the pupils’ perspective and this information can be utilised for future planning. However, assessment for learning has been considered by Christodoulou (2016) as being ineffective in the majority of schools. She alludes to the fact that government involvement in assessment leans too strongly towards summative assessment, even though the aim of the policy was to promote assessment for learning, for example, formative assessment. In result, the stress fixed on assessment appears to have been detrimental and Christodoulou implies that this led to the deterioration of assessment for learning. The plenary I used in my microteach lesson was useful in assessing whether the learners had understood the previous tasks and the learning objective. I could easily see from the task, which pupils had understood how to construct and apply synoptic weather symbols and those that perhaps needed more time and support to achieve the lesson objective.
	When evaluating my microteach lesson and through further reading I have discovered differentiation by scaffolding and resources may not always be appropriate in a mixed ability classroom. Ireson and Hallam (2001) perceive learners to be socially aware of their academic capabilities in comparison to their peers. Learners appear to know that their fellow students have the ability to perform at levels more advanced than their own. This can be demotivating to an individual as, in general, we have competitive tendencies and often compare ourselves to others not only academically but in day to day life. By using the three differentiated worksheets in my microteach lesson, individual learners would have been aware that they had received either more or less scaffolding than their peers. This could have had a negative effect on the learner’s confidence and alternatively, I could have attempted different methods of differentiation, for example, differentiation by outcome. In contrast, Tomlinson (1999) suggests that differentiation, if used appropriately, is vital in the development of an individual in an academic setting. She claims that it is not realistic that every learner is the same and must be catered for accordingly. It is important to remember that if a learner cannot access the work set, they will not be able to advance to the next stage. As a result, it can sometimes be more beneficial to provide the learner with essential scaffolding to aid them in achieving a level of work to the best of their ability. In reflection, my first placement school has demonstrated the importance of differentiating and scaffolding for specific classes and learners, for example, an EAL pupil might need some extra support in the form of key words. Without this form of differentiation taking place, the individual may not be able to even approach the set work which may also lead to demotivation and a sense of insecurity within the learning environment.
	One interesting theory I would like to use within the classroom is active learning highlighted by Lowe (2013). Active learning is a strategy that a teacher can use to empower the learner in giving more responsibility to carry out a set task. It is a method that can be used to engage a number of different style learners by allowing them to contribute to activities through ‘doing’, and to consolidate their learning by reflecting on what they have done to complete that task. It can enable the teacher to encourage learners to work with their peers to reach the expected outcome. In my microteach lesson, I wanted to experiment with different learning styles. The first task I set, which was to match synoptic weather cards, was a task that learners could complete in groups and use their combined prior knowledge to match as many cards as possible. For the second task learners had to work in pairs and listen to one another to achieve the expected outcome, developing their communicative and collaboration skills as a result. In the plenary, learners were expected to use the knowledge they had gained through the prior activities to work individually when listening to the scenarios and apply their knowledge. Similarly, Wiliam (2016) alludes to the idea of teachers benefitting in a likewise manner. He implies that teachers can actually profit from working together and collaborating. He recognises that although teachers must work individually at times, if they work together and share ideas or to overcome any issues, they can make judgements that they would not have typically reached on their own. This can directly reflect back to active learning in the classroom as with greater involvement from a number of learners will often produce a more varied and accurate response.
	Subsequently, even though the microteach lesson gave me an insight into planning and delivering a lesson, there were still many elements that I had not considered. In comparison, my first school placement has taught me there is much more I endeavour to account for when planning a lesson, especially to engage a range of different learners.
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