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AI Acknowledgement
I acknowledge the use of ChatGPT (https://chatgpt.com/ ) on 15th May 2025 to support my research using the prompt(s): 
1. Who supports Play, Meaningful PE, Social and Emotional Learning, Outdoor Learning and Creative Activities 
2. Who disagrees with Play, Meaningful PE, Social and Emotional Learning, Outdoor Learning and Creative Activities
JOURNAL - including overview of theoretical frameworks and experience of application.
	Targets:
	Ways I have addressed the targets within this assignment:

	Refine your referencing skills (when referencing journal articles in the reference list - place title of paper in single quotes - p.9 Referencing Handbook).
	I have applied consistent Harvard-style referencing throughout the assignment.


	Avoid using contractions in academic work.
	I have avoided the use of contractions to maintain formal academic tone. I ensured to review and edit my writing to replace contractions with full forms

	Continue to develop your criticality skills by engaging more deeply with conflicting perspectives and theoretical aspects.
	I have engaged with a range of academic sources offering different viewpoints and critically examined both the strengths and limitations of my chosen methods.



Whole-school wellbeing involves a holistic approach that prioritises the physical, mental, emotional, and social wellbeing of everyone in the school community, including students, staff, and families. Research consistently shows that schools adopting a whole-school approach to wellbeing create environments where individuals feel safe, supported, and ready to learn (Department for Education, 2015). A strong culture of wellbeing enhances both student learning and emotional development as well as contributing to staff retention and long-term community trust (OECD, 2021). Public Health England (2015) suggests engagement with families, and the wider community is essential for lasting wellbeing outcomes. 
This journal aims to explore how different aspects of wellbeing are addressed within school setting, reflecting on current strategies and identifying areas for growth. Drawing on key themes from module sessions such as Play, Meaningful P.E., Social and Emotional Learning (SEL), Forest Schools, and Wellbeing through Stitching. This analysis will assess the effectiveness of our wellbeing practices and propose realistic, evidence-based improvements. The objective is to support the development of a more inclusive school culture, grounded in both research and lived experience (EEF, 2021).
Health and wellbeing in schools focuses on supporting both students and staff through mental health resources, physical activity, and creating a safe, inclusive environment. Durlak et al. (2011) suggests initiatives like counselling services, SEL programs, and regular physical activity promote overall health. A positive school culture encourages open discussions about mental health, while anti-bullying programs and diversity celebrations encourage inclusivity (UNICEF, 2018). Skaalvik and Skaalvik (2017) emphasis that staff wellbeing is supported through professional development, manageable workloads, and strong collaboration with families. Holistic initiatives, such as Forest Schools and creative activities, also play a key role in encouraging resilience and emotional growth. 
During my time on PTE, I attended a community school located in a rural area in Southwest Wales. Within this journal the school will be addressed as “School X” to adhere to ethical guidelines (BERA, 2024). The school has a strong emphasis on academic achievement, however, wellbeing is viewed as just as significant to student success. School X follows the principles of the Healthy Schools Programme to promote the physical, emotional, and social wellbeing of students and staff through a whole-school approach. In line with Department for Education (2015) guidance, they aim to create a supportive environment where health education is embedded across the curriculum and reinforced through consistent practices, such as nutritious school meals, mental health workshops, and structured physical activity.
Play is a vital component of children's development and wellbeing, yet Peter Gray (2013) argues in many school settings, particularly at the upper primary and secondary level it is undervalued or limited to structured physical education. Though, Play is recognised for supporting physical health, it further assists cognitive, social, and emotional development, aiding children to develop creativity, resilience, and problem-solving skills (UNICEF, 2018). In School X, opportunities for unstructured or imaginative play are limited, particularly beyond Foundation Learning. Although break times provide some freedom, they are often short which can restrict children's autonomy. Embedding more child-led play within the school day can create a developmental growth environment, aligning with the UN's recognition of play as a basic right (International Play Association, 2014). While initiatives like active play zones and equipment provision have increased engagement (Play England, 2016) play is still often viewed as optional rather than a core element of learning and wellbeing, despite its recognised developmental value (Department for Education, 2015).
Meaningful Physical Education (PE) is a pedagogical approach that prioritises personal relevance, inclusion, and student voice in physical activity. Based on the work of Beni, Fletcher, and Ní Chróinín (2017), it promotes experiences that help children find value and meaning in physical education beyond performance and competition. In my experience teaching PE, I have observed that while some learners thrive in structured games, others become disengaged or anxious, especially those with lower confidence or skill levels. Hardy and Jones (2016) explore the relationship between mental health and physical activity. They express that participation in physical activities can promote positive psychological wellbeing by improving self-esteem, encouraging social connections, and enhancing personal empowerment. Meaningful PE encourages personal goal setting in an environment that allows and enjoyment, enhancing engagement and wellbeing. Kirk (2010) discusses the importance of designing PE experiences that prioritise enjoyment, builds confidence, and promotes overall development. This approach shifts the emphasis from purely performance-driven outcomes to more inclusive, student-centred methods that cater to the individual needs and interests of learners. However, Bailey (2006) argues that while student-centred approaches can enhance engagement and enjoyment, there is still value in competitive sports. Bailey cautions overemphasising enjoyment, and inclusivity might undermine the development of these important skills.
Social and Emotional Learning (SEL) is an approach that focuses on developing key emotional and social skills in learners. It is widely regarded as a beneficial practice that supports students' academic performance, mental health, and overall wellbeing. However, there are some critiques regarding its implementation and effectiveness in certain educational contexts. Research by Durlak (2011) shows that SEL programs have a positive impact on students' academic performance, mental health, and social skills by improving their ability to manage emotions, set goals, and build relationships. Mindfulness activities integrated into SEL programs have been shown to improve emotional regulation and reduce stress (Zins et al., 2004). A critical view can be presented by Elias et al. (1997) who express that while SEL can lead to long-term positive outcomes, the short-term impact on academic achievement is uncertain, especially in environments where academic pressures are high. CASEL (2020) emphasises that SEL is most effective when implemented as a whole-school community approach, in which adults' model SEL skills to ensure families are engaged. CASEL argue that isolated lessons are not as influential. According to Humphrey (2013) SEL can become minimal if schools do not provide adequate teacher training, it is key to have strategic planning and resources to ensure learning is meaningful. 
Outdoor learning, particularly through the Forest School approach, is increasingly recognised as a powerful method for supporting children’s holistic development. Forest Schools offer regular, child-led learning experiences in natural environments, encouraging independence, problem-solving, and emotional resilience (Knight, 2016). Children often display greater enthusiasm, creativity, and cooperation outdoors compared to classroom settings, especially those who struggle with traditional academic tasks. The natural environment reduces stress and promotes wellbeing, aligning with research that links outdoor learning to improved mental health and engagement (Maynard & Waters, 2007). Leather (2018) argues that such programs can be resource-intensive, requiring trained staff, suitable natural spaces, and time that is often limited in a packed curriculum. Furthermore, without clear links to the curriculum, Forest School activities may be seen by some educators as a distraction from core academic learning. To be truly effective, outdoor learning must be intentionally designed to complement, classroom education, while ensuring fair and inclusive access for all learners. 
Creative activities such as art, music, stitching, and drama are increasingly recognised as valuable tools for supporting emotional expression, mental health, and overall wellbeing in school settings. Engaging in creative processes allows children to express thoughts and feelings they may struggle to verbalise, helping them to build self-awareness, confidence, and resilience (Davies et al., 2013). During my time on PTE, I observed creative sessions that encouraged quieter and more anxious students to thrive within the activities, showing increased participation and emotional openness. Evidence demonstrates that art-based interventions can reduce anxiety, support trauma recovery, and improve classroom relationships (Cree et al., 2022). However, while creative activities offer clear emotional benefits, they are sometimes excluded within the curriculum and viewed as non-essential rather than being embedded into whole-school wellbeing strategies (Hallam, 2010). Additionally, unless linked to reflective practice and broader wellbeing outcomes, these activities may not have a long-lasting impact on students' emotional development.
This journal highlights the importance of a whole-school approach to wellbeing that supports learners, staff, and families. Addressing physical, emotional, social, and mental health needs, schools can create spaces where both students and staff thrive. Research consistently emphasises the value of strategies such as Social and Emotional Learning, outdoor education, creative expression, and Meaningful PE in supporting holistic development. However, for these initiatives to be truly effective, they must be embedded across the curriculum and supported through collaboration with families and the wider community. Ultimately, prioritising wellbeing is a foundation for academic success, personal growth, and long-term resilience.
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