	Discuss a range of factors that influence children’s behaviour (both positively and negatively) in a learning environment. 
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[bookmark: _GoBack]“There can be a number of possible reasons or explanations for any behaviour and a number of possible responses or strategies.”   Bentham, S (2006)
Children’s behavioural difficulties can be categorised into pervasive disorders, disruptive disorders, and behaviour problems. Behavioural difficulties can be classified further by identifying if they are internal or external factors. Internal factors can be neurological challenges, including illness and development delays. External factors are the effect from a child’s physical environment, the place, and the people which they are living. Pervasive disorders are those that refer to genetic conditions such as Asperger's, Autism and Childhood Disintegrative disorder. Known to effect cognitive, social, emotion and behavioural development and growth, these are further defined as internal behaviour factors. Disruptive disorders such as ADHD and ODD are a genetic difficulty effecting the brain functioning but are also affected by the child's environment. Therefore, they are classified as internal and external factors of behaviour. Other anti-social behaviours such as bullying and low-level class disruption are behaviour problems that are learnt from the child’s environment and that is why they are external factors of behaviour. The Physiologist Pavlov’s early work, studying dog’s salivation process, lead him to his classical conditioning theory. When the dogs were fed (unconditional stimuli) they began to salivate (unconditional response), this was a natural response, not a learned response. When Pavlov added a bell (conditioned stimulus), the dogs began to salivate prior to the sight of the food (conditioned response). This unnatural response led Pavlov to state that the dogs had developed a learned behaviour. Alternatively, Skinners famous rat experiment, whereby the rats learnt that by pressing a lever led to the releasing of food. Then later, waiting for the light (stimulus) to go on before pressing the lever (response) to release the food. This type of conditioning is called “operant” as the rats acted or operated upon the stimulus in its environment. Skinner's theory of operant conditioning is based heavily on repetition and is used by many schools in their approach to behaviour management. In Bentham’s words “if you want to change a person’s behaviour then you need to change the consequences of their behaviour”. Rewarding a student's good behaviour with a positive points system, whilst logging bad behaviour with negative points is one way a school may be dealing with this issue. The students learn to continue with the good behaviour and receive the reward but cease the bad behaviour that is unrewarded. However, Skinner found in his experiments with animals that they responded far better to being rewarded for positive actions, rather than being punished for negative ones. Motivating behaviour by a punishment system is something that needs to be thoroughly thought through in education settings. Is it really the best way to engage students in 2021, now knowing and understanding more about behaviour than we have previously? 
Due to its complex and varied nature, ASD is one of the main factors effecting children's behaviour in schools today. The challenging behaviour displayed is not ASD itself but a complication of the lack of social communication skills leading to a build-up of frustration and an inability of how to communicate their feelings, or even identify. When a child displays what is seen as challenging behaviour it is important to consider what the child is trying to tell you. It is sometimes quite apparent that they may be frustrated at not understanding the work set or that they cannot cope with the level of noise within the room. Often children with ASD struggle to identify feelings, emotions and often pain. Unable to let you know if they are feeling ill, or pinpoint where they are feeling it, can lead to enormous distress and frustration leading to what is seen as challenging behaviour. The school environment places many demands on these students, testing their capacity of social communication and their flexibility in situations out of their control. The afore mentioned rewards and sanctions policy is something that can lead to frustration, as it is rarely an instant reward that can be seen by students, making it hard for students with ASD to process. There are many proactive strategies that can be put in place to remove things that may trigger unwanted behaviour. Clear, concise verbal instructions of what the student should do, rather than not what to do and removing any ambiguous language such as maybe. Visual timetables of the working week help with routines and planning for changes that may be happening, such as days out or school visitors. Implementing these strategies will help to alleviate confusion, anxiety and anger that leads to challenging behaviour. Implementing management strategies to address these behaviours and using interventions such as ELSA to help students understand, identify and communicate their feelings, will enable the student to feel less confused and frustrated. The use of social stories to communicate preferred behaviour is a favourable resource amongst ELSA’s and students alike, remembering that this must not be carried out whilst the challenging behaviour is occurring. The use of a time out card can be very effective, as the student is able to communicate to the class teacher that they are overwhelmed before unwanted behaviour is displayed and the student may remove themselves from the environment where external stimulation may be causing the distress. 
Ginott (1971 cited in Charles, 1996, p.62) highlighted the role of the teacher: 
I am the decisive element the classroom. It is my personal approach that controls the climate. It is my daily mood that makes the weather. As a teacher I possess tremendous power to make a child’s life miserable or joyous. I can humiliate or humour, hurt or heal. In all situations it is my response that decides whether a crisis will be escalated or de-escalated, and a child humanized or de-humanized.
It is with this in mind that we must acknowledge, in schools, that how we greet students has a fundamental impact on their subsequent behaviour and perspectives. If Mr Jones is always at the door to greet each individual student with a smile and enthusiasm about the lesson/subject, he is far more likely to have a positive response from students. Rather than Mrs Morris, who is sat at her desk, shouting for the students to hurry up and sit quietly, ready for the register to be called in silence, will have less of a positive behavioural response. For not only do teachers educate students about a particular subject, but they too are also unconsciously influencing students whether to like or dislike a subject. Teachers are salespersons for their subject and how they present themselves and behave will have a direct impact on how much enthusiasm/positive behaviour they receive in return from students. Ginott (1971) believed that congruent communication, focussing on the situation rather than the students’ personality or character, developed a humanitarian, productive learning environment. In order to see full effectiveness, Ginott (1971) believed that this type of classroom management would need to be used repeatedly and over time would produce true self-discipline and genuine change within students’ behaviour. When considering a set of class rules, teachers should take the chance to fully engage with the whole class and it should be an honest and true discussion. Taking into consideration students' thoughts and feelings about how they would like their learning environment to be, making sure each student has an input in this crucial piece of behaviour management. Of course, in theory, every class should have similar rules about how they should behave but in taking part in making this contract, the students will feel a sense of ownership and the congruent communication that Ginott (1971) talks about. Knowing what behaviour is expected of them and making the right choice in their behaviour is the type of self-discipline that he thought was the most effective with students. Often staff room discussions revolve around students’ challenging behaviour and who is the most problematic. However, it is usually those staff with positive classroom management and congruent communication that have successful results with the most challenging behaviours. 
To conclude, there are many factors which influence children's behaviour and what is successful for one student, may not suit another and the hard work involved in deciphering what works with each student, will pay dividends in the long run. Within the learning environment is it important to remember that as the adult in the room, the teacher has the greatest opportunity and unique privilege of being able to make a positive impact on any given student. An impact that may last the lesson, the year or possibly a lifetime. 
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