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	Target 
	How have you worked on this 
	An example can be found on

	Target 1:
Revise your referencing techniques. 
	Closely referred to the Harvard Referencing Handbook provided by the university. 
	Citations throughout the assignment and the reference list on page 8. 

	Target 2:
Revise your use of the possessive apostrophe. 
	Researched further on how to use a possessive apostrophe. 
	Throughout the assignment. 



Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


The purpose of this assignment is to gain an in depth and detailed understanding of one aspect of a School Development Plan (SDP) and to write a report that critically reflects on how the school demonstrates how the strategic target was addressed and how the impact is measured within an evidence-based framework. For the purpose of this assignment the school will be referred to as School A, in reference to the (BERA, 2018) which suggests that all participants and place names have the right to be kept anonymous. School A is located in a rural area and is a small-scale school which consists of 140 pupils between the ages of 3 and 11. School A has 5 mainstream mixed aged classes with an average of 27 pupils in each and 9 teachers including the headteacher (School A, 2022). The aspect from School A’s development plan in which this assignment will be focusing on will be Strategic Priority 5 which is ‘to embed systems that promote the mental and emotional well-being of pupils and staff to support learning’ (School A, 2022). 

An SPD is a schools overall strategic plan to improve. It identifies what methods the school will use to achieve its targets, that are developed from the strategic priorities. These enable the school to raise standards of education (Welsh Government, 2014). In order to develop an SDP, the school will need a vision of what they would like to achieve, once this is set in place the planning cycle will begin, starting with the first step, self-evaluation. This is the process where the school reflect upon their actions so far and use this as a base for further planning to improve. Self-evaluation is vital in encouraging school improvement, pupil outcomes and professional learning as it identifies strengths, areas for improvement and steps to take to ensure the improvement are made (Welsh Government, 2014).

The next step in the process is strategic planning and is developed through involvement of management levels. A strategic plan identifies issues and alternatives to overcome them. Therefore, is a strong base of the strategic planning process, which incorporates guidelines on managing the education system within the perspective of overall national development in schools (Chang, 2008, p.4). Strategic planning consists of three stages the first being sector analysis, which involves the data collection and analysis of strands within the education system, such as internal and external roles. In this stage, systems will be reviewed on how individuals’ needs are met in relation to the economic demand and examine the environment surrounding education (Chang, 2008, p.5). 

(Chang, 2008, p.5) suggests the next stage, policy design, is crucial within the strategic planning process as it offers a reference of action. It provides guidance for future decisions and supports planning of interventions or cooperation required from outside agencies. (Welsh Government, 2014) may agree, implying that in order for an SDP to be most successful, all stakeholders and school partners should be involved, ensuring everyone is committed to the improvement of the school. Therefore, designing a good policy for education development is vital in encouraging the effective implementation of the next steps of the cycle, which is action plans. The action plan is the stage where the improvements are made. All staff should have a good understanding of their responsibilities in order to carry out their actions to enhance school improvement (Estyn, 2016). Leadership is essential in this stage to ensure commitment of all stakeholders is maintained throughout the process, in order to effectively implement the SDP (Welsh Government, 2014). 

(Welsh Government, 2014) indicates that the final step in the process is reviewing the impact. Suggesting, the SDP should be closely monitored throughout the improvement process and suggested to be formally reviewed at least once a year. This stage ensures that all planning and action points remain up to date and show current reflection of the school. As an example of good practice, (Estyn, 2020) suggests that all school staff should be involved in this stage of the cycle. Further implying that schools should have regular staff meetings to monitor and discuss progress of the SDP and to create a platform where staff are able to reflect on their own practice and share progress in their professional learning. 

Within School A’s development plan, the chosen priority is to promote the emotional well-being of pupils through focusing on improving whole school attendance as an action point. (Elston All Saints Anglican Methodist Primary School, 2010) suggests that children who have poor attendance are more likely to struggle socially in creating and maintaining relationships with their peers. When pupils were asked the affect, their absence has on their school life, responses indicated that low attendance has negatively affected their social life as their relationships with peers faded. This had an impact on pupils’ emotional well-being making it more difficult to attend school. (Malcolm et al, 2003).

(West Sussex Educational Psychology Service, 2018) may support this, implying that there is a cycle surrounding low sense of well-being and attendance, as this leads to feelings of anxiety about school. Further indicating that these feelings lead to constant negative thoughts around school, which drives the pupils to avoid the situation that is causing these feelings. The pupils then feel a sense of relief when they get home and are able to participate in activities that they enjoy, which then reduces the feelings of anxiety. Ultimately creating higher levels of school absence, as pupils prefer to stay in an environment that is safe to them. This may be known as emotionally based school avoidance, where pupils do not attend school due to emotional aspects, resulting in lengthened absences from school (Solihull Community Educational Psychology Service, 2020). Due to this unfortunate cycle pupils may begin to fall behind in their school work which negatively affects academic achievement, pupils may lose friendships increasing isolation, therefore creating decreased motivation levels (West Sussex Educational Psychology Service, 2018). 

Whilst (Pellegrini, 2007, p.65) suggests that non-attendance occurs more as pupils get older, specifically during periods of transition that may cause social anxiety around attending. (Chang and Romero, 2008) may challenge this, indicating that pupils in the Early Years have lower attendance levels which is negatively linked with academic, social and emotional outcomes for pupils as they progress through school. This may suggest that low sense of well-being in younger ages can affect pupils throughout their entire school life leading to chronic absence. Recognising this (Kearney, 2008, p.459) implies that schools should consider how environmental factors such as school ethos, could promote or maintain non-school attendance. 

This section of the assignment will focus on developing an action point and the reflection and evaluation of the action point. Following School A’s SDP and processes involved, School A was able to self-evaluate through comparing their pre-Covid attendance rates with their current rates and recognised that attendance rates were decreasing each year. The headteacher then spoke with teachers about the issue and whether this is something that had been noticed in the classrooms. The headteacher also spoke with pupils and asked them why it was important to attend school and whether they think they attend school enough. Reflecting on School A’s self-evaluation processes, whilst pupils voice is widely recognised as an important aspect within a whole-school approach (Cheminais, 2008, p. 1), there are limitations to these processes as they may not be structured enough. (Llyw Cymru, N.d) suggests that a using a self-evaluation checklist for school attendance is a more effective approach as it identifies areas for improvement and helps to target set. Furthermore, prioritizes implementation approaches to improve school attendance. The checklist provides various points under five key areas; strategic management, attendance policy, managing attendance, data analysis and communication in which the school tick whether each point is a strength, weakness or required. This suggests that this may be a more effective tool that School A may use to self-evaluate (Llyw Cymru, N.d). 

Following data analysis processes, School A compared their attendance rates pre-Covid against the current attendance rates. Data showed that the current attendance rates are significantly lower than those before Covid. The school also compared their current attendance rates of 94% against the Welsh average attendance for the current academic year which was 89.5% (Welsh Government, 2023). Whilst School A understand that they are above average, they have recognised that their attendance rates are decreasing each year. This is something that School A want to change as they understand that higher attendance rates lead to better pupil outcomes (Gottfried, 2014, p.2). In contrast to this, (Schmoker, 2003, p.23) suggests a limitation may be that advanced data analysis is unnecessary for successful SDP. Further implying that most effective forms of data analysis may begin with teachers own analysis within their classrooms. This suggests that teachers should incorporate methods within their classroom to analyse the data of how many pupils attend school every day. Teachers should be able to identify any re-occurring individuals that have low attendance and target them for various interventions following a plan, do, review process (Solihull Community Educational Psychology Service, 2020). This is an aspect that School A may consider for future decisions in order to improve. (Schmoker, 2003, p.23) may agree that whilst sophisticated data analysis may disclose new opportunities for improvement, there is a risk that this information distracts from the ‘primary purpose of analysing data, improving instruction to achieve greater student success.’ (Schmoker, 2003, p. 24). 

Following SDP processes, School A involved various stakeholders in order to reach their target, such stakeholders included parents, teachers, senior management, pupils, the Education Welfare Officer (EWO) and the headteacher who adopted the role of the school’s attendance officer. School A decided upon a whole-school approach, in order to ensure everyone was involved and aware of the schools’ targets, this was implemented through weekly attendance assemblies. These assemblies were beneficial to a whole-school approach as they not only included all school staff in a way that was engaging and motivating for pupils but also provided an overreach to the families of those individuals struggling with attending school (Attendance Works, 2017). 

Reflecting on School A’s involving stakeholders’ processes there were little limitations as School A ensured to collaborate with all stakeholders within the school, stakeholders within the community, such as parents but also external agencies such as the EWO. However, a suggestion on how School A may ensure this process is highly effective may be to involve and work collaboratively with other schools in the area. (Department for Education, 2022) indicates this may be beneficial to share different approaches other schools use to promote high attendance levels. Furthermore, suggesting that working with cluster schools to reduce feelings of anxiety around times of transition, ultimately supports a heightened sense of well-being, resulting in higher attendance levels (Department for Education, 2022). 

Through following strategic planning processes, School A developed an action plan where they decided to adopt a whole-school approach to promote school attendance levels. Within the SDP key actions that School A decided to take were to reintroduce whole-school attendance assemblies every week, in order to raise pupils’ awareness of the school targets. The school planned to issue families with colour-coded information leaflets about attendance and to issue letters to individuals with low attendance. The school plan to involve the teachers with sharing their classes overall attendance with the headteacher and the headteacher will also regularly meet with the EWO. School A also plan to have staff meetings every week, to ensure that all staff understand their roles and responsibilities in working towards the action points in the SDP and to discuss progress. (Norris et al. 1996, p.126) may agree with a whole-school approach, suggesting that when implementing action points within the SDP, it is vital that all staff involved have a commitment to the SDP and are able to collaborate effectively to achieve the action points. Further implying that a whole- school approach is highly effective as it involves parents, staff, pupils and outside organisations in order to reach the schools targets (Norris et al. 1996, p.126). 

Reflecting on the strategic planning the school have in place, it indicates that whilst a whole- school approach is highly effective in achieving increased attendance rates, it could be improved if the school considered collaborating with more outside organisations to develop all members of staff professional learning. (Solihull Community Educational Psychology Service, 2020) may agree suggesting that whilst a universal approach is key, it is important that all school staff have the correct knowledge and skills to implement the action points. Furthermore, whole-school training may be beneficial so that staff have a good understanding of various approaches they can use in practice, to promote a heightened sense of well-being, resilient environment and reduce the number of non-attendees (Solihull Community Educational Psychology Service, 2020). 

Continuing with the SDP process, School A are able to measure the impact that their action plan points have on school attendance through two ways. Every week in the school attendance assemblies, the headteacher uses a board in the hall, which is split into three colour-coded sections; red, yellow and green. The headteacher places each class mascot sticker in one of the three sections. This board represents the average attendance of each class every week and the colour codes are used to show the pupils where their class are for attendance and where they should be, which is the green zone. The headteacher uses this visual as a way of involving the pupils in the school’s target and introduces rewards for the highest attending class each week as a form of motivation to the pupils. (Attendance Works, 2017) may agree suggesting that incentives are highly effective in improving pupil attendance and should be used as a whole-school approach in collaboration, with a commitment to maintain pupil engagement within the school environment. The other way in which the school measures the impact of these assemblies is through formal attendance reviews every three months and weekly attendance monitoring, supported by (Estyn, 2015) as an example of good practice. 

Reflecting on the approaches School A has for measuring the impact of the action points to improve attendance, it implies that the whole-school attendance assemblies are highly effective in improving attendance, which is shown through the ways that School A measure the impact. The pupils are highly motivated by the incentives to reach the green section on the board and pupils attendance shows this through weekly attendance monitoring and formal reviews. However, School A’s measuring impact approaches may be improved if they conducted pupil and staff questionnaires to gain pupil voice and learners views on attendance and whether they recognise the importance of coming to school. Questionnaires may be useful to obtain quantitative data that can be easily analysed to see the impact the action points have made on both pupils and staff within the school (Patten, 1998, p.8). 

In conclusion, this assignment has focused on SDP and the processes involved in planning for it. The assignment has provided an opportunity to deeply engage with a specific SDP, identify a strategic priority and target within this and to explore the strategic planning processes in working towards this target. Through this assignment, I have learned about the general process involved in developing an SDP, such as self-evaluation, data analysis, involving stakeholders, strategic planning and measuring the impact, and what they might look like when working towards a specific target (Welsh Government, 2014). This assignment has allowed me to develop a good understanding of these process and was able to further progress my skills in critically reflecting and evaluating on these processes within a specific SDP. Furthermore, I was able to develop my skills through making recommendations to further improve the action plan, using wider reading and resources to support my points. 

Therefore, this assignment was able to assist my professional learning, through supporting the Professional Standards for Teaching and Leadership (Welsh Government, 2018), specifically focusing on wider reading and research findings, as I was able to use various sources and literature to develop my understanding of an SDP. This will ultimately influence me professionally in the future when I become a stakeholder as part of an SDP. I will have a detailed understanding of the processes involved in planning for a target and effective approaches that may be beneficial within these processes, such as a self-evaluation checklist (Llyw Cymru, N.d). 
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