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Introduction

“... a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident” 
					(Tripp, 1993, p35)
Tripp introduced the term critical incident to describe an event that occurs in the classroom that piques an interest and leads to further investigation. He believed that it was important to carry out these investigations to support the learner and inform good pedagogical practice. Being reflective in practice is key to the new curriculum. Dewey(1922) first examined the concept of reflection in teaching when he developed his child-centred education (Macblain, 2014). A philosophy that sees the importance of previous experience and its impact on teaching and learning. The Welsh government wants schools and practitioners to be reflective to develop a vision that will support learners to realise the four purposes (hwb.gov.wales 2023) which are to create; 
· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society

To be able to do this effectively practitioners and schools need to be reflective and be able to analyse critical incidents within the classroom. They also need to reflect on their own practice to continue their professional development and pedagogical approaches. 

There are various theoretical models of reflection that practitioners can assimilate into their own practice. They examine experiential learning, learning through experience. As stated by Kolb (2015, p.49) “ knowledge is created through the transformation of experience”. Reflection occurs when we examine the experiential learning from an activity/ critical incident and analyse its impact on future learning experiences. 

A framework for reflective practice was developed by Hatton and Smith (1995). Their framework involved examining practice by describing the event, reflecting on the event, dialogic reflection and being critical. Each point on the frame examined the incident in a different depth to examine the experiential learning to be gained from it. Possible drawbacks of using these models would be that it may be difficult to gain depth in these reflections without being given examples (Moon, 2004).

[bookmark: _Hlk149411357]Kolb’s approach to reflection was through the learning cycle (1975,1984). His approach meant that learning was reflected upon, analysed and then taken forward when examining new material. The process of reflection was constant cyclical procedure. His four stage approach consisted of experiencing, reflecting, thinking and acting. Critiques of Kolb (1975,1984) have argued that the four stages of his approach do not join organically with each other in a meaningful way (Miettinen, 2000).

Tripp’s (2012) approach to reflective practice involves using four areas of questioning when identifying a critical incident. Thinking strategies he feels are important in reflection to think about the situation from different viewpoints. It also helps to examine the details of the incident in full to make sure no minor details are overlooked. Analysing why an incident happened Tripp in his reflective practice. Reflecting not only on why it happened but why is it important. Further to his reflective practice Tripp identifies the dilemma in the situation and his own personal theory, how our personal beliefs impacted the critical incident. Tripp(1993) uses examples of deep reflection within his book to assist the reader and practitioner in practising deeper reflective techniques. 

Critics of reflective practice models have highlighted the importance of defining what classroom experiences need to be reflected upon (Morris, 2018). Tripp(1993) tries to overcome this with his analysis of critical incidents. Being able to critically examine an incident is crucial in the reflection of it. 

Whilst there are criticisms of reflective practice it is still important to practice reflection in your professional development. The Welsh curriculum (hwb.gov.uk, 2023) places an emphasis on being reflective learners within the four purposes. This highlights to teachers how important a skill it is. Student teachers are trained to be reflective learners within their placements to guide their pedagogical skills. 

Immersive classroom experience
The critical incident (2023)
The critical incident setting was a mainstream mixed ability year 4 class in a morning teaching session. In the class, there were 20 pupils, 1 class teacher, and 1 teaching assistant for a pupil with visual needs, Pupil A. The seating within the classroom was tables that were grouped with 4/5 pupils at each table and one table near the front in a line with pupil A sat at the far end. The teaching assistant sat away from pupil A in order to increase the independence of the pupil. The teacher set out the task to the whole class at the start of the lesson with identified success criteria and clear instructions on how to achieve the success criteria. The topic was literacy based examining different types of shoes and answering fact-finding questions on them. It covered the Literacy, Language, and communication areas of learning within the curriculum. The critical incident that was identified was when Pupil A approached the teaching assistant to ask for help setting up a prodigy device to enable the pupil to read the information on the board. The device camera projected onto an IPAD which was on Pupil A’s desk in front of him. Pupil A realised he could not read the points on the board easily and identified that he needed extra support. He approached the teaching assistant who was seated at another table and asked her for help. The teaching assistant immediately acknowledged the request, got the requested device, and helped Pupil A set it up. Pupil A was then able to continue with the task. 

This critical incident raises several points for further investigation. The first point to examine was the seating arrangements for the pupil with ALN. He sat on a table which enabled him to see the board and not be impacted by his visual impairment. He was unable though to converse with his peers easily and develop his social and communication skills. The impact of the seating plan needs to be reflected upon by the teacher to ensure his wellbeing is being supported.

The teaching assistant who was there to support the pupil sat away from him to increase his independence. This was explained during the viewing of the immersive classroom by the teacher who was filmed in the experience.  He was able to signal to her when he needed extra support in class. For this to be effective it requires the pupil to be able to identify when he needs support. The teaching assistant also needs to have a good relationship with the pupil to enable the pupil to feel they can approach them when needed. There is a danger that the pupil will not be able to access the support when they need it. It also needs the pupil to be able to recognise they need support.  Promoting independence is important and plays a key role in the new curriculum's purpose of building healthy, confident individuals. Is it important to promote skills of independence. The impact of these decisions by teaching and support staff needs to be examined to see if there is an impact on the ALN pupils levels of achievement. These are all areas of investigation that can help inform pedagogical practice in the classroom. 

Being able to assess extra support for ALN pupils and know how to effectively delegate that support is crucial to the well-being and development of the learner. Support within the classroom needs to be carefully and thoughtfully utilised. If the support is not carefully placed there could be an impact  on the pupil's health and well-being within the class. Further background on the immersive classroom and the critical incident would help create a deeper understanding and reflection upon it. 
Theoretical underpinning
With all pedagogical strategies, it is important to critically assess the theoretical framework behind the approach. Practitioners need to make informed decisions on the approach used within the classroom by assessing the current literature on the feasibility of such methods. The critical incident examined in the previous section has underpinning in several theoretical areas. Each one shall be assessed and summarised to examine the impact on pedagogical approaches.

[bookmark: _Hlk149411440]The constructivist approach was first developed by Piaget(1929), he believed through the study of his own children that children learned through age-related stages. In order for the child to learn they had to construct their own understanding. This school of thought believes that the learner constructs his development through making meaning and assimilating new information into existing schema. The learning is a result of the children's exploration and interaction with their environment. Constructivists also believe that what the learner does is more important than what the teacher does. Within the classroom, this allows for the pupils to guide their approach to the learning intention. It also encourages the analysis of misconceptions and the potential for group work and collaboration Unlike Piaget, Vygotsky (1978) believed that the teacher was very important in developing their learning. This was further developed to include the enablement of the learner to use a More Knowledgeable Other (MKO) to support learning. Scaffolding occurs when an MKO works alongside the child to support and aid learning. Scaffolding ( Wood, Bruner, Ross, 1976) is a term used for the support of a teacher being used to increase a pupils level of learning and education. Scaffolding is specific in the moment support to ensure students get the guidance they need to work at a higher level of activity. (Gonulal and Loewen, 2018). Alongside scaffolding the zone of proximal development(ZPD) is examined. The ZPD represents “the distance between the actual development level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peers” (Vygotsky, 1978, p. 86). Both the ZPD and scaffolding are supports put in place to help the pupil achieve a higher level. They require an MKO to be in place to give that pupil the support they need when needed. This support can be given by another pupil, teacher or teaching assistant. 

With support from an external person given within the classroom there may be issues with attachment and dependency on that person. The pupil may come to rely on their help and become less confident in their own ability to complete tasks. Bowlby(1979) theory of attachment highlights the impact on the pupil within the classroom environment. Bowlby defined attachment as a bond between child and primary care giver. There are four forms of attachment, secure, avoidant, ambivalent and disorganised. The type of attachment the child has can impact upon their ability to form secure attachments in later life (Ainsworth, 1989). This can be seen within the classroom by the social and emotional interactions the child has. A child with an avoidant attachment may be reluctant to seek out any help from another. Teachers and teaching assistants need to be cautious in their approach as they do not want to reinforce any negative views of relationships but create positive, supportive ones. This helps the child to have dependable adult support in their learning. 

The humanistic approach looks at the learner as an individual whose feelings and learning go hand in hand. Maslow’s Hierarchy of needs(1987) places physiological needs such as shelter, food and warmth above those of self-esteem and achievement, without the physiological needs met the learner will not be in a position to learn. Within education, the humanistic approach looks at the child as a whole. It recognises the uniqueness of the individual's experiences, perceptions, and approaches to learning. The teacher looks at self-esteem and emotional well-being as well as achievement. They also provide opportunities for group work. Group work is a fundamental pedagogical approach within classrooms and teaching today. 

Theory in relation to critical incident observed
The critical incident observed within the immersive classroom experience highlights several theoretical viewpoints. 
The first point to examine was the overall set up of the classroom. Pupil A was sat on a long table facing the board. This was to support his visual learning difficulties. He was able to see the board from this position. The table setup was not conducive to group work, however. The pupil was sat at the end of the row and would only be able to hold a discussion with the pupil to his left. The teaching assistant sat at a separate table to increase his independence but there was no support for the pupil to take part in group discussions due to the layout of the seating. Bandura's social learning model ()emphasises the role of social interactions in learning. The teaching assistant needs to promote social learning by encouraging peer collaboration, cooperative activities, and group discussions. In the immersive classroom environment, there is a need to support Pupil A with group tasks. A possibility of this could be to have a change of seating during group work that allowed Pupil A to interact with a mixed-ability group. Any board work could be printed out for the pupil to be able to have with him. This would allow the pupil to have independence from the teaching assistant and be able to work in a group. 

The role of the teaching assistant is to support the pupil to have an equitable experience in education, both in quality of education and social interaction. Self-determination theory(Ryan et al,1997) can be examined in the incident to examine the pupil's experience within the classroom. The theory highlights the importance of the individual's internal ability to grow and develop. It places emphasis on an individual's need for competence, autonomy, and relatedness (2012). In the immersive experience, the teaching assistant provides the pupil with the ability to be autonomous in his learning by seating themselves away from the pupil. The pupil has to identify when they need the support. This helps the pupil develop their competence in completing a task. The pupil has to feel confident to be able to recognise when they need assistance. It also helps the pupils relatedness to other pupils within the class. 

With both Bandura’s social learning theory(1969) and Ryan’s Self-determination theory (1997,2012) the relationship the teaching assistant has with the pupil is crucial. Having a good relationship means the pupil can increase their collaboration with others and sense of autonomy whilst still having support from the teaching assistant when needed. Being able to self-identify when the support is needed could be an issue if the pupil did not have a secure attachment with the teaching assistant. A secure attachment within the classroom can be provided in a consistent, reliable, attuned, and sensitive approach to the pupil’s needs. In the immersive classroom experience, the teaching assistant was there to support the pupils learning and the pupil could access support when needed.  
Other guidance in relation to critical incident
There are several other factors that influence the support given to Pupil A within the classroom. The UNCRC (UNICEF, 2023) rights of the child state 45 articles that countries should support and ensure. Article 28 states that every child has a right to an education. Article 23 states that a child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Schools have an obligation to support these pupils in being independent and play an active role within the school community. For Pupil A during the immersive experience the teaching assistant was able to support the pupil whilst encouraging their independence. As practitioners, it is important to examine the support in place for pupils with ALN to ensure that they have as full an experience in education and have the same opportunities as pupils without ALN. 

Further guidance on the support needed by practitioners is illustrated in the Additional Learning Needs and Education Tribunal (Wales) Act (2021). The document provides mandatory requirement for supporting ALN pupils within the classroom and wider school environment. Schools must designate an Additional Learning Needs co-ordinator (ALNCO), this person will be responsible for co-ordinating the support given to pupils with ALN within their school and the monitoring of Individual Development Plans (IDP). The IDPs are drawn up in conjunction with other agencies to support the individual. Within the classroom, it is important that the teacher and teaching assistant are aware of the IDP of the pupil they are supporting to ensure that the pupil receives the support they need. 

Within the IDP of Pupil A, there should be statements determining the appropriate support strategies and needs. The strategies should have the pupil at the centre of any intervention and support to ensure their social and emotional development needs are met. One-page profiles are also important in ensuring pupils have the support they need. The profiles can help teachers and teaching assistants build relationships with the pupils and allow the pupils to inform staff of their specific needs and interests. Any intervention in places needs to be tailored towards the specific needs of the learner. In the immersive classroom, the teaching assistant was sat apart from Pupil A to aid their independence. By knowing that pupil well the teaching assistant was able to support the pupil when they needed it. This strategy would need to be discussed with the pupil to ensure it supported their emotional well-being and helped the pupil feel independent within the classroom. Using inclusive classroom strategies within the classroom is important to promote integration. Some practitioners use mixed-ability grouping to carry out group work. Using other pupils as MKOs can help the pupil feel more included within the classroom environment. This needs to be carefully monitored though as the pupil would not want their self-esteem impacted upon. 

The pupil within the immersive classroom required the teaching assistant support to enable him to see the work set on the board. Technology within the classroom can be both an advantage and a disadvantage to the learner. The technology allows the pupil to access the learning set for the class. The pupil did not need differentiated material but could use the same material as the rest of the class with the support of the technology. The disadvantage of using such technology is when the technology does not work properly or is unavailable. Being dependent on the aid could mean that the pupil feels different from other pupils within the class and so it needs to be made a part of the learning environment. The technology was also fixed to the position the pupil was within the class. This means that movement around the classroom would be limited for the pupil. 
Conclusions and recommendations
Supporting pupils with ALN needs to be carefully planned and thought out within the classroom and wider school environment. Pedagogical approaches for the learners need to be examined to ensure all pupils have equitable access to learning and resources. The wellbeing of all pupils needs to be at the heart of the learning to give pupils opportunities to grow and become ambitious, capable learners. 

The Welsh curriculum's purpose is to create healthy, confident individuals. This purpose is for all pupils including those with ALN. Being able to support those pupils is a key requirement under the Additional Learning Needs Act. Practitioners need to be able to carry this out in a learner-centred way to give those pupils the confidence to be a part of their classroom and wider school community. This will help those pupils be confident individuals in their community outside of education. 

In the immersive classroom Pupil A received tailored support from a teaching assistant. This support has both advantages and disadvantages. When providing support through another adult the support needs to support the social and emotional development of the learner. Teaching assistants are common within the primary classroom environment. Being a common support method means having the extra adult within the classroom environment does not make the ALN pupil stand out. The teaching assistant may be expected to support other pupils within the classroom and may not be aware of when the ALN pupil requires support. Teaching assistant effectiveness can be impacted by their own professional experience and development. New teaching assistants may not have classroom experience or experience with ALN and could struggle to effectively support the pupil. They may also have difficulty building a relationship with the teacher and /or pupil which could lead to communication issues and personality differences. The teaching assistant may not be trained in the specific ALN difficulties the pupil has and therefore does not know the most appropriate support to give. 

Within the immersive classroom environment, the teaching assistant showed a supportive relationship with Pupil A. The Pupil was able to ask for help when needed. The teaching assistant promptly provided the support to allow the pupil to continue independently with the set task. Issues surrounding the seating plan could be addressed during the term to allow the pupil to take part in group work and collaborate with their peers more effectively. Pedagogical approaches of mixed ability grouping could also provide the pupil with opportunities to learn from an MKO which could be another pupil. 

To support the teaching assistant within their role in the class it is important for the school to provide regular professional development opportunities. This will help to ensure the support given is relevant and up to date for the pupil they are supporting.  Regular meetings with all those involved in the support of Pupil A and including input from the pupil will help to make sure support is specific to their needs and has their wellbeing at the centre of all strategies. 

The new curriculum places the well-being of the individual at the centre of all learning. Practitioners need to be reflective in their practice within the classroom to ensure that their approaches to supporting the learners include all learners. Educators need to be advocates for the inclusion of learners with ALN in mainstream educational settings. Promoting the benefits of inclusive education for all students is important in creating an inclusive classroom. Being reflective allows examination of incidents such as the ALN support in the immersive classroom which can then inform the practice. Critical reflection demonstrates an awareness of actions and events within the classroom from multiple perspectives (moon) this is essential in the effective support of ALN pupils and the critical role the teaching assistant plays within it. 
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