	
	
	



	
	
	



Resource pack to support effective classroom management

Restorative Practice
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Rationale 
This paper will examine the rationale and theoretical framework that support the use of this resource pack as an effective means to address challenging behaviours and to support a consistent, positive, and proactive approach to behaviour management in classroom settings. Additionally, it will demonstrate how the resource pack facilitates the development of various skills while fostering a positive educational environment. The primary aim of this resource is to support practitioners in creating a structured and engaging environment for all students. While this resource pack supports positive behaviour expectations, it also reinforces the importance of established routines and structures that support engagement in the learning process. This resource pack will include visual behaviour cues, a reflection sheet, circle time guidelines, feelings reflection sheet, and clearly defined classroom expectations. These components will help reinforce positive behaviour, promote accountability, and provide opportunities for self-regulation. By using the resource pack, practitioners are equipped to respond to challenges with greater consistency and confidence. This resource is designed to reduce disruptions and foster stronger teacher-student relationships (Morin, 2022). 
Classroom management resources have experienced significant changes over the years. These changes have reflected on educational theories, societal expectations, and an increased focus on inclusion and student-centred learning. During the mid-1900s, authoritarian methods were used to enforce discipline through strict rules and teacher-centred instruction. Resources were limited, and rules were displayed on posters around the classroom, alongside punitive consequences for behaviour (Fiveable, 2025). Corporal punishment was also common, involving physical punishment such as slapping (Child Law Advice, 2019). 
Skinner's (1938) primary concept emphasised that both rewards and consequences play a crucial role in shaping behaviour. He believed that positive reinforcement, such as praise, privileges, or tangible rewards, could significantly encourage and increase the frequency of desired behaviours in students. To effectively manage classroom behaviour, Skinner advocated for the use of clear and consistent consequences for misbehaviour, which could include methods such as time-outs, loss of privileges, or other corrective measures, ensuring that students understood the repercussions of their actions. Furthermore, he emphasised the importance of establishing structured routines. This not only helps students feel secure but also aids them in internalising behavioural expectations, making it easier for them to manage their learning environment and develop self-discipline over time (Teaching Channel, 2021). 
Rogers (1959) advocated for a Humanistic, Student-Centred Approach, placing a strong emphasis on personal growth through the core principles of empathy, trust, and unconditional positive regard. He believed in an integrated approach, building strong teacher-student relationships, fostering autonomy, encouraging self-expression, and ensuring emotional safety by creating a non-judgmental environment that allowed students to feel free to learn and grow. This framework allows students to make choices which enhance their engagement (Main, 2022). 
In contrast, William Glasser (1998) emphasised the importance of meeting students' needs and fostering relationships. He concluded that all behaviour is driven from within, irrespective of external influences. Glasser's theory, known as choice theory, suggests that five basic human needs drive all behaviour. These needs are survival, freedom, love and belonging, fun and power. He believes that by focusing on these needs, we ensure that students feel in control of their education and wellbeing, setting them up for long-term success both in and out of school (Glasser Institute for Choice Theory, 2019). 
Restorative Justice, first implemented in the criminal justice system during the 1990s and 2000s by Sir Charles Pollard, has since evolved into a broader approach known as restorative practice. This framework focuses on repairing harm caused by criminal behaviour through facilitated dialogue between victims, offenders, and the community. Over the years, restorative practices have expanded beyond traditional justice settings to include schools, workplaces, and community organisations, providing effective ways to address conflict, promote healing, and foster accountability (Restorative Solutions, 2022). While restorative practice can offer significant benefits, several challenges exist, including limited time and resources, inadequate training, and the difficulty of maintaining consistency in larger schools. The lack of proper training can leave educators feeling unprepared to facilitate restorative dialogues and manage conflict effectively.
In addition, some staff may resist change from traditional disciplinary methods to a more restorative approach due to scepticism about its effectiveness or a lack of understanding of its principles. A successful implementation requires a comprehensive, whole-school approach. This means actively involving not only students but also parents and the community. This enables a more collaborative environment, ensuring that everyone understands their role in promoting restorative practice and shares the same goals (Psychology Today, 2019). 
The Restorative Practice approach aims to foster a significant cultural shift within educational settings by moving away from traditional punitive measures and instead focusing on understanding and addressing the root causes of behaviour. This methodology emphasises the importance of building strong relationships and repairing harm, fostering a more positive, supportive, and inclusive learning environment. It significantly influences classroom management by reducing the need for exclusion. By reducing exclusion, it enhances student retention and promotes a sense of belonging, which is key for academic success (Lodi et al., 2021). 
Restorative practice aligns with the new Curriculum for Wales (2022) by enhancing the skills and values emphasised in the Areas of Learning and Experience (AoLEs) and cross-curricular responsibilities. It fosters the development of relationships, wellbeing, and personal responsibility by prioritising communication, accountability, and the process of repairing harm. This approach aligns with the curriculum's objective of equipping learners for an ever-changing world (Welsh Government, 2024). The Well-being of Future Generations (Wales) Act 2015 plays a pivotal role in shaping the new Curriculum in Wales (2022), emphasising a long-term approach to educational sustainability and societal welfare (Future Generations Commissioner for Wales, 2025). Additionally, the incorporation of the United Nations Convention on the Rights of the Child (UNCRC) within the curriculum ensures that children's rights are prioritised, fostering an environment where learners are not only aware of their rights but also empowered to advocate for themselves and engage actively in their communities. Together, these frameworks aim to create a holistic educational experience that nurtures the wellbeing of all learners, promoting social justice (Save the Children, 2011). 
Children with additional learning needs often display a wide range of challenging behaviours. These behaviours may include heightened anxiety, withdrawal from peer interactions, or difficulty following instructions. Such responses can occur when they face obstacles in communication, understanding complex tasks, or navigating social situations. As a result, children may lash out, withdraw, or demonstrate defiance. Understanding the underlying emotions driving these behaviours is crucial, as it allows for the development of tailored strategies to support the child's learning and emotional wellbeing effectively (Local Authority, 2021). Child A has been diagnosed with Tourette's syndrome, a neurological disorder that affects the ability to control movements and sounds. This can sometimes lead to child A being misunderstood. This condition means that struggling to adapt to changes in routine can cause child A to engage in ritualistic behaviours. It is essential to acknowledge that these behaviours are neurologically driven and that child A is not in control of them (NHS website, 2017). Research indicates that positive behaviour support is effective in addressing these challenges, rather than resorting to punishment (Anti-Bullying Alliance, 2023). Child A accesses a nurture group designed to provide support for his Tourette syndrome. This safe and nurturing environment focuses on emotional and social development, offering tailored interventions and strategies that help manage symptoms while fostering positive peer interactions. Through this programme, Child A engages in various activities that promote self-expression, coping skills, and increased understanding of the condition, all aimed at enhancing overall wellbeing and confidence (Nurture UK, 2023). 
The decision has been made to utilise restorative practice as the resource pack to support child A. The reason for this inclusive approach lies in its ability to promote understanding of involuntary behaviour, prioritise communication over punishment, build empathy and inclusion, support emotional regulation, and encourage ownership without blame. Child A frequently experiences frustration when other children imitate his tics, which are associated with Tourette syndrome. This behaviour can exacerbate his tics and is particularly challenging in social situations, where he already feels vulnerable. The imitation from peers not only distracts him but also makes him self-conscious, leading to feelings of isolation and sadness. It is important for those around him to understand the impact of such actions and to foster an environment of empathy and support. 
The guidance provided will support staff in implementing restorative practice effectively with child A, ensuring that interventions are supportive, inclusive, and informed by an understanding of neurological development. Restorative practice aligns closely with  Dewey's philosophy (1916), reflecting a shared emphasis on experiential learning, community engagement, and reflective practices to foster practical skills and social awareness. Dewey's concept of learning by doing is central to restorative practices' focus on hands-on, community-based problem-solving aimed at repairing harm and nurturing relationships (Cloke, 2023). Both approaches also advocate for the development of social skills, critical thinking, and a sense of responsibility within a democratic community framework (Vaandering, 2010). Restorative practice actively reinforces the four core purposes of the Curriculum for Wales (2022) by cultivating social awareness and fostering effective learning values. Through its emphasis on building relationships, encouraging open communication, and promoting accountability, restorative practices create an inclusive environment where individuals can thrive socially and academically. This approach not only addresses conflicts but also prioritises personal growth, empathy, and resilience, reinforcing the importance of community and collaboration in the learning process (Welsh Government, 2022). Restorative practice provides an alternative approach to addressing discipline and behavioural issues, offering a consistent framework for responding to challenges. 
The four Rs of reflective practice provide a framework for critical thinking about experiences. These include reporting, which involves describing what happened during an event, outlining the context and actions taken without judgment. Responding involves expressing feelings and reactions to the experience, fostering a personal connection to the learning. Requiring evaluates what was needed in the situation, assessing the effectiveness of actions and available support. Finally, reconstructing focuses on planning future actions based on insights gained, setting goals and strategies for improvement. Together, these steps promote continuous growth and enhance future practice (RESTORATIVE SOLUTIONS, 2022).

Here are some prompts to guide restorative conversations and assist you.
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Instructions for a restorative practice session
Before engaging in conversation with the child/children
 
· Regulate your own emotions – de-escalate from the situation
· Remain calm
· Establish a safe environment – physically and psychologically
· Separate behaviour from the child - address the action
 
During the conversation with the child/children

· Invite the child/children involved to share what has happened
· Address the harm caused, the needs of those affected, and the root cause of the conflict 
· Ask what they were thinking then/now 
· Discuss the impact – who has been affected? 
· Facilitate reflection – ready to move forward 

After the conversation with the child/children

· Identify acceptable outcomes 
Take action based on the plans established                      
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These resources will equip you with the tools and knowledge needed to facilitate a restorative practice session effectively. By employing the strategies and techniques outlined in these materials, you can create a safe and supportive environment that encourages open dialogue, fosters empathy, and promotes accountability among children. Whether you are working with an individual or a group, these resources will guide you in developing the essential skills for leading restorative conversations aimed at repairing harm and strengthening relationships.
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