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ASSESSMENT



A

B
The learner has to:
● possess a concept of the standard being aimed for
● compare the actual level of performance with the standard
● engage in appropriate action which leads to closure of the gap.

(Sadler, 1989)



PCK day 4: OUTLINE

● Formative assessment revisited
● Using digital technology for formative assessment
● Summative assessment revisited
● Assessment & marking - Mrs Nicola Smart

TODAY’S OBJECTIVES
● To explore features of formative and summative assessment
● To evaluate different marking strategies
● To identify features of effective GCSE & A level teaching



Types of assessment (NFER, 2007)



Formative assessment revisited



‘Close the gap’ between 
pupils’ current situation 

and where they want to be





Using success criteria

Feedback can help by clarifying or emphasising goals or success criteria (‘Where am I 
going?’, Hattie & Timperley, 2007), thus directing students’ attention to productive goals.







Using digital technology for formative assessment











Exploiting online quizzes for immediate feedback



Microsoft Quiz
Multiple Choice Questions

Ranking Function



Socrative



Edpuzzle 





Flipgrid 







Summative assessment revisited
How to use it in a formative way?











Marking 



Deep Marking - Expectations and challenges
This type of marking can take various forms but tends to be characterised by 
the provision of detailed written feedback by teachers that reflects pupils’ 
progress towards relevant learning objectives. Pupils are then expected to 
provide a written response confirming that they have understood this 
feedback and describing how they intend to respond. This response is then 
often subject to further written teacher comments:

The NASUWT has become increasingly concerned by cases in which 
teachers are expected to engage in this form of marking to an excessive 
extent. The NASUWT’s attention has been drawn to some schools in 
which marking of this type is expected for all or most completed pieces 
of pupils’ written work.



How can I provide effective but time efficient feedback? 
Elena is a secondary school geography 
teacher…she spends at least six hours a 
week providing written feedback—usually 
completed in her evenings and weekends. 

Elena isn’t convinced that the hours she is 
putting in are resulting in pupil progress 
and the heavy feedback workload is 
affecting her wellbeing. 



Marking: 
whole class 

feedback



Live marking
‘Live’ means ‘there and then in the lesson’ rather than two or three weeks 
later, or worse, when it is too late to adjust decision-making during the 
learning process.



Selective marking



Coded feedback
Try coded feedback points. This will save 
you writing the same thing 30 times.  Decide 
on common misconceptions. and areas for 
improvement as you look through a set of 
books. Apply a letter or symbol code to each 
new feedback point, and make a note of it. 
Repeat the code as necessary through the 
rest of the set of books.



Show me
Similar to selective marking, but putting the onus on the pupils. Ask the 
pupil to look through their work, with a highlighter and identify where 
they have demonstrated a particular skill, improvement, piece of 
knowledge or whatever it is that you are looking for. Next, get the pupils 
to hand in their work on that page (which saves a surprising amount of 
time) and mark that highlighted work.



Verbal feedback



Pros & Cons



Marking Practice

Jordan French

Josephine French

Hazel German

Penny German

Chelsea Spanish

Huw Spanish



Josephine



Josephine



Josephine



Attainment target: Writing







Summary and overall judgement: Level 6

Writing Levels 5, 6 and 7 were considered and Level 6 was judged to be the best 
fit. 

Josephine has taken part in a range of writing activities in Year 9. She has produced 
different types of text, including some more extended writing and can sometimes 
use paragraphs to structure what she writes (a characteristic of Level 6). In all the 
examples of her work, she can adapt previously learnt language and use a variety of 
structures (a characteristic of Level 6). She is able to use different tenses and can 
convey a wide range of information. Although there are some errors her meaning is 
always clear. In the paragraph on alcohol and young people, the way she can 
structure her ideas and has started to use some more complex language is 
beginning to show characteristics of Level 7.



Planning a GCSE Speaking card lesson



GCSE topics



Assessment objectives and weightings



15 marks, 3 minutes 
long…why is the photo 
card so challenging?



Facility Factor

Photo 
card





How to mark with banded mark schemes
● Banded mark schemes are divided so that each band has relevant descriptors. 

The descriptors for the band provide a description of the performance level for 
that band.

● When deciding on a band, begin at the lowest band.  Examiners should look at 
the descriptors for that band and see if they match the qualities shown in the 
candidate’s work for that section. If the descriptors at the lowest band are 
satisfied, examiners should move up to the next band and repeat this process 
for each band until the descriptors match the candidate's spoken evidence. 

● If a candidate’s discussion/conversation covers different aspects of different 
bands within the mark scheme, a ‘best fit’ approach should be adopted to 
decide on the band. For instance if work is mainly in band 2 but with a limited 
amount of band 3 content, the work would be placed in band 2. 



The end goal

Answer the questions. 
1. Qu’est-ce qui se 

passe sur cette photo 
? 

2. À ton avis, est-ce que 
les sciences sont 
importantes ? 
Pourquoi (pas) ? 

Your teacher will now 
ask you two further 

questions. 



Build up to photo card
● ‘READING’ IMAGE PRACTICE: include images in lessons for pupils to discuss
● DRILL: subject vocabulary, sentence starters and key expressions
● MODEL: Practise in front of the class - you could be the pupil and your learners 

could question you!
● SCAFFOLD: provide prompts, speaking mats / frames, knowledge organisers
● USE OTHER SKILLS: listening to model responses, gap-fill exercises, writing 

model answers
● ASSESS: peer assess or in class an exemplar
● IN CLASS PRACTICE: peer assess - use the marking criteria 
● AT HOME PRACTICE (if applicable): record questions so that pupils can practise 

and upload responses.



Practise ‘reading’ an 
image 



Photo card mat



Assessing an exemplar
Use

Use the mark scheme 
and then compare 
pupil’s results



Comparing with 
marks awarded

1:08



Comparing with marks awarded

1:08



Sequencing a photo 
card lesson: how will you
build up to this end goal?



Teaching a GCSE lesson - takeaways

Explicitly link 
every lesson to 

the exam 
specification

Share your 
planning decisions 
e.g. “we are doing 

this because…”

Scaffold the 
learning

Provide exemplars 
/ model answers 

/WAGOLL

Share the 
assessment 

criteria & mark 
scheme

Use other skills to 
help pupils 
internalise 
structures





Teaching literature at A level



A2 Unit 5: reading the specification



A2 Unit: understanding the thematic context



Assessment objectives and weightings



Being aware of the end point



Understanding the banded marking scheme

● You should first read and annotate a candidate’s response to pick out 
the evidence that is being assessed in that question. 

● When deciding on a band for each assessment objective, the 
response should be viewed holistically. 

● If a candidate’s response covers different aspects of different bands 
within the mark scheme, a ‘best fit’ approach should be adopted to 
decide on the band.

● Small omissions in some parts of their response may not negatively 
affect the mark awarded.



Mark scheme - banded marking What are the 
implications 
of a banded 

marking 
approach?



Linking the context of the text



Discussing the themes

“Kiffe Kiffe Demain” (Just Like Tomorrow) 
explores the life of 15-year-old Doria, the 
daughter of Moroccan immigrants, as she, like 
Guene, comes of age in a suburb on the 
outskirts of Paris. Narrated by Doria, the story 
describes her life and her mother’s emotional 
recovery after her husband abandoned the 
family for a younger woman. 

Verlan is a type of argot, 
or slang, that relies on 

the inversion of 
syllables in a word to 
create a new word. In 

fact, the word Verlan is 
itself verlan – it is the 
inverse of the word 

l’envers, which 
translates to inverse. 



Understanding the author’s motivation

http://www.youtube.com/watch?v=eog56RNDYOY


Using YouTube videos to give expert guidance

http://www.youtube.com/watch?v=PJuFayTq3Kg


Using the support of ready-made materials
University of Leeds: 
https://artsoutreach.leeds.ac.uk/wp-content/uploads/sites/21/2018/09/Teaching_Fre
nch_Film_and_Literature_AS_A2_resources_UoL2016.pdf

WJEC: 

https://resources.wjec.co.uk/Pages/ResourceSingle.aspx?rIid=2449

General ideas:

https://mflcraft.blogspot.com/2020/09/teaching-alevel-10-step-guide.html

https://artsoutreach.leeds.ac.uk/wp-content/uploads/sites/21/2018/09/Teaching_French_Film_and_Literature_AS_A2_resources_UoL2016.pdf
https://artsoutreach.leeds.ac.uk/wp-content/uploads/sites/21/2018/09/Teaching_French_Film_and_Literature_AS_A2_resources_UoL2016.pdf
https://resources.wjec.co.uk/Pages/ResourceSingle.aspx?rIid=2449
https://mflcraft.blogspot.com/2020/09/teaching-alevel-10-step-guide.html


Building up to the exam essay
● CONTEXTUALISE the text: discuss background, motivation
● CONNECT: make explicit links to other parts of the course
● DRILL: thematic & descriptive vocabulary, sentence starters, rubric and 

question vocabulary
● MODEL: provide models e.g. past students’ work; WAGOLL
● CHECK COMPREHENSION: checking understanding in English; placing 

images / texts  in order; reading comprehension, cloze procedure.
● USE OTHER SKILLS: listening - interview with author, audiobook; speaking 

- practise with speaking mats / frames to internalise structures.
● WRITING DEVELOPMENT: sentences to paragraphs etc; translation work - 

from and into TL; scaffold with writing frames / mats



Syntactic cloze work
Quand j'étais petite, je _______(1) les cheveux des Barbie, parce qu'elles étaient 
blondes, et je leur coupais aussi les seins, parce que j'en avais pas. En plus c'était 
même pas de vraies Barbie. C'était des poupées de pauvre que ma mère 
________(2) achetait à Giga Store. Des poupées toutes nazes. Tu jouais avec deux 
jours, _________(3) devenaient __________de guerre. Même leur prénom, c'était de 
la merde : Françoise. C'est pas un prénom pour faire rêver les petites filles, ça ! 
Françoise, c'est la poupée des petites filles qui ___________pas.

rêvent     m’          leur          son               leurs  coupais      ai coupé     
me             elles   rêve    mutilées



Semantic cloze work
D'après elle j'aurai plus que des bonnes notes parce que son fils _______(1), 
c'est un génie. 'ai remarqué que les mères arabes pensent souvent ça de 
leur fils. Mais  __________(2) de Nabil elle abuse. Elle croit que c'est l'Einstein 
des HLM, et elle le dit à tout le monde. Lui, il se la pète parce qu'il porte 
_________(3) et qu'il s'y connaît à peu près en politique. Il doit savoir 
vaguement la différence entre la droite et la gauche. Heureusement ma 
mère n'a pas tout à fait dit oui. Elle a utilisé le joker ___________(4) ; ça veut 
dire ni oui ni non. C'est "si Dieu veut", la vraie traduction. Mais ça tu 
pourras jamais le savoir si Dieu il veut ou pas....

Ishaaq        la sœur        la mère            des lunettes          As-salamu alaikum
   "Inchallah"



Referring to WJEC Knowledge organisers



Reading the WJEC Examiners’ Reports



Assessing with students WJEC exemplars  / WAGOLL



Think, Pair, Share…

Should we allow students to 
use a translation of the 

literary text?



Exploiting the joy of close reading
● Gives you the opportunity to share your 

passion
● Allows you to examine a text semantically 

and syntactically
● Helps build students’ confidence as you 

‘scaffold’ their reading
● Provides a focus on pronunciation







Teaching an A level literature lesson - takeaways

Explicitly link 
every lesson to 

the exam 
specification

Using student 
essays, mark 

together / 
peer-mark

Contextualise the 
text

Find online 
resources to 
support you

Share the 
assessment 

criteria & mark 
scheme

Closely read the 
text with students



Plenary: summarise today’s learning

● Marking strategies
● Teaching GCSE 

speaking - photo 
card

● Teaching A level 
literature 

● Formative 
assessment

● Digital 
technology

● Summative 
assessment





Guest talk: MFL Assessment across KS 3/4/5

Speaker: Mrs Nicola Smart (MFL teacher and PGCE mentor) 
Time: 3:15-4:15 pm @Teams
Date: 23rd Feb



Summary Marking Practice

Levels considered Level awarded

Jordan French 4, 5 and 6 Level 5

Josephine French 5, 6 and 7 Level 6

Hazel German 5, 6 and 7 Level 6

Penny German 3, 4 and 5 Level 4

Chelsea Spanish 5, 6 and 7 Level 6

Huw Spanish  6, 7 and 8 Level 8


