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	Target 1
	You demonstrated in parts, that you can reference appropriately, punctuate, and write in an academic style.  Aim to do these things throughout.

	Target 2
	Engage with a wider and increasingly credible range of literature, referencing it in line with guideline requirements.

	Target 3
	To demonstrate full knowledge. Imagine the reader knows nothing. This means defining terms concisely and clearly and setting out full information.

	Target 4
	Use 1.5 spacing 


[bookmark: _Toc40453722]A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.

Classroom environments both help and enhance the learning of all students. Just as being dynamic and inviting, the classroom environment is a learning asset, the subsequent teacher, a method of connecting with students and building the class community. It can make a feeling of ownership and be utilized to help and advance learning, just as commending students' work. With cautious ideas and arranging, a successful classroom environment is utilized as an interactive asset supporting instructing, learning and appraisal.
In my past experiences in a classroom there were many ways to engage students to encounter numerous types of learning experiences. Some of which were:
· Whole class learning.
· Learning through singing and dancing.
· Outdoor learning.
· Role play.
· Focus groups.
When teaching a group of students, there will always be a varying level of involvement and engagement. Most learning experiences will be better, or worse, received by each individual in a foundation phase class. In my past experiences in a classroom different learning experiences were better received by different classes. Therefore, using observation strategies teachers and schools can find the most optimal way for learning to occur in the classroom to get involvement, engagement, well-being and learning as high as possible.
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Creating a curriculum that maximises the potential that the outdoor learning environment can have on students can promote academic achievements, facilitate the educational outcomes and subsequent prospects. Exposure to the natural environment, including outdoor learning, is key to a student’s development and well-being (Becker, Lauterbach, Spengler, Dettweiler, & Mess, 2017). This research indicates that student’s well-being is declining because of the lack of outdoor education they are receiving. Students cognitive skills rapidly develop when exposed to natural environments including coordination, balance, agility, imaginative, creative, social, reasoning, and observational skills (White, 2004). This research would call upon teachers and schools to develop their pedagogies and curriculums to ensure the outdoor learning environment is an extension of the indoor learning environment.
But with these benefits come obstacles that teachers have to overcome. To teach outside, teachers will have to plan further ahead than they usually would and do additional paperwork like risk assessment plans, consent, and evaluation forms. This could be a time wasted to teachers because they could have used that time to plan multiple lessons indoors that cover more of the curriculum than one lesson outside. Another obstacle slowing the implementation of outdoor education is the cost, schools need to keep to a budget and indoor learning is more cost-effective. In Denmark they have a policy called Udeskole, this is curriculum-based outdoor education that students, aged 6 – 16-year-old, can do in school. The main challenge of implementing this was the cost for training, additional staff, and transport (Edward-Jones, 2016). But when funded it was noticed that Udeskole “Outdoor environments helped to contextualise learning in concrete experience providing authenticity to learning processes and promoting curiosity.” (Bentsen P, 2018, p. 92)
A report in Wales (Estyn, 2011) on outdoor learning for students under five in the foundation phase found that despite the cost of outdoor education, schools were utilizing the outdoors to improve and solidify students’ learning. It also showed significant levels of engagement and enjoyment and their insight into the world improved. A large part of the teachers stated that students’ behaviour and physical wellness improved. The Estyn report states, “In two-thirds of the sessions observed as part of the survey, learning experiences in the outdoors were good or better.” However, this statement proves that not every lesson outside will be better than lessons indoors. In schools that cannot afford adequate facilities for outdoor education fewer less outdoor lessons will be more effective than indoor lessons. Even with teachers using effective pedagogy in the foundation phase, “schools where provision is weak, teachers’ use of the outdoor environment is ineffective and they plan tasks that could just as easily be completed inside.” (Estyn, 2018-2019, p. 81) Showing that money is a large factor t students’ engagement and learning.


[bookmark: _Toc40453724]Methodology
The Leuven scale was developed by Ferre Laevers and his team at Leuven University. It is a five-point scale that permits childcare practitioners to quantify ’emotional well-being’ and ‘involvement’ (Cheqdin Childcare Software, 2019), two important elements of a student’s holistic development.
The Leuven scale can be quite useful to practitioners assessing students in the foundation phase because they could assess students they are concerned about in the class and, through their findings, could develop techniques to engage the target students more. This could lead to changes in the learning environment that would better suit the response from the findings because the child would be at the centre of the observations, not the school (Brodie, 2012).
However, students constantly change and the results gathered from one observation could change quickly over time, making the results less useful then if they repeated the observation over a longer course of time. But overuse of the Leuven scale might make it a ‘checklist’ for practitioners rather than an aid to have a much deeper understanding of the students you care for, making results less reliable.
For my observation on students in an outdoor learning environment, I will be using the Leuven scale and a video online of the students. The two scales, from one to five, involved in the Leuven scale are well-being and involvement. Level one, extremely low, the student is showing discomfort or seems absent with no energy and level five, extremely high, the student shows happiness or continuous activity. As the levels progress so the student’s involvement or well-being (Lewis, 2019). I decided to use an observation sheet that would include a score every minute to battle the everchanging score a student could have throughout the task.
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Research lesson: 1 – Pirate ship.
Lesson Context: The group of students work together to build an imaginary pirate ship that will hold all of them. Then they must find treasure on land and go through what they have found. The group must then make their own decorated treasure box and place it somewhere outside without anyone seeing. Once ready they will have to draw a map of the yard and place an X where they left their treasure.
	
	Pupil A
	Pupil B
	Pupil C

	Overall score as observed (1-5)
	5 – Extremely High
The student is continuously engaged in the activity and completely absorbed in it.
	4 – High
There are clear signs of involvement, but there are not always present to their full extent.
	3 – Moderate
The child is busy the whole time but without real concentration.

	Score observed every minute (1-5)
		5
	5
	3
	5
	5
	3

	5
	5
	4
	3
	5
	3



		4
	5
	5
	5
	4
	4

	4
	4
	4
	4
	4
	5



		3
	4
	3
	4
	3
	3

	3
	3
	2
	4
	3
	3




	Additional comments
	· Student was leading other students in the lesson.
· Student maintained high work ethic.
· Student extended a task further for the whole class to do.
· No signs of bad behaviour.
	· Co-operated with the rest of the group at the start.
· Was eager to get the lesson going and tell others to hurry up.
· Engaged with the teacher a lot to say or show what he has done.
· Students engagement lasted the whole lesson.
	· Student engaged in the task but did not show many signs of emotions.
· Student extended a task further for the whole class to do.
· Would play by themself when everyone would be doing the task.
· Student seemed more disengaged as the task went on.


The lesson took place indoors and outdoors allowing the outdoor learning environment an extension of the indoor learning. This created a very visually stimulating environment and gave opportunities for play and learning indoors and outdoors, this had a positive influence on students different learning styles because it would make this lesson meaningful and memorable for them. (Department for Children, Education, Lifelong Learning and Skills, 2008). This can be seen in my observation, with each student showing involvement and having good well-being throughout all or some of the time.
Pupil A scored the highest on the Leuven scale because they showed high involvement throughout the lesson and with their creativity, with the help of pupil C, they extended the lesson by getting everybody to create their own treasure box, which they and the rest of the class enjoyed. Pupil B was a level down but still very involved and showed healthy well-being. They helped work as a team and was cheerful throughout the lesson while engaging with the teacher to show what they did as they were cheerful and proud of what they had done. Pupil C was the least involved and had the lowest well-being score, but overall did engage well. They would usually play with themself and do things separately but showed high levels of happiness and some engagement. They also helped pupil A with an extension task for the whole class to do, which they participated in and enjoyed. The observation lesson showed that the pupils were undergoing personal development as the lesson hit the target in the foundation phase framework to “take risks and become confident explorers of their indoor and outdoor environment.” (Department for Education and Skills, 2015)
When conducting my research, I made sure that students had a right to confidentiality and anonymity. “The confidential and anonymous treatment of participants data is considered the norm for the conduct of research.” (British Educational Research Association , 2018, p. 21) This meant that I did not disclose any information from any participants that might lead to them being traced and from my research you cannot identify the participant, directly or indirectly.
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As stated in my introduction, using observation strategies teachers and schools can find the most optimal way for learning to occur in the classroom. The Leuven scale is one observation strategy that I found helpful and can achieve the goal of improving the learning environment. By observing and assessing students using the Leuven scale I feel like I have gained a much deeper understanding of the students I was observing. Instead of using it as a checklist, I was able to use it to look more in-depth at all students in a class allowing me to try to understand why they are not involved or unhappy and how, as a future practitioner, I could tackle that and improve the learning environment. With these changes, I would adapt my pedagogy to fit the needs of the students learning style to make the classroom a more enjoyable experience and use the outdoor environment as an extension of the classroom.
The Leuven scale does come with problems like practitioners using it as a checklist. This will make the practitioner try to find students that are extremely high and impress them (Arnerich, 2018) instead of assessing the students at the lower end of the scale that need to be recognised to help their learning. However, this problem can be fixed by the practitioner and when correctly used the Leuven scale can work well in ways of improving the learning environment like amplify the time spent during in outdoor learning environments. This is just one of the many ways the Leuven scale can tackle learning environments in the foundation phase. In the future, I will make sure to use it and research more on how to tackle other areas such as role-playing, focus groups and whole-class teaching to enhance the learning experience for every student.
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