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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Dawn Jones


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Discipline of Early Years


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer
Module coordinator
Personal tutor
NSS champion

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:    1             MONTHS:4




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here
One of the challenges facing me as a Higher Education lecturer and reflected in discussion by
The Higher Education Funding Council for Wales (HEFEW, no date) is the development of programmes of study that engage prospective students and meet the needs of employers. Consideration must also be given to the Quality Assurance Agency (QAA) code of practice that informs high quality and consistent academic standards, therefore ensuring parity for the students I teach. ( A1, K1,K6,V4)

For example, I am currently working on designing a new pathway for students and practitioners to follow at level 6 that would enable them to specialise in children and family work. I am concentrating on offering a blend of fulltime and part time provision routes in line with current guidance within the Higher Education (Wales) Bill (2014). This is a growing area within Early Years and would widen career choices for student cohorts therefore attracting more students to study at the University. (V2) I am collaborating with colleagues to ensure the proposed modules cover the breadth and depth required to meet the universities strategic priorities, and importantly offer a new challenging and motivational programme that prepares students for future progression and / or successful employment. (V4)

While designing a new programme of study it is important to reflect upon student cohorts and consider carefully how best to promote their academic strengths and skill sets. Based on research from theorists such as Gardener (1997) and Petty, (2014) learning needs to be meaningful and include practical application to provide context. (V1,V2,V3) It is therefore important to provide a balance between academic delivery and the opportunity for experiential learning thus enabling students to consolidate and action their learning. 
Current provision has supported a focus on socio-constructivism (Vygotsky, 1978), where students are engaged actively in experiential and peer learning, including group discussion, games, debates and other practical activities. However education is an ever changing environment and as a teacher one must engage in continuous professional development to ensure that content, teaching and delivery encompasses not only new research but new methods of pedagogical learning. The incorporation of modern technology is one element that must be considered within any new programme of study as students must be prepared to engage and be confident to be able to transfer these skills into future employment. While  Donaldson (2015)  focuses on children from 3-19, the message resonates with my own work, ensuring continuity to incorporate the skills and competences linked with the latest digital technology (Sampson et al., 2018). For example, the incorporation of innovative SONY technology in the new SA1 campus will inform the teaching and learning strategies provided within the new modules I develop, thus allowing me to support the socio-constructivist approach that encapsulates progressive and responsive teaching and learning methods and will provide our students with quality experiences ensuring as Donaldson (2015) states ‘Successful futures’. 
(A5, K4, A2, A5,V3,V4)
New tools for teaching can impact on a practitioner’s confidence and act as a barrier to developing modules and delivering challenging concepts that meet a wide range of student needs and abilities. SONY staff development training and engagement with SA1 planning has allowed me to reflect on using digital technology to continue supporting a socio-constructivist pedagogy and gain the required confidence and skills to flourish in a new digital environment. Furthermore working alongside colleagues and the Student Services Unit has provided me with a deeper understanding of how to successfully implement teaching strategies that enable students’ active participation and develop their academic skills. This means the modules and programmes I develop, retain the focus on experiential learning and developing employability skills.

Working with other external professionals has also allowed me to enhance the curriculum provision.  The incorporation of guest speakers and visits enhances students’ perceptions and enables experiences to be placed into theoretical context in a ‘real way’. For example, when considering understanding the policy context guest speakers who use current policy in their work help students to gain a holistic understanding throughout each module, therefore allowing students to see that policy is not a standalone element, also the use of visits such as to the Senedd, as it enables students to be active participants within their learning. (Skinner, 2010) (K3). 

While planning the new programme route I have carefully considered the types of assessment, such as presentations, paired and group discussions and academic poster work. Assessments are developed to support the experiential approach of lecture content and the specific skills required in the employment sector. This was highlighted as a particular strength by our external examiner in her feedback.  This creative approach allows students to demonstrate their understanding using a range of methods that are strongly linked to employability skills supporting the stance found within the policy statement on skills report (2014) in terms of not relying on traditional academic essays alone.  
(K2,K3,A1,A4)



Department for Children, Education, Lifelong Learning and Skills. (2015) Successful Futures – Report on the Curriculum and Assessment Arrangements in Wales. Cardiff: Welsh Assembly Government.
Hewitt, V. (2001). ‘Examining the Reggio Emilia Approach to Early Childhood Education’, Early Childhood Education Journal. 29 (2): 95–100. 
Lugton, D. (2015) ‘New report highlights the importance of Family Information Services in Wales’. Family and Childcare trust. 27th May.

Sampson, D., Ifenthaler, D., Spector, J.M. and Isaías, P. (eds.) (2018) Digital Technologies: Sustainable Innovations for Improving Teaching and Learning. Springer International Publishing.
Schreuder, C. (1997) Howard Gardner, Creativity And Intelligence Researcher. Tribune.
Skinner, D. (2010) Effective teaching and learning in practice. London: Continuum.
Petty, G. (2014) Teaching Today: a practical guide (5th. ed).  Oxford University Press, pages 133 to 343 
Thomas, A., Jones, H. and Thomas, A. (2014) The Higher Education (WALES) Bill. Cardiff: Welsh Assembly Government.
Welsh Government (2014) Policy statement on skills. Cardiff: Welsh Assembly Government.





	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here
	Write your evidence here

Albert Einstein stated that “I never teach my pupils. I only attempt to provide the conditions in which they learn”. This is a philosophy that impacts upon my approach to teaching, as by reflecting on the environment and content of each lesson, experiences can be provided to engage and encourage the students in the process of active learning. (Dewey, 1938). 

The Discipline of Early Years uses a block teaching approach which results in students receiving one module over a 4 week period. As a lecturer and one new to this method of delivery I look closely at the scheme of work and develop a range of differing strategies to offer the student cohort a range of interactive teaching methods, this provides a broader learning environment and is supported by research by the Centre for Educational Research, (2008) (CERI). For example, lectures incorporate whole group discussions/debates, research based tasks that place enquiry at the forefront of the learning experience. Therefore there is less reliance on didactic teaching and overuse of Power-point delivery. Questioning especially using the pose, pause, pounce, bounce approach, therefore encouraging all student participation and incorporating formative assessment. This approaches supports the embedding of differentiation therefore raising both levels of achievement and equity of student outcomes.  (CERI, 2008). (K1, K2, V2,K3, K6).

For example I recently set a case study to address a gap in knowledge, linking language theorists into activities that promote language development, but more importantly to discuss and critique those theories with confidence. This gap in knowledge was identified through the use of student feedback gathered in at the end of each session on post it notes confirming my observations during initial sessions. (A1, A2, K1, K2, K5).
I was peer observed by the programme director during this session which saw the group of students sitting around a table discussing with each other strategies and then questioning each other’s theoretical knowledge. Thus enabling a very interactive and focused session of debate applying their knowledge and understanding to a practical situation again supporting both Donaldson’s (2015) and Skinner (2010) stance on learning both skills and competencies and being active participants in their own learning. Comments within my peer observation support this as they include,
“A case study provided for students to consider sharing of information, oral debating and links to relevant theorist. 4 questions had been designed to support the students to discuss as a group, to critique and to synthesise the different points”.

I was also able to apply the pose, pause, pounce, bounce approach, this supports students to focus as they do not know when or who I will question or ask to extend a response, for example; do you agree with this stance, or, who else might agree with this approach, what is your opinion? 
The comments within my peer observation stated that “ Student’s challenged each other’s comments, developing and expanding points”, as well as “ A few less confident students were encouraged to contribute through clear and focused questions,” corresponding with Vygotsky’s theory of scaffolded learning and Skinner’s theory of positive reinforcement.

This teaching method supports total focus on the subject area allowing students to develop metacognition a necessary skill and one that research demonstrates enables students to outperform those students who have not been supported to develop the reflective art of becoming independent and self -directed learners. (Mason, et al., 2010; Dignath and Buttner, 2008) This stance is also supported by Donaldson’s (2015) ‘Successful Futures’ report.(K3,)
I have found that through placing a high level of responsibility and expectation upon the students to prepare thoroughly for set reading or case study material that the majority of students prepare more thoroughly. The students expect to be questioned in a robust manner therefore enabling metacognition to develop while fostering enquiring minds that are developing the confidence to challenge concepts, enabling ‘real learning’ to take place within the classroom environment. A small number of less confident learners are using their peers to facilitate their learning and are beginning to develop confidence to share their own ideas or the place of theory within their subject area. Pritchard, (2009) would concur that for this to take place learners need to feel valued and supported within the learning environment. Valuing the diversity of learners within the classroom environment is therefore an essential element of responding in a flexible manner to support the growth, development and knowledge base of all students and enabling the students as Donovan and McFarlane (2011) suggest by acknowledging the place of individual differences and supporting these to develop. (V1,V2,V3,)


Centre for Educational Research, (2008) 

Dewey, J. (1938). Logic: The Theory of Inquiry. NewYork: Holt, Rhinehart and Winston.

Dignath, C.  And Buttner, G. (2008). ‘Components of fostering self-regulated learning among students. A meta-analysis on intervention studies at primary and secondary level’,Metacognition and Learning, volume 3, Issue 3, pp231-264.

Department for Children, Education, Lifelong Learning and Skills. (2015) Successful Futures – Report on the Curriculum and Assessment Arrangements in Wales. Cardiff: Welsh Assembly Government.
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Mason, L., Boldrin, A and Ariasi, N. (2009) ‘Epistemic metacognition in context: evaluating and learning online information’, Metacognition and Learning, volume 5, Issue 1, pp67-90.

Morrison-McGill, R. (2011) ‘How to move your lessons from good to Outstanding, The Guardian, 17 November. [On-line]. Available at: http://www.theguardian.com [Accessed: 19th February, 2018].

Vygotsky, L. (1978) Interaction between learning and development. From: Mind and Society (pp. 79-91). Cambridge, MA: Harvard University Press. Reprinted in: Readings on the development of children. (2nd. Ed).











	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms






	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here
Assessment enables lecturers to ascertain how well students are achieving the learning outcomes, while allowing lecturers to reflect on strategies used and changing those that do not work for the student cohort. (Suskie, 2018)
 I consider carefully the assessment methods used ensuring that the assessment process is one that is a continuous thread throughout the session. For example at the start of the majority of lecturers I will use a quiz compiling of six questions based upon the previous lecturer. I concur with Salas-Morera et al. (2012) who found that quizzes have a positive influence on student learning as I have found this simple tool enables students to practice recall, identify gaps in knowledge while also strengthening memory connections.  
 It also enables me to identify where further exploration of a topic or concept is required. On times the use of a quiz brings an element of peer collaboration and focuses student learning. 
On completion of the quiz the whole group will spend another 10 minutes exploring the answers through the facilitation myself. Many of the students will then elaborate their answers, allowing others to explore and develop ideas and concepts, making their own comprehensive notes which are kept alongside PowerPoint scripts supporting the research findings of the Centre of Educational Research and Innovation, (CERI) (2008) where students develop their metacognition by actively developing understanding of new concepts, instead of just being given information. (K5, K2, K3, V3).  

At the end of each taught lecture I encourage the students to identify any areas that they feel need to be re-visited, they achieve this through the use of post it notes, by writing down their thoughts. Using this information enables me to respond effectively to the students’ feedback ensuring that those areas are addressed within the following lecture and highlights the students as partners within their learning journey. Such collaboration is discussed in Quality Assurance Agency (QAA) report into responding to feedback. This was also commented upon during my recent peer observation highlighting the above points while also noting the importance  that this would link to module evaluation responses and to UKES and to the NSS next year. (K5, A4, A2, K2). 

During another peer observation with the Director of Early Years it was fed back that: 

They responded well to Dawn’s discussion of the ‘post it’s’ from the previous lecture and to the quick quiz recap. This introduction to the lecture was effective in motivating the class to engage well. It also ensured that students were addressing what they found difficult from the previous lecture.



The process of providing summative feedback should be as Archer, (2010, p. 101) suggests a series of building blocks, allowing the student to see and make sense of how to move their work forward and obtain higher grades. It should not be seen as merely a corrective process but one that concurs with the socio-constructivist paradigm that enables the student to understand how to improve, taking responsibility to use and develop their feedback. (Archer, 2010). Within the discipline of Early Years the organisation of assignment feedback is carefully considered. The students receive marked work back before submitting their next assignment task, this ensures that identified areas of both strength and weakness are made available to the students. The student can then use the detailed feedback to support their development by applying the guidance to the next piece of work. Evans, (2013) agrees and states that clear guidance with purposeful ‘signposts’ enables students to use feedback effectively. The discipline in line with research by Evans, (2013) will also draw the student’s attention to previous assignment tasks where they are required to produce a similar assignment task such as a paired discussion. This reminds the students to revisit the work, review the comments and enables them to build upon the feedback as stated above, It is also important that clear guidance in relation to the assignment is incorporated within taught sessions enabling the student to make sense and understand what is expected of them, this was highlighted within my recent peer observation which said: 

‘During my discussions with the group they appeared to clearly understand the activity set and the assignment set for the module. They were able to discuss preparation done to date for the assignment; some having prepared more than others, but all were able to consider the task in discussion with myself’.

(A2,A3,A4,K2,)

Archer, J. C. (2010). State of the science in health professional education: Effective feedback. Medical Education, 44, 101–108. 

Centre for Educational Research, (2008) International Conference“Learning in the 21st Century:
Research, Innovation and Policy”. Assessment for learning: Formative Assessment. 

Evans. C. (2013) ‘Making Sense of Assessment Feedback in Higher Education’, American Educational  Research Association, volume 83, Issue 1. 

 Salas-Morera, L., Arauzo-Azofra, A and García-Hernández, L. (2012) ‘ANALYSIS OF ONLINE QUIZZES AS A TEACHING AND ASSESSMENT TOOL’,Journal of Technology and Science Education, Volume 2, Number 1.

Suskie, L. (2018) Assessing Student Learning: A common sense guide. (3rd.ed). San –Francisco: Jossey Bass.
The Quality Assurance Agency for Higher Education. (2013) Responding to feedback
from students: Guidance about providing information for students. Gloucester.
 



	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here. 
Education within the higher education arena finds itself facing many challenges agreeing with Roberts (2018) that interrelated factors such as changing finances and rapid ICT technology development have directly impacted upon how Universities deliver a top quality learning experience. As supported by Kug (2008) one of the major shifts has been to address experiential learning as it is seen to directly impact upon success. It is important to note that experiential learning should not just pertain to use of the outdoors but embrace new and creative methods within a developing curriculum. While the majority of learning is within a formal class room environment  well-orchestrated use of informal environments such as green spaces, community resources or off site visits can not only aid and support learning but offer motivation and inspiration to learners, agreeing with McGivney (1999) who discussed that the location was often more important than the actual learning itself.
(A1, K6, V4, A2,A4,) 
The use of informal learning environments is not a new concept and one that early pioneers such as Rousseau and Frobel (cited in Maynard & Waters, 2007) recognised as important. For example, when planning lecture content creative use of informal learning areas are important considerations. For example I and a colleague are working with St Thomas’ school to engage their year one children in learning using the outdoor field next to the school. While this is exciting in itself, the inclusion of early years students partaking in this learning journey offers highly valuable engaging learning opportunities. This is where practice and theory can be seen in action allowing students to visibly ingest and metacognise their learning in ways differing from those in the formal classroom, concurring with research from Bilton (2002) and Ouvry (2003).This experience will allow the students to support young children to develop sustained shared thinking, to develop creative ways of using the natural environment to aid development, and will importantly enable the students to bring back these experiences enabling greater depth of discussion within the more formal learning environment. It is the balance of these two methods in my opinion that provides the environment for active learning to take place and this idea is supported by Colley, Hodkinson and Malcolm (2004: 3) who discuss both their attributes and thus their ability to change the learning experience. 
(K1,K2,K3,)
Feedback received from student cohorts has been encouraging with many discussing how experiential learning enables direct links between theory and practice, other interesting developments are the student’s abilities to engage in debate and challenge own and others ideas based on experiences undertaken thus supporting and fostering developing analysis and critique.
I agree with  Roberts’ ( 2018) stance that learning occurs everywhere and that on times we need to challenge our own idealistic methods of teaching, embracing new ideas and methods, redeveloping curriculums to best enable our learners to achieve in today’s world. 
(K1,K2,K3,K4,A2, V2, V3)
The combination of use of formal indoor learning alongside outdoor and creative provision linked directly to module and assessment criteria; in my opinion leads to a more successful, confident and engaged students who are more likely to engage in self-directed study as a result and this is echoed by research from Harun and Salamuddin (2003) and Mirrahimi et al. (2011). With more evidence and research (Roberts, 2018, Mirrahimi et al., 2011) to suggest the improved success and engagement through experiential learning I have endeavoured to provide within the modules I teach across the degree programme, a combination of both formal and informal learning. I have had to plan effectively and take into consideration those with additional learning needs such as students who are heavily pregnant ensuring equity alongside organising and transporting resources to enhance learning and the learning environment.  From recent peer observations it has been noted how engaged in discussion students have been when in the formal environment, but that this has been based on the experiential learning that has taken place. 
(A5, K2, K6,K5,A1,A2,V3)
Bilton, H. (2002). Outdoors learning in the early years: Management and innovation. New York:
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McGivney, V. (1999). Informal Learning in the Community: A Trigger for Change and Development. ERIC.
Mirrahimi, S., Tawil, N., Abdullah, N., Surat, M., Usman, I. (2011). Developing Condusive
Sustainable Outdoor Learning: The impact of Natural Environment on Learning, Social
and Emotional Intelligence. The 2nd International Building Control Conference,
Procedia Engineering (20) 389-39
Ouvry, M. (2003). Exercising muscles and minds. London: National Early Years Network. National
Children’s Bureau Enterprises.
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Academically I am interested in research around babies and how their rights and well-being are upheld within the current pedagogical approaches to education and care and I am looking to continue my studies with Sheffield University undertaking their EdD in Early Childhood Education. This offers me the opportunity to be involved in high quality research working alongside experts within the field of early years and to broaden and challenge my own knowledge and understanding, drawing upon this for use within my own teaching.
(K6,A5,)
I am currently involved in a number of projects all of which support my continuing professional practice and impact upon my current levels of understanding, leading to further research and reading which in turn support how I approach and deliver module content, for example; undertaking the four week Widening Access committee funded  outdoor learning project at St Thomas’ school in Swansea has allowed me to witness first-hand the empowerment of the outdoor environment upon young children’s  problem solving, social interaction and behaviour alongside sustained shared thinking between staff and children. Through the use of this first –hand experience and pictorial evidence I have been able to teach for over an hour through discussion with the students enabling them to explore in depth theory such as loose parts first proposed by Simon Nicholson in the 1970’s  and the importance of physical development in relation to brain connections. Through this experience I have also began to question the current pedagogical approaches to risk and challenge and culture implications and or restrictions upon this. I am now looking to develop a written article that explores the issues for young children living within a risk averse culture and how this contradicts the aims of A curriculum for Wales – a curriculum for life (Welsh Governments, 2015). The success of the St Thomas Project means that it will continue next academic year, directly linked with a module and forming part of the assessment for students. 
(A1, A4, A5, K1, K2,V3,V4)
I am also working with a colleague where we are currently working with a Primary School with Flying Start provision in Swansea looking at the impact of the ‘mile a day’ incentive on health and wellbeing upon young children from reception to year 2. This will result in the publishing of results, presenting findings at conferences but most importantly will support the development of understanding around the links between physical exercise, health and well-being and the improvement of physical skills and any correlation between improved concentration academic successes. Taking part in this project has raised many important points for further consideration, for example; parental motivation and that of teacher, practitioner motivation for physical movement and exercise, socio economic factors and the creative manner in which teachers have engaged children into the project. Therefore supporting my development and engaging me in further research and reading such as Alvarez- Bueno et al. (2016) which in turn feeds back into my teaching supporting high quality delivery of up to date research and reading materials for students.
(V4,K1,A5)
I have currently just attended a Level 2: Award in Outdoor Learning Practice which when completed will enable me to gain the accreditation, supporting me to deliver more effectively the outdoor learning environment module at level five.  More importantly however it has supported the development of my understanding of Education for Sustainable development and Global Citizenship (ESDGC) and how through interaction and use of the natural environment with the students I can support and develop their understanding of current pedagogical thinking. Supporting the encouragement of engagement with critical thinking, challenging concepts held in healthy debate. It has also enabled me to question current ideologies in line with thinking from authors such as Sterling, (2001) and Davis (2014) around integration of ESDGC and the outdoor environment as a learning resource while drawing on reading from Gilchrist et al. (2016)  in relation to Nordic countries and their approach to the incorporation of the natural environment within curriculum provision therefore enabling me to challenge and support my own concepts and that of student thinking around this subject.    
(A5,V3,V4,)
Álvarez-Bueno,C., Pesce, C., Cavero-Redondo, I., Sanchez-Lopez, M., Pardo-Guijarro, M.J. and 
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Davis, J. (2014) Research in Early Childhood Education for Sustainability: International perspectives and provocations. London: Routledge.
Gilchrist, M., Passy, R., Waite, S. & Cook, R. (2016) Exploring schools’ use of natural spaces, in
Freeman, C. & Tranter, P. (eds) Risk, Protection, Provision and Policy, Vol. 12 of Skelton, T. (ed)
Geographies of Children and Young People. Springer, Singapore, 
Sterling, S. (2001) Sustainable Education Re-Visioning Learning and Change Schumacher Briefing Paper 6 UK: Green Books The Schumacher Society.
Welsh Government. (2015) A curriculum for Wales – a Curriculum for life. http://dera.ioe.ac.uk/24680/1/151021-a-curriculum-for-wales-a-curriculum-for-life en_Redacted.pdf [Accessed: 6th June 2018].





	














SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	A.gealy@uwtsd.ac.uk

	Job Title
	Head of Discipline

	Faculty/Centre/School/Department
	Early Years

	Email address
	annmarie.gealy@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Ann-Marie is my head of Discipline, an experience HE teacher as well as being a fellow of the Higher Education Academy.  Ann-Marie also completes annual reviews of my practice within the discipline alongside peer observations of my teaching practice. 






	Second Referee:


	Name
	Gwyneth Davies

	Job Title
	Programme Director

	Faculty/Centre/School/Department
	Early Years

	Email address
	G.m.davies@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Gwyneth is the programme director for the BA (HONS) Early Years degree. Gwyneth is also an experience HE Early Years lecturer. She is also a fellow of the Higher Education Academy. Gwyneth is in a suitable position to comment on my organisational skills as I co coordinate modules within the BA programme. Gwyneth has also observed my teaching, last academic year and for the current academic year. 













SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dawn Jones

	Name of Signatory
	Christine Jones

	Job Title
	Assistant Dean

	Faculty/Centre/School/Department
	Yr Athrofa

	Email address
	c.m.jones@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature: [image: G:\AUR\Gweinyddol\Llythyron\Llofnod Christine.jpg] Date: 14/6/18
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