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Reflecting on Group Work using Gibbs’ Reflective Model

This reflective essay evaluates my experience of the group activity, focusing on my feelings, level of participation, and personal development. It is structured using Gibbs’ (1988) Reflective Model, a well-established framework for reflective writing. Research by Hashim et al. (2023) suggests that this model provides clear guidance, supports evaluation and analysis, and encourages action planning and self-awareness. The model has six stages: description, feelings, evaluation, analysis, conclusion and action plan (Hashim et al., 2023, p. 5). Using Gibbs’ model enables a structured reflection on my experience and helps identify areas for future improvement. 
As part of the group task, we identified a contemporary issue arising from a wicked problem. Working in a group of five, we selected digital exclusion and developed the idea of a community digital hub to provide access to internet-enabled equipment and improve individuals’ confidence in digital skills, while also promoting empathy using a design thinking framework. Design thinking is a human-centred approach (Clarke, 2020, p.9), used to explore problems and generate and evaluate solutions through the stages of empathetic discovery, problem definition, idea generation, prototype/creation and test/evaluation (Clarke, 2020, pp.13 – 17). Our solution was presented through a Pecha Kucha style video pitch.
Initially, I felt anxious about group work, due to reliance on others. During the early stages, communication was slow and inconsistent, which led to confusion and uncertainty around task allocation and roles. Reflecting on this, I recognise that group members, including myself, were hesitant to take initiative, which resulted in lack of direction. It became clear we had not organised ourselves yet as a group. Everyone was polite and unsure of their roles. Communication mainly took place online messaging, with two face-to-face meetings, which proved challenging, due to varying commitments and members were not always available to respond promptly. I found myself unsure of my responsibilities, which negatively affected my confidence and contribution. As the deadline approached, my anxiety increased. The slow start impacted the pressure for me. This led me to adopt a more proactive role by organising tasks and carrying out research to support discussion at our first meeting. I wanted to encourage focus on identifying key elements in the project. While this improved progress, I recognise that my motivation to take control was driven by my anxiety. This may have reduced unintentionally, opportunities for equal participation in the group. The group worked effectively together; however, at times I felt everybody was too agreeable and less open to engaging in critical discussion or challenging ideas. Communication was positive, respectful and cooperative, and tasks were completed without conflict. Reflecting more critically, I recognise that our discussions occasionally lacked depth, as ideas were often accepted quickly without exploring alternative viewpoints. While the absence of conflict created a harmonious working environment, it may have limited opportunities to strengthen the quality of the work. This experience has highlighted the importance of balancing cooperation with constructive challenges in effective group communication. I felt frustrated with the slow pace and what felt like to me, as unequal motivation at the first meeting. But I handled it constructively over time. Following my initial frustration, I found myself taking on more responsibility and worried we would fall behind and find it difficult to continue meeting up. I eventually stepped into a leadership role that I had neither anticipated nor felt confident in. Initially, I was reluctant to take on this position, as I was concerned how I would be perceived or feared being judged as ‘bossy’ or overly controlling. This made me anxious about addressing the issue directly, as I did not want to disrupt the positive relationships within the group. However, after openly communicating these concerns to the group, their response was unexpectedly positive, with members expressing a preference for clearer direction. This helped to strengthen our relationships, and I began to feel more comfortable and supported within the group. We were able to relax, share a meal, and get to know each other better which made the experience enjoyable. During our second meeting, we collaborated more effectively, shared skills and research and felt confident moving forward with the video-pitch. By this stage, I no longer felt anxious when working with my peers. This reflection has helped me recognise the importance of managing personal emotions in group settings and maintaining the balance of leadership and collaboration.
Overall, there were many positive aspects of the group work activity. We shared knowledge and skills effectively and supported one another throughout the task. Spending time together outside of the project helped us build stronger relationships and created a relaxed and supportive working environment. As a result, we produced work that we were pleased with. On a personal level, I struggled with some technical aspects of the task, and my group members offered support on several occasions, which saved time and reduced my frustration. In contrast, I supported others with referencing and volunteered to complete the referencing slides for the presentation. While this increased my sense of responsibility and made me feel valued and trusted by the group, it also caused some anxiety, as I worried about making mistakes that could affect the group’s overall mark. Despite this, I respected the trust placed in me and was reassured by my group’s appreciation of my contribution. Overall, there was strong sense of peer support, mutual trust, and collaboration within the group, which positively influenced both the working process and the outcome.
Reflecting on my anxiety, this experience demonstrates aspects of a fixed mindset, as described by Dweck’s’ (2012) Mindset Theory, particularly my self-doubt about managing group dynamics and fear of negative judgement from others. Dweck (2012, p.50) notes that fixed mindsets can restrict change and personal development, whereas growth mindsets allow abilities to be developed.  My fear of judgement and self-doubt limited me to engage with challenge. I recognise that I often overthink situations, avoid potential conflict and anticipate negative outcomes, which affects my confidence and encouraged a people-pleasing approach. While taking on additional responsibility in the early stages helped maintain progress, it also reinforced imbalances. However, a positive outcome emerged when I communicated my concerns openly, as the group responded supportively and encouraged me to adopt a more structured leadership role. This experience challenged my assumptions and marked a shift towards a growth mindset, as I began to view leadership and communication as skills that can be developed through effort and experience rather than fixed or inherited abilities (Bates, 2019, p.144). Although I found the role uncomfortable at times, I became more confident supporting group progress. This experience highlighted the importance of addressing challenges directly and reframing discomfort as an opportunity for personal development. Receiving feedback from the group was a key turning point in recognising and challenging my fixed mindset beliefs. 
This experience highlighted the importance of defining roles early in collaborative work. It could be understood through the storming stage of Tuckman’s (1965) model of Group Development, where uncertainty and conflict are common due to unclear roles and expectations (Zulkifli et al., 2025, p.3). This model offers a structured approach to understanding how groups evolve naturally over time. According to Zulkifi et al. (2025), it can improve academic outcomes from feeling uncertain initially to collaborating and performing well afterwards. Tuckman’s model identifies four stages of group development, which describe how groups evolve through predictable phases. During the forming stage group members become acquainted and establish expectations. The storming stage is characterised by clashes of ideas, working styles and personalities, pushing boundaries and often resulting in conflict. In the norming stage, roles become clearer, communication improves, and members collaborate more effectively. Finally, the performing stage occurs when the group works productively towards shared goals. In our group, uncertainty during the storming stage contributed to a lack of direction. Although this stage is a normal part of group development, it could have been managed more effectively through clearer communication and earlier role allocation.
In conclusion, this experience of group work has provided valuable insight into group dynamics, communication and my personal approach to teamwork by reflecting on strengths and areas for improvement. I have developed a clearer understanding of how to contribute more effectively within a group, and I recognise that applying these lessons in future will support my ability to work collaboratively. Although I initially felt apprehensive, I found I enjoyed the group work more than I expected. Working collaboratively, sharing skills, and developing strong relationships within a relaxed and supportive environment enabled us to work effectively together and made the experience both rewarding and meaningful. 
In future group work, I will initiate early discussions about task allocation and role definition to reduce confusion and improve organisation. I will communicate concerns more confidently and adopt a growth mindset by viewing challenges as opportunities to develop my communication skills, rather than situations to avoid. I will also focus on managing my anxiety more effectively, ensuring it motivates rather than pressures my approach to teamwork. These steps will support my development as a team player and communication going forward.    
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