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Start At My Feet – Commentary

	
	
Targets

	
How have I applied this?


	


Target 1
	

Read back over your assignment to ensure it portrays your points with clarity.


	I have applied this target by, carefully reading back over my commentary. I have also given it to someone else to read through, to ensure that my writing portrays as much clarity as possible when being read. 

	

Target 2
	Try to further support your key messages with research, who agrees? Who disagrees?
	I have done this by ensuring every point I have made is supported with evidence, in which propose a reason for and against my argument. 

	


Target 3



 
	

Include further practical, detailed examples for your recommendations.
	I have applied this target by, drawing on my bridging experiences more often throughout the text. By drawing on these experiences more often, allowed me to give more detailed recommendations. 





Throughout the course of this commentary, the opportunities and challenges of School A will be discussed, through how their community influences teaching, learning and other aspects of the school. This will be done by examining; how the school encourages families to support the different areas of learning and community engagement and opportunities to support learning. To do this, I will draw upon my knowledge and understanding of the nature of School A and its community, demonstrating the steps School A has taken to provide strong community engagement within lessons, positive parental relationships and increased pupil well-being, in which Crosby and Brockmeier (2016) elaborate that these are crucial in developing steady environments in school. Furthermore, I will thoroughly engage within my bridging experiences from school A. This is due to the fact I was lucky enough to witness first-hand how School A manages these two core aspects we will be looking at. I will link what I learned and engaged with from my bridging experiences to evaluate why School A used the strategies they were using, explaining the opportunities they achieved within the two aspects of using the strategies, and the challenges they may face. In addition, I will use literature acknowledged in lectures to further support my findings on the focus of each of the two aspects selected for this commentary. I will use the information received in lectures to draw upon key concepts and ideas such as, subsidiarity, the four purposes, the social justice of the school and effective learning environments, as Smith (2012) stated the use of some of these, such as social justice, are vital within the classroom. These key concepts and literature will be vital within this commentary in terms of discussing School A’s opportunities and challenges through how their community influences teaching, learning and other aspects of the school. Finally, in following to my discussion through each of the aspects of School A, I will consider my professional development as a teacher by referring to some of the Qualified Teacher Status (QTS) standards. I will do this by linking the influences demonstrated to me through my bridging experience, suggesting how I may apply this myself as a teacher – giving myself targets to achieve as a result of this. I will do this by acknowledging how each of the aspects impacted the children, their families and the staff, making professional judgements as to how I could incorporate them into my teaching or how I can positively avoid them – if they seemed unnecessary in the classroom. 


One way School A engaged with opportunities within the community of the school was by encouraging families to support the different areas of learning. Langston and Doherty (2013) explain that without the support of their families, the child will struggle to progress through the different areas of learning. School A has taken this into account considerably and, in doing so has tailored a few different solutions to their school to help strengthen this issue in the community – with the issue being that parents do not have enough confidence and knowledge to engage in the areas of learning with their children, according to Miller (2019). School A has designed these solutions not only to help their families but to help their children develop their areas of learning further outside of school, which increases the practice of these skills. In doing this, the local community around the school will grow to be more knowledge-rich and confident within the areas of learning in education, allowing the school to aid in the development of the local community. Estyn (2018) explains that School A has excellent care, support and guidance, which could be down to School A having set up open days for parents. Tassoni (2002) explains the opportunities created by open days are exceptional for parents, as it allows parents to have a ‘lightbulb’ moment. This allows parents to gain confidence and get creative when looking at how they can help their children develop their areas of learning at home. It allows them to go out into the community to engage with different areas of learning, realising their community holds the tools they can use for this engagement. However, there are some challenges School A has faced having held open days for parents. The main challenge School A encountered, which they informed me of during my bridging experience, was the fact a good number of parents were unable to attend these open days.  The Primary Times (2016) found an increasing number of parents are not able to attend school events, as forty-nine percent of children have both parents working full-time jobs with ninety-five percent of children having just one or both parents working. Ultimately, this causes a challenge for School A as it puts a dent in their social justice. Smith (2012) describes that social justice is allowing each individual to be able to reach the same output, and that it shouldn’t matter what your parents did for work or where you went to school. 
School A also presents opportunities within the community by giving parents a voice within the school. This tremendously helps School A create a curriculum that they feel will benefit everyone, as strongly as possible. This promotes subsidiarity within the school, subsidiarity according to Collins Dictionary (2024) is allowing an organisation (School A) to make their judgements on how to act on subjects that affect them. By giving parents a voice and allowing complete subsidiarity in the school, allows masses of community engagement in School A’s curriculum. Parents can make suggestions for local organisations to come into the school to promote topics being taught in class, with Reach More Parents (2022) suggesting this can increase academic periods at home. A challenge however, could be Senedd Cymru (2023) finding that if schools felt forced to implement a new initiative they wouldn’t succeed or find good results. This could become a problem for school A, as if the parents feel although their ideas have not been used, could turn them against the school as they may feel that their suggestions have been ignored. This could result in School A feeling forced to implement parents' ideas to please them, even if they feel the initiative will not be a success or a barrier to the children's learning. 

Another way School A engaged with opportunities within the community is by participating with community engagement and opportunities to support learning. Sachs and Clark (2016) explain that through their findings, children learn increasingly more when the subject they are focusing on comes from an outside perspective. Realising this, School A found it particularly important to allow the children to be provided with this opportunity. To do this, I observed in my bridging experience that School A had made many connections with local organisations, ensuring children get the opportunity to engage with outside rationale and increase their knowledge further through this. Estyn (2018) explains the teaching and learning experiences School A provides are good, satisfying the fact the school does well in providing its children with communitive opportunities. For example, during my bridging experience, I was lucky enough to witness the children rehearsing to sing Christmas songs in their local church. The children were ecstatic to prepare for this event, which increased their academic willingness to complete their work because they were excited to present their songs to an outside perspective. Baldwin (2009) agrees that through the means of performance, children thrive as they become excited to engage with this type of material noticing that their faces light up. This supports the fact this opportunity encourages the children to engage with their work and increases their overall well-being, as Public Health England (2014) explains under section 78 of the Education Act 2002 and the Academies Act 2010 children’s attainment and well-being are influenced through social and societal aspects of their learning. On the other hand, this can raise some challenges for School A regarding their time. Morrells Handwriting (2021) explains that post-COVID-19 pandemic schools are finding that the children starting, are coming in at a level that is noticeably lower than usual. During my bridging experience in School A, a reception teacher explained to me that the ability level across all aspects has been lower for the past two years than normal. This is due to the fact these children haven’t had the opportunities most children would have had, due to them having to isolate. The Guardian (2022) reported that primary school-aged children were the most effective out of any group in our society. They go on to explain, that this is because they have not been introduced to a larger group of people than they are used to before starting school. The Welsh Government (2023) inform us that one of the four purposes of learning is that learners are healthy and confident individuals, who are ready to lead fulfilling lives as valued members of society. Not achieving this purpose within School A, could result in children emotionally not being able to handle being a part of a large class and, therefore, may disengage in their class work, from socialising and some may have breakdowns. This stands as a challenge against time for School A, as on one hand, it is vital in getting these children to engage in community opportunities to support their learning. However, the school needs to first ensure these children are progressing academically to advance through the stages as a typical child would, but also acknowledge that these children need support in socialising allowing them to emotionally handle being a part of a large group. 

In conclusion, it is clear from this commentary that School A engages with many opportunities for their children’s holistic development. They use their community in more ways than one, in order for the children to gain a wealth of different experiences inside and outside the classroom. School A does this by utilising open days for parents, which allows parents to develop an understanding of what learning can be done at home and how to do it. School A also achieves this by giving their parents a voice, this allows teachers to develop a strong relationship with the parents and allows the parents to feel a sense of community within the school. A final way in which School A engages with its community is by making connections with local organisations, which gives all the children within the school an opportunity to gain an outside perspective on their subject-specific topics, promoting subsidiarity. These were just some of the fantastic engagements with the community I witnessed within the school during my bridging experiences. Although we pinpointed a few challenges to these opportunities School A may encounter, I strongly believe the school will be able to overcome them and thrive within its community. Regarding my personal and professional development as a teacher, School A has had a massive influence on what I would like to accomplish in my own classroom. For example, the Department for Education (2021) states that one of the professional standards for teaching is to demonstrate good subject and curriculum knowledge. During my time in School A for bridging, as explained throughout this commentary, the school gave the children many opportunities to develop their knowledge of subjects through engaging with the community. I feel as though this is vital within a classroom and has influenced me to engage with this professional standard for teaching, because the children highly benefitted from this. Furthermore, from engaging with the literature cited in this commentary, the information provided in the lectures and my experiences from bridging I aim to achieve these three targets in my professional practice; getting confidence in reaching out to organisations, which gives the children in my class the best opportunity at developing their knowledge. Ensuring a strong relationship with the children's parents, to allow a community feel within my classroom. Finally, providing support for children’s well-being across the classroom by making sure they develop the right skill set to be able to progress through their personal learning stages accordingly. 
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