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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based
on an observed critical incident

INTRODUCTION 
This critical evaluation focuses on the learning steps of an individual learner following observations during normal classroom activity.  The evaluation includes an exploration of educational and psychology theories that underpin current teaching practice. Specifically, in order to understand the learning steps in this case study, the evaluation will focus on theories surrounding motivation to learn from a humanism and behaviourism point of view.
The case study is based on a ‘critical incident’ which could be described as ‘a snapshot in time’ in the context of general classroom teaching practice as described by Tripp (2012).  Studies show that using this type of qualitative methodology to reflect on critical incidents is particularly useful (Halquist, 2010) as a practice to improve teaching quality since it offers an organic insight into how and why pupils learn (Peterson, 2013).  This allows the evaluation of theories in relation to real life experience facilitating practical application.  As advised by Kumar 2019, the aim of this type of evaluation is to use a “thorough, holistic and in-depth exploration …” in order to interpret the findings in a way that improves future outcomes in teaching.  The literature review will be used to gain a deeper understanding of the behaviour and learning experience demonstrated in the specific critical incident highlighted here (Kumar, 2019).  
Reform of the curriculum in Wales has made the importance of observational and reflective research to improve outcomes even more poignant, as we strive to implement the changes by 2022 (Roberts, 2020). These changes will readdress the way formative assessment is carried out in education as well as introducing the four pedagogical purposes recommended by Donaldson to everyday practice.
OBSERVATION
School and Class Context
The critical incident was observed in a school that has approximately 1400 pupils which includes a separate unit for pupils with learning disabilities.  23% of the children in mainstream attendance have a statement of special learning needs.  The free school meals (FSM) rate is about 17.2% which is about 3% higher than the Local Authority average and just over 1% higher than the national average. However, academic achievement for pupils in this group is slightly above the national average.  This maybe testament to the school’s ethos of encouraging every pupil to ‘reach their full potential, be ambitious, achieve the best qualifications possible …’as stated on the school website. 
The class was comprised of 20 pupils.
Safety precautions were in place to reduce the risk of spreading Covid-19.
All pupils had the use of equipment, such as a Chrome Book, personal notes and their own stationery, which allowed them to them to complete the task.  Pupils were instructed to wear masks whilst using the Chrome Books and to clean them with antibacterial wipes after shutting down to reduce the risk of Covid-19 cross-contamination.
The teacher explained that they would normally be cooking in this lesson, but that due to safety precautions following Covid-19 risk assessments, they were using other methods of learning about food.  The task given had begun in the previous lesson.  Pupils had discussed food and different traditions surrounding food in various countries, before writing notes to use as a draft of written work on paper.  
Methodology 
Educational research can utilise a variety of methods depending on what the researcher’s aims are.  Whilst it was clear that an observational approach needed to be taken, it was important to be conscious of which type observational study would be focused on for this evaluation.  Since observational case studies are often used to examine educational processes (Zainal, 2007) it could be argued that it is the best way to discover the learning steps involved in teaching an individual or class (Reed et al, 2007). The observational options considered for this evaluation were based on the options outlined by Sauro (2015):  
· Complete Observer – remaining detached pupils may not notice that the researcher is even there or that any research is being conducted
· Complete Participant – full interaction without pupils knowing that research is happening
· Observer as Participant - pupils know that they are being observed and why
· Participant as Observer – full interaction between researcher and pupils and they know that the research is happening
Complete observation has been considered as unethical in some situations it is considered deception and participants may feel that they have not given consent (Sauro, 2015).  However, in this situation, the pupils were used to having student teachers and visitors in the classroom; also, the data being collected was anonymised and the evaluation focuses on learning processes for wider application rather than the individual.
The methodology chosen to explore the critical incident here, as a case study, in this evaluation was direct and complete observation without participation.  This method was chosen to gain an authentic data bank (Reed et al, 2007) and reduce the risk of introducing confounding variables by unintentionally changing the normal classroom interactions by influencing the pupils or teacher during participation (Reeves et al., 2008).  Also, accuracy of the critical incident is ensured by capturing it there and then in the classroom setting, rather than relying on memory and interview interpretation afterwards.  According to Cotton et al., (2010), the precision that this method allows helps to reduce bias and stereotyping as it records what is happening in the moment rather than assumptions based on previous experience and even erroneous information.  Taking notes on a pre-prepared form whilst observing pupil interactions with the teacher, peers and their engagement in the task, allowed for structure and simplicity at the same time (Cotton et al., 2010).  
It is also worth noting, that due to restrictions as a result of the Covid-19 pandemic, interactions with pupils were limited, making complete observation more appropriate.
As well as being organic and real, using this type of methodology should make it easy to apply the findings to other real-life settings that facilitate professional development.  
This evaluation, although based on one pupil using a qualitative approach, will explore other types of study.  Due to possible negative factors associated with using a single critical incident, the literature review will aid in offering a fuller understanding before drawing any conclusion.  Negative factors could include:
· not having enough data to form a relevant conclusion
· being open to subjective interpretation resulting in a biased conclusion
· the choice of critical incident is not typical enough to apply to professional progress
In order to overcome these issues and ensure a more complete understanding of the critical incident, the literature review will consider a variety of studies which have used other methods such as, quantitative and self-report.
Critical incident linked to Donaldson’s Four Purposes 
The ‘Critical Incident’ discussed in this evaluation focuses on the learning process of one pupil who starts the lesson with enthusiasm, loses motivation and then regains her motivation to complete the task successfully.  The instruction for this lesson was to complete a final draft of work by adding pictures and creative styling Google Classroom on a Chrome Book. This allowed the teacher to monitor task progress and have individual discussions with pupils without having to break Covid-19 protocol.
The pupils were engaged and eager to please the teacher with a good standard of work.  They carried out the task quietly but were confident enough to ask questions directed at peers and the teacher.  Behaviour was almost impeccable, with only a light reprimand for two pupils to lower their voices so that others could concentrate, which was complied with immediately.  
It was made clear by the teacher that the final draft should be of a high standard that they could be proud of.  This encouragement links with the school ethos and emulates Donaldson’s idea of developing ‘ambitious and capable learners.’  The teacher did this by nurturing an attitude of enjoying personal challenge and encouraging research to achieve a high standard of work (Donaldson, 2016).  The class were given guidance on format and key words to search for and where, following discussion around examples that they had found and started writing about in the previous lesson.
The learning objectives were, to gain knowledge of traditions in other countries and to be able to present that information in a structured and creative way.  Therefore, they would have to research, read, understand and write cohesively.
As a class, behaviour was calm and compliant. Instructions were given twice at the most as they were quiet enough to hear and did not seem to require many reminders. The children all seemed happy to be in the classroom and engaged with the task by discussing what they had chosen to write about to the person sitting closest to them (2 metres away) and continuing to search for information and pictures to add to their documents on Google Classroom.  A pupil who had stopped writing for a few minutes, raised her hand and said that her final written work was “completely different to my 1st draft” and that she had written more and changed a lot.  She queried whether this meant that she was ‘doing it wrong’.  The teacher explained the purpose of a draft piece of work (which she had also done in the previous lesson) and then praised the pupil for using it correctly.  The pupil showed visible signs of relaxing, by sitting back in her seat and smiling.  She continued her written task with renewed enthusiasm, continuing to research and add to her final draft.  By the end of the lesson, her task was not only completed but extensive as she had filled six pages with accurate and creatively presented information.  It was interesting to see another of Donaldson’s ‘Four Purposes’ being applied as she had the confidence to apply her knowledge and create ideas and convey them, suggesting that she is on her way to becoming an enterprising and creative contributor to her classmates.
At the end of the lesson, the teacher thanked the entire class for their ‘excellent behaviour’ and for helping each other.  
LITERATURE REVIEW 
According to Piaget, children in Year 8 will have entered the Formal Operational Stage.  He described this stage as the age where children begin to make sense of abstract ideas and think logically.  He surmised that they develop deeper thinking about morality and ethical issues from the age of twelve up (Krebs and Gilmore, 1982).  He suggested that this is because they are now able assimilate previous knowledge with new knowledge and may adjust behaviour as they actively construct new learning processes. Piaget saw the stages as fluid and overlapping but still, as explicit differences in development (Huitt and Hummel, 2003).
The pupil focused on for this case study was using previous knowledge and questioning what she was doing, which fits with Piaget’s assessment.  However, about 10 minutes into the lesson, she ceased to engage with the task and proceeded to discuss irrelevant ideas with classmates.  As they were all engaged in the task, she sat quietly with her heads in her hands for several minutes.  Psychologists offer several reasons why motivation may fluctuate during various stages of learning.  
According to psychologists who take a Humanistic approach, the root cause of losing motivation may be as simple as, the pupil finding the task either too easy or too hard.  Vygotsky’s model of the ‘Zone of Proximal Development’ illustrates this by suggesting that there is a specific window of learning where pupils are motivated and open to progress (Vygotsky, 1978).  For example, the pupil could have stopped working because she felt the work was too easy or she may have given up because she found the task too difficult.  The model highlights a middle ground as the optimal area for being able to learn and be motivated to continue learning.  Vygotsky (1978) found that when children were given time to try and problem solve, even if they struggled with a task initially, were able to complete it with scaffolding in the form of support from resources, teacher, parents or peers (Korhonen et al, 2019).   
In this critical incident, the teacher reminded the class that they had a scaffolding resource in the form of notes from the last lesson to create their new document.  The pupil began to look at her notes and at her work on the Chrome Book, before raising her hand to say that her Google Classroom work was very different to the notes.  Encouragement from the teacher became the source of further scaffolding, and without prescriptive instruction, the pupil was re-enthused, understood the purpose of a ‘draft’ piece of work and was able to continue learning (Lutz, 2020).  Despite Vygotsky’s model of the Zone of Proximal Development being well over forty years old, it seems to still have relevance in understanding the learning process in the modern classroom (Turuk, 2008).  
In terms of motivation, there has been much emphasis on nurturing a ‘growth mindset’ in pupils to develop self-regulation and self-determination for continued learning and achievement (Cook, et al, 2016).  It is clear that by allowing the pupils time to arrange their notes into a final draft, without being over-prescriptive, the teacher was aiming to encourage them to figure out what they were able to do, what they needed help with and develop skills for future learning.  Pupils can feel competent in their ability to seek out information and resources for self-regulated learning (Nota et al, 2004).  
In 2008, a Spanish University carried out a quantitative study to discover which variables influence the level of self-regulation students can reach.  They began the study by explaining that self-regulation requires both compromise and autonomy from the students to be considered as having achieved continued ‘active process’.  They noted that students able to self-regulate considered themselves more competent that students who were anxious about their learning and were not high achievers.  489 University students participated in the study.  The researchers wanted to measure the level of control, knowledge, goals and awareness that the students had over their academic studies and examine the variables that correlated with the results.  Measurements were made by recording academic achievement and by examining attitudes to learning using Pintrich, Smith, García, & McKeachie’s 1991 Motivated Strategies Learning Questionnaire.  Some of the specific variables they explored were, learning goals, time management, elaboration strategies, organisation skills and perceived value of tasks (Garcia, 1994). They first created self-regulating profiles for the participants and then compared them to their academic achievements.  The researchers did report limitations such as choosing the correct instruments to assess the findings a challenge.  However, they were able to show clearly, that positive self-belief, resilience when encountering difficulties and were organised were strong indicators of academic success.  A drawback of the study was finding that a good learning process did not always correlate to a good academic process and vice versa.  It was suggested that this was due to the methodology relying heavily on self-report and academic outcome (Nota, 2004).  The self-report element may have skewed results if students were not confident in their ability despite following steps associated with good learning practice (Chan, 2009).  At times, this can be problematic to the humanistic approach in general due the reliance on the individual to understand correctly what is being asked of them during the research process as well as trusting them to be factual and truthful (Sandvik et al, 2009). 
In Welsh schools, under the new curriculum, the focus will be on continued improvement in the learning process allowing each pupil to reach their full potential, rather than focusing on pupils gaining the same level of knowledge that allows them to pass exams but not know how to apply what they have learned (Furlong, 2016).  In fact, the researchers concluded that future would benefit from focusing on the learning process rather than learning outcomes to gain a usable insight into how to develop self-regulated and motivated learners (Sandvik, 2009).  
This perspective allows pupils to progress without feeling that they have failed due to being unable to remember prescriptive facts.  Instead, they are likely to able to see that they have increased understanding are able to apply what they have learned and experience continuous progress (Anderson and Kumari, 2009).
Therefore, whilst it is likely that Vygotsky’s humanistic model of proximal development explains the process involved during the critical incident explored here, there are alternative theories that may be of relevance.
The method of observation as a research tool has been the typical approach for scholars who focus on behaviourism (Nagowah and Nagowah, 2009).  Since the observation method has been used for exploration of a critical incident in this evaluation, it is worth considering how the behaviourism approach can help interpret the findings and how it differs to the Humanistic approach.  Researchers of child development have debated over the validity of the two approaches of the years.  Some see the wider field of psychology and cognitive development as solely a Behavioural science (Greenberg and Lambdin, 2007).  
Behaviourists such as Thorndike and Watson, proposed that encouraging desired behaviour, in human or animals, required external stimulus that the subject found enjoyable (Islam, 2015).  This suggests that pupils will only continue to progress if they are conditioned to as a result of reward (Deci et al, 2001).  Some of their studies are now considered unethical, due to several of their confounding variables causing possible psychologically damage and distress to participants (Digdon et al, 2014). They may also have induced learning processes that would not have occurred naturally, therefore making some of their findings difficult to apply to a modern classroom of pupils (Koriat and Goldsmith, 1996).  However, their findings are still used to show the extreme differences that occur during the learning process as a direct result of negative stimulus and positive stimulus (Sinclair, 2017).  It could be argued that the pupil in this critical incident was responding to a reward stimulus, since the teacher had praised her for improving on her original work and using her draft notes correctly (Taylor and Hoedt, 1966).  
Praise is recognised as a reward and strong motivation for compliance in the classroom in several studies (Robins, 2012).  However, it cannot be known from this critical incident, without a follow up study, whether she will need the reinforcement in the form of the same reward of praise every time she is in the classroom, or, whether she now sees her new research and learning skills as the reward that will keep her motivated and self-regulated.  A follow-up would also be interesting to find out if she applies these skills to other subjects and areas in her life.  
Whilst the humanistic approach focuses on giving the pupil the time and space to struggle before utilising scaffolding (Berbary and Boles, 2014); and the behaviouristic approach focuses on external stimulus, it is evident that both approaches can have a positive influence on learning outcomes in the classroom.  It also highlights the need to be mindful as a teacher that external stimulus will affect learning steps and outcomes (Sánchez and Martinez, 2020).
REFLECTION / EVALUATION & NEXT STEPS  
Reflecting on this case study highlights areas that can be examined further for professional development.  Using Gibbs’ Reflective Cycle Model (1988) offers a structure to allow for detailed evaluation.  It is important to note that this model suggests a cyclical process throughout a persons’ teaching career to consistently reflect on and evaluate both practice and research to continually improve and discover professional excellence.  The process begins with a description of what happened, thinking about the incident felt, evaluating the positives and negative, analysis of the incident, what could have been done differently and an action plan (Markkanen et al, 2020). 
On reflection of this critical incident, using Gibbs model, it seemed that pupils were having a positive and productive learning experience.  The only negatives seemed to be caused by having to adhere to Covid-19 safety measures, as whilst necessary, limited personal interactions with pupils (Carmarthenshire County Council, 2020).  The teacher had to give individual instruction from the front of the class which could have confused their understanding of the task if they weren’t paying attention to whom the information was for (Brookhart, 2017).  She explained to the pupils that she was aware that they would rather be cooking and so took time to explain that this alternative task would also be fun and interesting.
In terms of what could have been done differently, with regard to collecting data, it may have been more beneficial to be a participating observer as this would have allowed for questioning the pupil to get a clearer understanding of what she was feeling during the learning process (Bullard et al, 2019).  Due to physical restrictions of Covid-19, this would have required asking the teacher for access to the Google Classroom to be able compare the standard of work being submitted.  Although this method was originally avoided in order to prevent interference with the results, participation may have had only a minimal influence on gathering this type of data (Gold, 1957).  
The teacher encouraged pupils to continue researching at home.  She spoke about the task with excitement and did not call it ‘homework’ but rather ‘research’.  It seemed that she was consistently encouraging and nurturing the idea of enjoyment and high standards in their learning.  
The steps observed in the pupils’ learning included use of previous knowledge, developing a new learning technique (using a draft), overcoming lack of confidence, recognising the teacher as a resource (scaffolding), using technology for research and creative presentation, and helping peers.
The next steps might include:
1. sharing information with peers by presenting what they had learned verbally either in groups or in front of the whole class.  The idea being to reinforce what they have learned as well as developing the skill of public speaking and helping pupils to grow in confidence as a result.  This would give the pupils a chance to be celebrated by their peers and offer a sense of power as they realise that they are teaching their peers.  A presentation could also provide an opportunity for explaining their findings to others, reviewing and re-using the information and aide memoire – factors that have been highlighted as important within a successful learning structure (Ingleby, et al., 2011)
2. Giving a clear instruction on when the task could be considered completed.  The pupils may have benefitted from knowing how many countries should be discussed and how much detail to include.  (However, it may be that this instruction had been given in the previous lesson.) This could also be an opportunity for offering the pupils choice and introducing differentiation steps for pupils who need further challenge (Powers, 2008).
3. As a means of developing confidence further, in future lessons it may be beneficial to make pupils aware of the learning that they have engaged with.  During this lesson they had engaged with literacy, numeracy and digital competency (Welsh Government, 2020).  This could help to reinforce the perceived benefits of the task to overcome any disappointment about not being able to perform practical tasks. Pupils are more likely to maintain high motivation levels when they see the benefit in what and how they are learning (Estyn, 2020).
CONCLUSION 
[bookmark: _GoBack]In conclusion, the method of being a distant observer was suitable for this evaluation, but other methods of observation could be just as effective, with slight variations to the results and limitations (Bullard et al, 2019).  Reflection must be an ongoing practice, which considers a variety of studies and study methods to gain skills that promote the best opportunities for optimal learning.  Continued learning and being proactive as a teacher is required to improve learning outcomes.
The critical incident described showed a positive classroom culture where reaching for high standards had been reinforced regularly.  This is certainly a teaching strategy to be emulated.  Also, ensuring that pupils see the benefit of the benefit of what and how they are learning, is likely to help them be motivated to self-regulate their learning (Vygotsky, 1978).  Observation of the critical incident highlighted the importance of supporting learning without taking over their ability to develop independent learning.  The confidence acquired as a result is invaluable for building motivation (Garcia, 1994).
In order to become an effective teacher, wide knowledge of pedagogies and how they fulfil the ideals of the new curriculum is vital (Donaldson, 2016). This will need career long, continued learning and evaluation.  Following this evaluation, observation in follow-up lessons to examine the effects of praise and clear success criteria is desirable.  
Welsh Government expectations require all student teachers to be assessed against the new Professional Standards for Teaching and Leadership to be allowed to practice as teachers.  Therefore, being able to reflect and evaluate efficiently is critical to future development as an educator (Markkanen, 2020).
It is evident that covering every educational and psychological theory for learning in any one lesson is completely impossible.  However, having a wide knowledge and understanding of the theories that help to explain learning processes can be valuable in evaluating observed practice and planning for the future (Linnenbrink-Garcia et al, 2018).
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Appendices

1. [bookmark: _Hlk54700762]Critical Incident Identification Record and Observation Sheet – Lesson 2
2. Critical Incident Identification Record and Observation Sheet – Lesson 3
3. Critical Incident Identification Record and Observation Sheet – Lesson 4
4. Critical Incident Identification Record and Observation Sheet – Lesson 5



1 - CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	
Tuesday 29/10/2020

Lesson 2

Year 8 – Religious Education 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Lesson
The lesson was delivered using a Power Point presentation which included video clips.  Pupils were asked questions and were instructed to raise their hand before speaking.  The pupils were asked to write answers in their books after being presented with a ‘fill in the gaps’ exercise.  
The pupils were told to remain quiet for the entire lesson unless spoken to or asked to answer after raising their hands.
A pupil was told off by the teacher for chewing gum.  The pupil went bright red and said that she wasn’t but the teacher said that she didn’t believe her.  The pupil then proceeded to walk to the front of the class and pretend to put chewing in the bin.  The teacher then told her off again for ‘lying.’
Behaviour and Attitude
The pupils were immediately told to be quiet if they made a sound, and they complied.  Occasionly they would get excited about what was on the screen and shout out, and they would then be reminded to put their hands up.
The teacher asked for help to play the videos and explained that the children know that she is not good with I.T.  Several children offered to help and the teacher picked the pupil closest who had offered to help.
Pedagogy
Writing
Checking understanding/formative assessment
Verbal answers
Collaboration




[bookmark: _Hlk54698826]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  29/10/2020   Lesson 2  Year 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Indoors with Covid-19 restrictions in place
Currently Key Stage 3
Some pupils were more engaged than others – mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Motivated, excited to interact with watching videos, helping with I.T.  Behaviour was good.  Some pupils seemed afraid of the teacher.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Lesson about why some people believe in God and others don’t, children encouraged to think in abstract way and discuss.  Verbal and written literacy exercised. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Posters on walls
Presentation on Whiteboard
Teacher instruction

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Pupils expected to remain quiet and follow instructions
Teacher asked pupils if they understood periodically


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Written work following presentation and verbal Q&A


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Information on how the lesson content benefits them
Allow for semi-structured peer discussion when presenting abstract ideas
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	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	
Tuesday 29/10/2020

Lesson 3

Year 8 – French


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Lesson
The pupils were encouraged to put hands up to answer or repeat French words and sentences.  They were given reading and writing tasks with a Word Map to aid vocabulary and sentence structure.  The class played a game on Quizlet before attempting the writing task.  There was a relaxed atmosphere and pupils engaged well.  There was clearly a lot of variation in ability as some pupils were eager to answer and answered correctly each time.  The teacher encouraged quieter pupils to repeat sentences and improve pronounciation.  
A pupil raised her hand to say that had not understood the homework.  The teacher then asked the whole class if they had understood and explained.  She then checked with the pupil if now understood or would like more help.  The pupil said that she was happy to continue the homework task on her own now.
Behaviour and Attitude
There was lots of smiling and chatter.  The pupils seemed to enjoy using Quizlet.  All of the pupils engaged with Quizlet but some were very slow to do any writing.  They were definitely confident enough to engage in the verbal exercises and to ask for help when they forgot the meaning of a word.  The teacher did not just give the answer, she encouraged them to use previous knowledge and context to figure the answer out.
Pedagogy
The lesson used literacy (verbal and written)and digital competency.  The teacher facilitated peer correction and used repetition and reminders to reinforce new vocabulary. 




OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  29/10/2020   Lesson 3  Year 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Indoors with Covid-19 restrictions in place
Currently Key Stage 3
Some pupils were more engaged than others – mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Competitive, enjoyed playing Quizlet games.
Pupils compliant with teacher instructions and confident enough to ask questions

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Increase vocabulary and pronounciation by using Word Mat, information on walls, games, repetition.  Listenning, speaking, reading and writing development.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Posters on walls
Information on Whiteboard
Teacher instruction
Quizlet games (I-pads)

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Pupils were allowed to use dictionary’s, Word Mats, question peers and use information on walls to complete writing task.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Repetition and reminders from previous lessons

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Praise as reward
Encouraging pupils to imagine using what they learned outside of the classroom
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	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Tuesday 29/10/2020

Lesson 4

Year 8 – Music






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Lesson
There was lots of chatter and excitment as the pupils entered the classroom as the lesson was using instruments.  Keyboard were arranged around the room to spread pupils out as much as possible.  

The teacher recapped on the previous lesson by talking about famous Welsh singers and, in more detail, Tom Jones.  They were given instruction for a warm-up task on the keyboards.  Clear instructions and expectations of what they would be doing were given.  They were to continue to learn to play ‘Delilah’.  Some pupils used earplugs or headphones to hear their own playing better.

The class was praised for their progress.

The fire alarm sounded and the pupils were disappointed as they complained and groaned at having to leave the lesson and go outside.

Behaviour and Attitude
The teacher refused to continue the lesson until the pupils were quiet.  The pupils immediately complied and listened to instruction.  One pupil was reprimanded for banging on the keyboard too hard.

They are all engaged and were eager to progress with the task.

Pedagogy
Reinforcement of information and music notes.  
Success criteria given
Praise for progress










OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  29/10/2020   Lesson 4  Year 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Indoors with Covid-19 restrictions in place
Currently Key Stage 3
Musical equipment

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Pupils were excited and engaged
Complete silence demanded apart from playing the keyboards

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Improvement of music playing skills.
Practical exercise following demonstration

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Teacher instruction
Personal assessment

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Headphones for pupils who couldn’t concentrate due to noise levels from others playing
Teacher gives praise for progress

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Repetition and reminders from previous lessons

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Importance of praise
Individual progress checking
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	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	
Tuesday 29/10/2020

Lesson 5

Year 8 – Design and Technology (Cooking)



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Lesson
Lesson held in a classroom with cookers and sinks.  The task was to write about food traditions around the world.  Use of notes from previous lesson and Chrome Books.  Instruction to research and ake final draft creative and informative.

Behaviour and Attitude
All pupils were on task and well behaved.  They were happy and received lots of praise.

Pedagogy
Digital competency and literacy skills
Scaffolded learning
Reinforcement of previous knowledge










OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:  29/10/2020   Lesson 5  Year 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Lesson was picking up on task from previous lesson
Indoors with Covid-19 restrictions in place
Currently Key Stage 3
Pupils appeared to be of similar ability for the task

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Motivated, happy, ambitious


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Teacher explained that this exercise was instead of cooking due to Covid-19 restrictions.  Purpose was to learn about food traditions in other countries and produce a document showing what they learned.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Posters on walls
Access to Google Classroom
Teacher instruction

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Pupils given internet access to research and look for information
Given permission to discuss findings and ask questions (peers and teacher)
Pupils asked to use notes they had made previously

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Re-cap on previous lesson
Use of notes to make final draft

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Detailed succes criteria and how to complete the task
Benefit of giving praise to motivate observed







