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In this section, the duty of an inclusive leadership in a particular case will be evaluated critically. According to Ferdman (2020), inclusive leadership is the ability to serve as a leader while maintain inclusivity across many cultures, groups, organisations, and communities. It fosters belonging across all identities while enabling participation, hearing everyone’s opinions, justice, and the equity. Ferdman (2020). Furthermore, Rodd (2013) adds that inclusive leadership necessitates the capacity to cooperate with others rather than exert control over them. This can be done by using effective communication skills. 

What is inclusive leadership? 
According to Ceinternational (2022) states that an inclusive leadership role will include, diversity. They will welcome invites, contributions and will take note in decision making. The outcome of inclusive leadership is to ensure people’s needs are met. Valuing people’s rights, upholding basic human rights, understanding complex relationships inside complicated systems are leaders who are inclusive. Also, working in partnership and having the courage to take responsibility is the formation that comes to being an inclusive leader. 

More so, an inclusive environment is necessary for across all schools and the UK Government condone this by stating that inclusion in schools is a basic human right for children to ensure equality and equity are formed across the board. Also, an inclusive leader must understand the importance of supplying better quality education for all children and is a fundamental in changing discriminatory attitudes. Children in a school surrounding creates their first interactions with the world without their families in sight. This enables their social interactions and relationships and even so, giving everyone the opportunity to feel that they have a sense of belonging. (Nursery story 2021). Additionally, inclusive leadership is a constant strategy to realise a common objective between all people. As a result, inclusive leaders must recognise the relevance of diversity and have the necessary abilities and expertise to execute inclusion within the settings. 

The scenario discussed relates to an 8-year-old girl called Katie. Katie lives at home with her Mum and Stepfather, both with an alcohol addiction. 6 months prior to this, they had both been assessed and had been given all clear to have custody of Katie. Unfortunately, Katie’s home life has deteriorated, and Mum and stepfather have relapsed and are now back drinking again. This has affected Katie’s school life with how she is interacting in school and the academic side of it, teachers are concerned for her welfare. Katie has been arriving at school in unclean clothes and sleep deprived. When dropping Katie off to school on many occasions, Katies Mum has avoided engaging with the teachers, does not give eye contact, and doesn’t socialise with the other parents. This certain situation going on back home, is affecting Katie during school time. She doesn’t join in on group activities, she is struggling to socialise with her friends during snack and dinner time. Staff and multi-agency workers are willing to offer the support needed to get the family back on track again and be a positive thriving family. In accordance with the United Nations convention on the rights of the child (UNICEF no date) specify that children should not be taken from their parents unless it is in their best interests. Therefore, with the family needing and wanting support again, everyone can work together in partnership for Katie and her family. Looking into how anxious Katie’s mum seems it important for practitioners to come together and use their inclusive leadership skills and knowledge to help support Katie, and her Mum to feel comfortable and have a sense of belonging at the school. To ease a more inclusive viewpoint, inclusive leaders need to have a coherent inclusive attitude, to influence the children to become inclusive too. 
Throughout this situation, Katie’s mum stands alone when dropping and picking Katie up and isn’t engaging with other parents. The practitioners have noticed that the other parents acknowledge her but do not engage to make a conversation. Due to the fact Katie’s mum has an alcohol addiction, the exclusion she is receiving from other parents could be down to them judging her on socio-economic factors. Therefore, it is important that practitioners support Katie’s mum for her to understand to not feel embarrassed and stigmatised because of the situation. Having multi-agency workers involved, is not and embarrassment and it is important for people involved to know that as that could prevent positive possibilities. Atkinson, et al (2021) state that parents may argue that the presence of social workers make the Katie’s mum feel that she is a bad parent. Accordingly, Ferdman et al. (2020) observe that there is universal agreement that individual’s life choices enable the equity received in which people receive what they are due. As a result of this, the Mum may avoid interactions because she believes that, because of her prior lifestyle decisions, she doesn’t deserve to be treated equally like the other parents at the school. 
More so, Katie’s mum may feel like there could be an untrusting relationship with the social worker even though they have their best interest at heart for families. Mellon (2017) states that parents can sometimes feel that social workers are involved to keep children safe and what they do to achieve this could cause Katie’s mum to feel that she can’t act herself. From this, it could cause more involvement needed from the social worker. Parents can sometimes see social workers as having authority rather than assisting them with the support that they need. This can cause parents to develop a low self-esteem and feel powerless. This can disrupt parents from getting the support they want and need from other systems such as schools. However, as states by the Welsh government (2019) agencies and parents should work in partnership together to help families by ensuring that they remain together, by working as a team to prevent future harmful childhood experiences for children. Ferdman et al. (2021), states that services should foster a feeling of safety and provide a voice for people to allow inclusion. It is important for services to feel that they can feel safe, and all individuals should have a voice to promote positive inclusion. 
Furthermore, according to Capriola (2019) it is vital that practitioners and services must understand that most parents want the best for their child therefore, having trust in them is important. On the other hand, Gov (2014) state that because of the parents habits or lower socioeconomic standing, practitioners may judge parents and classify their families as a problem family. Similarly, if parents choose to not interact with the agencies, it can be assumed that they are careless. However, raising children (2021) states that communication between parents and professionals is essential because it allows for the gathering of knowledge and information about the child, enabling the provision of the child with the appropriate support. Also, communication with parents allows practitioners to determine where the child is at in their development. As a result, communication is crucial for ensuring children receive the correct support and opportunities in school. Furthermore, attending training will enable practitioners in implementing inclusive practises as they expand their understanding of others and overall awareness of alienation states Scheulka (2018). Furthermore Estyn (2015) proposes that via practitioner training, trust and respect can be developed. Eliminating limitations and allowing continuity and allowing better relationships with parents and practitioners through improved communication in addition to put in place collaborative assistance. Overcoming an addiction can have a strain on everyone involved. It is not a fast change; it is a long process to overcome, and parents must sustain change. However, for Katie’s dad to overcome this, insufficient support, stigma, and the idea that they are not believed to be a ‘normal part of society may cause for him to relapse. This can affect Katie’s well-being and prohibit inclusion. To increase the chances for the Mum to improve her relationship with the school, prevent relapsing, and to feel he belongs, practitioner training in parental inclusion as well as the capacity for social workers' to listen to the needs of the parents with supporting power may be helpful states SAMHSA (no date).
In the situation, the Mum chooses to not converse with the other parents on the playground, nor is she invited into a conversation. Knowing that the mother is a single parent, recovering from addiction, an individual from a low socioeconomic standing, this may be a result of intersectional stigma.  Carroll (2019) recalls, noting that stigmatisation and stereotypes of single parents are frequent, which can frequently result in finding it difficult to ask for help and reduced self-esteem. Moreover, fatherhood institute (2013) states there is a misconception that young, deprived mothers are believed to be less financially capable of looking after their children and are less committed to their children's welfare, affecting parents' negative views at the school. Weed and Nicholson (2015) states that young mothers at school are looked at as helpless and weak. Accordingly, Gov (2019) reports that females and some males predominate at school drop-off locations, this causes both genders to feel alone and eliminates a sense of belonging in the environment because they have some sort of background with addiction.
Furthermore Baumberg (2015) points out that research indicate that benefit claimants from low socioeconomic class are subject to have obstructive attitudes and opinions, especially if they are seen as undeserving of receiving benefits. Therefore, Katies Mum may be judged as a deadbeat and incapable of equality. According to Wilson (2021) negative stigma impacts the entire family and causes mental and social discomfort; this may also be the cause of Katies social awkwardness and lack of participation at school. Weale (2019) argues children who are from rural areas are more likely to suffer from social rejection, feel humiliation and shame which is in line with the findings of this research. FE news editor (2022), who notes that children are unlikely to participate in social activities and do not carry the same welcoming as other pupils at school due to the shortage of funds they have as well as promoting victimisation and shame in school, concur with this. Likewise, public health (2016) household income is a common component that affects a child's wellbeing, and children raised in low-income households are greater likelihood of poor health and happiness which has a substantial impact on their level of pleasure and satisfaction in life to Welsh Government (2016), who supports this, a child's surroundings, setting, and influencing characteristics should be taken into account when deciding how to continue to assist and promote positive future results. Health and wellness are crucial throughout a person's formative years. In line with this, children who grow up in low-socioeconomic families and are prone to social isolation are less likely to achieve their capability in the future and have a higher chance of becoming unemployed, having a poor income, and living in a socially excluded environment as adults. Graham et al. (2015) points out the advantages of having children in breakfast clubs at their schools, which provide them the chance to meet people from different backgrounds and build friendships while also motivating them to break down social barriers. Additionally, breakfast is given to the children to help them get a good start on the day. As a result, this may enhance Katie’s wellbeing and reduce some stress brought on by the mother’s poor salary. Practitioners should also advise and convince the mother to let Katie attend the school's breakfast club.
Thompson (no date) states that In order for children to feel like they belong to the school community, practitioners must make sure that they are nurtured, supported, and given mutual respect in their relationships with children. This is because relationships in children's lives are important for their welfare and development. Evans (2020) also mentions Bronfenbrenner's view that a child's wellbeing is directly influenced by the system of interactions and contributions in their life, including their parents, teachers, classmates, and communities.
Nevertheless, Pacey (no date) mentions that practitioners must retain an inclusive mindset, observe, and address suitable ways to organise connections allowing children to completely connect thereby encouraging the value of everyone to establish an inclusive atmosphere, better enable belongingness and peer support. Furthermore, Saetbyul et al.  (2020) professionals must be mindful of school policies like ability-based grouping, which separates children and prohibits them from interacting and forming cross-group connections.  Moreover, given that children gravitate towards peers who are like them and away from those who aren't, chances should be designed to promote inclusion and offer activities that allow all children to participate equally, fostering friendships and inclusiveness for Katie.
Edexcel (2019) also touches on Bandura's idea, according to which children are impacted by and mimic the actions of adults around them. To change children's attitudes, it is crucial that practitioners have inclusive attitudes. Children, though, may imitate their parents' behaviour, so Katie may show shyness at school because she is modelling her parents behaviour, and other students may socially exclude Katie because they are modelling their parents' behaviour at the school drop-off location. To support Katie and her mother’s inclusion, practitioners must create inclusive environments all through the entire school.
The Good schools guide (2022) also argues that practitioners and schools carry parent’s evenings in community settings in which parents are comfortable or involve the association like sports groups, to promote fathers to join. This could be a good advantage to incorporate the father into the situation. As a result, other parents might promote inclusion and mixing at the school drop-off location if they see the father interacting constructively with the professionals or going to activities. According to The Nemours Foundation (1995–2022), which advocates for parental involvement in schools, a lot of schools use parents as resources and support networks for voluntary within the the institution. The father should be urged to take part in the school to show off his capabilities that could encourage other parents to reduce social exclusion and foster new behaviours, interactions, and ways of thinking leading in a more welcoming surrounding. Parallel to this, sharing parenting (no date) states that many schools offer classes on parenting techniques to encourage adult learning and guidance from nearby parenting organisations. Parenting support groups, help families to connect with others going through a similar experience in a non-confrontational setting, providing support and a sense of belonging.  Additionally, involvement in mum groups offers a welcoming environment that fosters social contact, friendship-building possibilities, and support when parenting-related difficulties are brought up and discussed in compassionate communities England. NHS (2021) Practitioners could see to it that parents receive the information they require for joining neighbourhood groups. Additionally, promoting the mother’s involvement in neighbourhood organisations and parenting education classes at the school may to improve the mother’s and Katie's wellbeing as well as social inclusion.
In summary, practitioners have several chances to use inclusive practise within the setting. Practitioners have the chance to prevent social exclusion for Katie and her mum and to make them feel a part of the school and the community. However, for this to happen, practitioners should make sure they are continually developing their professional expertise and skills to ensure inclusive leadership.

Section 2 

This segment will demonstrate the New Curriculum for Wales (Welsh Government, 2020) governmental capacities to promote inclusive leadership in early childhood education. a stated objective and action that practitioners must take in a responsible position, a legislative and administrative practise, and a recommendation for a situation or plan are all examples of what are referred to as policies. According to Watts (2022) Education policy is critical as it offers direction to undertake that every environment is on a similar road to appraisal and support to provide children the best outcomes possible. Cuban (2018) has an opinion that a micro or macro policy can differ. A macro policy is stage legislation adopted by the government. A micro level policy is a much more basic level of policy that the early years setting itself could have created. Both policies require an inclusive leader to be put into action.
A more inclusive curriculum is what the New Curriculum for Wales (2020) aims to achieve. Welsh Government (2015) explains how, rather than classifying children based on their ages, the curriculum will help people advance in their educational journeys. The replacement of age- and stage-related standards evaluation Promotes inclusive leadership practises via progression phases to deliver the best outcomes for each child and their specific requirements. Open society (2019) believes that in the past, being inclusive in leadership and education was seen to be related only to special needs for learning. As opposed to the New Curriculum for Wales (2020), which promotes inclusive leadership practises via progression phases to deliver the best outcomes for each child and their specific requirements as including disability along with racial, linguistic, and cultural diversity.
Unfortunately, there are obstacles to the intended implementation of macro-level policy. People who may have not the experience deliver this curriculum which is required in this environment. for which it was intended (Welsh Government, 2018). According to Cottle (2011), rather than using inclusivity to engage the practitioners in the process as leaders. construction of curriculum, policy in the Early Years is seen as a document developed by suited individuals that then advise practitioners to just apply it. The Welsh Government (2018) concurs that individuals who create the syllabus do not comprehend how it is then implemented. The government is promoting the development of inclusive leadership in the formative years.by including professionals in the New Curriculum for Wales (2020). Therefore, this means that there is a chance to educate knowledge and to create a warm environment where professionals may feel credit and valued.
The New Curriculum for Wales (2020) intended to establish environment that is not only instructive but places a strong emphasis on wellness, culture, ethics, and good health. Curriculum is a crucial foundation for children’s education, social skills, overall growth, and health and welfare, according to Senedd (2019). Early childhood environments must be welcoming surroundings that concentrate on each child’s specific needs doing so will enable children to achieve their greatest outcomes Senedd (2019). However, early childhood settings may encounter difficulties promoting this environment Kelly (2016). Many settings, lack the resources and qualified practitioners to provide these inclusive learning environments. Goldan (2022). Therefore, Early years settings will have resources available to demonstrate inclusivity and value diversity, which will enhance communication and bring a sense of belonging to the setting state Welsh Government (2021).
Early Years settings have a fair policy in place which is micro policy that considers traditions and underprivileged households and considers how activities will affect the children and their families (Welsh Government, 2017). According to Ferdman (2017), each child within their setting should be respected and their needs need to be taken into consideration including what makes them unique such as their culture, religion, and background. Although this, some early childhood policies seem to be in favour of the ideal learner that is an adequate and driven student Gov (2017). Additionally, the absence of these micro policies that underpin inclusivity in early years environments might consequence in a setting that is sole and judicious. Gov (2022). For practitioner’s that are inclusive to succeed in an environment, it must be integrated with daily sessions of activities that include children and their families. Policy drafting is crucial, as is pushing policy that allows for inclusivity CIPD (2022). By acknowledging different ethnicities and backgrounds and accepting for inclusive leadership, the New Curriculum for Wales (2020) aims to create this welcoming setting.
According to The New Curriculum for Wales (2020), opportunities for experienced development will be made accessible to practitioners in which they may fully understand the new curriculum and promote diverseness in childhood settings. The Welsh government is also thinking about how to diversify teaching and it is set to make the first move in the UK to embody and authorise educating early years about the experiences of ethnic backgrounds (Welsh Government, 2018). By incorporating culture into the curriculum, leadership that is inclusive of diversity can develop. (British Council, 2010).
In addition, the Welsh Government states that less than the 12% of students they teach in Wales, recognise as being from an ethnic group other than white Welsh Government (2020).  They also state that it is important that diversity should be in the teaching workforce to develop inclusive leadership in the early years setting. This will further assist the children's education, understanding, and appreciation of cultural differences. Barriers such as prejudice and stereotypical tasks being assigned in the workplace need to be overcome for inclusive leadership in the new curriculum for Wales states Waters (2020).
To sum up, the new Curriculum for Wales (2020) facilitates early-stage inclusive leadership services and gives students and professionals the chance to expand their knowledge and understanding. Inclusive leadership should be possible in settings if the curriculum is used as it is intended and planned. The right tools, money, and training must be accessible in early years settings for this to be successful in overcoming the current obstacles.

Section 3
Inclusive leadership is an important aspect to have in an early year setting. It brings a sense of belonging for the environment for children and their families. An inclusive leader is, respectful, open-minded, has emotional intelligence and shows empowerment states Page (no date). Taking children and their families input is how a leader can be inclusive. This supports the UNCRC (no date) who believes that children have a requirement to give their opinions as they for their needs to be addressed, they should be heard, listened to, and spoken to.
Practitioners that are inclusive must have comprehension of and an understanding of numerous facets of cultural diversity and needs. Practitioners' understanding can be strengthened by interacting with children and their families to adapt to their needs and cultural requirements especially when they encounter something they may have never experienced before. The best technique for a practitioner to increase their knowledge is to listen to the children's and families' stories because doing so will enable them to understand their unique needs. This is inclusive leadership states Ashikali et.al (2020).

According to Winter (2010), To promote inclusive leadership, inclusive quality literature within Early Years settings can be brought upon. This type of learning can be brought on for practitioners to instruct children, communities, and staff members on numerous ethnic backgrounds and lifestyle requirements of their peers. ARNDT (2020) states that early years children who are from a range of cultures educate in different ways so this can be motivated by diversifying their resources such as books and toys, making them culturally inclusive. Culturally inclusive literature promotes discussion and learning about various cultures and beliefs, as well as giving children who represent those various cultures a sense of belonging Adam (2019). Grasso (2016) supports this and believes the use of culturally inclusive resources aids students and practitioner’s bond and a commitment to diversity of values and cultures.

Lynn et.al (2017) states that constantly promoting inclusive leadership is essential. Settings that aren’t promoting inclusive leadership have a negative effect on children’s emotional and psychological well-being. As this can bring on exclusion and no sense of belonging.

To promote an anthropologically environment that bring inclusivity, inclusive leadership needs to be enhanced. This can be done by, bringing in families to talk about their culture, giving children and staff the chance to explore different ethical backgrounds. Children and staff would then be able to learn about each child’s values and beliefs are which is what makes everyone unique. Inclusive leadership improves children’s emotional health which is why it is crucial to have at a setting.
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