	Participant
	Extract

	1
	“At school, I get in trouble quite a bit for things like not focusing and getting distracted.”


	1
	“When I’m at home, Mum might give me instructions, and I’ll get distracted and forget what I’m supposed to be doing.”


	1
	“It’s not like I choose not to listen…it’s just I carry on without thinking.”


	1
	“When I play football…I forget I have ADHD. I can concentrate on that.”


	1
	“I guess I forget I have ADHD when I’m playing football…So yeah, I don’t have an issue concentrating on football.”


	1
	“So school would be better if I didn’t have ADHD, but I might not be as good as I am at football.”



Coding data
Below are initial descriptive codes (short, concise labels that capture meaning):
	Transcript
	Initial Codes

	1
	Frequent trouble at school; difficulty maintaining focus; perceived as misbehaviour

	1
	Forgetfulness; easily distracted at home; difficulties following instructions

	1
	Lack of control over behaviour; misunderstanding by adults; impulsivity

	1
	Ability to hyperfocus on enjoyable activities; ADHD less impairing in preferred contexts

	1
	ADHD seen as both barrier and potential strength; balance of positive/negative impacts

	1
	Negative behavioural cycle; frustration and demotivation from punishment




Generating themes

After collating and grouping codes with shared meanings, the following themes and sub-themes emerged:
	Themes
	Sub-themes
	Example Codes Feeding In

	1. Struggling to Focus in Structured Environments
	- Concentration difficulties across home and school
- Negative feedback from adults
	Difficulty focusing; forgetfulness; in trouble for distraction; misunderstanding by teachers

	2. The Vicious Cycle of Misunderstanding and Frustration
	- Feeling punished for symptoms
- Lack of control
- Emotional disengagement
	Getting told off repeatedly; not choosing to misbehave; feels unable to control it; stops caring

	3. Finding Focus through Interest and Enjoyment
	- Concentration improves with enjoyable activities
- Strengths in specific contexts
	Hyperfocus on football; ADHD less noticeable when engaged; enjoyment improves attention

	4. Mixed Perceptions of ADHD
	- Acceptance of condition
- Ambivalence toward its positives and negatives
	Acceptance (“it is what it is”); belief ADHD may enhance some abilities (e.g., sport)




Results
This section integrates themes, narrative, and participant quotes, showing the interpretative work of Thematic Analysis.
Analysis of the interviews identified four overarching themes that capture how children experience the impact of ADHD in their daily lives:
Theme 1: Struggling to Focus in Structured Environments
Across both school and home, the participant described persistent difficulties maintaining attention, resulting in frequent reprimands and a sense of frustration. He reported that these challenges were most evident in structured settings that demanded sustained focus, such as schoolwork or following instructions.
“At school, I get in trouble quite a bit for things like not focusing and getting distracted. It’s the same at home, really… Mum might give me instructions, and I’ll get distracted and forget what I’m supposed to be doing.”
These accounts illustrate the pervasive nature of attentional difficulties for adolescents with ADHD and how these difficulties are often misinterpreted as intentional noncompliance. The participant linked this lack of focus to both academic underachievement and strained relationships with teachers and parents.

Theme 2: The Vicious Cycle of Misunderstanding and Frustration
A strong sense of being misunderstood emerged throughout the interview. The participant felt that his teachers often interpreted his distractibility as deliberate disobedience, which led to repeated reprimands that he perceived as ineffective.
“My teacher [is] giving me a verbal warning… telling me to stop, which, for me, doesn’t really do anything. It’s not like I choose not to listen… it’s just I carry on without thinking.”
This cycle of distraction, reprimand, and demotivation appeared to reinforce itself over time:
“Not concentrating, being told off, not finishing stuff, not starting stuff, losing the will, being told off.”
The participant’s comments suggest a process of emotional disengagement, reflecting how persistent negative feedback can lead to learned helplessness and reduced motivation. Although he acknowledged that others might feel angry or upset, he described a sense of resignation — “I just get on with it… what’s the point in worrying about it” — implying emotional numbing as a coping mechanism.

Theme 3: Finding Focus through Interest and Enjoyment
In contrast to difficulties at school, the participant described situations in which his ADHD symptoms appeared to lessen, particularly during enjoyable or stimulating activities such as sport.
“I guess I forget I have ADHD when I’m playing football. It’s just about playing football. I can concentrate on that.”
Engagement in preferred activities seemed to facilitate what could be described as situational regulation, where attention and focus were naturally sustained. This theme highlights how ADHD-related difficulties are not constant but vary depending on context and intrinsic motivation. Enjoyable activities appeared to harness the participant’s attention and provide a sense of competence often lacking in academic environments.

Theme 4: Mixed Perceptions of ADHD
The participant expressed ambivalence about his ADHD, simultaneously viewing it as an obstacle in some areas and a potential asset in others. He acknowledged its negative impact on school performance but speculated that it might contribute positively to his sporting ability:
“School would be better if I didn’t have ADHD, but I might not be as good as I am at football.”
Despite recognising its challenges, he conveyed a pragmatic acceptance of his condition — “It is what it is… you just gotta live with it.” This acceptance suggests the emergence of a resilient self-concept, in which ADHD is seen as an integral, if sometimes frustrating, aspect of identity.

