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Introduction
This reflective journal is based on my experience of delivering physical development sessions with my class of Foundation Phase children since beginning my SKIP Cymru training. The setting which the following reflections were taken from, is a mixed nursery and reception class of thirty-eight pupils in the mornings, aged between three and five years, and twenty-three pupils in the afternoons, aged between four and five years.  Our setting is a small rural Church in Wales primary school, with beautiful grounds and open outdoor spaces which provide many opportunities to support the development of physical skills. The area is mostly affluent. Many parents are keen to support their children and are actively involved in their education. I am passionate about early childhood development and the important role we have in schools to provide our children with experiences that they may not have accessed previously. The reflection is divided into two parts, the first cycle being a reflection on the first half of my training, and the second on the latter half.

Prior to the pandemic, research highlighted that physical inactivity and obesity among children and young people had been increasing (Stodden, et al., 2008). As an experienced Foundation Phase teacher, I have witnessed first-hand how the Pandemic has further impacted on the physical development of children starting nursery. I was eager to attend SKIP Cymru training to gain a deeper understanding and confidence when delivering physical activity sessions so that I could provide a wealth of physical experiences for the children in my class.  

Cycle One
Following my first SKIP Cymru training session, I was determined to provide children with as many opportunities as possible to develop their Fundamental motor skills (FMS). I collected baseline data as a starting point so that I could later measure the impact of SKIP on the physical development of children in my class. This meant that I was able to recognise the different levels of motor development within the class. Analysis of the baseline assessments found that the children who were unable to stand on one leg for a period of time, had short jumping distances, and who were at the initial stages of catching were also the children who had poor concentration, poor fine motor skills and body control showing that gross motor skills are essential for fine motor skills (Ayers, 2005). 
Having attended the first training day, I felt excited to deliver my first physical activity session however, I noticed that many children had poor spatial awareness and kept bumping into each other during the warm up. This was something I really wanted to address and having gained a better understanding of how to use the equipment available to differentiate and support learners during the first training session, I felt I was able to draw attention to what the word ‘space’ meant. I placed spots on the floor to support and we spent a short time at the beginning of the session blowing up our bubbles. I explained to the children that during the warm up the aim was to avoid bursting their bubbles through bumping into one another. The spots worked well and before each physical activity session, I set up the hall beforehand by placing spots on the floor for children so that when they entered the hall, they went and stood in an individual space as opposed to next to each other. Davies, M. (2003) states that there are three important interrelated categories. One of these is space, and how children use their bodies within a space therefore using the spots as ‘space markers’ for the children also helped their awareness of space when playing different traffic light games. When on red, children were expected to balance and would naturally find a spot to balance on. However, when balancing, I noticed that nearly all children would create very similar shapes with their bodies. I addressed this by asking children to show me a balance using different parts of their bodies for example asking them to show me balancing using their hand. I then praised individual children and drew attention to what was good about their balance such as pointing out how straight their leg was or how their toes were pointing to the sky. I then asked the other children to have a go at copying the balance that had been praised. I wanted to encourage relationships between the children therefore devised a balancing mirror game where they had to copy how their partners balanced. I placed spots spaced out in pairs, and children worked alongside a friend taking it in turns to be the leader and creating new balance positions. This worked well, and I also found that children started to become more creative when working with a partner. 
During the first few weeks, I focused on setting up catching gardens to provide lots of opportunities for children to catch a ball. Since the first SKIP training session, I was aware of the importance of giving children plenty of opportunities to practice a physical skill. I set up stations within a garden where children would work in pairs. This meant that they had lots of turns to practice and develop their skills. Through observation and my baseline assessments, I quickly realised that many children within the group were not at the stage to catch a ball, and needed to develop their hand-eye coordination, and tracking skills (Gallahue, D., Ozmun, J. and Goodway, J. 2012). Due to having a better understanding of how to differentiate the activity based on dynamic assessment, I was able to reflect and adjust the environment, and equipment as suggested by Newell’s constraints model to meet the needs of learners thus changing the interactions of their motor development (Haywood, K. M., & Getchell, N. 2014). I felt more confident in my ability to adapt the activity to meet individual needs. I introduced rolling for the children who needed time to improve their tracking and decreased the distance between some pairs before increasing it again once successful with a shorter distance. Initially, for a minority of children, rolling in a straight line to a partner was challenging therefore I placed a spot between them to support this. After a few weeks, children were gaining confidence and had improved hand-eye coordination and tracking skills. When catching a ball, I found that the cues used were extremely helpful, and children started to use these independently when working with their partners. After a few weeks, children became independent in challenging their own physical activity by changing their equipment or increasing the distance. 

Cycle Two
Stodden, et al. (2008) states that the development of Fundamental movement skills (FMS) is essential to ensuring physical activity for life therefore I felt it was imperative to provide a wealth of FMS opportunities. Following on from the second day of training, I wanted to focus on ways that I could integrate FMS opportunities across the curriculum and during playtimes so that I could increase opportunities for children to develop these skills further.
Prior to SKIP training, at playtimes, children had access to the cargo ship (a large climbing frame), bicycles and scooters and enjoyed taking out chalks to mark make on the playground. Having attended my second SKIP Cymru session, I was eager to provide further opportunities for children to develop their physical skills through play whilst having choice.  
As a result, I decided to organise the equipment we had available so that children were able to access different equipment during playtimes if desired. Additionally, I also provided a selection of catching equipment, stilts for balancing and obstacle course equipment such as tunnels, steppingstones, hedgehogs, ladders, cones, hoops and spots to what was previously available at playtimes. Over time, children became more confident when using the equipment and I also noticed that they had started playing scarf tag during playtime, a game that I had introduced during one of our recent warm up activities. The children also started using the equipment available to adapt and create their own games as “sociocultural environment can be a strong force in encouraging or discouraging behaviours, including movement behaviours” (K. M., & Getchell, N. 2014, p. 8). Playtimes quickly changed, there were noticeably less accidents, and relationships between the children started to improve. They worked as a team to create obstacle courses and games, and I noticed that they were more willing to share equipment.
Furthermore, I looked at how I could incorporate motor development skills across the curriculum through planning opportunities to develop physical skills during literacy and numeracy sessions. Firstly, I planned focus task activities during phonic activities where children had to build words by throwing beanbags into hoops. This gave me an opportunity to observe how children threw the beanbag and how they used their bodies when throwing. During the activity, I observed some children were at the initial stage of throwing and would either chop or sling the beanbag whilst others would step but using the same foot as the arm throwing – ipsilateral (Gallahue, D., Ozmun, J. and Goodway, J. 2012). I was then able to address what I’d observed by using what I had learned to plan my next physical activity session using stickers to place on children’s trainers to encourage them to take a contralateral step when throwing. 
During maths warm up activities, I planned for children to hop, skip and/or jump to different numbers or numicon tiles such as requesting they jump to the numicon tile that is one less than five. Despite the focus of the session being maths, I was aware that modelling the correct hop, jump or skip was equally important here. Enabling children to become proficient requires them to see proficiency in action. I also gave specific feedback to individuals during the activity based on their movement skills such as referring to excellent use of their arms when jumping.
Reflecting on observations of the children in my class, I looked for further opportunities to develop their locomotor skills in as many ways as possible. I realised that there were opportunities when travelling between activities or to different areas of the school building. I decided to take advantage of each of these opportunities to provide children with regular opportunities to naturally develop skills such as skipping, galloping, and hopping. Research suggests that children can develop their locomotor skills if given enough opportunities to practice and refine with “less need for formal instruction and feedback.” (Gallahue, D., Ozmun, J. and Goodway, J. 2012). This idea has since developed into ‘Helpwr Heddiw’ being able to choose how the class will travel to the hall for lunch. 

Conclusion
SKIP Cymru training has provided me with knowledge and understanding of how to support the developmental needs of individuals within the class ensuring that all children have positive physical activity experiences. As a result of the training, I have found that I am more aware of what I observe day-to-day and now have the confidence, and skills to support the physical development of children in my class. Having started my second round of assessments, I can see the impact weekly SKIP sessions alongside physical activities planned across the curriculum have had on the catching skills of many children in the group. Children who were at the initial stages and needing to develop tracking skills through rolling are now catching a ball and can track a rainbow throw. Moving forward, I plan to introduce catching a ball from a bounce for those children who are ready to catch outside of their x-zone and based on what I have observed to date I am hopeful that there will be improvements in the other areas also. 
The new curriculum has given practitioners the freedom to design, and tailor our curriculum to meet the needs of all children within our settings. Attending SKIP Cymru has given me opportunities to reflect on how physical development needs to be incorporated into as many learning opportunities as possible so that we have children who enjoy physical activity, exceed the proficiency barrier and who are more likely to be physically active throughout their lives (Seefeldt, V. 1980). Since completing the training, I have looked for further opportunities to engage parents and carers, having witnessed many carrying their nursery aged children from the car to the school building. My next step would be to invite parents in for a SKIP afternoon, where I can share the importance of getting children moving as much as possible is vital for their physical, cognitive, and socioemotional development. During the SKIP afternoon, I intend to set up gardens for parents and carers to take part in physical activities with their children. Moving forward, as part of our school induction for new starters, I would like to prepare a SKIP presentation to deliver to parents and carers of our new starters each term. I also intend to prepare home-school SKIP bags to be timetabled and sent home during the term to encourage parents and carers to enjoy physical activities with their children. 
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