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This portfolio will focus on leadership in Early Years settings. In order to critically analyse the philosophy and principles of leadership and good practice it is important to not only consider the definition of leadership, but also consider how leadership can have a fundamental impact upon all involved in the Early Years settings. It will not only define what leadership is but it will evaluate the key strengths associated to being an effective leader. Research has identified several generic leadership styles, however this portfolio will critically analyse three of these; Autocratic, Democratic and Laisse-faire. The portfolio will look at how each of these individual styles affect everyone working within the Early Years setting and analyse when and where each of these styles should be adopted, the advantages of using each style and any disadvantages associated to each style. The links between leadership and motivation will also be evaluated. After reviewing all styles the portfolio will look to determine the most effective leadership style for the early years setting.  

A leader is a person that people are able to confide in when or if they may have any concerns or issues (Daft, 2008). (Daft, 2008) also states that leaders are influential people that notice where things are working well, and where they might not be working so well. They make changes so that the business or organisation can maintain success and continue with high standards. (SIYLI, 2018) says that leaders have important traits to follow. These traits consist of – self-awareness, self-direction, a vision, the ability to motivate others and social awareness. All of these characteristics are essential and equally important in order for goals to be achieved and for settings to run efficiently. Self-awareness is important so that staff understand who they are and why they want to do their job. A vision is another word for a goal. Staff have something in mind that they would like to achieve or follow. Self-direction is having the knowledge to do something without being asked to do so and having the ability to make independent decisions. Having the ability to motivate others is effect in an Early Years setting as some children may feel they are not capable of completing a task. As a practitioner it is your job to encourage them to have a go, and that whatever the outcome is, at least they have made an effort. Staff may sometimes need motivation to complete things, a push in the right direction is always important. Social awareness is about knowing how to react in different situations. Every day and lesson is different in Early Years, a child may hurt another child or a child may accidentally drop paint all over the floor, whatever it is the way in which practitioners respond is important to the child as that memory will be remembered for a long time. (Gov.uk, 2018) says that to be a good leader you must want to lead those who are prepared to work with and for you. You must have good communication skills, know when to listen and when to make things clear to be understood. A leaders’ relationship should be friendly, but not too friendly where an unprofessional line may be crossed. (Fullan, 2007) says that leaders complete specific tasks so that the group can progress and move forward. 
Leadership focusses on both positive and negative aspects of a business or organisation. It is important for leaders to consider making changes in order to move forward successfully (CIPD, 2018). (Millett, 1996) says that leadership has been identified as a fundamental aspect for a successful school. Although this is important, (Oecd.org, 2018) has found that there has been recent decline in the number of candidates applying for jobs to become school leaders. Statistics show that only 30% of qualified teachers wanted to become head teachers. The reasons behind the low figure is because the job comes with lots of stress relating factors – shortage of staff, budget cuts and so on. It comes with lots of safeguarding concerns and pressures, many people would see it as too much of a responsibility whilst holding their own family together. Lots of teachers often do not see teaching as a career that they wish to do forever. A government report on the school workforce issued in 2014 indicated that of those employed in England as teachers 74% of these were female, however only 65% of all Head Teachers are female. Many believe that these women face greater barriers to leadership opportunities within the education environment due to many longstanding female stereotypes and sexism being prevalent (O’Conor, 2015).  
All schools and Early Years settings are led by a leader which is also known as the Head teacher, followed by the Deputy Heads. After this comes the teachers, and finally the teaching assistants. This is the traditional way in which Early Years settings are run (Oecd.org, 2018). 
(Rodd, 2013) believes that “Good leaders build teams by making everyone feel their contribution matters”.  This is a key quality to have when it comes to leadership due to staff members gaining a sense of importance. Staff feel valued by giving their own ideas.  Looking at this quote it is clear to see that leaders should consider all members of staffs’ thoughts when looking at Early Years settings, due to the children being paramount. Children will notice if staff are unhappy in the workplace. 
Leadership in Early Years is just as important as leadership elsewhere. (Better Kid Care (Penn State Extension), 2018) states that all children have the potential to be leaders. They say that children observe leadership from their practitioners and learn their skills by doing so. In an Early Years perspective, it is beneficial for the children’s leadership skills that they are able to see things from another person’s point of view. It is also important to respond to a child with the manner in which you would like them to answer another child, good communication is vital.   
Staff Motivation is crucial in an Early Years setting. Good leaders know and consider this and adopt the correct leadership style to the appropriate scenario.   
If practitioners are not happy in their job and do not have a want to be there, they are less likely to be enthusiastic towards the children and their job role. Maslow’s Hierarchy of needs states that all individuals have a basic psychological need. These are things such as receiving praise, being able to approach leaders with problems, knowing these problems will be listened to and guidance given to the best of the ability. Staff are motivated by being provided with challenges and opportunities to attend training sessions. A leaders’ role is to encourage staff to socialise and work well as a team (Ramlall, 2004).  
 Children also have basic needs such as receiving praise and rewards, being able to approach staff with issues or concerns. If staff become disillusioned and decide to leave the environment due to poor leadership, this has an impact upon the children’s psychological need to avoid abrupt changes having to get used to new staff (Ramlall, 2004). 
 The democratic leadership style works well in an Early Years setting as it allows the school to adopt good practice in many areas surrounding the development of policies and procedures. The style focusses on the leader making a final decision, after discussing concerns, issues and ideas with his or her other team members. It allows all voices to be heard and ideas to be developed as a group. This leadership style would suit the school well as staff like to feel valued. It provides a sense of empowerment, trust, freedom and allows staff to reach the same goals together as one. Another important thing to consider when being a leader, is staff motivation. By including practitioners, they are likely to have a more positive view as to what is best for their school (Crawford, Kydd et al Riches, 1997). 
Laissez-Faire Leadership 
This approach to leadership is one that the leader lets their staff to have total freedom during work hours. There are no set rules or regulations on how to complete certain tasks. Goals are far and few as the leader does not seem to make any (Bhatti et al., 2011). (VonBergen, 2012), says that those following the Laissez-Faire approach avoid making decisions, show no or very little use of initiative, take time to respond and are often not present in the workplace. They feel that if they do sit not doing anything whilst at work, that it will not create a negative vibe. The Laissez-Faire approach sees standards and expectations become blurry and on some occasions, can be set much too low. The leader demands little or nothing from members of the group and can sometimes not highlight issues that arise within the group, instead choosing to overlook them. This can lead to individuals taking advantage and exploiting the situation. The leader is perceived not to like confrontation and will prefer to leave others workout a solution themselves (Dinham and Scott, 2008).   
The Laissez-Faire approach is not best suited to an Early Years setting due to there being one team and everyone working together to get the best for the children. The Laissez-Faire leader does not provide others with instructions. He or she goes about their tasks the way in which they feel best, without any real clear direction. In an Early Years setting this is not doable because staff must be on board with all tasks and have an understanding of how to do them so that children have consistency. Consistency in Early Years prevents children from becoming disrupted and confused (Bbbgeorgia.org, 2018). 
An example of this leadership style in an Early Years setting would be the teacher coming in and not having a plan of action for the day but telling the teaching assistant to get on with it and do whatever she deemed best for the children, because she was going to sit in the corner of the room, marking her class’s books. This would leave the teaching assistant thrown and feeling nervous and anticipated about what to do for the day, whilst the teacher was in the room and could see what the teaching assistant was doing with her class. If this is a one-off situation the assistant may feel okay with it, however if it is a recurring situation, the teaching assistant may become disillusioned as there is no clear direction. The teaching assistant is not gaining from this experience financially and has not got the relevant qualifications and experience to be overseeing the class. Another example would be that the teacher allows the children to do whatever they wish. He or she could ask the children what they would like to do and then tells them to go off and do it. This could be a course for concern looking at safeguarding children. Children could become harmed by doing something that they may seem as okay but is actually dangerous, for example climbing on a chair to reach something. There are certain times where the children are able to make this decision, however staff oversee and manage the activities in which they wish to do in a controlled environment. 
Autocratic Leadership
An autocratic leadership style is one in which a person makes a decision, regardless of what anyone else has said about it. They go by their own instinct. Traditionally this leadership method is seen as a dictator or decision maker. This method is beneficial when there is a short time scale decision to be made as there are no long drawn out discussions.  Autocratic leaders tend to demonstrate five key characteristics. These are that the leaders do not consult with others when making a decision, the leader creates all of the works policies, he or she decides upon the method of work prior to it taking place, the tasks in which others participate in and specifies the professional performance and standards that are required (Paul and Toyin, 2017). An Autocratic leader often loses touch with individuals in the group, it can be perceived that such individuals lack people skills and are unresponsive to the needs of others within the group.  This can lead to members of the group not wanting to approach the leader to clarify information or gain advice. Leaders who consistently adopt this style tend not to provide positive feedback but are willing to be overly critical of individuals as a means of trying to re-engage individuals and make a point. For a child developing their skills at an early could, this could be very detrimental (Dinham and Scott, 2008).   
The autocratic leadership style does not seem best suited when it comes to leading a school. This leadership style is about the leader feeling powerful and rapidly making decisions. As a head teacher, it is important to liaise with staff prior to making decisions and changes, after all these changes will affect them to. A leader of an Early Years setting should not get to make their own decisions. They should discuss matters with staff so that they feel valued and understand circumstances that may arise. By having an input, staff are more likely to follow the rules and come up with bigger and better ideas together as a team. (Abdn.ac.uk,2017) says that the autocratic leadership style often results in a high staff turn-over. A high staff turn-over is not best suited in an educational environment. This would require employing another member of staff, additional training and children may not be able to make a bond with the new member of staff. This will have a negative impact on the children as they are less likely to pay attention to the new staff and their education could be at risk of declining. 
An example of this leadership method happening in an Early Years setting would be that staff and children have discussions, however the leader has provided the topics. When teaching the children phonics, the teacher would say “this is a (ah), can everyone say ah?” the children would not be able to say the letter was not an a, because it is what it is, there is no discussion about it. Therefore, the teacher running the activity is in charge. Another example would be that the school curriculum is in place and must be followed in all schools. Although there are different approaches on how to teach the curriculum, the basic fundamentals must be taught, for example numeracy and literacy. 
Democratic Leadership
Democratic leadership consists of job sharing equally, between all parties involved in the task. (Paul and Toyin, 2017) state that organisations that follow the democratic leadership method abide by six different characteristics. These are that policies are developed by a group and not a singular entity, prior to any tasks being undertaken all parties involved have a clear understanding of all required technical and job specific criteria, leaders provide mentoring to staff members in relation to the most effective method of completing certain tasks, the development of work relationships are open to the individuals and are not pre-determined by the leader, the assignment of tasks that make up the overall project is left in the hands of the individuals themselves, leaders provide both positive and negative feedback to staff in a professional manner (Paul and Toyin, 2017).
A Democratic leader shares several traits associated with both Autocratic and Laissez-faire style leader. They tend to be responsive and sensitive to the needs of others and are willing to listen to all parties involved, this tends to build greater cohesion within the group and commitment to both the task and the group. This approach encourages individuals who may have concerns or questions to come forward and speak to the leader as they feel valued and respected. A Democratic leader will always look to provide as much objective feedback as possible, whether it be positive or negative in a caring and understanding manner, so not to permanently damage the confidence of an individual (Dinham and Scott, 2008).   
 Leaders following a democratic style build positive relationships due to involving everyone throughout all stages of the tasks, however the leader adopting such a style relinquishes control and therefore expects those involved to maintain a high level of self-direction and to complete the given task to a high standard (Paul and Toyin, 2017).
Although the democratic leadership style is the best to use, like anything, this method also has its flaws. Decisions making with all staff would make them time consuming, it means arranging a time when all staff can be together. If a person misses, they must be informed and have their input before a decision can be made. Looking at this from a different perspective, this meeting is deemed an excellent way to make decisions and changes, when important ones that require thinking time, must be made. The democratic leadership style encourages good practice and builds relationships between staff and parents (Gov.uk, 2017). 
An example of this leadership skill in practice would be working with a group of children on a regular basis again, teaching the group of children phonics. A member of staff explains to them “this is a, what does a begin with?”. It is allowing the children to come up with and express their vocabulary of what begins with the letter a. Another way in which this leadership method works well in an early years setting is by allowing the children to plan their own lessons by providing them with a topic. For example, water, ask the children what they would like to learn about water and what they already know about water. This allows the children to learn what they would like to learn, keeping them engaged and providing them with a sense of achievement.  Another example would be that teachers and teaching assistants get together for a meeting. A teacher will say what the topic or task is and the teaching assistant can say ideas that they may have about how to deliver it. 
Conclusion
This portfolio has reviewed and researched several journals and articles containing work from many theorists. It has looked at and considered in detail, all 3 leadership methods, Autocratic, Democratic and Laissez-faire, it seems clear that Early Years abides by all three leadership styles. All three have their benefits at different times; when delivering key fundamental curriculum facts, such as numeracy and literacy, an Autocratic approach is necessary as this cannot be changed or influenced by the children. For example, 1+1 will always equal to 2. There is no discussion about it. The Democratic approach is best suited for engaging with the children and gaining their ideas and opinions surrounding a specific subject. For example, when teaching phonics allowing the children to come up with their own word that they know and feel comfortable with saying, begins with the letter being taught. The Laissez-Faire approach is somewhat less prevalent as within the Early Years setting a child is there to absorb information provided by a teacher in order to develop their core learning skills. It is best used for when children are able to choose what activity they would like to do, providing them with free choice.  
However, I feel the democratic approach is best suited for this scenario due to the teacher being the leader.  An effective leader maintains good relationships with all members and is an approachable person who has excellent communication skills (Online.stu.edu, 2017). Members being able to give their opinions makes them feel valued and appreciated. In doing this several basic needs of an individual are fulfilled as described by Maslow’s hierarchy of needs. These are essential in developing the individual and the organisation in which they are part of. A Democratic approach allows for the key elements of the curriculum to be delivered whilst engaging the children in the specific topic and overall making it both fun and inclusive. The personality traits demonstrated by a Democratic leader are also more suited to an Early Years setting where it is important to develop a bond with the children and members of staff from the outset in order that everyone involved can feel at ease in the situation knowing that the leader is there to be approached with any concerns or questions that anyone may have. At such an early stage in a child’s learning environment, it is important that they receive objective feedback which is both positive and sometimes when required negative so that they learn from their mistakes and correct them early on in life. 
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