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	Revise minor referencing inconsistencies


	Targed/Target 2
	 Proof-read your work carefully to eliminate the few errors you have in your writing.

	Targed/Target 3
	Make further use of articles from journals to give your work more academic rigour.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words) 

The primary aim of this assignment it to theoretically explore the process that schools undertake when developing a School Development Plan (SDP). Following the BERA guidelines (2018) the school will be referred to as school X, keeping the school anonymous, and any data confidential. One area that School X identified as a target is to improve pupil wellbeing throughout the school.  

School X is a large primary school situated in South Wales. In School X there are approximately 500 pupils on roll between the ages of 3 and 11, including 55 pupils in the part time nursery.  Around 14% of pupils are eligible for free school meals, which is below the national average of 18%. School X have identified that 25% of pupils have special educational needs, which is slightly above the national average of 21%. Very few pupils speak Welsh at home (Estyn, 2019).

“A school development plan (SDP) is a school’s strategic plan for improvement” (Welsh Government, 2014, p.3). The Welsh Government (2016) states that schools across Wales are required to develop SDP’s. An SDP is a three-year plan which identifies the school’s targets for improvement (Welsh Government, 2016, p.5). One advantage of SDP’s is that they are a continuous document that can be accessed at any point. The aim of SDP’s is to assist positive changes throughout the school, to ensure that pupils are provided with high quality education, supporting the pupils’ academic success and holistic development (Xaba, 2006).
 
Effective leadership recognises the importance of identifying the school’s position and adapting strategies to improve (Estyn, 2016). Demetriou & Kyriakides (2012) stress that SDP’s are essential to improve the quality of teaching and learning in school. They identified that “improving the quality of education is a central concern of educational policy in many countries” (Demetriou & Kyriakides, 2012, p.149).  If the leadership is weak then the process of school improvement can be ineffective (Estyn, 2016).
During the process of developing a SDP, stakeholders need a deep understanding on what the schools’ intentions are and how these targets can be achieved. Therefore, it is argued that if stakeholders set unrealistic targets, then not all SDP’s will lead to school improvement (Xaba, 2006). Stakeholders need to consider the realistic aims and outcomes, the timeframes, costing and the implementation of new strategies that require teachers to undertake further training (Xaba, 2006). Another limitation of SDP’s is that a SDP may focus on a target that some teachers are already successful in, focusing on things that they don’t need to improve on (Vos, 2015).  Other issues stressed in developing SDP’s is that school improvement must be a continuous process of evaluating and implementing changes (Mekango, 2013). Therefore, leaders must be highly committed to the continuous development of SDP and the professional development of all members of staff (Estyn, 2016). 
There is a growing body of literature that recognises the importance of pupil wellbeing. The Oxford English Dictionary (1989) defines wellbeing as the state of an individuals’ being. This is emphasised in the Curriculum for Wales 2022, which highlights that it is essential for school to help pupils to develop strategies that will foster an individuals’ resilience, helping them to regulate their emotions. Teaching pupils to look after their mental health, can help improve the lives of many individuals (Young Minds, 2017). Hughes and Schlosser (2014) state that if pupils are not supported in meeting their social and emotional difficulties, these pupils often find it difficult to achieve in school, as a result, continue to struggle throughout their adulthood. It has been conclusively shown that approximately three pupils in every classroom suffer from mental health problems (Young Minds, 2017). The Health and Well-being Area of Learning aims to improve the wellbeing of individuals, supporting pupils to develop as “ambitious, capable learners” and “ethically informed citizens” (Donaldson, 2015, p.30). 

The Well-being of Future Generations (Wales) Act 2015 draws attention to the importance of improving the wellbeing in Wales (Welsh Government, 2015). The Curriculum for Wales (2020) emphasises that successful teachers should be able to meet the needs of each individual, this should be an integral part of ensuring and promoting the wellbeing of pupils. If teachers can identify and meet the needs of individuals through assessment, this will support the pupils’ progress along the learning continuum (Welsh Government, 2020). Pollard and Lee (2002) state that in order for teachers to improve pupils’ wellbeing, then teachers must develop an understanding of each individuals’ needs, strengths and abilities. Young Minds (2017) recognise the need for change, stating that wellbeing should be a top priority for schools. Vorhaus and Gutman (2012) discovered that pupils who had higher levels of emotional wellbeing, made more progress in their learning, leading to improved outcomes. 
Maslow’s hierarchy of needs is a five-tier pyramid that measures human needs. The first four needs are known as deprivation need (McLeod, 2020). The bottom of the hierarchy identifies an individual’s basic needs including physical and emotional wellbeing. These basic needs must be met before moving higher up the pyramid. Maslow’s theory underpins the importance of pupil’ wellbeing and highlights that if a pupils’ basic “needs are not met the individual’s well-being is compromised” (McGregor, 2010, p.6). When pupils reach the third stage of the pyramid, then the pupils will feel wanted and appreciated. Positive relationships with teachers can motivate an individual’s behaviour (McLeod, 2020). In addition, Maslow discovered that the fourth level of the pyramid, which focuses on self-esteem, is the most crucial for pupils. This level encourages a pupils’ independence, self-esteem and overall levels of wellbeing (McLeod, 2020). 
The Ofsted survey “Supporting Children with Challenging Behaviour through a Nurture Group Approach” (2011) identifies that nurture groups can support pupils by improving their academic outcomes, as well as improving their overall wellbeing. Similarly, Nurture UK (2016) discovered that nurture groups can promote good levels of wellbeing and mental health by helping pupils feel appreciated. A Estyn good practice report (2018) emphasised their commitment to creating a nurturing environment for all pupils. In this report, it is evident that stakeholders understand the importance of supporting and improving pupils’ wellbeing. Resonating with the World Health Organisation, they identified that for pupils to reach their full potential, they must engage fully through their time in school. However, to achieve this, pupils must be healthy with a good level of emotional wellbeing. 

In an SDP, there are clear priorities for areas of improvement within the school. Throughout the process of developing an SDP, school X worked collaboratively with different stakeholders to undertake self-evaluation, identifying long and short-term improvements targets (Welsh government, 2014). Stakeholders involved in School X’s development plan were the head teacher, teachers, teaching assistants, governors, parents and the local council. The Welsh Government (2016) believe that it is vital to involve stakeholders in the SDP process as this helps shape the school’s future. 

When developing the SDP, school X followed a cycle in order to guide their process. In order for schools to make continuous improvements and progress to move forward, it is vital that schools create a clear vision of the schools aims and goals. School X held regular meetings, allowing different stakeholders to make suggestions in regard to the SDP.  School X then came to an agreement and set themselves a clear vision of what they aim to achieve throughout the school year. School X identified that one priority was to ensure a whole school focus on Wellbeing and Mental Health for pupils. The head teacher identified that nurture groups can help foster emotional development and resilience in learners. School X believes that this can help provide pupils with the skills in order to tackle adversity and to support them to succeed in their learning.  School X aims that this will support pupils in developing as “healthy, confident individuals” by preparing them for any challenges they may face in the future (Donaldson, 2015, p29). 

The second step of the cycle places an emphasis on the self-evaluation process. Through this collaborative process, school X identified how the school is performing, areas of improvement, their strengths and suitable actions that need to be put in place. Estyn (2020, p.1) highlight that the self-evaluation process should be a “constructive process and needs to be embedded into the culture and embraced by staff”. The Welsh Government (2014) states that the self-evaluation process and planning for development and progress, is vital to support professional development and pupil achievement. An Estyn good practice report (2018) found that the link between self-evaluation and the schools improvement goal was vital in order to create continuous pupil progress throughout the school. As a result of this, Estyn identified that this facilitated strong excellence in pupil outcomes and progress across the school. Throughout the year school X assessed their development against targets they set, this is part of school X’s assessment measures.  The headteacher was in charge of the key changes for improvement and worked alongside school leaders, staff members and other external factors (Champan and Sammons, 2013).   

Following the self-evaluation process, strategic planning should involve the school community, including stakeholders. Once the school’s areas for improvement were identified, the governing body finalised the schools’ targets, identifying the anticipated outcomes from strategies put in place to meet the school’s goals (Welsh Government, 2014).The head teacher ensured that everyone understood the goals and ensured that they knew what they needed to do in order to be committed, and to work towards the targets (Welsh Government, 2014). 

The SDP will identify the need for improving the professional development of all staff. Furthermore, the school community will need to put the actions into practice, working towards the targets. Goldhaber (2016) identifies that the quality of teaching has a significant impact on the pupil’s achievement. Therefore, the Welsh Government (2014) emphasises the importance of ensuring that teacher had the skills and knowledge to deliver high quality teaching. The head teacher “must understand the need to invest in developing staff, so that they improve the quality of their work and raise standards for pupils” (Estyn, 2016, p.4). As a result, teachers in School X had training on how to implement effective nurture groups, identifying which pupils need the most support to improve their wellbeing and educational outcomes. However, Estyn (2016) argues that numerous teachers do not receive many opportunities for professional development, consequently, teachers do not improve the quality of their work. The members of school X are responsible for identifying areas of improvement their own professional development, working towards the school’s vision. Issues can arise from this, as if teachers work in isolation, they may be unaware of how to improve their practice (Estyn, 2016). 

It is vital that all members of staff in school X understood their responsibilities when working towards the SDP targets. The SDP is an on-going document that needs to be updated each year. During the next inspection, Estyn will look at whether pupil outcomes have improved. “If the SDP is to be revised following an inspection, it must be done so within the required timescale as set out in The Education (School Inspection) (Wales) Regulations 2006” (Welsh Government, 2014, p.17). 
School X sent questionnaires to parents in regard to the pupils’ wellbeing. This provided the school with qualitative and quantitative date that the school thoroughly analysed. “Robust self-evaluation will be informed by the effective use of quantitative and qualitative data” (Welsh Government, 2014, p.8). To avoid any costs, School X distributed the questionnaire online. Online questionnaires are quick and easy to create (Denscombe, 2010). One advantage of qualitative data is that it produces “detailed descriptions of participants’ feelings and opinions” (Rahman, 2017, p.104).  Although this was a quick and easy tool to gather insight into the pupil’s wellbeing, the pupils’ parents don’t know exactly how their child is feeling. As a result, this can make the data unreliable (Denscombe, 2010). Understanding each individual’s level of wellbeing requires a thorough evaluation of the pupils’ lives (McGregor, 2010). 
Across the whole school, School X analysed which individual or target pupils needed extra support through nurture groups. The Every Child Matters document (Gov.uk, 2003) and The Children’s Act 2004 identifies the importance of teachers working in collaboration through early interventions to support children’s wellbeing (Gov.uk, 2004). To implement this, the school completed a Boxall Assessment on individuals in the school. One aspect of the Boxall Assessment is called the development strand, which focuses on the pupils’ cognitive, social and emotional development (Ruby, 2017). The second part of the Boxall Assessment is known as the diagnostic profile. The diagnostic profile assesses a pupils’ challenging behaviour which may have an impact on their academic achievements (The Nurture Group Network, 2017). The school used their Pupil Deprivation Grant to train members of staff to deliver and support pupils during a nurture group session. School X state that the nurture group intervention will be inclusive to all learners, supporting and improving each individuals’ wellbeing. 

School X wish to implement the nurture group sessions over a long period of time, to help improve the pupils’ wellbeing and confidence. The staff in School X are proposing to re-assess the individuals’ progress termly to evaluate the impact that the nurture groups have had on the pupils’ wellbeing. 

Once school X have carried out the nurture groups over a long period of time, they aim to measure the impact by sending online questionnaires out to parents, for the pupils and parents to fill in collaboratively. School X stated that they will compare the results gathered from the first questionnaire before nurture groups were implemented, to after they have been implemented. This will provide School X with an insight to whether the nurture groups are effective, through monitoring and by tracking feedback. Similarly, an Estyn good practice report (2019) emphasises that nurture group assessments should be administrated regularly in order to identify developmental strands and to identify the pupils’ progress. In addition, Estyn (2019) identified that nurture groups can have a positive affect on a pupils’ emotional and social wellbeing and behavioural needs. 

In order to assess the pupils’ wellbeing daily, I think that in KS2 teachers should track the pupils’ wellbeing through an app called “Speakr”. During the time I spent on PTE2, I identified that Speakr was seen as a successful strategy in monitoring and supporting pupils’ wellbeing and mental health. Each morning the pupils would login into their Speakr account and choose a face that replicates how they are feeling, then write a message about why they feel this way, which is then sent to their teacher. This app helps teachers to understand reasons for certain behaviours and enables them to identify any causes to barriers to learning. Similarly, in Foundation Phase teachers should provide a check-in to identify those who need further support. By encouraging pupils to express how they feel, this can guide pupils into developing as “ambitious, capable, learners” who can communicate effectively, expressing their ideas (Donaldson, 2015, p.29). 

In addition, after researching into an Estyn good practice report (2018), I think school X should also apply the philosophy of a nurturing environment outside of the designated nurture group room. To achieve this staff should apply their knowledge and skills to create classrooms where pupils feel safe, secure and where their wellbeing can be promoted. Mirroring the good practice report, School X should ensure that pupils in every classroom have a safe space to go to, to regulate their emotions or to have some space (Estyn, 2018). This can include designated areas in each classroom, with pillows, blankets and calming music. Estyn (2018) discovered that they can support most pupils to engage with their learning. 

The research presented throughout this assignment has developed my knowledge and confirms that the process of creating an SDP is a long continuous cycle. SDP’s are a crucial factor for school improvement and it has been identified that “leadership plays the most significant factor in influencing the pace, quality and sustainability of the school’s improvement” (Estyn, 2016, p.1). 

Throughout this assignment, I have met the QTS standard “supporting formal leadership roles” through demonstrating my understanding of the different responsibilities’ individuals play across teams within a school (Welsh Government, p.60). I have also learnt that the contributions of different stakeholders have an influence on the school’s successful fulfilment which is vital when developing the schools vision. Furthermore, it is evident to see how “professional networks and communities” can improve the development of practice by following the school’s approach to work towards targets in an SDP (Welsh Government, p. 49). 
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