	This case study shall be critically reflecting upon a contemporary change initiative within education, with references to the relevant theories of change, management and leadership. The initiative that shall be discussed within this case study, is Graham Donaldson Successful Futures review into the Welsh curriculum.  
	After first reviewing the way in which teachers where trained within Scotland during 2011, the Welsh Government called upon Graham Donaldson to create a clear vision for the future of Welsh education (Dauncey, 2015). In doing so, he created a report which reviewed the Welsh curriculum in its entirety and set about a number of suggestions. It is important to note that although his Successful Futures review is not a new curriculum in itself for Wales, it is what should be done to improve education within Wales.
	Donaldson proposed that the Welsh curriculum should have four purposes. These are to ensure that all children and young people within Wales are; ambitious and capable learners (Donaldson, 2015); enterprising, creative contributors (Donaldson, 2015); ethical, informed citizens (Donaldson, 2015); and healthy, confident individuals (Donaldson, 2015). He believes that educators should have more freedom and opportunities to educate their students how they see fit (Welsh Government, 2017). Successful Futures also places the children and young people in charge of their own learning and education (Central South Consortium, 2016). Donaldson also believed that the curriculum should be structured into six areas of learning and experience, whilst stressing the importance of literacy, numeracy and digital competency to be woven throughout the curriculum (Donaldson, 2015). 
	The review also suggested that within the six areas of learning and experience, there should be four wider skills embedded within each one. These wider skills are; critical thinking and problem solving (Donaldson, 2015); planning and organising (Donaldson, 2015); creativity and innovation (Donaldson, 2015); and personal effectiveness (Donaldson, 2015). To further the complexity within the curriculum, these four wider skills would each have their own framework (Donaldson, 2015). Donaldson also disagreed within the idea of ‘phases’ or ‘key stages’ within schools. As a replacement, he suggested that learning was seen as more of a ‘continuum’, with inclusive and learner focused steps of progression and learner outcomes (Donaldson, 2015). 
	In regards to assessments within Wales, Donaldson was also of the belief that this too needed to change. He was of the opinion that schools should only assess what really matters, and ignore what is irrelevant (Donaldson, 2015). He also wanted staff to provide clear reasons to the students as to why they were being assessed, with reports back to parents and/or guardians focusing primarily upon the progress the child has shown (Donaldson, 2015). 
	It is vital that a change is to take place within the Welsh curriculum, to ensure that the future generations are able to adapt to change and have the ability to learn new skills throughout their lifetime (Welsh Government, 2017). There have been many issues within Welsh education, which has inspired the urgency for Donaldson’s review. Education with Wales has not been viewed positively, as of late. The PISA test, which is used to assess how effective education systems are worldwide (OECD, 2018) has often been a cause for concern within Wales. News headlines often scream the decline in PISA test scores, with Wales consistently scoring the lowest within the United Kingdom (Hume, 2016). The PISA test scores illustrate Wales performing far below the expected average (PISA, 2015). It can be assumed that these disappointing test scores, ignited the urgency for a change to take place (OECD, 2014). Donaldson himself expressed his concern over the PISA scores, and stated that these will continuously be a constant inspiration for change (Donaldson, 2015). 
The 2014 OECD review of education with Wales, has also shown what urgently needs to change within the Welsh curriculum. The previous curriculum was unadaptable to the specific learning needs of individuals, with assessment arrangements lacking coherence and balance (OECD, 2014). There is a concerning level of children within Wales, whose needs are not met by the current education system (OECD, 2014). The OECD report also expressed concern over the inadequacy with the conditions in which to train and nurture a sufficient enough teaching profession (OECD, 2014). Donaldson agreed with this, and called the previous curriculum overloaded, outdated and prescriptive (Donaldson, 2015). According to him, it lacked the encouragement of creativity and provided Wales with an underdeveloped education workforce (Donaldson, 2015). 
Another concern within Welsh education, is the level of disadvantaged children within schools. Figures within 2014 suggest, that an estimated 200,000 children within Wales are living in relative income poverty (Children in Wales, 2014). The Joseph Roundtree Foundation (2013) has noted that those children who are disadvantaged, are more likely to be un-interested and under-achieve within school. The OECD report claims that disadvantaged students are often ignored within Welsh education polices (OECD, 2014).  Donaldson is of the belief that the revised Welsh curriculum does therefore engage the interest of all children within Wales, enabling them to succeed, regardless if they are disadvantaged (Donaldson, 2015). 
It can also be suggested that due to the current assessment arrangements within Wales, the GCSE pass rates are dropping. In comparison to England, Wales GCSE scores are a cause for concern and only highlight the urgency for change within the Education system (OECD, 2014).  Wightwick (2017) has claimed that they have fallen to what is believed to be the lowest level within a decade. Kirsty Williams (2017, cited in Lewis, 2017) believes that this is a result of challenging changes, such as early entries which has proved to be detrimental to some students. 
	Donaldson was also concerned with the lack of technology involved within the Welsh curriculum. He noted that children today are living within an increasingly digital world, and that every aspect of their lives are intertwined with technology (Donaldson, 2015). He also realised that for future generations to be able to fully participate in society and future workplaces, then they would require a high level of digital competence and for this to occur, then a digital competence framework would need to be established (Donaldson, 2015). The ICT Steering Groups 2013 report to the Welsh Government- a document which Donaldson took inspiration from- also agrees with this viewpoint. They believe that ICT should be replaced with computing, which should encourage children to be creative and to develop their real-world problem-solving skills (Arthur, Crick and Hayward, 2013). The report also suggested that for the highly requested digital competence framework to correctly be implemented, then all professionals will need the skills to be able to deliver this (Arthur, Crick and Hayward, 2013). 
	In order to fully understand the current changes in Welsh education, which could or have had an impact upon Donaldson’s Successful Futures, or how the Welsh Government are planning on implementing these changes, John Kotters 8 Step Theory of Change must first be detailed. Madsen (2016) describes Kotter as one of the most influential theorists of change. Kotter stresses that change is a series of steps, a process and not an instant event (Kotter, 2006). 
	The first stage, is where a sense of urgency is created (Kotter, 2006). Change is often inspired to take place, by an underlying crisis (Webster, 2018). In relation to the education system within Wales, it is evident what the underlying crisis is. The previously discussed unsatisfactory PISA scores within Wales, have been a cause for concern. Estyn had also noted that the literacy and numeracy skills of schoolchildren within Wales, where disappointingly low (Morris, 2013). These, alongside the other previously discussed issues, can be assumed is what has inspired Donaldson’s review to take place. 
	The second step in Kotters change theory, is known as the ‘cohelition phase’ (Kotter, 2006). During this stage, leaders are nominated to pursue and drive the much-needed change. They would confront the issues that have driven the need for change honestly, and would be fully committed to solving said issues (Webster, 2018). Donaldson was appointed by the Welsh Government to review the curriculum, and therefore lead the change. He also stated within his Successful Futures document, that during the review process he included the opinions of those who are directly involved within education- staff, students and parents (Donaldson, 2015). This is an important aspect of this stage, as Kotter (2006) stressed the importance of team building, with the leader collecting and respecting the opinions of those around them. 
	The third stage is where the vision for change is created, and strategies are developed to help achieve it (Kotter, 2006). This relates back to Donaldson and his Successful Futures document, in which he described in detail what he believes needs to change within the Welsh curriculum. As previously discussed, Donaldson had four key purposes on which he believed the reformed curriculum should be based upon, alongside the six proposed areas of Learning and Experience (Donaldson, 2015). He also believed that these key areas should be consistent for ages three to sixteen, allowing easy understanding of the structure and the promotion of continuity and progression (Donaldson, 2015). 
For the third stage, Kotter also believed that once the strategy has been decided upon then the change would need to begin from the bottom upwards (Kotter, 2006). In relation to the curriculum review, after Donaldson published his recommendations, the Welsh Government responded with ‘A Curriculum for Wales: A Curriculum for Life’, published in 2015. Within this document, the government announced their intentions of using ‘pioneer schools’ to lead and shape the proposed new curriculum (Welsh Government, 2015). These schools are all within Wales, and include a wide variety of educational settings, such as rural or city, English or Welsh-medium, religious schools and larger or smaller schools (Welsh Government, 2015). This was done, to ensure that the proposed curriculum would work across a vast range of educational establishments. These chosen schools will work with other educational establishments within their wider network, such as pupil referral units and further education colleges, to ensure that everyone is involved within the planning and development of the new curriculum (Welsh Government, 2015). 
The fourth stage of Kotters model, is communicating with others about the vision and strategies that are planned to achieve it (Kotter, 2006). It is basically an explanation of where the vision is heading, and how it shall be achieved (Webster, 2018). The Welsh Governments 2017 action plan, provides a detailed description of what they are planning for the future of education within Wales, in response to Donaldson’s review. The action plan mainly focuses upon how the Welsh Government plan on improving teaching standards, working collaboratively, ensuring schools are inclusive and improving the education assessments within Wales (Welsh Government, 2017). The 2015 Well-being of Future Generations Acts five principles of working, are also implemented throughout this document. (Welsh Government, 2017). The approach will be long term, maintain an emphasis upon prevention, alongside higher levels of collaboration, integration and involvement (Welsh Government, 2017).  
The Welsh Government has also responded through their ‘Prosperity for all: The national strategy’ document, which also illustrates how they plan to improve educational prospects within Wales. They plan on making sure that the skills provision that is currently being taught in schools, would be reflecting the current needs of employers (Welsh Government, 2017). It can be assumed that due to the current technological climate, that this would reflect Donaldsons wish of increasing the emphasis upon digital skills. The Welsh Government (2017) has also stated that they will ensure students are ambitious and creative, something that was also included within Successful Futures. The three objectives in relation to education as stated within this document are; supporting young children within Wales, to achieve their full potential (Welsh Government, 2017); building upon ambition and encouraging learning for life (Welsh Government, 2017); and by equipping all children within Wales with the correct skills for the constantly changing world around them (Welsh Government, 2017).
	During the fourth stage, Kotter also expressed that this is an opportunity to express any concerns over the ‘vision’ (Kotter, 2006). As expected, many have voiced their issues with Donaldson’s review of the Welsh Curriculum. Already, the BBC (2017) has reported that the introduction of the new curriculum, is not progressing as well as one would have hoped. The National Assembly for Wales (2017) previously regarded Donaldson’s review, and vision as being difficult and challenging to correctly implement. They expanded upon this, by stating that any further action or responses upon Donaldsons review, would need to be met with complete clarity (National Assembly for Wales, 2017). The National Education Workforce Survey (Education Workforce Council, 2017) has reported that 38% of teachers and 71% of supply teachers where unfamiliar with Donaldsons recommendations. This has suggested that more needs to be done, to successfully communicate the visions aims. 
	The fifth stage in Kotters model, provides recognition and rewards to what is being done well to achieve the vision, and any barriers are subsequently removed (Kotter, 2006). The OECD report (2017) has noted the commitment Wales has shown, in improving their educational prospects, and has stated that there is an improvement in their collaborative working. They have also suggested that even though there are positives surrounding Welsh education, little is being done in order to celebrate these achievements (OECD, 2017). The final three stages of Kotters model, involve celebrating the small achievements, building on the change and then institutionalising the vision (Kotter, 2006). Although it is currently impossible to relate these to Donaldson, it can be sure that these will be relevant in the near future. Especially in regards to the new Welsh Curriculum, that will be implemented in all schools within Wales by 2022 (Welsh Government, 2017). 
	It cannot be ignored that not only Welsh students will be impacted by the new proposed curriculum, but also the educational staff involved in implementing such a vision. There are both managers, and leaders within education. Managers within education, are defined as those with the ‘executive function for carrying out agreed policy (Bolam, 1994:94 cited in Bush, 2009). Bush (2003, cited in Bush, 2009) believes that educational management, is directly concerned with the purposes and aims of education, although Newman and Clarke (1994, cited in Bush, 2009) argue that these do not belong to them alone, and that they can be achieved only within a group. The decision of these aims or goals, lies at the heart of educational management (Bush, 2009). For example, the head teacher and a select group of senior staff will decide upon the vision or mission statement, of the educational establishment. 
	Unfortunately, there are issues related to educational management. Like stated previously, management is primarily concerned with achieving goals. Bush (1999, cited in Bush, 2009) has stressed that this can lead to managerlism, which is when stressed is placed upon procedures to achieve said goals, which can be highly detrimental towards the purposes and values of the educational establishment. Bush and Glover (2014) are also concerned that if too much emphasis is placed upon things such as functions, tasks or behaviours, then the educational aims are sadly lowered to meet the aims of the management. Also, if managers rely upon others to work towards said goals then this could also be seen as an issue. There is the worry that if others do not work hard enough, then the goals would not be successfully met. 
	On the other hand, leaders or leadership, has a collective definition. According to Yukl (2002, cited in Bush and Glover, 2014) there are three main features. These are; stages of influence, which results in achieving the desired purpose (Yukl, 2002); successful leaders are able to develop a vision for the education establishment, based on their personal and professional values (Yukl, 2002); and they are then able to verbalise their vision, and influence others to share it (Yukl, 2002). Similar to management, personal and professional values are also woken throughout leadership (Bush and Glover, 2014).  Wasserberg (2002, cited in Bush, 2009) state that the main role of a leader, is to unify a collective group of people around key values, and that these values and purposes would therefore represent the schools moral purposes (Days et al, 2001 cited in Bush, 2009). 
	It has been shown that successful educational leadership, benefits those who are involved. Robinson (2014) has noted that it has a positive impact upon the learning outcomes of students. He leads on this by claiming that if a leader is directly involved with things such as curriculum planning, or professional development, this then increases the risk of the leader making a positive impact towards their students (Robinson, 2014). 
It can therefore be assumed that management relates back to the Welsh Government, and the leaders are the educational staff involved with implementing the changes. Bush (2009, cited in Bush and Glover, 2014) backs this up, by pointing out how the dominant values are created by the government, which are then in turn imposed upon the educational establishments. There is the concern that having government directed values or changes, could lead to a creation of issues. Tensions may arise with the implementation of government directives (Bush and Glover, 2014). Hargraves (2004) reported that teachers are more likely to react in a positive manner if the change is self-initiated, but would react negatively if the change felt forced. Clement (2014) reports that teachers are often left feeling frustrated, angry, anxious or even eroded self-efficiency, at mandatory changes.
Clement (2014) points out that change may not always be the sole issue, but instead how it is introduced within educational systems. If there is a lack of understanding towards the change, little direction, commitment or time (Dinham, 2000 cited in Clement, 2014) then this again can result in negative feelings surrounding the change. If these feelings are to occur, then teachers would be more likely to disengage, and show resistance towards the change (Schmidt and Datnow, 2005). School leaders are highly important and critical factor towards improving educational outcomes (Mulford, 2003), yet they are often disregarded during policy making. 
When change is to take place, then the perspectives of teachers and other educational staff would need to be taken into consideration. Clement (2014) has suggested this is due to teachers working closely with students and having an understanding of the problems that are currently being faced. It is also suggested that if a member of staff does express concerns for resisting the proposed change, then these are often valid, evidence based reasons (Clement, 2014). Donaldson (2015) also agreed with this, and suggested that the Welsh Government should place more trust within their educational workforce to have a better understanding of what would benefit their students. He also pushed for schools to be responsible for developing their own curriculum, which would then be consistent alongside the national expectations (Donaldson, 2015).
Donaldson was of the belief that for his proposed changes to be completely effective, then committed and excellent leadership is vital (Donaldson, 2015). He suggested that developing the commitment of school leaders towards these changes, should be given priority (Donaldson, 2015). Donaldson also put forward the idea of providing teachers and educational leaders, with regular and consistent assessment information, to allow them to track the progress of their students (Donaldson, 2015). This would also allow a review into the success of leadership within the educational establishments (Donaldson, 2015).
Despite Donaldson’s emphasis on ensuring leaders and educational staff understand, and accept his proposed changes, this does not completely destroy the worry about how these could negatively affect those implementing the proposed changes.. An educational establishment has reported the lack of clarity shown by Donaldson, and the frustration they had felt in attempting to translate his vision into lessons (James and Wightwick, 2017). This would evidently place unneeded stress and pressure upon them. Also, like previously stated by the Education Workforce Council (2017) a worryingly large amount of both full-time and supply teachers have reported a lack of understanding surrounding Donaldson and the proposed curriculum reform. Donaldson himself expressed that there should be time set aside, to provide teachers and school leaders with sufficient enough time to understand the proposed changes (Donaldson, 2015). He also suggested that to avoid reluctance towards his proposed changes, that teachers should 
Lewins Force Field model, can be related back to the issue of change being needed but being faced with resistance. There is the driving force, which is the reasons behind why the change is needed and being put forward (Connelly, 2017). In relation to Donaldson, these are the reasons behind why the curriculum review took place. On the other hand, there is the restraining force resisting the change taking place (Connelly, 2017). These can be seen as the educational staff, that are unsure about the change taking place. With these two forces working equally together, this creates something known as equilibrium (Connelly, 2017). Lewin (1997) described this as when the cultural pattern is maintained by the balancing of two opposing forces. He leads on this, by stating that if any change is to take place, then the balance has to be destroyed (Lewin, 1997). 
Lewin (1997) has also claimed that the force field model can be referred back to as a sort of thinking tool, where the factors both for and against change are listed. Like stated previously, there are many factors towards the proposed change in the Welsh curriculum. But it also needs to be noted that these factors, will not always be seen within a positive manner.
Take the PISA tests for example. Although Donaldson had listed the negative scores Wales received as a factor for change, PISA has not always been viewed well. Chalabi (2013) has expressed her concerns over the clarity of how the results are analysed. Stewart (2016) is of the belief that it produces meaningless and incorrect results and rankings. The test itself places a huge amount of stress over everyone involved- students, staff, government- that it creates a sense of awkwardness and uncertainty (Stewart, 2016). It forces the creation of education policies, that are short term fixes for the country in question to climb the PISA scoring tables (Andrews et al, 2014, cited in The Guardian, 2014). 
The pressure upon both students and schools to achieve good GCSE grades, can also be a cause for concern. The BBC (2017) has reported that an increased number of students are sitting their GCSE exams earlier on, which has been shown to be detrimental upon the educational outcomes. This typically takes place within underperforming schools, who feel the pressure to improve and maintain high quality standards of education (BBC, 2017). 
It can also be implied that there is the concern that Donaldson and his vision for change within Wales, may not necessarily work as well as first hoped. It also raises the question of is Donaldson a good enough candidate to manage the change within Wales? Luckily, this worry can be abolished by comparing Wales and Scotland, as it has been known that the report for Wales was highly influenced by Scotland (Evans, 2016). 
 Like started previously, prior to Donaldsons review into the Welsh curriculum, in 2011 he wrote a report upon the curriculum within Scotland titled ‘Teaching Scotland’s Future’ (Donaldson, 2011). This report focused primarily upon improving the quality of teaching and leadership within Scotland- both which Donaldson believed should be of a high standard (Donaldson, 2011). He also believed that policies within Scotland should focus heavily upon improving leadership standards, as he agreed with the perspective of leadership playing a huge role in educational success (Donaldson, 2011).
 By doing so, he was of the belief that this would then in turn realise and achieve high aspirations for children within Scotland (Donaldson, 2011). This has since been proved to be true, with evidence pointing towards the massive impact Donaldson and ‘Teaching Scotland’s Future’ had upon the policies and teaching within the country. Black et al (2016) has reported a vast improvement in teacher engagement, impact upon pupils, professionalism and willingness to try new approaches since the report was published. Although aspects of the report do need to be clarified (Black, 2016), and there needs to be more directedness in terms of collaborative working (Smith, 2011).
In conclusion, it has been shown that a change was desperately needed within the Welsh education system. Although the arguments against change-as shown through Lewins force field model- have been understood and respected. PISA test scores should have little significance in how education systems are dictated. The question of ‘does a one size fit all’ should be raised. Is the same test, a relevant or fair method of measuring worldwide education systems? Each country differs, and although countries should take inspiration from other educational systems, the stress experienced by everyone involved should be considered.
It can be suggested that as Scotland has experienced an improvement with their educational outcomes after Donaldson, then Wales are also in line for success. Especially since Scotland’s report has a focus on leadership improvement, like Wales, and has since been shown to positively impact upon educational outcomes. One can only hope that this improvement does begin to take form within Wales.
As Donaldson has illustrated through his successful futures document, leadership is absolutely vital to ensure the educational success of children, not just in Wales but all over the United Kingdom. Those such as Bush (2009) and Bush and Glover (2014) have also stressed the importance of high quality leadership, on learning outcomes. It can be implied that without leadership, change would not successfully take place. Management are there to invent and carry out policies (Bolam, 1994  cited in Bush, 2009), and like previously stated, aim to achieve certain educational objectives (Bush, 2009). But leaders carry the weight of the visions, and see them successfully get achieved. They are the ones who experience the strategies first hand, both the positives and the negative emotions associated with implementing changes. Donaldson (2015) has noted within his document, that there needs to be an increased awareness of how such changes affect educational staff. It is yet to be seen if this such suggestion has been taken into account, by the Welsh Government.
Despite the above expressed worry, It has been shown that the Welsh Government is responding to the majority of the changes suggested by Donaldson. Documents and policies, such as ‘Prosperity for all: The national strategy’ (2017) and ‘Education in Wales: Our National Mission’ (2017) have demonstrated a country that is fully aware of their weaknesses, and what is needed to be improved. It has also shown a country that is willing to change and adapt, to benefit their inhabitants. The concern of the unknown impact upon future practice, does need to be raised. The Welsh Government need to plan, for the off chance that Donaldson and his proposed changes do not work for Wales.
There is the new curriculum taking form within Wales, with it being established by 2022 (Welsh Government, 2017). Although this is a hopeful enough prospect for Wales, again the fear of the unknown starts to arise. One can only hope that the Welsh Government has fully taken on board the suggestions voiced by Donaldson, and ensure that everyone is fully on board with the change. 
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