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A Handbook for Transitions in                            the Early Years:
Outlining and Understanding the Concept of Effective Communication, Learning and Development for Key Workers.
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Introduction

The main aims of this handbook are to help understand, provide, and maintain guidance for Early Year Practitioners who are transitioning 0-2 years of age into the setting from their primary caregivers. Firstly, looking at the role of the adult in Early Years, secondly the needs of the child, understanding the importance of partnerships, interventions, and lastly proposed outcomes.
The importance of the wellbeing of children alongside their learning development will depend on how settled and happy the transitional period developed for them. Children need to be supported whilst being able to explore and form new attachments. If we ourselves as practitioners hold children in the highest regard and prioritise their needs, then outlining a transition that provides individual planning is essential (Early Education, 2020).
Issac’s description of the nursery schoolteacher:
‘The nursery schoolteacher no less than the mother must have love and sympathy, natural insight and the patience to learn; but children need more than this in their struggles with the many problems we have glimpsed. They need true scientific understanding as well as mother-wit and motherlove.’
                                                                      (Nutbrown, 2008, pp.54-55)
As practitioners, embracing the information that is provided in this booklet should make the transitional period a less emotional and anxious time for the whole family. During the beginning of early years provision there should be exciting opportunities along with challenges, this will require sensitive and effective management (The Educator UK, 2017).
We will be looking at transitions in further depth throughout the booklet, this will help us understand the importance of this stage in a child’s life and why it needs to be a success.



The Role of the Adult
Staff Responsibilities
Staff responsibilities for the provision of new children are imperative during this first transition, from life at home to the Early Years setting. Furthermore, the recognition that children will depend upon the adult for support to adjust and familiarize themselves to their new surroundings, needs to be the primary focus of the adult. Children may have difficulty with their communication initially, however this could be expected during the first stages of transition or may be an indication that additional strategies to develop speech, language and communication are necessary. Additionally, there may be further transitional obstacles that children may incur, for example, periods of silence, difficulties with concentration, non-verbal gestures, and problems with eye contact (Belfast Education and Library Board, 2011).
Importance of partnerships with parents
The importance of parent’s participation during the transitional stages for their child should be a positive experience for everyone involved. Frobel believed that there is a united connection through the universe, and this is where his thoughts on ‘the whole child’ arose from. He also suggested that children progressed well when there was a strong relationship between kindergarten and the family and culture of each child (Tovey, 2017). 
So how can we as early year practitioners prepare and ensure the way. 
· Firstly, respecting one another, as this can open pathways during conversations that will be supportive and may offer more insight into the child’s transitional experience.
· Communicating as much as possible with the parents during these early stages, so there are sufficient periods of time for reflecting.
· Collaborating with parents to prepare for settling in sessions, therefore all individuals involved have a good understanding of the child’s home environment and its new surroundings.
· Delegation, for the parents to have a good understanding of their role in this new transition.
· Differentiating that all children and parents are unique; on times this may present as challenging, and an alternative approach will be necessary.
Often it seems that the parents are struggling primarily with this new transition is their family life and we as practitioner’s can support and reassure them as much as possible (NurseryWorld, 2019).
Effective Communication
Babies are equipped from birth to communicate; they already incline toward their mother’s voice. Furthermore, the mother and baby have already developed meaningful eye contact and through gestures, smiles and talking, communication has begun (Early Years Matters, 2021). Infants will respond to eye contact, verbal and nonverbal amid positive relationships, acknowledging and learning through countless ways, anticipating, and instigating around others. Practitioners can ensure that they create environments were children feel able to develop effective communication therefore, infants will listen to others, watch, and imitate others by joining in with circle time, rhymes, and stories. Understanding what has been said to them, speaking to others and being a communicator are all elements of the communication process (Early Years Matters, 2021).

Nurturing environments
Creating a nurturing environment for the children will notably be a place that they will want to return to, and it will play a key role in extending and supporting children’s development and learning. Babies and children play because they are relaxed, and it has a homely feel to the environment. It is our role to determine that children feel safe and secure during their time at the nursery, being able to explore, touch, manoeuvre or manipulate. The EFYS characterizes the environment by allocating it into three aspects: the emotional, outdoor, and indoor environments (Early Years Matters, 2021).
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The Needs of the Child
Fundamentally the needs of the child is something that is held in high regard within the setting, and hopefully from the information that is provided, we as practitioners will have a better understanding, which in turn will promote good practice and provide children with a holistic experience within the nursery.
Practitioners who are guiding young children and families through these important transitional stages, need to be aware that there is a vast range of familiarity with and expertise in attachment principles. The theory of Bowlby (1969) states that attachment is defined as a strong disposition to seek proximity and contact a particular individual, and during certain situations, typically when frightened, unwell or tired. In current times, attachment refers to the emotional connection that a child will need and will firmly look towards that individual for support, comfort, nurturance, and protection. Bowlby also suggest that the attachment behavioural system works in team with the exploratory behavioural system, therefore, once one is deeply activated, the other is deactivated. Suggesting that if a child feels secure around a particular individual, then the child’s incentive to venture out and explore broadens. Additionally, if the child becomes stressed or frightened, the incentive to explore reduces, and the incentive to find closeness increases (Zeanah, Berlin and Boris, 2011).
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According to Gray and Macblain (2012) Maria Montessori observed the progression of development in young children as being led by directives that the child already possesses and are already instilled in the child’s nature. Theoretically staff become the caregiver within environment and, by assessing and transforming it, it enables staff to help the child develop at their own rate, consequently creativity and learning will flourish whilst being supported. Additionally, within an early year’s setting should be evaluating, monitoring, and observing continuously to be confident that the child’s needs are being met. We need to be able to reflect and adapt to each child’s individual needs.
[image: Montessori's 4 planes of development]Montessori’s graph. The planes of development are the theoretical foundations for Montessori’s direction (Drew, HelpfulProfessor, 2020).

                      (HelpfulProfessor, 2020)                                                                                                                             
In the centre of Montessori’s method resides the idea of ‘Planes’, here is where the learning journey begins, and children move through each plane. Throughout the first ‘Plane’ the child experiences considerable amounts of transformation in the areas of development for instance physical, emotional and social (Gray and Macblain, 2012). At this stage the infant begins their first steps, speech commences and participates with others. Additionally, they are ready to progress onto the next stage and can run, climb, and jump, and partake with individuals in dialogue exercising complex and sophisticated languages and vocabulary. Away from their families they can accomplish making friendships and adjust to the difficulties of interacting socially established through effective communication. Furthermore, during this plane children acquire the skills in important areas as information processing, memory, and expressive and receptive language and as early year practitioners have the honour of observing these steps (Gray and Macblain, 2012).             
                                                                   

Understanding Child Development
According to Piaget, a schema is something greater than a mental category; this word is given to clarify action and the collection of an arrangement of actions that are joined to the concept. Piaget called the first two years of life the sensorimotor stage, the most current schemas are physical (Lindon, 2012). Practitioners can help create an environment where there is an opportunity for schemas to occur, this supports learning and brain development within an early year setting. Whilst using these physical abilities to explore, it provides their senses with important channels of information. Piaget believes that for a baby, feel or taste is fundamentally equivalent to an object. Piaget presumed that for the time between 18-24 months of age, toddlers form schemas that exceed physical sensation and their actions are connected with an intellectual content. He believed observations of very early exploratory behaviour confirmed that children had made the cognitive connections, advocated the physical exploration within their present schema (Lindon, 2012). Within practice there may be different types of schematic play evident such as trajectory, transporting, enclosing, rotational, enveloping, connecting and orientation schemas (Education Scotland, 2021).
Schemas transform in response to experience and support active development. Piaget supported three methods of adaptation to support how young children learned.
1. Assimilation: An existing schema is made up of objects, events and experiences which were all drawn into this process. 
2. Accommodation: A prevalent schema will not fit in experiences that children encounter. Physical experimentation is then produced through a new schema, spoken language produced by thought or from older children’s silent thought.
3. Equilibration: Piaget implied that children an intense desire to understand the world. Persisting with an inconsistency and imbalanced schema that is unusable will be uncomfortable. Throughout equilibration, childhood learning makes considerable advances, as they learn to relinquish schemas that cannot manage this new understanding of the world and the current information it provides.
A small number of theorists hold uncompromisingly to the original Piagetian theory, rethinking and creative research have been at the origin of ideas. Somes difference of opinion was evident from the 1920s. Lev Vygotsky queried certain assumptions of Piaget’s and choose a dissimilar path (Lindon, 2012).

                
Partnerships
Working in partnership with parents from the beginning is vital to having a positive outcome for the child. Involving parents about key workers, induction, settling in sessions, sharing resources, and providing as much information as possible about the nursery will develop a strong relationship. Regular conversations can help the parents feel they are involved and not overlooked about their child’s learning and development (Pacey, 2021). This can be accomplished through the nursery’s choice of communication with the parents, at our nursery we update parents by using an app as well as individual conversations.
At the nursery there are a few things we like to suggest to parents about the transition.
· Staying Calm – Regardless of how your child responds to attending nursery for the first time, it is essential you stay positive. Children are very receptive to their parent’s reactions, so they are likely to pick up on it if you’re treating their nursery experience as an event that induces anxiety.
· Getting social - If the child is an only child maybe some play dates beforehand. This will cause less stress when the child is introduced to the nursery and children of a similar age.
· [image: Picture]Asking questions - the more knowledge and understanding you have about the transition to nursery the more comfortable the experience will be for everyone involved.
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An early year’s environment will undoubtedly need the guidance and advice from outside agencies such as social services, speech and language therapy service and occupational therapist. these experts will direct and manage the specific needs of the child in question. This teamwork approach needs to recognise that practitioners play an equal and important involvement. Practitioners have the invaluable knowledge of expertise in early years, whilst the specialists hold the essential knowledge. The child’s needs have the best possible outcome when the varied expertise is consolidated. It is also possible that these agencies have been previously active before the child enrols at the setting (NurseryWorld, 2002).

                  



Interventions

Play and the Seven Core Aims
Here in Wales, we have a different concept about play, which differs to nearly every other country. Needless to say, that children in Wales play no differently and have the same needs as children world over. Our government has a level of support for play, with provisions for policy and strategy dissimilar to any other nation and is detailed and incontrovertible. This is an immense benefit for professionals in early years and a huge advantage over other nations. High standards in play provision and framework are supported by Playwork Principles and the Play Policy. Play is crucial to children and additionally these documents support this idea, furthermore, they have a great benefit to communities, healthy development and are prominent in the interests of the child.
The Playwork Principles incorporate the professional and ethical structure of playwork and must be viewed as undivided. They provide the outlook for working with children and illustrate what is unique about play. The capacity that children posses for positive development are based on the principles and will be developed if given access to a vast range of play opportunities and environments.
Looking at the playwork principles we should take into consideration that a child’s play should be natural, biological, psychological and a social necessity. Practitioners should recognise that play should be freely chosen and independently directed so the child has control and content of their play. Playworkers should support children, and this should be their priority, but there needs to be a period of time where reflective practice can be exercised (Play Wales, 2021).
For the transition to be more effective maybe suggesting that parents may want to bring a favourite object to comfort the child, the nursery could play some familiar music or read a familiar book. All of these recommendations will benefit the child and the brain of an infant develops through experience, therefore the transition to nursery needs to be as successful as possible.
Child development is a developmental process which is a microscopic array of embryonic neuro cells that emerges into the human brain. The progression of brain development in a child transforms a child’s capacities for complex thought, learning and empathy, capacities that effectively impact on satisfaction, success, and productivity. These interactivities are strongly dictated by the quality of care the child receives, teaching and the learning environment that is supported by society and families. Additionally, this will co-determine over a period of time the developmental, biological, educational and health outcomes that consistently define a child’s life (Allen and Kelly, 2015).


 Proposed outcomes
The Welsh Government initiated the foundation phase to outline a fundamental plan for the early years in Wales, essentially to raise the standards of numeracy and language and lessen the differences facing children who are disadvantaged. Aiding the Welsh language and its heritage, primarily to assemble formidable economical communities that support multiculturalism (Siraj, 2017, p.40). Throughout early year practice we should be aware of the early year foundation phase and be preparing the children for this new transition with the knowledge we have acquired.
Holistic Development: means the successful development of the child as a whole socially, emotionally, physically, intellectually, and spiritually. In order for children to flourish and reach their full potential, attention should be given to their development. Equally, looking for intellectual development is necessary, but focusing on other skills are just as important such as emotional intelligence, confidence, social ability, responsibility, and compassion skills (Empowered Parents, 2021). Practitioners in the early years can help infants embark on this journey from an early age ready to proceed onto the next transitional stage in their life.
The outcome for all children here in Wales is set out by the Early Years Outcomes Framework. In Building a Brighter Future: Early Years and Childcare plan (2013). Public consultation allowed the Welsh Government to set out a conclusion to the framework which helps them understand how well these polices and programmes are having an effect (Welsh Government, 2015). Hopefully, working together we can all make a difference to children’s transitions, make sure we are able to communicate effectively and understand how we can all assist with a child’s learning and development.
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