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How can we improve involvement in oracy activities by using group roles and/or oracy prompts?
Aim, focus and purpose:
The purpose of this research is to look at strategies, group roles and oracy prompts, which support and inspire pupil’s involvement. The research was chosen to look at oracy as it has been highlighted of importance in key curriculum documents such as Rose (2009) and Donaldson (2015), with Donaldson believing developing oracy has the “the capacity to develop and express ideas through speech – is of central importance to both thinking and learning” (Donaldson, 2015:48). 
The use of talking roles and oracy prompts have been found to support students develop their quality and structure of talking such as discussions and debates as well as also encouraging participation (British Council, 2019) with this in mind the aim of this research is to observe whether the use of group roles and prompts in oracy activities to increase pupil involvement particularly with lower ability literacy pupils and English as an additional language (EAL) pupils.
Research Context:
The research took part in two contrasting schools, School A and School B. Both schools are located in the South of Wales and are both in partnership with UWTSD.
School A is located within the outskirts of the city centre in Swansea, the school is a pioneer school for new curriculum development within Wales. The school caters for pupils ages 3 to 11, it has around 550 pupils on role. The school has a low EAL percentage of 14.7% as well as a low percentage of Free School Meals (FSM), 8.7%. There are also 3.4% of children with statemented Additional Learning Needs (ALN) (Estyn, 2013; My Local School, 2018a) The research took place within a Year 5 class within the school.
School B is located within the city centre of Newport. The school caters for children aged 3 to 11, it has around 500 pupils on role. The school has a high percentage of EAL pupils, around 84.7% as well as 23.3% of pupils eligible for FSM. 3.8% of pupils within the school are statemented ALN.  90% of the pupils are from an ethnic minority background, 32 different ethnic groups are within the school within around 26 different languages are spoken. (Estyn, 2016; My Local School (2018b) The research took place within a year 6 class within the school.
With these two contrasting schools it will be able to be explored effectively how oracy can be used within classrooms as how pupil involvement can be improved through the use of oracy prompts and activities.
Literature review:
Oracy is a wide area of Literacy within the Welsh Curriculum, it can be defined as ‘the ability to use oral skills of speaking and listening.’ (Wilkinson, 1965:13) which is also supported by Donaldson (2015) and Sherrington (2016). Oracy has been and is highlighted within key education documents including the reforming of the education curriculum within Wales which was called by Donaldson in 2015, Donaldson highlighted the oracy needs to be embedded throughout the curriculum as it is a lifelong skill in which children need. Donaldson (2015) wants a curriculum for Wales which has links to real life experiences and can be applied to a variety of situations. This is why oracy is key on schools development and is becoming a fundamental aspect of education today. (Welsh Government, 2014; Wells, 2009)
Oracy is important within child learning and developing as it empathises the use of ‘talk’ within children’s cognitive and social development where interpersonal communication is vital. (Van Oers et al, 2008; Whitebread et al, 2013; Vygotsky, 1978) with Vass and Littleton (2010: 107) supporting this with their statement, “it is through speech and action with others that we learn to reason and gain individual consciousness”. This highlights that oracy is the fundamental basics of communication and development. It is the way in which we communicate between one another so oracy skills should be developed effectively to ensure they are effective for life long use. (Donaldson, 2015; Maclure et al, 1988; Holderness and Lalljee, 1998; Alexander, 2008) Research has found that there is a positive relationship between the use of extended and cumulative responses in group interactions, and pupils’ learning. As well as when pupils are explicitly taught how to use talk effectively in groups. (Howe and Abedin, 2013; Dawes 2008) 
Oracy is divided into three subcategories, speaking – communicate ideas and information to a wide range of audiences and a variety of situations; Listening – listen and respond to the viewpoints and ideas of others; Collaboration and discussion – contribute to discussions and presentations. (Welsh Government, 2013:17)
Oracy development can be supported through the use of a variety of tools and methods. These include of Metacognitive Strategies, Cognitive Strategies, Social/Affective Strategies which can promote a vast range of outcomes. (Zhang, 2012) These can include through the use of pictures, talk tokens, discussion techniques, building strategies, group roles and other ways of using oracy as a way of learning and teaching as well as developing its own skill in its own right. Areas of oracy engagement and activities include of Philosophical Inquiry, Structured Debates, Dialogic Teaching Methods and Problem Solving. (Trickey and Topping, 2006; Willingham, 2007; Mortimer & Scott, 2003; Smith and Foley, 2015)
Donaldson (2015: 29) highlights Wales’ new curriculum will create individuals which will be: ‘ambitious, capable learners, ready to learn throughout their lives; enterprising, creative contributors, ready to play a full part in life and work; ethical, informed citizens of Wales and the world; healthy, confident individuals, ready to lead fulfilling lives as valued members of society.’ This is fundamental that oracy is development and supported within the classroom as it has been previously said that oracy is the building block of communication and development. (Mercer and Mannion, 2018)
Methodology:
The method in which this research has taken place was through the method of Lesson Study. A lesson study is a highly specified form of classroom action research focusing on the development of teacher practice knowledge… Lesson study involves groups of teachers collaboratively, planning, teaching, observing and analysing. (Dudley, 2014; Lim et al, 2005) Lesson study mixes all features of professional learning that improve learning and teaching (Dudley, 2014). Cordingley et al (2014) highlights these features include of; professional learning happens over a long period of time, it is a real-life experience, involves collaborative enquiry amongst teachers which are wanting to improve an approach. Lesson study is carried out using a mixed methods approach of qualitive and quantitative methods, which is underpinned by the paradigm critical realism, “it is the link between assumptions about the existence of the world and society, the idea of how knowledge is the possible and of what and the choice of methodological approach is of major importance” as suggested Zachariadis et al (2013:856). Lesson study is a way which enable to improvement of subject knowledge and pedagogical approaches which are underpinning education methods and subjects. Using the method of lesson study allows the adaptation of linking theoretical approaches to real life experiences to develop a specific topic/strategy to be developed further for professional and educational development. (Department for Education, 2009; Fischman and Wesserman, 2017; Hunter and Black, 2011)
During the lesson study, the methods in which will be used are Observation, Semi-Structured Interviews within Focus Groups (which were audio recorded, notes made and then deleted) and Questionnaires.
The method of observation was used during the lesson study where the children were observed within the lesson to see how they interacted with the activity as well as each other. The use of observations was to enable to observe the children within their natural environment where they were acting ‘as normal’ as they would be to see how they engaged within the lesson. (Herr, 2015) This was carried out by tallying the children on their behaviours they presented while within the lesson. (See Appendix E for Oracy Checklist)
The second method within the lesson study was Semi-structured interviews within a focus group situation, Holstein and Gubrium (2003) indicates that this method can generate data by asking people to talk about a specific topic. This enabled the ability to get the participants views on whether the strategy used within the lesson study was able to improve oracy involvement or not. The semi-structured interviews were using open ended questions which allowed the participants to expand on their ideas and opinions further. However, there is a weakness to this method of data collection as it is time consuming as well as the level of trustworthiness and authenticity. This could affect the results and data collected. This could be affected by the answers in which are given within the interview, whether they are genuine and honest or are they only responding the way they feel you want the response to be. (Clough and Nutbrown, 2007)
The final method in which was used was Questionnaires, these were used to collect data and the perspectives of the participants anonymously so that they didn’t feel like they were pressured into taking part in the semi-structured interview if they didn’t want to as well as this, they could disclose any other feelings they had about the lesson study without the group knowing. This method could be limited by However, this method how the questions are written due to participants misunderstanding and or misinterpreting the questions asked. (Clough and Nutbrown, 2007)
Brookfield’s lenses (Brookfield 1995) was a fundamental method regarding the reflection within the research. It enabled to gather our own perspective, peer, literature and pupil responses to the lesson study regarding a critical incident which enabled to have a holistic perspective of the lesson study and what was needed to adapt and change the lesson to ensure it was progressing the children’s involvement.
Ethical considerations:
Ethical considerations have been considered throughout the whole process of this research study. The UWTSD – Research Ethics and Integrity Code of Practice (2017-2020) has been used throughout the ethical considerations as well as BERA (2018) which has stated there are three fundamental principles which underpin ethical research. These are Informed Consent, Anonymity and Confidentiality and Protection from Harm. These three principles should underpin any form of research and ensure that the research adheres to ethical considerations which may disrepute the research. 
Informed consent was sought from both the children/participants involved within the research study, as well as also the gatekeepers (the schools in which the research was taking place) and parental/guardian consent. This was to ensure that all parties involved within the research were aware of what the research involved, how the research was going to be carried out as well as the results and findings of the research and who will have access to this (see appendix for participant information sheet). The participants and parents/guardians also were allowed to withdraw from the research at any point in time they wished and were aware that their results would be destroyed and not taken any further within the research.
Protection from harm will be upheld throughout the whole of the research as well, this has been considered throughout. The participants will be protected from harm throughout the research, this includes physical, mental, emotional and personal harm. This has been prevented by the participants are allowed to withdraw from the research at any time they want to as well as not answering questions they do not feel comfortable with as well as letting them take needed breaks from the interviews when needed. If a person feels distressed at any time within the research help will be sought after in the first instance of the class teacher or any other suitable member of the schools teaching staff. It is appropriate for all participants to feel comfortable within this research so it is vital that the participants are aware that no harm will come of them and awareness of the questions and or answers will be made explicate to them prior to interview within the focus group.
The final principle BERA (2018) highlights is anonymity and confidentiality, this is vital within ethical guidelines to follow as it is protecting the participants identity and their responses as well as their location and other vital details. This has been upheld by ensuring all participants have been given code names such as child a or school a and so on within the research. The participants will also be aware through their informed consent where their anonymity and confidentiality will only be broken is if a safeguarding matter maybe disclosed during the research timeframe and this then will be passed onto the appropriate adults such as the safeguarding lead at the research schools or the university safeguarding lead where the issue will be taken further. 
As well as these key principles of ethical consideration it has been noted of other considerations which have been upheld within the research such as storing of data, adverse outcomes within the research, risks to investigators, risks to participants and feedback which can be given to the schools involved within the research. Full details of this can be found within the appendix (Appendix A: Ethics form)
These ethical considerations have also been upheld throughout the research and will continue to be upheld until the date, 31st July 2019, where all data and information will be destroyed appropriately. 
The UWTSD Research Ethics and Integrity Code of Practice (2017-2020) and The BERA (2018) have enabled the upholding of ethical considerations within this research and has mitigated the risks associated with research with children. 

Analysis of results:
Lesson Study 1: School B
The first Lesson study took place within School B, where the lesson study observed the lesson of children discussing the meaning of freedom. The lesson was delivered by my research partner where she asked the children to discuss what freedom meant to them prior to any other indication of what the lesson was about. The children has to discuss this with their talk partners, as a table and then as a whole class. The participants struggled to give ideas of what freedom meant to them without having any input from the teacher (research partner). After this the teacher gave out pictures of different meaning of freedom, from the book Dreams of Freedom by Amnesty International, these pictures from the book enabled the children to have a more open idea to what freedom was and then the children were able to look into each other’s opinions of what freedom is. Here talk tokens were used the children very quickly became disengaged and this was through the lack of understanding of the process of this strategy. The teacher removed these as the children were not grasping the concept and felt it was not a good idea to keep trying to get the children engaged and understanding with this strategy. Next the children tried to use the demonstrate a group discussion of freedom using the talk towers, after trying and testing this seemed to quickly affect the children’s involvement when they were had ran out of ideas as well as a language barrier which was due to the amount of vocabulary the children had surrounding this topic. The children started to misbehave and also started to become disengaged with the lesson this was due to them not fully understanding the activities required to access the learning outcomes of the lesson as well as not focusing and listening to peers where they could have been supported and stretched further within the lesson. 
The children gave very open responses within the focus group interviews as well as on their questionnaires. This highlighted that the children enjoyed the lesson but felt that the talk tokens and talk towers were unsuccessful but could be used again in a similar and simplified lesson but very much enjoyed used the picture prompts and felt these were very useful and would like these to be used in more lessons when discussion is taking place. However, it was also clear that one of the children did not like using the picture prompts either as they didn’t like to talk about things like this. This highlighted that the topic in which the discussions were exploring needed to be something that can be accessible by the participants.
The lesson needed to be improved by ensuring the strategies were used in a way that the children could have a lot to discuss about. Although freedom is a debating topic which can be used it was clear the participants did not have enough supporting knowledge of this topic which also made it hard without the unsuccessful use of the strategies. The children were able to engage and involve themselves within the lesson through the use of the picture prompts but struggled to continue that engagement throughout the lesson. This made it very clear that the lesson needed to be moved on by ensuring the children knew a lot about the topic in which they were going to be discussing through using the prompts and strategies. The next lesson we decided to use within the lesson study was to still use the talk towers as a strategy as well as the picture prompts but to change the talk tokens for a decision ally strategy. This was to ensure all participants were able to engage with the lesson and to keep involved within the oracy activities. 

Lesson Study 2: School A
The second lesson study was carried out in School A. The session was discussing the children’s topic ‘super structures’. The children have been researching different structures throughout the term and we believed this was suitable for the children to discuss within the oracy lesson. The children had 2 handouts, one a warm up hand out of 7 structures on and one was their own homework of their own fact file they created on their favourite superstructure. 
When the children were given the first hand out, they were able to discuss within their groups about the 7 structures using facts where they demonstrated reasoning, confidence, listening and responding to different points made. Then I introduced the method of talk towers using multi-link, the children understood the process. They engaged with it well, the participant group needed a little more explanation but thrived on this activity when it was being used as a method of ensuring they were sharing and listening, taking it in turns and listening to other perspectives. The children carried out this activity well and then moved forward with using their own homework as a prompt for the talk tower which enabled their discussion more. All children were all on task and engaged within the lesson this was highlighted in their questionnaire responses.  After this the children had to look at their own fact files and pick one fact which was going to persuade me as I walked down the decision ally that their structure was the one in which is the best out of all the structures within the room. This worked well for most children, but it was clear that most of the participant children lacked a great deal of confidence when working within the whole class group. 
The children highlighted how they enjoyed the lesson and the used of the talk towers and decision ally. The children indicated how they would like to use oracy and discussion lessons more often. This would enable their confidence to be developed within group and whole class discussions. The children also indicated within their feedback how they would like to try more strategies to help develop their oracy skills. 
I feel that the lesson study went well, and all the children were very involved and engaged within the different activities although some lack confidence this will be improved over time if these sorts of activities and lessons were used frequently within their lessons. 
I have learnt from the lesson that although the children felt it was a lesson on topic they felt they could express their opinions and develop their ideas through oracy strategies without them even being aware they were learning and developing key skills within their lifetime.
I felt the only modification which was needed after this lesson is maybe using the decision ally within a different way although this worked well it was clear some children didn’t enjoy this due to their confidence, but I would use this once more confidence is developed through smaller group discussions working towards class discussions.
Discussion of results:
The results of this lesson study showed that the oracy prompts can help to improve pupil involvement. This however showed that they are somewhat not effective if not used regularly throughout variety of lessons. It was felt that prior to research being carried out within the lesson study, the use of different prompts and strategies could have been used prior to implementing them in the research, so that the children were more aware of how these prompts worked. Which would have enabled the research to be more effective and reliable. 
It was also found that the oracy prompts could have been more easily adapted for the second lesson study, this would have made an impact on the improvement of involvement within the oracy activities. This eased our concerns of them being to rigid and structured for the children’s individual and class needs. This is hugely important as the schools and children were in high contrast so creating suitable resources was important for the children to be able to access these lessons appropriately. 
Another point was highlighted within the research that the Talk Towers were more effective within School A, this could have been down to multiple factors, but it seems that as we were able to adapt it after implementing it first in School B it was more enabling for the children. In School B, it was felt that it could have worked better if it had been used as a whole class resource or even a bigger group discussion. This was due to the modelling of the resource was not demonstrated appropriately or whether the language needs of the children within School B were a small barrier of understanding what was asked of them within the strategy of Talk Towers.
However, there are many strengths in the data collection methods, where the semi structured focus group interviews, this allowed the researchers to capture the pupil voice and listening to them express their views and opinions. As well as decision making contributing to their own learning. This is a right of the child, set out but The United Nations the Rights of the Child (UNCRC) which highlights it is the child’s right the express their own opinions and voice. (United Nations Convention, 1989) The focus group semi-structured interviews worked well as it enabled the children to openly talk and discuss their own ideas with a familiar adult, the student teacher within their PTE school carried this out. The participants expressed their own opinions of the lesson, what they liked/disliked, how the lesson could have been improved, how would they have changed the lesson, how would it have been more engaging. These were all questions answered by the children. 
Although the lesson study was successful, it was shown that the presence of an observer within the lesson could have altered the children’s behaviour. This then means that the observer could not get a true reflection of the children’s natural behaviour and/or involvement while the research was carried out with the understanding the Hawthorne Effect may have taken place (Payne and Payne, 2004). 
One final reason in which could have affected the research could be that the researcher/observer could have blindly put their own attitudes and beliefs into the participants responses within the interview. This could have clouded their judgement as responses, this could have been done by subconsciously/consciously bringing any prior knowledge to the participants attention. During this study it was minimalised hugely by minimally explaining what the lesson study entailed as such of activities wise, but the children and parents/carers were fully aware of what the research entailed. It was also minimised by creating a devised checklist of agreed oracy behaviours in which the children would be observed from.  
Overall, the research found strong evidence that prompts, and strategies enable to the improvement of oracy involvement within the classroom. 
Conclusion:
This research has looked at how the use of oracy prompts and strategies help to improve involvement within oracy activities. The lesson studies found that oracy prompts can be used to support and improve involvement within oracy activities as well as using different strategies to enable oracy development as well. 
The methods which were used within the lesson study research were reliable and gave authentic results. The children’s responses to the interview questions as well as their questionnaire responses correlated with the observational notes in which were collected through the research. I felt the methods were successful in gathering the appropriated data within this method of research however I do feel that the research was limited by only carrying out the lesson study over one lesson within each school I feel that it needs to be carried out over a longer period of time to see that full effect of how oracy prompts can improve the involvement within oracy activities.
It was very much highlighted that although both schools were able to access all the strategies used within the lesson study it was clear that each school they needed to be tailored specifically to school/pupil needs. This was shown especially in School B’s lesson study where all pupils involved were EAL. They were able to access the lesson using the basic pictures as oracy prompts which enabled their discussion of freedom, but it was visible that although they tried to use the talk towers and talk tokens this was not very accessible to them as they did not understand fully the process of these strategies. However, it was shown that even though the participants have English as an Additional Language they were all able to confidently engage and involve within the activity as well as developing their oracy skills. The participants were also able to contribute with their own group discussions as well as whole class discussions confidently throughout the lesson. However, the children did highlight that they may have struggled to discuss in depth the topic of freedom without the picture prompts of different visions of freedom to give the children ideas of what freedom could be.
It was shown in School A, that although English was their first language and they were able to access the different strategies of talk towers and decision ally enabled involvement with minimal use of prompt sheets, just used to aid parts of discussion, showed that although within their groups they were somewhat confident in discussing and collaborating through the use of talk towers but as soon as the talk towers were not used and whole class discussion was used the children lacked confidence within their ability to discuss effectively. The children accessed the talk towers effectively and were able to use the towers to take it in turns to give their opinions and were also able to see what structure was talked about more than others. This highlighted to the children which structure they knew most about as they could see that each tower had a different number of blocks which were used to build and they could only add if they were expanding on someone else’s idea or adding a new fact regarding that structure. This was something very new to this school.
Both schools had very different backgrounds and very different ways of teaching and this was very apparent when observing one another’s lessons. In School A it was clear oracy took a ‘back seat’ within their learning compared to School B where oracy was paramount due to the amount of EAL children within their setting. This displayed that although the children with EAL has very minimal English and oracy skills they were able to access this lesson more through the use of speaking and listening compared to the other school where it shown that although the children had a good standard of English the children lacked confidence within their speaking and listening skills. 7
Overall, the lesson study has found that although the prompts and strategies worked differently and effectively in different schools it has highlighted the importance of engaging and improving children’s involvement within oracy activities which will help enable their learning not just within oracy by across interdisciplinary subjects and throughout their lifetime. 

Recommendations:
The research highlighted that the prompts within each lesson study did encourage pupil involvement. However, the prompts had different effects on the two research schools. This was highlighted very clearly within school B, where the visual prompts using a picture book which enabled the children to discuss freedom created more engagement and involvement compared to the talk towers and talk tokens within this lesson study this compared to the visual prompts within school A’s lesson study where the talk tower enabled more discussion and engagement and the picture/worksheet prompts were only used as an aid for discussing. However, it was also highlighted that in school A the participants did not have as much confidence when discussing as whole class compared to in smaller working groups compared to school B’s sample of participants.
If the research was to be carried out again with this lesson study, I would suggest that the lessons need to be more refined especially the focus area in which they are researching especially particularly the oracy behaviours in which they wanted to observe within the research. this could also be improved by using videoing such as iris, could be more beneficial as it can allow relooking at each individual participant again as during the research it was hard to observe four participants in one go as well as gathering detailed observations. Another step that could be taken if this research was going to be carried out again is to ensure that prior to starting the lesson the children came up within the whole class discussion rules similar to a success criteria which could have helped many of the participants within their discussions and helped them focus on task a lot more. I would also be recommending adapting the research question to making it more specific to both research settings as well as not being to broad or vast as a question. I also feel that the research should last over longer periods of time to ensure the full effect of the strategies used can be seen effectively implemented within the schools to see how this can improve involvement within oracy activities further.
I would also recommend using similar oracy prompts and strategies within lessons prior to introducing new strategies especially if this isn’t something children aren’t used to as found in school A, where discussion and oracy wasn’t apart of their everyday schooling compared to school B where it was a school more based around discussion as it was a high EAL school. This again links back to ensuring the research question needing to be more defined. 
It was found that the talk tokens, talk towers and decision ally worked well within these lesson study lessons but to push the children further in their involvement and engagement within oracy it needs to be used continuously throughout their schooling to ensure their potential is met. These prompts and strategies worked well within debating lessons, but it will be interesting to see how these could be adapted and implemented within different types of lessons further.
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