	Jessica Lervy
	ECAD 5007
	2100230



	Targets
	How you have worked on this 
	An example can be found 

	Read widely, more relevant and peer-reviewed books and journal articles when researching – this will help you improve your academic tone in your own writing. 
	I have developed this target in the assignment by making sure that I have used books and a journal within my assignment to make my writing more precise and academic. 
	In the reference list it is not all websites and blogs. There is a mixture of books, journals and blogs. 

	Proofread to ensure your sentence structure is accurate. 
	I have done this by reading over my work and having others read it to ensure my sentence structure is correct. 
	 The sentence structure of my work makes sense. 

	Avoid being overly descriptive. This narrows the opportunity for engaging in a more critical way that needs to be developed in the literature review element of your work. 
	I have not gone into much depth and added un-needed information. 
I have made sure I have been more critical in my literature review. 
	 When speaking about the theorists I have not gone into detail, and I have tried to keep it critical. 

	Build and sustain an argument by referencing relevant literature at all times. 
	I have used more books and journals instead of blogs to make it more critical. 
	 In my reference list. 





 Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
 
In this assignment, I am going to be looking at a specific intervention that will help support and develop a child in their learning. According to Hawthorne H (2021), an intervention is used in a school-based setting that supports educational practitioners to improve a child's progression and development. Supporting a child’s progression as a practitioner is extremely important as children learn along a progression continuum which is the centre of our curriculum for Wales. By understanding a child's progression, we will be able to support the child to make progress at their own speed and be challenged appropriately (Gov.Wales, 2022). According to Black P and Wiliam D, (1998), being able to understand a child's progression and development is important as then as a teacher they will be able to adapt the work to meet the children’s needs and targets which are unique for every child. 
Throughout this assignment, I am going to be discussing the intervention of an Emotional Literacy Support Assistant (ELSA) for a child named Isla. Isla is an 8-year-old girl in year 4 who is currently working in progression step 2/3. Isla recently suffered abuse and problems at home (Appendix 1). Due to these implications in her recent life, Isla’s development in specific areas have decreased and suffered. Isla’s pupil profile states that she suffers from Adverse Childhood Experiences (ACEs). A child that suffers from ACEs is a child that has suffered a traumatic event that was unmanageable by the child within their childhood and has impacted them in their life, whether it being mental health, physical health or well-being (Wisner W, 2022). Because of Isla being a child suffering from ACEs; she’s known as a vulnerable child (Estyn, 2020). 
 We have decided to support Isla’s Emotional and Social Well-being and Development by offering her the intervention of an ELSA. An ELSA intervention is put into place to help support children that are struggling with their Emotional Literacy and Social development (Bravery K, Harris L, 2009). Offering Emotional and Well-being support within a classroom is a key part of the whole school approach and will positively impact the school's environment (Education Wales, 2021). I, as the writer, chose this specific intervention for Isla as I could detect that Isla was struggling with her Emotional and Social Well-being since being back at school and support to develop these areas of development would be beneficial for her. 
When supporting a child's development, there are six main aspects which are physical, cognitive, communication/linguistic, moral/spiritual and social and emotional development (Tassoni P, 2010). From reading Isla’s Profile, I could detect that it would be beneficial for her to receive extra support in developing her Social and Emotional development. A child’s Social and Emotional skills are essential for a practitioner to develop as it is about healthy relationships and understanding yourself and one another (Tassoni P, 2010).
When supporting children through school and helping them develop, it is extremely important that we as teachers understand how a child develops (Heritage M, 2008). This understanding means we can personalise the learning to meet the children's individual needs (Bartle E, 2015). When conducting personalised learning, a personalised learning design element needs to be considered. In this design, the critical aspects are environment, intervention, supporting student needs, student grouping, curriculum, quality teaching, goal setting and tracking, and formative assessment (Dream box learning, 2021).
Personalised learning is extremely important when supporting children’s development. There are lots of different theories linked to personalised learning. One theory that is linked is the Leonardo effect approach. This is a teaching style whereby the children will blend all their knowledge to overcome challenges and solve problems (Sudderth, 2022) (SERC, 2018). This effect also stimulates autonomous learning, which is where the children take charge of their own learning (Yan S, 2012). According to Ysgol Bryn Gwalia, (Unknown) there are four main stages in his approach, stage one is captures children's learning. Stage two is development, then stage three is creation and finally, stage four is the reflection and communication. This theory is important for every child, including Isla, as it encourages them to develop their own development and progression by challenging them and keeping them engaged (O’Neill, Unknown) (Mun, 2021).  
 According to Welsh Government, 2021 when a child is progressing, it means that they are developing and widening their skills and knowledge. As a teacher, it is essential that you state the progression that the child will make in the curriculum design, classroom planning and assessments. 
According to Montessori M, 1946 ‘Progress is not linear’ this suggests that it is essential to understand that when a child progresses through the six main aspects of development, it will not always be a straight and easy pathway but it is essential to understand that every person will progress differently and at a different pace however, everyone will achieve their goal in the end.  
In the Welsh curriculum, there are different aspects that help teachers support children's progression. These are the Statements of What Matter, progression steps, four purposes, principles of progression and pedagogical principles (Welsh.gov, 2021). Using these as a practitioner is essential to enable progression within a child.
The five principles of progression outline what must be achieved in order to see what progression looks like. The Five Principles of progression are increasing effectiveness as a learner, increasing breadth and depth of knowledge, deepening understanding of the ideas and discipline within areas, refinement and growing sophistication in the use and application of skills and making connections and transferring learning into new contexts (gov.Wales, 2021). 
Having a crucial understanding that a child's development may have been affected due to Covid-19 is essential for a teacher. Following Covid-19, it was seen that children's emotional well-being and mental health were being increasingly affected (Estyn, 2021). According to mind (2021), 68% of young people stated that their mental health was affected by experiencing lockdown. Also, due to being in an isolated area with families, there was an increase in domestic abuse and family violence being reported (Usher K et al., 2020) (Petri-Romao, P. et al., 2020). In BBC news, Kelly J (2020) stated, ‘The National Domestic Abuse helpline has seen a 25% increase in calls.’ This is linked to Isla since when going through the pandemic, she was being abused and neglected by her mother and stepfather. This meant she was not given the care and support needed to help her body grow and move correctly due to the neglect and abuse she received. 
There are lots of different theories that have been developed about a child's Emotional and Social development. One theorist that links to Isla’s Emotional and Social development is John Bowlby's attachment theory. The attachment theory is where they believe that a child creates a relationship with their primary caregiver when they are born (Geddes H, 2006). Depending on the type of attachment relationship that is created between the child and their primary caregiver will have a long-term impact on the Child’s sense of self, development, growth and future relationships (Mentally Healthy Schools, 2020). When a child does not experience the correct nurture, it can affect their emotional, social and cognitive development (Nuture, UK, 2019) (McLeod, 2018). According to McLeod, 2022 and Cherry K, 2022, there are four types of attachment relationships that a child could have, and these are secure, avoidant, ambivalent and disorganised attachment. Secure attachment is when a child has a safe, understanding relationship and is emotionally available. An avoidant attachment is seen as an insecure attachment. This is usually when a child has had a strict or absent caregiver. Ambivalent attachment is where the child has fears of being rejected and is dependent on validation. This attachment usually occurs when parenting is inconsistent. Finally, disorganised attachment is when the child has inconsistent behaviours. This attachment is usually common in children that have suffered childhood traumas (Mandriota M, 2021). According to NSPCC, 2021, one of the main factors that can affect a child's attachment relationship is abuse, maltreatment and trauma experiences therefore, this is linked to Isla due to her childhood experiences of being abused, her attachment is disorganised due to the fact that she has been abused and had childhood trauma withdrawn, quiet and anxious. 
Another theory that supports child development is Erik Erikson. Erikson’s theory is centred on a child's psychosocial development and is made up of eight stages (Cherry K, 2022). He believed that as a person develops through life, they will encounter these stages, positively or negatively impacting their personality development (McLeod, 2018). Erikson believed there are certain ages that a person will meet each stage, and if a person fails to succeed in one of the stages, it can influence them in the other stages (Elkind D, unknown). From researching Erikson’s theory, I have been able to relate this to Isla since Isla’s primary caregiver was not supporting her development in the correct way, which means that she is behind in the average milestone. Due to this, Isla will have an increased chance of exposure to experience failure in her stages, which would affect her holistic development throughout her life. 
Interventions are a crucial part of a teaching facility. It is essential to understand that many interventions could occur in a school setting depending on specific things. A few primary interventions in a school are behavioural, collaborative, one-to-one, classroom-based, Social, Emotional and Well-being support, Peer tutoring, metacognition and self-regulation and homework (Hawthorne H, 2021).
‘Waves of support’ is a model that is created about interventions. This model consists of three different layers. Wave one is the whole class. This is where it is inclusive, and the teacher takes in the needs of every child. Wave two is a group intervention that includes the children expected to work at expected or above expected levels. Finally, wave three is an individual intervention that is personalised to a specific child who is below expectations (oxfordshire.gov, 2009) (quality first teaching, Uknown).
Interventions are extra support for children who are suffering in a specific area of development and they can support a child in their learning and mental health (NSPCC, 2021). The intervention that was chosen for Isla was put into place to support her emotional development as it was seen to be developing below the average norm for her age.
We understand that this is due to the fact that she suffers from a high ACE score. ACEs can occur when a child is aged 0 to 17 and this is when they have experienced some traumatic event (CDC, 2022). The ACE score is all dependent on ten questions and these questions are five direct questions and five indirect questions about the child's living situation (Local Government Association, 2018). 
ACE was first discovered in 1995 and 1997 when a study was conducted. From this study, they created the ‘ACE pyramid’. This pyramid explains how when a child has these experiences, it will affect them in their later life. It explains from a child suffering from ACEs it will disrupt their neurodevelopment, then their social, emotional and cognitive impairment, which will lead to the adoption of health-risk behaviours and then potential disease, disability and social problems. These will then all impact the person and lead them to an early death (Smith L, 2018).
ACEs can severely impact a child's development, and support is needed for children who suffer. In 2014 research was carried out and discovered that 47% of people had experienced ACEs, and 9% had experienced four or more (Bellis et al., 2014). When a child suffers from ACEs, it can have an impact on their physical and mental health now and in the future (NHS Manchester, 2017). As a practitioner, it is vital to understand that when a child is suffering from ACEs, it can change the way that they think, and they can bring many different physical and emotional distresses upon a child, for example, an over/under reaction to sudden movements, fighting or being intense when being teased, arguing when corrected or told to do something, feeling others are always in their personal space, always have headaches/stomach aches, resisting transition or change and unpredictable behaviours (Janssen, 2022).
When a practitioner knows a child suffers from ACEs, they will be able to support the child to decrease the chances of a negative effect on the child now and in their later life. There are different strategies that a school can do to benefit these children; these are nurturing sessions, after-school clubs, having a positive behaviour policy in place, a safe/quiet area, listening to and showing interest towards students, parental engagement classes and regular meetings with social services and families (Gray D, 2020) (Miles L, 2019).
By understanding the impact of ACEs on a child's development and well-being, supporting Isla with an ELSA intervention will support her to control, express and understand emotions. It will support her to speak out and not suffer, which will support her well-being (NHS, 2022). According to OPTUM (Unknown), having this intervention in place for Isla will support her development compared to a child without any extra interventions. 
As a practitioner supporting a child suffering ACEs, one way to support them is using the acronym PACE. This acronym stands of Playfulness, Acceptance, Curiosity and Empathy. From using this as a teacher the children should feel safe and secure and start to build trust (ddpnetwork, unknown) (Riviere H, Unknown). Using this acronym with Isla will encourage her to feel more safe and secure within the school and make her feel more supported this is because it allows Isla to build that trusting relationship that Isla could not build with her main caregiver. 
The ELSA project was created by an educational psychologist named Shelia Burton in 2011 (teachnow, unknown). The intervention of an ELSA is carried out with Isla once every week for a 6-to-8-week period. The length of the session will be determined on the specific child, and it can last anywhere between 20 minutes to an hour (ELSA network, 2017). The room where the intervention will take place should feel like a safe and relaxing environment. Where the children should be able to express their emotions and thoughts without feel tense or stressed (ELSA support, Unknown). 
 The intervention is implemented by a Literacy Support Assistant who has been provided with an extra six-day training course. According to Wickhambrook primary education (unknown), from receiving this extra training, they will be able to support children to recognise emotions, self-esteem, social skill, friendship skills, anger management, loss and bereavement, anxiety, bullying and behaviour. The ELSA intervention was developed and created as research to show that when a child's emotions are regulated and recognised, the children are happier and show higher development (ELSA network, 2017). This intervention is carried out by the ELSA either through a one-to-one session or through a small group session. This will be dependent on the specific child and their needs and targets. 
When working with children, it is essential to understand that they may have trust issues and are more vulnerable compared to others. An ELSA must have specific traits that can support the children. Some of these traits that an ELSA should provide to the child are empathy, trust, a caring, approachable manner and a supportive (teachnow, unknown)
Choosing which child will benefit from an ELSA intervention is a process that needs to be completed by different members of staff where they will discuss whether they believe the child has met the standards to have the ELSA intervention (ELSA network, 2017).
When a child has been selected for extra support from an ELSA the school does not need permission from the guardian but it is advised that the school contacts the child’s guardians to state that their child is undergoing this intervention. However, it is not mandatory and if the safeguarding of a child may be harmed then the guardian will be contacted. When the guardian does know that their child is undergoing this intervention they can ask questions and have meetings to have full understanding of what is going on and understand the overall achievement that will happen (ELSA network, 2017).  
The children that are chosen to have the ELSA intervention could have any emotional need, for example, children who are isolating themself from other children and a school will also use an ELSA for children who are seen to have more disrupted behaviour (Grahamslaw, 2010). When a child has been chosen to participate in the intervention, the ELSA will develop targets that will support the child to develop whilst working in this intervention. The targets that have been set will be completed using the SMART acronym. This will help the ELSA to make sure that they are specific to the child, measurable, which means how are you going to see progress, attainable, which means have you got a way that you will be able to achieve the goal, realistic suggesting will the child be able to complete it and finally, time-related which is when the children is trying to complete the target for or when the next review is happening (Haughey, 2014) (CFI team, 2022). When the child’s block is over, the practitioners will review the targets that were set for the child, and they will discuss if they have been met and whether the child needs to carry on with the intervention (ELSA network, 2017). 
Isla will benefit from working with an ELSA as she will be able to express and understand emotions and be able to develop communication and social skills. When Isla attends these interventions every week, she will participate in different activities to support her development and allow her to reach her specific targets. The targets that would be set for Isla would help to understand her feelings and how to cope with them, express her emotions no matter how she is feeling and finally communicate with others in the class. 
Being supported by an ELSA, there are many different activities that a child could complete depending on the child's needs. An ELSA will be able to plan the activities for the child depending on their targets. 
There are many different activities that an ELSA could provide for Isla when she is in the intervention to help her to achieve her targets. In Isla’s first sessions, she will attend they will be on a one-to-one basis with the ELSA to build up a trusting relationship. This will also benefit the ELSA as they will be able to get an understanding and learn more about Isla and be able to discover ways on how they can support her. When Isla is in her first session, an example of an activity she could complete is an ‘about me flower’. This will help support Isla as she will be able to express herself and build a relationship with the assistant, which is extremely important for Isla as she may find it hard due to the abuse she received. Another example of an activity that the ELSA could conduct with Isla is a ‘My Worry Rainbow’. This will help support Isla’s emotional well-being because she is isolated and often worried; she can express and go into depth about these issues and find ways to overcome them. Once Isla has completed some one-to-one basis sessions, she could move into a group session with some of her friends and play games like board games where she can communicate with others and build upon her friendships (Dix E, 2020). Also, according to Zander M, 2019 playing boards have lots of different developmental benefits. Playing them at a young age allows early learning, it allows healthy brain development, encourages and develops language skills, improves a child's focus and there teamworking skills, coping mechanism for a child's anxiety and finally, it teaches children to be a team player. 
It is critical to remember when supporting children with an ELSA to ensure it is a beneficial intervention for the child. According to EEF (2021), once the teaching assistant has received their training and is qualified, they believe that an ELSA is cost-effective, as the resources that could be used will only be in a low to moderate cost range. However, for certain disadvantaged schools, it may be difficult for them to be able to fund a teaching assistant for the training. It may also be difficult to undergo the training as they cannot offer full six days off to become a fully trained ELSA. Another complication that could be seen with an ELSA intervention is in smaller schools, this could be an issue as they may not have a small room to facilitate the intervention being carried out in privacy. 
When supporting a child in ELSA, it is extremely important to understand that ELSA is not a quick-fix situation. The intervention is in place to support the child's emotional literacy over time, and it is not a reactive response, it is a proactive response where they will come up with strategies to help support the child's needs (St Nicolas’ Church of England, 2021). 
To conclude this paper, of having to choose an intervention to support a specific child's learning and critically reflect on its potential and challenges. I have discovered that many different types of Interventions that can offer support to a child in their specific development that needs progression. 
In the case of my specific child Isla, I came to the summary that she needed extra support to allow her progression in her emotional and social development. I supported her with the extra support of an ELSA, where she was going to receive sessions once every week for a 6-to-8-week period. From Isla receiving these sessions, it will help improve her emotional development and support her well-being. 
According to, Portsmouth SEND, (Unknown), there are plenty of benefits that will arise from a child having this intervention. Some examples are that they will develop strategies to support themselves, interact with other children, have better self-awareness and will feeling supported and listened to. Although there were some disadvantages of having an ELSA in schools, such as the cost of training and the space to facilitate the sessions and time. I can see, as the writer, that the benefits that could occur with the child's development and progression are greater. 
From Isla completing this intervention, it will support her emotional well-being. She was affected by covid-19 and the abuse and neglect that she suffered. Now that Isla is living in a happy and supportive area with the extra support from the ELSA, hopefully, an increase in development will be seen. Once her block is over, she will be reviewed to see how she has progressed and if she has met the targets that were set for her. The team around Isla will have a meeting and they will decide whether she has improved and will not need the intervention anymore or if she will benefit from carrying on with the support and setting new targets. 
As an ELSA supporting the children's emotional well-being and development, it is important that you keep on top of all training and never stop learning. These developments in a child are extremely important and there will always be new ways of supporting the children. 
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Appendix 1 
Pupil Profile
Isla is an 8-year-old girl and is a year four pupil. She is an only child and her parents divorced when she 2 years-olds. Her mother got a new boyfriend and remarried, and she does not see her father anymore. It was recently discovered that ever since Islas was 6, she had been abused physically and emotionally by her stepfather and mother (through covid-19). The school was able to see the potential signs which were multiple bruises and having days off school and discovered what was happening. She now lives with her grandparents in a caring and loving environment and receives all her basic needs.  Due to this implication Isla also had 2 months of school which has affected her development and progression. Isla has now been back in school for 4 months. 
Before Isla had this implication in her life, she was progressing at a steady and well-rounded pace. She would complete all the work and would challenge herself with work. She is developing within progression step 2/3. However, as the years went by, we could see a change Islas progression and she started to progress at a slower pace.
Isla enjoys all lessons especially maths and music. She was active and participated with all the lesson throughout the day and would ask for support and help when needed. However, since returning to school the class teacher has discovered that she is less interactive with the lesson and when she is struggling, she does not ask for help and will just struggle and not complete the work. 
When Isla was first in school, she had a big group of friends and was able to socialise well with others but recently, she prefers to be alone and currently enjoys going into the quiet corner and reading a book and not interact with other children. 
Isla loves to do little tasks for the teacher for example photocopying, sticking in, going to the office, tidying the classroom. She is a very big people pleaser extremely towards adults and will get upset and scared if she does not do something correctly. 
Isla is a hard-working pupil and is progression at a steady pace for her cognitive and language development however since returning the class teacher has discovered some slower and step backs in her physical, emotional and social developments. 
Physical Development:
· Malnourished however is improve from receive proper basic needs now from grandparents.
· Well-developed gross motor skills e,g, jumping, skipping, running, walking. 
· She is practicing and developing her cursive writing skills. 
· She can dress and tie shoelaces herself. 
Cognitive Development: 
· Can read the time on the hour, quarter past, half past and quarter too on an analogue clock.
· Can complete an activity if understood and will challenge herself. 
· Finds it difficult to ask for help when struggling. 
· Enjoying following a structure and daily timetable. 
Emotional Development: 
· Upset when she has done something incorrectly. 
· Understand the different arrays of emotions and can understand how others are feeling
· Can find it hard to express certain emotions due to hiding when in the house. 
· Always want to please others especially adults.
Language Development: 
· Has a wide spoken vocabulary and good form of sentence structure. 
· Enjoys reading and has a high reading score. 
· Can take it in turns when speaking too someone. 
· Starting to understand where grammar is needed and use it correctly. 
Social Development: 
· Prefers to talk to adults than other children.
· Show respects towards everyone. 
· Would prefer to be alone than with others.

	
	
	



