Sophie Huddy		1801020
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	AfL Strategies - Bridging

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	The two strategies that I used were the traffic lights that appear on the children's skill slips, which can be linked to quality and use of feedback and lollipop sticks which can be linked to quality of questioning/quality of talk. I used the traffic light strategy because I think that it is an effective strategy to use when reflecting on learning. It also allows for an important reflective conversation with the children. This is important because it gives the children an opportunity to reflect and discuss their learning and why they think they are red, amber, or green. I used the lollipop stick strategy because I think that it is also an effective strategy to use when reflecting on learning. It also allows for random questioning to take place, which can be effective because the children don't know who is going to be asked so they all had to make sure that they were ready to answer. The professional standard that I chose to focus on was assessment for learning.

	What have you learned?

	The traffic light strategy worked well because it sparked a good reflective conversation with the children. This strategy gave those children who maybe don't like to speak in front of class an opportunity to talk about their thoughts and their reasons why they think they feel they are red, amber, or green. This strategy also worked well because all children engaged with it well, as they all gave their feedback and were willing to talk about how they felt they did in the lesson. The lollipop stick strategy worked well because all the children engaged with it, as they all made sure that they had their answers ready before they were chosen. When they were chosen it did spark a positive reflective conversation with the child, as they would discuss how they felt the lesson went, what they learnt, what they feel they need to work on and what they feel the teacher could do to support them further.

	What next?

	Going forward, I would improve the traffic light strategy on the skill slips by ensuring that I continue to with it throughout the task and not just at the end of the task. This would help the children to understand and know what they are doing during the task and if they are struggling, I could support them so that they are able to complete the task to the best of their ability and effectively. I would also ensure that I continue to ask open-ended questions so that it gives the children a chance to explain whether they understand or need some extra support, as I sometimes fall back into asking them questions that require yes or no answers. I would also ensure that I improve the lollipop stick strategy by ensuring that I use this strategy more often. I haven't been able to give as much information and detail around this strategy as I have only had the opportunity to use this strategy once. I do think that this strategy and when to use it can depend on, the type of lesson that is being taught. The lesson that I used this strategy in, I felt, lended itself to this strategy and it did work well, I just feel that I haven't had the opportunity to use this strategy more.



	Professional Experience Template 2
	Subtraction maths lesson – with the video and PowerPoint for blended task.

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	For the first rotation of maths, I had planned and prepared a blended learning task that was based on subtraction for the children to complete during the first rotation of maths, which ran from the Monday to the Wednesday. The children had to watch a video that I had recorded and uploaded to their Teams. The video explained the task to the children and the different methods that they could use. I also created 3 different PowerPoints that the children had to access once they had watched the video. I had created 3 PowerPoints because for a blended learning activity there are 3 levels of challenge; 1 Star challenge = easy, 2 Star Challenge = moderate and 3 Star challenge = hard. On the PowerPoints there were different subtraction sums that the children had to work out and answer in their books. So, the children had to watch the video that introduced subtraction and the different methods that they could use when subtracting and then it explained what they had to do. The children then had to choose their own level of challenge and go onto PowerPoint that represented the level of challenge that they had selected. The professional teaching standard that I wanted to focus on was blended learning experiences. 

	What have you learned?

	From this lesson I learned that planning a blended learning task for the children is beneficial for them as, the task allows the children to work independently and allows them to choose their own level of challenge. During the lesson I did notice that all the children who were on the blended learning task were engaged throughout and completed all the subtraction sums to the best of their ability and effectively as they could. This shows that the blended learning task was effective and beneficial to the children as they were all engaged and completed the task.

	What next?

	As a result of this experience, I will ensure that I continue to plan and prepare a blended learning activity for the children as it allows them to work independently and allows them to choose their own level of challenge. I would also ensure that I record the video myself and explain the task effectively and as clearly as possible, by modelling the different strategies that they can use on whiteboard. This would benefit the children as they would be able to visualise what they need to do. I would also ensure that I create my own PowerPoints for the different levels of challenge myself, as I would be able to make them as effective and as clear as possible for the children. 




	Professional Experience Template 3
	Pretend gift shop for subtraction maths lesson.

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	In maths, I was teaching subtraction, during the first rotation of maths I set up a gift shop in the class, so that the children could see how subtraction is used in real life situations. When I set up the gift shop, I made sure that every item had a price tag, so that the children could see how much each item was. I then gave the children a certain amount of money that they could pay with, they then had to choose what item they wanted to purchase and then work out how much change they needed. I made sure that I differentiated the lesson by changing how much each item was worth for the different groups of children. The professional teaching standard that I wanted to focus on was real life authentic context.

	What have you learned?

	As a result of this experience, I have learnt that using real life authentic context in a lesson is beneficial as the children can see how what they are learning is used in real life situations. In terms of this lesson, using real life authentic context gave the children an opportunity to see how subtraction is used in real life situations, for example when they go shopping. I also learnt that differentiating the lesson in terms of changing how much each item was worth, was important as it allowed the children to challenge themselves by working with different amounts. 

	What next?

	As a result of this experience, I will ensure that I continue to use real life authentic contexts in maths and in other lessons too. As it is important for children to recognise that what they learn in school can also be carried forward into everyday life and in real life situations, not just in school. I will also make sure that I continue to differentiate lessons as effectively and as appropriately as possible. As it is important that all children, regardless of their ability, challenge themselves. However, ensuring that the lessons are differentiated appropriately and that children are challenging themselves is important, but it is also important that the children understand what it is they are doing and can complete the task as best they can. It is important to ensure that the lessons are not too easy or hard for the children.




	Professional Experience Template 4
	Topic lesson on anti-bullying – Positive postcards.

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	For this Topic, lesson, I had planned and prepared a VIP Task (independent task) called Positive Postcards. The theme for the Topic lesson for the week was anti-bullying. So, for the VIP Task the children had to create Positive Postcards about someone in the class. On one side of the postcard the children had to write as many positive words or phrases about the person they had chosen and then on the other side of the postcard they could draw a picture or colour it in, they could make it as creative as they wanted. Once they had completed this they then had to discuss with their partner and fill out a table. One side of the table said, "how would you feel if someone had written a Negative Postcard about you," and the other side said, "is it important to be kind to each other and why?" The professional teaching standard that I chose to focus on was cross-curricular themes.

	What have you learned?

	This experience is important and relevant because I have learned that setting independent tasks for the children is important as they can work on their own. This experience relates to my overall learning because and use of the standards because this activity had links to literacy because the children had to write positive words or phrases about someone, it also links to expressive arts as the children were allowed to decorate their postcard by colouring it in or by drawing pictures. I do feel that this activity did meet the intended outcomes because I chose to focus on the cross-curricular themes aspect of the professional standards, and I do feel like that has been achieved through this activity. From this activity I do feel that it is important for all teachers to link a particular lesson or activity to cross-curricular themes as it allows the children to gain more skills and so that they can see how these other skills can be linked into their lesson. I would share what I have learnt from this experience with other student-teachers and by discussing what I have learnt with my class teacher and senior mentor.

	What next?

	As a result of this experience, I will ensure that I continue to make links with cross-curricular themes as it is important for the children to have more than one skill being presented in a particular lesson. To further develop this activity, I could include links to digital competence by asking the children to complete the table on a laptop on a word document. This would mean that the children would also be developing their digital competency skills, as well as their literacy and expressive arts skills. To further develop my learning and development I would ensure that I continue to use cross-curricular themes in as many lessons as possible, as I feel that this is important. To do this, I would make sure that I keep referring back to the standards to ensure that I am meeting them, and I would also ensure that I get as much advice and support from my class teacher, senior mentor and university tutors in order to further my learning and development. I would ensure that I share what I have learnt with other student teacher, my class teacher, senior mentor, and university tutors.


















ECAD6008 Assignment: Part 2
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (Evidence should be taken from PLP). Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Where you have considered ideas from different sources, you have largely considered each one in isolation. Look for ways for comparing and contrasting specific ideas from the literature that you use and use these to present a synthesis of some of the key ideas. Use this guide on developing critical approaches:
https://www.youtube.com/watch?v=DR9Zq7y9xt4 
	In this assignment I have ensured that I have compared and contrasted different sources in order to provide a synthesis of the key ideas from the different sources. 

	Targed/Target 2
	You need to read more widely around the subject and, where you have undertaken reading, you need to use this information to support your points throughout the essay.
	In this assignment I have ensured that I have undertaken some wider research and where possible have used this to support my points throughout my essay.

	Targed/Target 3
	Take care to write in an academic style and with no grammatical errors. Proof-read your work carefully before submission to remove any errors.
	In this assignment I have ensured that I have proof-read my work carefully before submission to remove any errors.



Introduction
This assignment will critically reflect on my progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. This assignment will also identify one of these pedagogical principles as an area for development and will justify the next steps in my development. The pedagogical principle that I have chosen to discuss throughout this assignment is Assessment for Learning. I have chosen to focus on this pedagogical principle because it is one that needs further development. Assessment for Learning (AfL) can be defined as “teachers and learners using assessment to further improve instruction and learning, it is about the teachers assessing the learners’ progress and providing them with feedback and identifying the next steps in the teaching and learning process,” (Sardareh, 2013). The area of Assessment for Learning that I will be focusing on is AfL Strategies. I have decided to focus on AfL Strategies because I need to develop my use of them further. AfL strategies and practices have been viewed by researchers as “enabling pupils to become more independent learners,” (Marshall and Jane Drummond, 2006). The two AfL Strategies that I will be discussing are the traffic lights that appear on the children’s skills slips, this can be linked to quality and use of feedback; and the second AfL Strategy that I will be discussing is lollipop sticks, this strategy can be linked to quality of questioning and quality of talk. I have chosen to focus on these strategies because these are the ones that I need to further develop the most. In terms of the traffic light strategy, I have used this many times, however I do need to develop it further so that it is more effective. In terms of the lollipop stick strategy, I have not used this as often which is why I have chosen to focus on it, so that I can develop this strategy further and use it more often in the classroom.

Critical discussion of chosen aspect
The first element of AfL that will be explored is the quality and use of feedback element. The strategy that was trialled for this element was the traffic light strategy which appears on the children’s skills slips. This strategy was trialled because it is an effective strategy to use in relation to quality and use of feedback. A study that looked at learners’ perspectives of quality and use of feedback, found that students viewed developmental, encouraging, and fair feedback as highly effective aspects of feedback (Lizzio and Wilson, 2008). This study supports the findings of the quality and use of feedback being trialled in the classroom, as it was found that this strategy is an effective strategy to use in terms of quality and use of feedback. When this strategy was being trialled, it was found that it allowed for an important reflective conversation to take place with the children. This type of conversation is important as it gives the children an opportunity to reflect and discuss their learning and why they think they might be red, amber, or green. A study by Gamlem and Munthe, 2013 found that students’ perceptions on the quality and use of feedback to be positive, however, they did find that the feedback that was being provided to the learners was encouraging feedback rather than learning focused. Although the feedback that was given to the learners was encouraging, this does support the point that quality and use of feedback allows for a reflective conversation because encouraging the learners can allow for both the teacher and the learner to reflect. This study should be taken with caution because it was conducted in lower secondary classrooms, whereas the quality and use of feedback that is being discussed was trialled in a primary school classroom. The reflective conversation that occurred when trialling this strategy, happened on an individual basis where the children do not have to talk about their reflections in front of the whole class, this can be more beneficial to the children. This strategy was chosen to be trialled in the classroom because it allows for and uses open ended questions. This type of questioning can be beneficial when having a reflective conversation with children as it allows them to expand on their reasons why they believe they fall into the red, amber, or green. A study by Çakır and Cengiz, 2016 found that open ended questions can be useful when developing children’s cognitive skills, as this type of questioning can encourage them to express and elaborate on their thinking and can allow them to provide rationales of their thoughts. This study also identified that open ended questioning is more likely to engage learners in higher-order thinking and can often involve reasoning and judgement (Çakır and Cengiz, 2016). This study supports the point made about open ended questioning being beneficial to children when having a reflective conversation with the children. 
The traffic light strategy that is linked to the quality and use of feedback element of AfL worked well when it was being trialled because it sparked a good reflective conversation with the children. A study carried out by Dorrington and Nieuwerburgh, 2015, found that children had a positive outlook on the quality and use of feedback, but specifically on verbal feedback. This supports the point made about this strategy working well due to the reflective conversation that occurs. This suggests that children prefer to have verbal feedback and talk to the teacher about their work rather than receiving written feedback. This study is based around 28 primary school children aged between 10-11 years old. So, this study should be taken with caution because this may not be representative of younger children. This strategy also, gave those children, who maybe, do not like to speak in front of the whole class, an opportunity to talk about their thoughts and their reasons as to why they think they are red, amber, or green. This links to the study by (Dorrington and Nieuwerburgh, 2015) because it suggests that those children who do not looking discussing their thoughts in front of the class, prefer to do so on an individual basis with their teacher. In contrast, a study by Bijami, Kashef and Nejad, 2013, found that some researchers consider peer feedback to be an ineffective AfL strategy, as they prefer teacher feedback. However, this study supports the idea that quality and use of feedback is an effective strategy to use as it is a conversation between the teacher and the learners, so the teachers are providing the learners with feedback, rather than the learners providing their peers with feedback. The traffic lights strategy also worked well because all the children engaged with it fully, as they all gave their feedback and were willing to talk about how they felt they did in the lesson. Also, a study by McTighe and Ferrara, 2000, suggests that verbal reports and feedback from the teacher is an effective communication and feedback method as it can provide children with more individualised feedback and gives the teachers an opportunity to talk to the children on an individual basis. In contrast to this, a study by Ninomiya, 2016, suggests that researchers and teachers often misinterpret the evolved form of formative assessment and AfL strategies. This suggests that when teachers are providing children with feedback on their learning and assessing their learning, that they may not being doing correctly because they do not fully understand the proper meaning of formative assessment and AfL Strategies. However, this study should be viewed and taken with caution, as this study was conducted in Japan, so the results and the context of the study may not be the same or representative of the UK. This strategy also worked well because it allowed the children to reflect on their learning and how they feel they did in the lesson, and it also allowed them to reflect on the teacher’s practice and if there is anything that they think the teacher could have done better to either make the lesson better or to support them better. 
The second element of AfL that will be explored in this essay is the quality of questioning/quality of talk. The strategy that was trialled for this element was the lollipop stick strategy. This strategy was trialled because it is also an effective strategy to use when reflecting on learning and in relation to quality of questioning/quality of talk. A study by Vale, 2019, suggests that quality of questioning/quality of talk is an effective AfL strategy to use as it can allow the learners to scaffold their learning. However, this study should be taken with caution as it was conducted in a Year 8 class, this means that they result of this study may not be representative of a primary school class. Although, on the other hand, this strategy can also allow for some reflective conversations to talk place between the learner and the teacher. This AfL strategy also allows for random questioning to take place, which can be effective because the children do not know who is going to be asked so they all must make sure that they are ready to answer. This point supports the points in the study that was just mentioned because random questioning could also allow for children to scaffold their learning. The lollipop stick strategy is also a good AfL strategy to use as it removes the bias of choosing the same children to answer questions, so children do not think that you have favourites. A study by Tay and Kee, 2019, suggests that quality of questioning/quality of talk is an effective AfL strategy to use with children who have Autism. However, they did find that this was the case only when the types of questions were broken down to a form that was understandable and clear to those children with Autism. This study does support the previous points that quality of questioning/quality of talk is an effective AfL strategy to use in the classroom. The lollipop stick strategy is an effective AfL strategy to use as every child gets the chance to answer questions and it also gives those children who do not usually get picked to answer questions a chance to answer. 
The lollipop stick strategy that is linked to the quality of questioning/quality of talk element of AfL worked well as all the children engaged with this strategy well, as they all made sure that they had their answers ready before they were chosen. A study conducted by Rahmah and Adnan, 2017, suggests that quality of questioning/quality of talk is an effective AfL strategy to use as it stimulates the learners’ thinking skills and activates their speaking abilities. This supports the point that quality of questioning/quality of talk is an effective AfL strategy to use within the classroom. However, this study should be taken with caution as it was conducted Indonesia, so the results and context of this study may not be representative for the UK and therefore not as reliable. In contrast, a study by Pang, 2020, found that most teachers fall into the trap of asking the learners who they know will give them a detailed answer, therefore leaving those learners who may know the answer, not getting a chance to answer the question. This study suggested that teachers should try to encourage the learners who answer questions all the time to help those learners who do not get a chance to answer. However, this study did find that teachers thought that they could not easily manage to incorporate this recommendation into their teaching and their lessons (Pang, 2020). However, this study should be taken with caution as it was conducted in Hong Kong so the results of this study may not be representative of the UK. This strategy also worked well because when the children were chosen it did spark a positive reflective conversation with the child, as they would discuss how they felt the lesson went, what they learnt, what they feel they need to work on and what they feel the teacher could do to support them further. The reflective conversation that occurred because of the quality of questioning also links to a point made earlier about the importance of a good reflective conversation. This means that this point also links to the quality and use of feedback strategy, whereby a study that was conducted by Dorrington and Nieuwerburgh, 2015, stated that children had a positive view on receiving verbal feedback which can spark a good reflective conversation. In contrast, a study by Kippers et al., 2018, found that most teachers do not use or incorporate AfL strategies such as quality of questioning/quality of talk into their teaching or lessons. This suggests that most do not have a positive view or attitude towards AfL. This could mean that without quality of questioning/quality of talk learners may not understand the lesson and may not understand why the teachers have marked them the way they have. This study also considered how important it is for teachers to have a positive view and attitude towards AfL (Kippers et al., 2018). This is important because children need to be given the chance to reflect on what they have learnt and how they think the lesson could be improved, it also gives them an opportunity to voice any concerns that they may have with their class teacher. This strategy also worked well because all the children enjoyed the anticipation of it, as I could see that they were excited to find out whether they were going to be picked or not. 
Conclusion
Going forward, I would improve the quality and use of feedback and the traffic light strategy by ensuring that I continue with this not just at the end of the task but throughout the task as well. This would mean that I would be able to make sure that the children understand and know what they are doing during the task and if they are struggling, I could support them so that they are able to complete the task to the best of their ability and effectively. I would also ensure that I continue to ask open-ended questions so that it gives the children a chance to explain whether they understand or need some extra support, as I sometimes fall back into asking them questions that require yes or no answers. As mentioned previously open-ended questioning can be beneficial to both the teacher and the children, as it gives the children an opportunity to expand and explain their reasons as to why they believe that they are red, amber, or green. A study by Baburajan, e Silva and Pereira, 2021, suggests that open-ended questioning can potentially provide individuals with richer insights, as they have the freedom to go into as much detail as they like, compared to closed questioning where they can only provide short yes or no answers. This study supports the study that was mentioned previously by Çakır and Cengiz, 2016, because they both suggest that open ended questioning can be beneficial to the learner as it allows them to be reflective and can also be beneficial to the teacher as it can provide them with a deeper insight into how the children felt about the lesson. I could also improve this strategy further by ensuring that I give the children an explanation as to why I marked them as red, amber, or green, so that they understand why I think that and can also allow them to reflect on how they marked themselves. 
In future teaching practice, I would improve the quality of questioning/quality of talk and the lollipop stick strategy by ensuring that I use this strategy more often. I have not been able to provide as much information and detail around this strategy as I have only had the opportunity to use this strategy once. However, I do think that this strategy and when to use it can depend on, the type of lesson that is being taught. The lesson that I used this strategy in, I felt, lended itself to this strategy and it did work well, I just feel that I have not had the opportunity to use this strategy more. In terms of the traffic light strategy that has been explored earlier in this essay, I feel that because it is used on a success slip that is used all the time and is a very effective strategy as the conversations that can occur can be very reflective and can highly benefit the children. However, I am aware that to improve this strategy I will have to use it more often. Again, another way that I could improve this strategy is by ensuring that I ask more open-ended questions because I do notice that I start to fall back into asking the children closed questions. This means that it does not give the children an opportunity to be as reflective as they would if I were to ask them open-ended questions. This supports the points made by Baburajan, e Silva and Pereira, 2021 and Çakır and Cengiz, 2016 because they both suggest that open-ended questioning can be highly beneficial to both the learner and the teacher. Open-ended questioning can be really beneficial to the learners as they are given the opportunity to expand on their reasons as to why they have given themselves are certain mark or why they think they are red, amber, or green and it is beneficial to the teacher because the teacher can understand and see where the learner has gone wrong and in what aspect the learner needs extra support, so when it comes to planning the teacher can ensure that they plan for the learners’ needs. I also feel that I should ensure that the children should understand why I am using this strategy because if I were to just pick out a lollipop stick and ask the child a question, they would not really understand why I am picking on them. So, I would ensure that I give the children an understanding and a reason as to why I am using this strategy. If I follow and stick to these recommendations of improvement, I will not just be improving my use of these strategies, but I will also improve on the assessment for learning standard of the new Professional Standards for Teaching and Leadership, as this standard is one that needs to be improved on the most. 
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