1.
	Activity Plan


	Activity: 

Mud Kitchen with loose parts

	Number of children: 
8
	Age of children: 
5 – 7 years
	Number of adults: 
2


	Location:

Outside in mud kitchen area
	Preparation time:

Allow time to ensure all the relevant items are available and ready for use. 
Carry out relevant risk assessment for the area.
30 minutes.
	Activity time:

AM/PM session, time accordingly. Allow approx. 1.5 – 3 hours (Also taking in to account the play session could be extended to another day).


	Resources:

· Mud Kitchen and accessories (All quantities are a guideline, please add more items if required) – 8 pots and pans, 8 wooden spoons, 4 spatulas, 4 ladles, 8 jugs pf various sizes, 4 funnels, 8 bowls, 8 cups, 8 plates, ample cutlery, 4 sieves, 5 colanders, 4 sets of chopsticks, 4 whisks, 4 ice-cream scoops, chopping boards that are available, 4 weighing scales, 3 teapots, 8 ‘takeaway’ containers with lids).
· Soil, twigs, pebbles, gravel, sand, fir cones, leaves, shells. 
· Hat dress ups – chef hat, caps, police hat, straw hats, etc.
· Chalk and small blackboards, paper and pens, 4 clipboards.
· Loose parts – giant reels and crates, phones, computer keyboards, tarpaulin (All available) Messy play mat. 
· The use of the outdoor tap (hose attached) – provide empty bottles (x6) and water containers. 
· Dolls x4, highchair x4.
· Heavyweight non-slip mats.
· Welly boots, waterproofs, hats/gloves if needed. Sun cream – if needed.
· Drink station – bring children’s outdoor drinks bottles.
· Handwashing bucket, hand soap, clean paper towels.
· First Aid kit – including a list of allergies.
· Settings walkie talkies.


	Aim/s of activity:

To encourage imagination and social skills. Allow the children to freely play in the outdoor mud kitchen area – providing them with the resources to play together and create different play scenarios (café, house, etc).


	Links to outcomes:

Following the outcomes to the Welsh curriculum (Welsh Government 2020) the following will be displayed throughout this activity:

· Supporting their creativity and innovation, learners will be given space to be curious and inquisitive and to generate their ideas (outdoor area, loose parts). They will also be supported to use their past experiences, knowledge and skills (The use of the equipment – measuring jugs, utensils, etc). Learners should also be able to identify opportunities and communicate their strategies (Through the use of loose parts, deciding what to play, roles, etc.). This will support them to create different types of value.
· To support their critical thinking and problem-solving skills, the children should be supported to ask questions and evaluate information, evidence and situations. The children will be given opportunities to analyse and justify possible solutions, recognising potential issues and problems. Children will show decision making skills, compromising skills and coming to solutions together. 
· Children will develop and display emotional intelligence and awareness, become more confident and independent. They will be given opportunities to debate and discuss (what they are going to play or make, how they are going to do it, roles of the children) and become aware of social, cultural, ethical and legal implications (opportunities may arise for discussions on cultural foods, foods that are not eaten in different religions, how some people eat with chopsticks, knife and fork or fingers.  Also, knowing that they cannot pick flowers from anywhere as they may be protected or harmful). Children will evaluate their learning and notice mistakes; they will identify areas for development (what they thought was a good idea may not have worked as well as anticipated). The children will show they are responsible and reliable learners (they will clean the pots and pans; they will show they can help each other).
· The children will set themselves and each other goals, they will make decisions. They will show they are able to reflect and adapt, as well as manage time, people and resources (sharing). Learners will show that they recognise the limitations of their own work and those of others as they build an understanding of how different people play different roles within a team. 
· The children will show knowledge and understanding of contrast in colours, texture and mixing behaviour. 

	
Differentiation:

To ensure an inclusive experience there is a variety of choice available for the children to decide what they want to play, what they want to use or what they do not want to use. 
Mud or water play do not have to be used if the child does not want to due to sensory issues. Mud allows children to play at their own level and pace – allow them to explore at their own comfort level. Mud is an open-ended material that meets the diverse needs and interests of different children. The equipment and the mud play allow for a sensory rich experience – sight, sound and touch can be used. 
The mud kitchen has lower levels, so accessible for younger or smaller children, and children with limited mobility.


	Health and safety:

A risk assessment will be followed, provided in part 2. Also ensure that the area is checked again before using incase any hazards have arisen (animal excrement, weather damage, etc). All allergies are noted in each child’s individual file and must be familiar with the supporting staff. First aid kit readily available at the activity in case of an emergency. Settings walkie talkies in use with staff and office staff in case of an emergency.


	Role of adult/adults:
· The role of the adult is to be the facilitator and enabler – support the play that comes from the children whilst taking a stand back and allowing the children to lead their own play. Be aware and mindful of when to get involved – look for cues or invitations, if they need an extra pair of hands, unhappiness or distress, serious disputes or violence harm or danger.
· Observe - notice what is really taking place, make note of what the children are interested in, thinking and feeling. Observation involves listening carefully
· Ensure the children take responsibility for managing materials, including tidying up and storage.
· Understand - recognise the significance of outdoor play and loose parts play for the children, whilst exhibiting positive messages about play and being outdoors. Be proactive about addressing environmental issues and matters.
· Respond accordingly to the children in a way that would help the child the most. Express an interest in the children’s creations.  
· Supply useful language to the children during their play – describe what you can see, ensure it is done in context where it makes sense.
· Ensure the play environment feels safe and secure. Even when the children are engaged in risky activities.


	The activity:

· Set up the activity accordingly. Loose parts can be left in the storage boxes within the mud kitchen area, or if you are feeling creative, they can be set up on the mud kitchen and surrounding areas. 
· Familiarise yourself with the children in your group – understanding the level of help and encouragement they may need. 
· Remember the aim of the activity if to encourage the children to use their imagination and social skills – get them to work together, to help one another and to come up with solutions. They will show links to the outcomes as mentioned – these will also be displayed.
· The activity has allowed approximately 1.5 hours but less or more time can be added id need, the activity is ongoing. Whilst it is important to encourage the children to tidy away and clean up after the activity it is also important to allow the children to come back to creations they have made.
· The mud kitchen and loose parts are available for all the children to use, there is ample amounts of loose parts and the children should be able to share and take turns, showing skills of negotiation. 
· Opportunities for discussions in all areas of the curriculum will arise and these can be extended into the classroom. 
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2.RISK BENEFIT ASSESSMENT

	Location / Activity:
	Mud Kitchen (outside area)
	Date:
	16th May 2021.

	Assessor:  
	Angelina Dicks
	Review date:  
	16th November 2021.




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Water tap/Water harvested

	· Required to change the state of materials – adds new dimension to play.
· Awareness of science, maths, capacity and volume.
· Understanding waters importance.

	· Drowning
· Flooding during heavy, prolonged rain events.
· Stagnant water.
· Consumption-absorption of contaminates.
· Spillages causing slipping.
	All
	· Large bodies of water not to be left unattended.
· No containers to be used with the potential of falling in.
· No overfilling containers
· All harvested containers to be washed regularly. Do not leave the water to go stagnant. Empty the containers at the end of each session/day.
· Harvested water containers have covers on them.
· Check each session for foreign bodies, mould, algae, etc. 
· If area becomes too slippery then put planks or wood chippings down.
· Children encouraged to follow a no consumption routine in this area.
· Children are made aware of the potential hazard of stagnant water and how to avoid this.
· Involve the children in setting the safety rules in this area.
	Low

	Soil/Sand

	· Health and emotional wellbeing from being in close contact. Exposure to beneficial bacteria to build healthy, functioning immune systems.
· Fine and gross motor skills from lifting, pouring, gathering, patting and squeezing the soil.
· Sensorial open-ended material.

	· Ingesting soil
· Ingesting/absorbing contaminated soil.
· Entry into eye
· Cuts from sharp items found in soil.
	Adults and children
	· Provide hand washing provisions for during and after play.
· Establish handwashing routines
· Children encouraged to follow a no consumption rule in this area.
· Soil should be checked for contaminants daily, before play.
· Checking for contaminants is part of the daily inspection checklist.
· Not using manure of garden fertilizers surrounding this area.
· Raise awareness on the signs of contamination to look out for. 
· Use covers to prevent animals coming on to the soil.
· Clean towels and eye wash at the setting.
· Involve the children in setting the safety rules in this area.
	Low.

	Gravel/Pebbles, Pieces of natural materials.
	· Fine and gross motor skills from carrying, sorting patterns, weighing, making art.
· Connection to nature.
· Creative stimulus. 
	· Choking.
· Tripping.
	Children
	· Supervise children who are likely to put things in their mouth. 
· Children encouraged to follow a no consumption routine in this area.
· All children are made aware no to put small objects in their mouth.
· Children to tidy up spillages.
· Children made aware of uneven floor surface.
· Involve the children in setting the safety rules in this area.
· Follow relevant first aid.
	Moderate

	Plants/foraged natural materials
	· Connection to nature.
· Creative stimulus.
· Sensorial.
· Open ended material.
	· Ingesting or absorbing poisonous plants or fungi.
· Allergies.
	Children
	· Children encouraged to follow a no consumption routine in this area.
· Raise awareness with children about possible risks in eating unknown plants or fungi.
· Children are warned of the dangers of fungi and warned not to use in play.
· Plants within the play space are chosen in consultation with landscape architect and include “bush tucker” plants.
· Adults are aware of and remove hazardous plants likely to cause serious illness.
· Children encouraged to wash hands before touching their face. 
	Low

	Slippery Surfaces
	· Opportunities to jump in muddy puddles.
· Slip and slide.
· Investigate the science of friction.
	· Slips, trips, falls.
	Adults and children
	· Suitable footwear to be worn by children and adults.
· Provide area for changing shoes and putting on puddle suits.
· Wet and muddy shoes to be removed before entering the building.
	Low

	Wet/Dirty Clothes and shoes
	· Children become responsible for their own belongings.
· Children practice skills of dressing and changing shoes.
	· Children get cold.
	Children
	· Setting provides groups with puddle suits.
· Children encouraged to keep wellies at setting.
· Parents are aware that children need to be provided with multiple changes of clothes through information books and newsletters.
· Setting has a supply of spare clothing.
	Low

	Washing up – children / utensils, pots, equipment
	· Children learn good hygiene practices.
· Involving children in the clean-up creates a sense of ownership of the space and teaches valuable life skills.
· Development of muscle control.
	· Wet floors
· Slips, trips, falls.
· Accidental bump or knock with resources.
· Injury from a sharp or rusty resource.
	Adult and children
	· Handwashing bucket provided with warm soapy water to remove the bulk of dirt from messy play.
· Children are made aware of slip hazard.
· Staff to monitor floor conditions.
· Non-slip sole shoes to be worn in wet areas.
· Pots, utensils and equipment to be washed and dried or left to drain reasonably often to avoid rusting.
· Wiping out with a light coat of vegetable oil will help prevent rust and mould.
· Discuss the process of rusting with children.
· Store in sacks or baskets for drainage and aeration. 
	Low

	Storage of utensils, pots and equipment, including storage boxes.
	· Children learning to clean and pack away equipment.
· Children take ownership of the play space.
· Adds stimulus to play increasing vocabulary, interaction and communication.
	· Manual handling.
· Falling objects.
· Heavy boxes being moved unsafely.
· Trapped fingers or dropped on toes.

	Adults and children
	· Raise awareness of manual handling with adults and children.
· Children to oversee manual handling and model safe techniques.
· Ensure baskets and boxes are not overloaded.
· Store on low shelves in shed or purpose-built storage boxes near the mud kitchen.
· Use a trolley to transport heavy items.
· Training in safe lifting/ carrying procedures when appropriate.
	Moderate

	Slips and trips
	
	· Children and adults may slip on spillages on floor.
· Children and adults may trip on items left on floor.
	Adults and children
	· Set expectations about how much can be out at any one time and encourage children to tidy up what they are no longer playing with to keep the environment safe. 
· Any spills on floor to be mopped up straight away. 
· Any objects on floor that could be a trip hazard to be picked up.
	Moderate

	Metal utensils
	· Using metal utensils allows exploration of different materials.
· Robust.
· Good for making noise!

	· Cuts and grazes.
· Hitting others.
	Adults and children.
	· Raise awareness of the density of the items and explain to the children to report damages to a member of staff.
· Staff to regularly check if items are damaged. 
· First aid kit on site to tend to any cuts or grazes.
	Low

	Wooden work surfaces and doors
	· Great at varying heights for exploration of materials.
· Children are able to put things away in cupboards.
· Fine and gross motor skills enhanced.
	· Finger traps.
· Splinters
	Adults and children
	· Raise awareness of the possibility of jamming yours or someone else’s fingers in cupboard doors – teach the children to be mindful of others and their surroundings.
· Cold water tap is available to use in case of any fingers jammed in cupboards.
	Low




3. 
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Water system



	Drain Blockage from tipping materials away.
	Do not empty mud or sand etc down drains.
	Soil pile – all used, or excess mud to be piled into a ‘heap’.
	Adults and children 

	



Resources

	By leaving any damaged containers out, or not putting resources away after use this is leaving the area messy for the next group, the items could get confused for rubbish and be thrown away.
	Sustainability – pick things up after play session has finished to be used again, repaired or thrown away appropriately.
	Recycling bins. Adequate storage.
	Adults and children.

	Plastic containers
	Plastic pollution and degradation damage to the physical environment and is a hazard to wildlife.
	A thorough search of the area is required with proper disposal. Recycling plastic when able to.
	Research and provide alternative biodegradable containers to lessen the environmental impact.

Recycling bins.
	Adults and children.

	


Creatures


	If children or staff are unaware of any little creatures living in our mud play area, they could unknowingly cause damage to their homes and, or family.
	If area is waterlogged, wet soil is more easily compacted which degrades it as a habitat for soil organisms. Therefore, do not use the area when it is waterlogged and the children should stand on mats, so the water they are playing with does not cause an issue with waterlogging. 
	Mats.
	Adults and children





4. 
This is an evaluation of the proposed activity in part 1 – Outdoor mud kitchen play with the use of loose parts. 
Outdoor play is an important part of this activity, as researched by Froebel, cited by Tovey (2016) outdoor play provides a rich, sensory first-hand experience that is necessary for developing minds. By providing outdoor opportunities for children, they can gain a natural understanding of the natural world, they learn to appreciate its beauty, and will learn to take care of the outdoors. Playing Out (no date) says how going outdoors to play and learn is not an optional extra, it is an essential part of development and learning for a child, this supports the UN Conventional Rights of the Child (Unicef, no date) stating that children have the right to play, it is fundamental for their physical, mental and emotional development. Play should happen in many places – mainly at home, school and free play outdoors (Playing Out, no date). Tovey (2016) states that the outdoors allows provision for meaningful learning in all areas of the curriculum and requires adults to provide these experiences and make links with areas of knowledge. Research by Ernst and Tornabene (2012) show that unstructured play in natural settings promotes cognitive, physical, social and affective development in young children, but the likelihood is that new early childhood practitioners are growing up without exposure to nature as children are spending less time playing outside and interacting with nature. Ernst and Tornabene (2012) also supported by White (no date) state that in order for the outdoor activities to work to their full potential it requires positive experiences given by the adults providing the activity. Therefore, it is important that early childhood practitioners are prepared to effectively use experiences in natural settings to engage young children in knowledge and understanding of the world around them. Childhood practitioners need to value and enjoy the outdoors themselves and understand the full potential playing outdoors has on children’s well-being and development. Children having these experiences are dependent on the adult’s attitude and behaviour relating to the environment (Ernst and Tornabene, 2012). Barkham (2013) says how children are easily influenced by their parent’s actions and if a parent is more inclined to stay indoors then a child will follow suit. Another factor that limits children’s exposure to the outdoors is overprotective parenting practices. Little (2013) carried out a study that examined ways in which children gained access to outdoor play and the role that early childhood settings may have in providing access to outdoor play environments that compensate for children’s diminishing opportunities in other areas of their lives. Whilst parents overwhelmingly acknowledge and accept the benefits to outdoor play there is a clear pressure there to provide opportunities for their children to safely engage in such play. White (no date) states how early childhood practitioners should be recognising and sharing children’s learning outdoors with parents so they can also share the same enthusiasm. The Foundation Phase (Welsh Assembly Government, 2009) support this, explaining that children are able to obtain the maximum benefit from their experiences outdoors if adults and carers show a positive attitude and understand the value of outdoor play. Research shows that parents and carers being involved and showing an interest in the child’s experiences, in particular the outdoors, is important in developing children’s confidence and self-esteem. Welsh Assembly Government (2009) state that since schools and settings have been following the Foundation Phase and seeing the benefits of using the outdoors as a learning tool encourages more early years practitioners to want to be outdoors with them.
The Foundation Phase (Welsh Assembly Government, 2009) has a strong emphasis on learning outdoors. It states how being outdoors enhances all aspects of children’s development: social, physical, creative, cultural and personal. The Foundation Phase states how when children develop these skills, they are more able to learn and retain that learning. 
Another part of the activity in section 1 is the use of mud in the mud kitchen. Mud play has many benefits, Eva (2020), explains how mud play is crucial for balanced child development. She states that playing in the mud stimulates the child’s immune system, provides valuable minerals and improves their health. Eva (2020) also goes on to say how mud actually makes us happier and more emotionally balanced. The bacteria mycobacterium vaccae found in mud stimulates the immune system and increases the levels of serotonin in our brains – this is an endorphin that soothes, calms and helps us to relax. Ingroia (2019) supports this by explaining how getting dirty as children helps us to develop our internal composition of microbes that help our bodies adapt to the environment.  According to Scientists, regular exposure to the bacteria may help reduce a child’s susceptibility to depression and how having contact with dirt and germs helps to prevent allergies (Eva, 2020; Peters, 2021; Rupiper, 2021). Rupiper (2021) agrees that mud is an excellent learning opportunity because it provides children with a rich, stimulating sensory experience that helps them to articulate their imagination while also improving their fine motor skills. Hackett (2017) supports this by saying how mud play invites children to use their fine and gross motor skills by weighing, measuring and adding small loose parts to their mud pie and mixing mud in a large saucepan, transporting heavy buckets and reaching up high for hanging pots. Hackett (2017) goes on to say how mud play provides endless opportunities for learning and by providing mud play you are encouraging creativity and creative expression therefore enhancing their emotional development, she also continues to say how mud offers opportunities to problem solve both independently and in groups enriching their cognitive development. Eva (2020) says that when children play with mud, they learn at their own pace, without the interference of adults, and are inspired solely by their own curiosity. This is the kind of behaviour that promotes self-direction during play. The activity proposed in part 1 is inspired to be a child-centred approach to learning. Montessori, cited by Aubrey and Riley (2019) believed that a child-centred approach to learning will allow the child to take control of their environment and develop their own learning. Montessori and Dewey (Aubrey and Riley, 2019) both state that the role of the early years practitioners is to facilitate this by creating an environment which promotes independence in the child and creates opportunities for active experiences and discovery. Froebel, Montessori, Vygotsky and Piaget (Aubrey and Riley, 2019) all related to Dewey in saying that learners learn best when taking part in practical activities and by interacting with the environment, they stated how the environment was essential to educating children and they believed that children constructed their knowledge from the world around them. 
By allowing children the choice of play materials during the mud kitchen activity it allows for children to decide for themselves what equipment they would like to play with. This provides an inclusive experience for all of the children participating (Rupiper, 2021). Mud is an open-ended material that meets the diverse needs and interests of different children. Some children may be more motivated by the sensory experience mud has to offer – the sensation of mud between their toes or just poking a finger into it, whereas others may have a more specific goal in mind for their mud play. By allowing the children to explore the mud at their own pace and comfort level it will inspire them to feel a connection to nature and develop an appreciation for the environment (Rupiper, 2021). Rupiper, 2021 goes on to say how many children have limited opportunities to play outdoors and it is difficult to care about the environment if you have not had the opportunity to spend any time in nature. By providing an activity that allows for time outdoors and offers muddy, messy play, it facilitates a love of the earth.
Another important part of the mud kitchen play is the use of loose parts. The theory of loose parts was first proposed in the 1970's by Simon Nicholson who claimed that loose parts empower a child's creativity, cited by Play Wales (2020). Williams (2021) notices that there are many issues that impact on childhood in the modern age, such as technology, less family time, less space and ability for children to play outside. He discusses how loose parts play offers many advantages in tackling some of these issues, claiming that loose parts play will develop a child’s imagination and connect them to reality and the real world. According to Sustainable Play (2020) loose parts are materials that can be moved, carried, combined, redesigned, lined up, and taken apart and put back together in a range of ways. They are items with no instructions or directions that can be used alone or combined with other materials. Williams (2021) says that loose parts play is offering children the same resources every day that can be used in a multitude of exciting ways. Williams (2021) also recognises that children get to set their own agenda in their play, they create their own games, and they engage with others during the loose parts activity, so it provides a language-rich play where vocabulary and conversation are at the forefront. The activity proposed in part 1 ensures there are sufficient resources to enable opportunities for collaboration, learning from others and will therefore further develop the children’s social skills (Sustainable Play, 2020). Rodgers (2020) explains loose parts as children being able to design their environment by themselves, by using items such as crates, wooden logs, pallets and design a mud kitchen, supported by Sperling (no date) mud kitchens are made from loose parts, the loose parts may or may not be used in the way you would expect, but they are great for stimulating creative, imaginative play scenarios. Many people are limited to space or resources and Sperling (no date) states that if you have a hole in the ground and a pot then you have a mud kitchen. Rodgers (2020) states that children will utilise the equipment how they want, and they will learn to cooperate and communicate ideas, problem solve and share resources. During the activity the early years practitioners should allow the children the freedom to move the equipment around and use what they want from the resources to suit their play needs and by also incorporating other media such as mud and water into their play this allows the children to explore scientific ideas and create freely (Rodgers 2020). Williams (2020) acknowledges the cuts in educational funding and the widespread issues in the economy, noticing that many schools, families and settings are looking for solutions that are minimal in cost and this is why loose parts play is perfect for this. Loose parts play is made up from a wide range of resources that are readily available to you by accepting donations from family and friends, local businesses, junk yards and free sites on social media (Williams, 2020). Loose parts in the setting are often recycled or up-cycled items, they support ecological sustainability. The use of recycled items teaches children the importance of maintaining future environments. Children learn that recycling materials helps sustain the environment and preserve it for future generations (Beloglovsky and Daly, 2018). The activity supports the Education for Sustainable Development and Global Citizenship (Welsh Government, 2008) as it allows for opportunities for early years practitioners and the children at the setting to consider global issues and together promote an activity that makes minimal demands on the environment, encouraging the children to care for themselves, each other and the environment. 
To conclude, the activity promotes a holistic developmental approach through the use of the mud kitchen and loose parts. It covers a wide range of the curriculum and foundation phase and allows for self-directed play. The activity is well suited for a wide range of ages and abilities allowing for children to help one another and learn from this. 
The activity could be extended in many different ways, from role play and discovering nature (understanding of the world) and pebble people and modelling and sculpting (art and design), to name a few. 
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