Within this assignment, I will be reflecting on my experiences throughout my Professional Teaching Experience (PTE). I will be discussion my progress throughout my three weeks at Cadle Primary School and about the strategies I have been able to acquire regarding behaviour, safeguarding, teaching and learning. 

During the beginning of my PTE, I decided that I wanted to focus on forming close relationships with the children since it would allow them to feel comfortable around me and feel as though they could talk to me if they had any issues. This relates to the QTS S1.2 which states that teachers should show professionalism in order to build trustful and respectful relationships with learners (Education Wales, 2009). As I made closer bonds with the children I found that they would complete their work when I asked, this is supported by Boynton and Boynton (2005) as they state that forming positive relationships with children is important as children who feel cared for are more likely to complete their work as they will willingly complete things that you wish. Within the first few day of my placement, I knew all the children’s names and felt that I had helped nearly all the children with an emotional or behavioural issue. This helped me to gain the respect of the children and for them to realise that they could trust me, if they had any issues, as the additional adult. The respect and trust between the children and I helped when I was teaching the children as they would listen to me and would be on their best behaviour. Although I had a trustful and respectful relationship with the children, I didn’t know or speak to their parents. Even though I never spoke to the parents face to face, I was able to meet the QTS Standard 1.4, that states that the teacher should recognise the importance of communicating with parents/ guardians (Education Wales, 2009). I was able to meet this standard as, after a reflective discussion with my mentor, I was able to rely information to her which I thought that the parents/ guardians should know. This ensured that the parents knew what was going on at school while talking to a familiar teacher.

I quickly noticed that Cadle Primary School used quite a few positive and negative reinforcements which were all proven to be effective towards the majority of the children. This relates to the QTS standard S2.7 which states that the teacher knows a range of strategies to promote good behaviours and establish a purposeful learning environment (Education Wales, 2009).  During my first week at Cadle, I realised that they favoured using positive reinforcements like dojo points rather than the negatives. However, if the child did the wrong thing then they did use the ‘no messing book’ as their negative reinforcements. The use of the good behaviour strategies allowed me to ensure that the none of the children were distracted by bad behaviour. I used the method of giving out Dojo points to the well-behaved children and using the clouds system for the children that were misbehaving. The use of rewards is supported by Griggs (2005) as he references the law of effect which states that children are more likely to listen to and abide by the teacher if it leads to a reward. 

During my first PTE, I noticed that there was struggle when completing planning as it was hard to know how to differentiate the tasks. As a result of this, my mentor and I made differentiation throughout planning a target for as, even my mentor said, that it was a struggle to cover the range which was in the classes I taught. Due to this vast range in knowledge and ability throughout the class, I ensured that my differentiation covered a wide range of abilities as I noticed that some children could be good at a few topics within maths or English but struggle with the others. I was able to meet this target by planning at a wide range with a lower ability, a higher ability task and a task which was between the two. To ensure that all the children would have work, I also made a few extra challenges in case the children found a task easy or in case they completed it earlier than expected. This target is related to the QTS standard S3.1.2 as it states that a teacher must use learning objectives to plan lessons and show how the children are being assessed around their knowledge, skills and understanding (Education Wales, 2009).

I found that one of the most successful ways of promoting and encouraging children’s learning was through the use of recording progress and achievements. I noticed this as the children were completing their entries for the Eisteddford competition. I observed that once there was a competition or a reward for the children, they would complete the work to the best of their ability. In Cadle, they also use a dojo points system which is registered both online and in the classrooms. These points allowed the children to choose a prize at the end of the week, if they had the most. This is shown in the QTS standards in S3.2.6 as it states that the teachers need to record children’s progress and achievements overtime as it can be used to help the children review their own progress (Educational Wales, 2009). I used this standard, along with my own gained knowledge from observations to decide that I would use their reward system, dojo points, to promote the children to complete the work as well as encouraging them to try their best. The use of positive reinforcement is supported by behaviourist Skinner. This is shown in his Operant Conditioning theory as he believes that to understand behaviour, you must look at the cause of the actions and its consequences (McLeod, 2018). Within the QTS standard S3.2.6, it also mentions using the children’s work to review their progress (Education Wales, 2009). After my observation, I found that constructive feedback to the children and feedback to the teacher was the most effective way to ensure the most learning would be taking place. Within my teaching, I liked to take the children to the side in small groups and question them on what they have learnt and then give them some constructive feedback to help them with progressing their work and knowledge. This relates to Bruner’s Scaffolding theory which encourages modelling and consolidates that the children have the right knowledge before letting them progress onto the next step (McLeod, 2018).

After a reflection with my teacher, I found that I could improve my lessons through having more practical activities and real- life scenarios. Therefore, I set myself the target based on the QTS standard S3.3.4 which states that teachers should be able to differentiate their teaching to meet the needs of learners (Educational Wales, 2009). Making the tasks more practical will be beneficial for the lower ability children and children with special educational needs. This was successful in helping the children with their learning as evident through the shape lesson where I took a few students on a shape walk. This is important as Papert’s Mathland theory states that the environment lets the children experience what they are learning (1993). Papert also states that the use of materials is very important. I approached this in my lessons as a practical method of learning would help engage learners. 

To conclude, I found that the use of reflection was key, both alone and with my mentor, as it allowed me to see how I could improve my methods and class management techniques.  Overall, throughout my professional teaching experience, I have been able to observe some new ways of teaching as well as being able to develop my own methods of teaching as well as reflect on the best methods to use and the ones that were least effective. PTE 1 has also allowed me to set myself targets, for example to improve my use of positive reinforcement when getting the children to do the right thing in lessons and to keep a timer to allow the children enough time for an introduction and a plenary. 
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