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This research project aims to understand children's perceptions of mixed ability grouping in the classroom. This will be done through gaining insight into how they feel about support levels from peers during learning, as the social learning theories proposes that children learn from those around them (Mcleod, 2024; Gelman, 2010). This topic is of significant interest due to varying practices in educational settings, where some institutions organise children based on ability while others do so randomly, as ability grouping (within class and setting) is most common (Hallam et al., 2010) . Ability grouping has been found to create a fixed mindset for children, where children who are in the “low” group, will begin feeling that they precisely that, which can have detrimental effects to well-being and achievement (Dewitt, 2016). Therefore, as this setting in which research will take place groups children mixed, it is of interest to this case study to delve into. Also, there appears to be limited research exploring children's perspectives on this matter, therefore, the reason for interviewing children firsthand is to gain a deeper understanding of mixed ability grouping effects. The school where the research will take place is in an urban area. The classroom in which the research will take place consists of a range of abilities, from low, middle, to high. One child in the classroom has medical needs and receives one-to-one support, another child has attention deficit hyperactivity disorder (ADHD) and another child has Autism and ADHD. Overall, there are thirty children within the classroom, whom are between the ages of six and seven. In relation to the aim of this research, the research question at hand ‘How does classroom layout effect learners’ learning?’. With the aim of answering the research question, a focus group of five children will be interviewed, using open and closed-ended questions, to gain deeper insight into children's views on learning in a mixed ability setting. 
Literature review
UNICEF explains that “inclusive education allows students of all backgrounds to learn and grow side by side, to the benefit of all” (UNCRC, 1990), although The United Nations Educational, Scientific and Cultural Organization (UNESCO) proposes that attaining high-quality equitable education for all learners throughout education is a noted challenge, but an important one to tackle, as if children don't receive the opportunity to reach their full potential in education, it can cause detrimental effects to academic outcomes, development, and risk of falling into poverty (Canton, 2021). Researchers propose that learning occurs throughout one's lifetime, and this happens largely through social context such as parents/carers, teachers, and peers (Felice et al., 2022), therefore all people surrounding individuals are important in relation to academic development, which supports Bronfenbrenner’s ecological systems theory, that explains those in a child's immediate environment (microsystem) influence a child’s development (Crawford, 2020). Such research and theory also hold significance in relation to the constructivist learning theory that proposes that learners are active participants in their learning progression, and that the knowledge they acquire is based upon experiences (Kurt, 2021). Whereas others explain that when children learn with and alongside their peers in the class, whilst encouraging and supporting development in areas such as cooperation skills, and development of morally considered social behaviours (Gillies, 2004). Placing both the environment and peers together, creates a community, therefore, relating to Vygotsky’s Theory of Cognitive Development which explains that a more knowledgeable other (MKO) whether it be a teacher, parent, coach, or a peer, are central to children acquiring new skills, and furthering their academic progress, in their zone of proximal development (ZPD) (the gap between what a child can do independently and what they can achieve with guidance) (McLeod, 2024).
Though research suggests that children learn from interaction with one another, there is a divide in findings on whether children learn best from those on similar academic levels as them, or from those of different levels. These differences have caused a divide across opinions on if children should be grouped at mixed ability (heterogeneous) or grouped with those at similar ability (homogeneous) (Mugabi, 2019). A study conducted by Byers et al. (2004) discovered that children perceived homogenous classes to be beneficial towards their academic progress, but detrimental to their social needs and development. Overall, in this study the children appeared to value having similar peers in homogenous classes for support in academic progression, and the social diversity of being in heterogeneous classes.  Although, a government press release based on Ofsted results (Ofsted, 2013) discovered from lesson observations to secondary schools, that many students were not reaching their full potential. They explained that students were performing lower than they were capable of, as the work was challenged at a middle level, and not extended to the most able, therefore there was no challenge for the more able and talented (MAT) children, more challenge based around those of lower ability (LA). Though these findings are based on secondary school results, it still holds relevance in primary education, as when children aren’t encouraged across all their education journey, this can cause precipitate adverse consequences such as diminished self-esteem, motivation, and academic achievement. In relation to ability grouping, Marsh et al. (2018) discovered over a six year period, that children who were labeled as the ‘low ability group’ in education, have been found to hold lower self-concept, and those in ‘high ability group’ who hold higher self-concept, as children labelled as the lower groups, tended to internalised the belief that they are not as capable as their higher achieving peers. Although Marsh et al. (2018) research was conducted mainly from the first five years of comprehensive school, this research is still important to consider as the effects of ability grouping may be prevalent across age ranges, such as in primary school children, which may cause a detrimental start academic and well-being development. For example, in some settings, teachers organise groups based on ability within the class setting, for example different abilities placed on different tables to cater for different needs (Hallam and Parson, 2013), which may cause the low-self concepts that Marsh et al. (2018).
A distinctive feature of primary schools is that one each teacher holds responsibility for the delivery of the whole curriculum (Ridley, 1982), which in recent years, primary schools in Wales have been provided with increased autonomy in determining methodologies and approaches to curriculum delivery, whilst aligning with provided government guidance (Welsh Government, 2023). In my years of classroom experience, primary school classrooms have been traditionally, grouped by academic levels, whereas my more recent experience in the classroom practiced different, wherein pupils are assembled in heterogeneous, mixed ability groupings, exhibiting weekly variations where at the start of every week, these groups are altered at random. 
Drawn from research, theories, and practice, this topic of mixed versus ability grouping has sparked an interest for my professional development and understanding, therefore has l impelled me towards a dedicated research endeavor, where I will seek to investigate the dynamics of a mixed-ability classroom by employing a qualitative approach through semi-structured interviews with a focused group  of students, aiming to gain insight to how children feel about classroom organisation, and how they perceive it to be support/unsupportive towards their overall academic development.
Case Study
A case study stands out as one of the prevailing methodologies in social research (Priya, 2021). It is an empirical investigation that looks closely at a given phenomenon, in a real-life context. Yin (2009) claims that case studies are not merely data collection methods, but more so a research strategy aimed at studying distinct entity within society. Yin (2009) also explains that case studies aim to explore and/or identify research questions, in a comprehensible way. Although, a challenge may arise within a case study involving children, as there may be a perceived power difference between adults and children (Ponizovsky, 2019), which may drive children to become more reserved during the interview process, hence the importance of keeping preconceptions from interfering. Therefore, the shift from research “on” children, to research “with” children has created an impact, where the power can be deemed as handed over to the children, where they hold power in their interaction with the researcher, and research (Jørgensen, 2021). 
Literature explains that interviews and open-ended questioning strengthens researchers' ability to discover rich and interesting feedback from children, which may not yet be explored. Clark (2010) suggested that the challenge is evident in selecting appropriate questions and expressions for children to be provided with the opportunity to share their ideas, Dunphy and Farrell (2011) places importance on listening to learner's ideas, as well as noticing body language, in oppose to solely listening to what they communicate. Dunphy and Farrell (2011) discussion relates to Parker (1984) who explains that case studies allow for researchers to delve into the perspectives of children, when they are listened to, and their rights are respected throughout.
Regarding the strengths of using case studies when conducting research with children, benefits are prevalent and arrays. An identified benefit can be that case studies allow for new hypotheses and variables to be identified through a combination of deduction and induction, expanded explanations on historical contexts, and attain high levels of validity (Bennett, 2004). Opposing to strengths of case studies, there are clear limitations. Yin (2009) explains that during case studies, the chance of unaccounted factors arising and causing research to be interrupted can cause detrimental effects in relation to the results. This then falls into the limitations of external validity, which causes issues regarding whether the research findings will not be generalised, causing it to in ineligible to be transferred or carried over to future research. 
Within this investigation's scope, a group of five children, aged six and seven, will be interviewed using open and closed-ended questions, intending to uncover their perspectives on mixed ability grouping. As random selection could lead to a lack of diversity, and not capture relevant feedback to the research project, the participants will be selected and diverse, ranging from different gender, ethnicity and ability to ensure a representative sample. By selecting participants, this will enable valuable insights into the phenomenon, with the possibility of a diverse range of research outcomes.  Although, prior to the case study, as it involves minor who cannot provide full consent for self, in line with the National Health Service [hereafter NHS] (2024), consent will be requested from guardians, and assent from participants will be gained prior to interviews taking place (Sheyab, 2019), along with all involved being made aware of the right to withdraw 
Overall, this case study will delve into a given phenomenon, in a real-life context, to discover the perspectives of children, provided consent and assent is received, in line with NHS (2024). The case study will follow multiple guidelines from research, ranging from maintain validity, excluding preconceptions and creating a positive and open environment to exclude the child-adult power difference. Throughout, ethical guidelines will be followed, provided by the British Educational Research Association (BERA).
Research Methods
[bookmark: _Int_YqhVWBkC]Qualitative research involves collecting and analysing non-numerical data, to gain in-depth insight on a range of concepts, opinions, or experiences, around a chosen research area (Bhandari, 2023). Mandy techniques are used to collect data for a qualitative study, such as observing participants (actively or passively), semi-structured interviews, and organised focus groups. Following data collection, a common practice involves transcribing both field notes and audio recordings into textual transcripts. This process ensures that all information is accurately captured and documented. Once transcribed, the research data undergoes comprehensive analysis and coding utilising qualitative data management methodologies (Busetto et al., 2020). This rigorous analytical phase enables researchers to identify patterns, themes, and insights within the dataset, thereby facilitating the extraction of meaningful conclusions and interpretations from the research findings. Over the course of several years, there has been a noticeable increase in the utilisation of qualitative data collection methods within research focused on children, encompassing a range of approaches, including both group-oriented methodologies such as focused group interviews, as well as more individualised interview techniques, as highlighted by Heary and Hennessy (2012). A qualitative approach to research, using interview questions provides benefit to researchers through supporting the development of rich data drawn from encouragement, open-ended questions, and question requests (Bergelson et al., 2019). It has been suggested that children may feel overawed and nervous when speaking one-on-one with an adult (McCrum and Hughes, 1998, p. 8) and that group discussions can create provide a more positive experience for children as they benefit from the social interaction and collaboration, as well as benefit the researcher as group discussions provide higher sources of information, and a deeper understanding into the research focus (Salvin, 1996). In qualitative interviews, open/closed ended questions are common. In this research, there will be a range of open and closed questions, though some closed questions may lead to follow-up questions. Open ended questions provide benefits such as gaining a wide range of answers and allow participants to think out loud as noted by Hammer and Wildavsky (1993, p. 45), with disadvantages such as the inherent potential for researcher bias, and the challenge of accurately capturing and documenting participants' responses (Hyman and Sierra, 2016). As Robson (2011) advises, the process of creating questions will be carefully monitored, as posing lengthy questions can diminish the interviewee's comprehension of the overall question. Likewise, he advises against using double- or multi-barreled questions, as these types of inquiries can pose challenges for the interviewee in providing accurate responses.
It is important to note that interviewing children stands as the prevailing methodological approach, primarily due to its efficacy in facilitating a comprehensive comprehension of children's perspectives (Moir and Kwansa, 2000). Moreover, given the heterogeneous nature of the focus group participants in terms of their abilities, the use of a verbal approach is deemed the most suitable choice. This consideration stems from the potential for misinterpretation of questions or challenges related to reading comprehension, thus opting for a verbal approach is the most suitable means of engagement. 
Utilising a combination of open and closed questioning techniques, as seen in Appendix 2, throughout the interview process offers an opportunity to explore and comprehend children's perceptions and constructions of meaning regarding their classroom dynamics and structure. This approach enables an investigation into their attitudes towards peer support, experiences within mixed-attainment groupings, and their perspectives on the inclusivity or exclusivity of classroom routines, as outlined in the study by Tereshchenko et al., (2019). The decision to conduct interviews with a mixed-ability focused group not only shapes the research approach but also emphasises the rationale that such methodology offers participants an inclusive platform to articulate their personal narratives and perspectives, thereby creating a rich and diverse exchange of experiences and opinions, as discussed in the findings of Adler et al., (2019). Also, according to the social constructionism theory knowledge and meaning are perceived as socially constructed phenomena.  Within this framework, interviewing children is a way for researchers to elucidate how social interactions contribute to shaping their experiences and perceptions, as Vinney (2019) explains. However, if this theory is present during the interview, it could potentially introduce a challenge during data analysis, as children might echo their peers' responses to maintain conformity, potentially compromising the reliability of the results.
[bookmark: _Int_383dUTzx][bookmark: _Int_qvvvlLBz]Given that the focus group comprises young children of mixed abilities, communication and questioning will be impacted, as the interview will be conducted at a basic level, ensuring clarity and simplicity in language to facilitate understanding and efficient responses from all participants (Gibson, 2012). To minimise pressure on children, and ensure they are comfortable, the interview will be conducted within a classroom setting, a place with which they are familiar. The interview will be audio recorded, alleviating any concerns regarding the presence of a camera, thus minimising potential pressure or self-consciousness among participants. Focus group interviews offer notable advantages by fostering an environment conducive to open discussions where participants can freely exchange perceptions, ideas, opinions, and thoughts (Onwuegbuzie et al., 2009). Despite the challenges associated with organization and logistical effort, the benefits are conspicuous, manifesting in the enhanced generation of ideas and the attainment of deeper insights into the research question (Tausch and Menold, 2016).
As part of the planning involved in the case study process, the interview session has been strategically scheduled to coincide with the school assembly time. This decision has been made with careful consideration to ensure minimal disruption to both allocated learning periods and leisure time, thereby maximising the opportunity for children to participate fully without any conflicting obligations. By aligning the interview with this designated time, children will be provided with an environment that encourages their undivided attention and engagement. Moreover, conducting the interview during school assembly time aims to create a relaxed atmosphere conducive to open and candid dialogue, facilitating the exploration of children's perspectives and experiences of mixed ability grouping in greater depth. This thoughtful approach underscores the commitment to methodological rigor and ethical considerations outlined by UNICEF (2019).

Data Presentation and Analysis Methods
[bookmark: _Int_jMkd6UsN]As this piece of work is defined as research, it is exploratory driven, where codes are generated from careful reading and understanding of responses, to identify key themes that will support the outline of analysis (Guest, 2019). Therefore, regarding reporting data, the audio recording of the interview will be transcribed onto the secure university drive, including pauses and filler words. Regarding the format, each individual who communicates as part of the interview will have a separate line, and code name, for the purpose of clarity of who is speaking at a given time. Once the audio is transcribed it will be coded, meaning that relevant responses, phrases, or words, will be identified. Following coding, relevant and significant codes will be placed into key themes, meaning that reoccurring topics, concepts or opinions that emerged will be categorised to allow for patterns to be identified.  This approach to reporting qualitative data is defined as thematic analysis, as it allows for close examination and understanding of data (Caulfield, 2023). Similarly, Parker (1984) explains that adults can delve into the perspectives of children through conducting interviews.  Despite the temporal context of Parker (1984) statement, its significance is prevalent as interviews remain a never-ending way to gather information. 
Although as Parker (1984) explains the benefit of conducting thematic analysis, Naeem et al., (2023) recognise it’s complications. Naeem et al., (2023) propose that representing and communicating the final results of the anaysis can cause difficulty in capturing the conceptual essence of research, as biased preconceptions may arise and interfere while identifying themes (Morse et al., 2002). Therefore, to avoid facing any preconception interferences, it’s important to analyse data in a precise and consistent manner, and ensure recording, coding, and creating themes is conducted in enough detail to provide future audiences with the recognition of credible research in order to be trustworthy (Nowell et al., 2017). To ensure this thorough and trustworthy approach to data analysis is consistent throughout, I will follow Guest (2019) and Caulfield (2023) approach to thematic analysis, stated previously.
To ensure credibility, I will spend enough time and effort delving into the research context, in relation to the study's purpose. For the research to be eligibly transferred into a different project I will ensure to maintain sufficient detail and description in regard to the research context, methods and participants, which will provide future readers to assess the relevance and importance of data presentation and analysis within research. Regarding dependability, I will explain in depth how the research was conducted, and how the findings hold relevance, which will support the consistency throughout. Conformability of data analysis will be prevalent throughout, through seeking feedback to validate interpretations, diminish biases that may arise, and maintain a formal approach (Shenton, 2004).
Ethical Considerations
When conducting this research, ethical considerations will be followed (appendix 3). When conducting research that involves children, I will follow the United Nations Convention on the Rights of the Child (UNCRC) that grants children with the right to privacy, have their wishes known, listened to, and respected, whilst ensuring that the children and their rights are safeguarded (Clark, 2005). Throughout the research project, I will focus on and follow ethical guidelines for educational research, provided by British Educational Research Association (BERA), where ethical decisions are active and ongoing in assessing and reassessing situations and issues as they may arise. I will also adhere to the University of Wales Trinity St David (UWTSD) code of ethics and research standards, and standards of good practice.
To prioritise anonymity, when creating the transcript of the audio recorded discussion, I will not use any names, and refer to the children by, for example, ‘Child 1’ (appendix 1). Following the marking of this research project I will delete the audio recording. Only I will have access to the raw data, and all data will be encrypted and stored in password safe cloud storage on the University Office 365 system which will not be shared. No USB sticks will be used, and data transferred will be password protected, to ensure confidentiality. 
Consent procedures will be followed to ensure that all relevant stakeholders, including schools, parents/guardians, and children, are fully informed and have given their consent prior to participation Gaining pupil assent in an educational setting in research is crucial for ethical and effective interaction. Using age-appropriate language, I will explain the research purpose, provide clear and concise information about what will be expected of them, whilst respecting autonomy by providing them with the option to decline participation without consequence and make it clear that they can withdraw at any time. I will foster a safe environment for both the pupil/pupils and I, where visibility is clear. 
An information sheet and consent form (appendix 2) was provided to the parents/guardians of all children within the class. Information such as project aim, research method, and allocated signature area, were presented on these sheets. Consent forms were signed by a parent/guardian and handed to me over the week, which provided me with pupil assent. Regarding pupil consent, I offered children the chance to participate in an interview during assembly time, so that learning was not disrupted, and this was agreed to by all. Prior to the interview, using age-appropriate language, I expressed that the children could stop participating at any time they requested (appendix 1)
Results
Data was collected through interviews conducted with a focus group comprising five children representing diverse ability levels, genders, and ethnic backgrounds. In summation, the insights garnered from this focus group interview offer valuable perspectives on the interplay of peer interactions and their impact on the learning experiences of children. As a diverse range of preferences and experiences were discovered, in relation to the classroom these findings are important as understanding these dynamics can inform educators' approaches to fostering positive learning environments that cater to the diverse needs and preferences of students.
Within appendix 1, a common theme that arose was that the effects of having a learning partner varies, as some children support learning better than others, which may suggest the effects of mixed ability grouping, and being paired with a child who may be of lower ability in comparison to themselves. Findings here, relate to Byers et al., (2004) who found that children favoured homogenous grouping in the classroom in comparison to heterogeneous, in topic of their academic progress. This study resonates with the findings of Byers et al. (2004), as participants in both investigations favored homogeneous grouping for its perceived benefits to academic progress. However, they also recognized its limitations in promoting social diversity. Conversely, heterogeneous grouping was seen as fostering a diverse range of social groups and skills, although it was perceived as less supportive of academic development. Combining both findings and research, they align with the proposal of the social learning theory, which suggests that children acquire knowledge and behaviors through observation and interaction with their social environment (Evans, 2024).
The themes highlight varying levels of support for learning among children as it became evident as participants emphasised the significance of accessing a diverse range of knowledge and assistance from their peers. Though the negative effects of being seated next to a child whom may be of lower ability in comparison to self, instances were reflected upon of where children helped and assisted others in the class, which provides evidence through research that some children have a willingness to their peers with lower abilities, although with potential adverse effects on their own knowledge advancement, stated by Canton, (2021), similarly to Byers et al., (2004). These findings also parallel those of Ofsted (2013), which highlighted that children labeled as 'more able and talented' often weren't sufficiently challenged to advance their academic development. This resonates with our study, where children discussed their perspectives on being grouped with peers perceived as 'lower ability,' expressing concerns about their own limited opportunities for advancement and instead focusing on providing support to their peers, potentially hindering their ability to reach their full potential. This also raises concerns regarding the discrepancy in the level of assistance offered by various peers, prompting inquiries into the effectiveness of social learning theory in promoting academic development within this specific context.

In regard to group work opportunities, children expressed diverse attitudes. It was discovered that some children perceived benefits in both ability and mixed grouping. For instance, they appreciated the ease of collaboration and the opportunities for learning that come with interacting with peers who possess similar expertise (heterogeneous grouping). Similarly, they acknowledged the value of being in a group with a diverse range of skills, perceptions, and abilities (homogeneous grouping). However, when considering the practicality of group work within classroom, concerns were raised regarding noise levels and feeling overwhelmed in larger group settings. Despite these challenges, the children recognised the benefits of grouping, such as providing opportunities for collaboration and receiving assistance from multiple peers.
Overall, by listening to and acting upon students' preferences, challenges, and needs, educators can create a more responsive and inclusive learning environment that fosters student engagement, motivation, and academic success. By aligning these efforts with the principles of autonomy outlined in the Welsh Government guidelines, educators can ensure that curriculum development reflects the unique needs and aspirations of students in Wales (Welsh Government, 2023).
Conclusion and Recommendations
The data method collection (recording and reporting teaching standard), through interview, was tailored well to the age and abilities of the children, although, in future practice, it may be more beneficial to summarise the questions into a smaller amount, as the interview process exceeded the anticipated duration, it became evident that more time was required than initially planned. Interview training was not necessary within this context, as the children were familiar with me, therefore there was no issue regarding expression or comfort. Although, interview training may be a benefit to have, if faced with the context again, for self-responsibility and skill development. The use of open and closed-ended questioning around perspectives and feelings was a success in allowing children to express themselves freely, with no lead to specific responses. Moving forward, children may have benefited from more closed questions, for quicker responses and more ease in data analysis. While this study primarily focused on gaining children's perspectives within the educational context, the depth of insight could have been enhanced through the inclusion of staff perspectives. Engaging staff members in discussions regarding their viewpoints on instructional practices and their perceived influence on learning outcomes could have provided a more comprehensive understanding. The heterogeneity within the focus group of children, was characterised by a diversity of cognitive abilities, facilitated a broad range of perspectives towards the phenomenon. While this composition rich opinions and insights, it is acknowledged that altering the sample size and adopting smaller questioning techniques could have potentially yielded more in-depth reflections, particularly across varying levels of cognitive abilities.
In light of this research, it has placed emphasis on the fact that not all children perceive and think the same way about how their learning is supported, in relation to teacher practice (grouping choices) and diverse peer support. It is therefore of great importance to listen to learners (professional standard) and consider ways in which they believe that their learning can be best supported, which is now doable in the autonomy that has risen in the new curriculum in Wales (Welsh Government, 2023). 
Overall, this research has found sufficient evidence in relation to children's views on how they believe their learning to be impacted by their peers and their environment. Moving forward, these findings may support the setting in which research took place, in how they can create an environment that supports all children's needs and abilities. Specifically, it offers overall valuable insights into the mechanisms by which educational settings can be tailored to accommodate the diverse needs and capabilities of all children.
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Appendices
(Appendix 1) - Transcript
Researcher – Would you like to answer a few questions for me during assembly time?
Child 1,2,3,4 & 5 - Yeah
Researcher – I am going to discuss with you, how you think the layout of the classroom helps you learn. I will ask you a few questions, you do not have to answer each one if you don’t want to, you can just say pass. Confidentiality will remain throughout my work, which means your names will not be used at any time. You can withdraw from this interview at any time you wish and for any reason. This means you can stop answering questions, and go to assembly. Are you all happy to participate?
Child 1, 2, 3, 4 & 5 – Yes
Researcher – How do you feel about changing seats at the start of every week?
Child 1 – That doesn't really make sense to me
Child 4 – No, so you know when we change learning partners
Child 1 – Oh yeah! That feels good. I like changing groups.
Child 4 – I’m emotional, not that I don't want to leave that learning partner, I’m like, okay maybe my new learning partner might be good. I’ve enjoyed you, maybe I can have someone else for a week.
Researcher – Remember now, we are going to go around in a circle and answer one at a time. Child 2, how do you feel about changing seats at the start of every week?
Child 2 – Good. So if I’m sat over there its going to be, like a good feeling, because I like being by the drawers sometimes.
Researcher – Child 3, how do you feel about changing seats at the start of every week?
Child 3 – I like it because, basically you have a learning partner, then you get a new one that your friends with or something.
Researcher - Child 4, how do you feel about changing seats at the start of every week?
PAUSE 
Researcher – Do you have anything you would like to add to what you said earlier? 
Child 4 – No
Researcher – Okay, no problem. Child 5, how do you feel about changing seats at the start of every week?
Child 5 – Um, I like changing learning partners because i like to be with different people because it’s like, changing, um, lots of groups and we go up down, down, down, down, and like back up.
Researcher – Do you enjoy sitting by someone new?
Child 1 – Yeah
Child 2 – Yeah, I got all the feelings. I like it, I’m in the middle and I don’t like it. I got all the feelings. I don't like it because it’s a bit scary, I like it because you’re sitting in a new place and you got a new learning partner, it’s someone new, but you can still see the old learning partner, because they’re not far away.
Researcher – Child 3, Do you enjoy sitting by someone new?
Child 3 – Yeah, because like, you have your learning partner but there will be someone else sitting next to you, so you'll be sitting next to two new people. I feel excited, because I’ll be not sitting next to one new person but sitting next to two.
Researcher – Child 4, do you enjoy sitting by someone new?
Child 4 – I do, I have two emotions. I don't really, not like the person, I’m okay with the person, I’m excited, if I’m excited it’s probably because I’m with my friend. All of us are my friends, but some I’m just okay with, like, um specific people. 
Researcher – Child 5, do you enjoy sitting by someone new?
Child 5 – Not really. If somebody was really good at math and literacy, and you want to say something and their not letting you I’m feeling, not really good. 
Researcher – So, child 1, do you think having a new learning partner helps you learn?
Child 1 – Yeah, i think it does. You might get a learning partner who isn't very good, but also you might get someone who's good at math, literacy and topic. 
Researcher – Child 2, do you think having a new learning partner helps you learn?
 Child 2 – Yeah! Kind of, because you've got a different person helping you, like, different person giving you different knowledge, then you get a new person to share your knowledge with. Say I was good at math and my learning partner wasn't really good at math's but they were good at literacy, we could still help each other because if I'm not good at literacy, she can help me in literacy, and I could help her in math's.
Researcher - Child 3, do you think having a new learning partner helps you learn?
Child 3 – Yeah, because sometimes I get stuck and I’m stressed and I freeze and my brain is whizzing around, then I have help from my learning partner and it comforts me. 
Researcher - Child 4, do you think having a new learning partner helps you learn?
Child 4 – Yeah, um, sometimes. I will help them, I don't tell them the answer straight away, I help them get to the answer, and tell them if they said the answer or if they didn’t. If their good at math, they can help me, but I like people who are okay at math's, so, they don’t know every question.
Researcher - Child 5, do you think having a new learning partner helps you learn?
Child 5 – Umm, yes, because if I was stuck and it wasn’t what I know a lot about, the other person could help me, and then we can work together how to solve the problem, in math and literacy. It’s a lot of nice learning together.
Researcher – Child 1, do you help other people in your class?
Child 1 – Yeah, especially at math, I like math a lot. 
Researcher – Child 2, do you help other people in your class?
Child 2 – Yeah, I helped “XXXX” because he was stuck in a task and I like, helped him because, um. At first, I got the question wrong, and he got it wrong. Then, we tried it again together and Mrs. “YYYY” showed me how to do the thing, and then I showed “XXXX” how to do it and then he said the correct answer too. 
Researcher – Child 3, do you help other people in your class?
Child 3 – Yes sometimes. There’s people who are stuck on my table and try to help them get to the answer, not give them the answer
Researcher – Child 4, do you help other people in your class?
Child 4 – I do, but not someone who's not on my table. I do just help people, if i cant,I can tell them I don't know and to ask someone else. I do get on with my work, but then I look at my learning partner, and they might need help, so I’ll ask and then they say yes, so I help them.
Researcher – Child 5, do you help other people in your class?
Child 5 – Yes and no because, um, I’m starting with the no. If before, when they say can you help me, and then they figure out the answer anyway, they are more doing it, and if they can work it out, they are good at it. Yes I do because it’s nice learning maths and literacy and topic together. 
Researcher – Child 1, do you think some children help you learn better than others?
Child 1 – Yeah. I think maybe “XXX” is quite helpful.
Researcher - Child 2, do you think some children help you learn better than others?
Child 2 – Well, yes. The reason is because when you get a new learning partner, they have different knowledge, and the other person you just had, might not have had that knowledge. 
Researcher - Child 3, do you think some children help you learn better than others?
Child 3 – Um, sometimes and sometimes not. Everybody is smart in their own way, some people can help me with different things. I think, I don't really know, I feel like we, yes, in different ways.
Researcher - Child 4, do you think some children help you learn better than others?
Child 4  - Some people help me, mostly my learning partner, and people on my table. They say things like “that might be wrong, maybe try again”, and then I keep going until they say it might be right. I mostly just do it, and then think, oh I think that might be wrong, and then I cross it out and write the right answer.
Researcher - Child 5, do you think some children help you learn better than others?
Child 5 – Yes, because on my table, if I had good people who knew math's a lot better than me, if I’m stuck and my learning partner is already helping someone, someone on my table can help me.
Researcher – Child 1, do you think having a learning partner helps you learn?
Child 1 – Yeah.
Researcher – Child 2, do you think having a learning partner helps you learn?
Child 2 – Yes, definitely.
Researcher – Child 3, do you think having a learning partner helps you learn?
Child 3 – A lot
Researcher – Child 4, do you think having a learning partner helps you learn?
Child 4 – Definitely, because they have different knowledge
Researcher – Child 5, do you think having a learning partner helps you learn?
Child 5 – Definitely, I love learning with people
Researcher – Three more questions, then we can stop. Child 1, do you think working in a group helps you learn?
Child 1 – Yeah. You might have more chance to have someone help you 
Researcher – Child 2, do you think working in a group helps you learn?
Child 2 – Yes definitely because if you’re learning partner doesn’t know, you have other people to help you. You still got loads of people
Researcher – Child 3, do you think working in a group helps you learn?
Child 3 – Actually no. Because sometimes, if it’s a lot of people I feel a bit squashed and overwhelmed, it can get very noisy, so I try to get out of the crowd, and I don't know what I do. I try to get into the crowd and do what we’re supposed to be doing, but sometimes it’s hard to do it, so that’s why I don't like it 
Researcher – Child 4, do you think working in a group helps you learn?
Child 4 – Yes, but, it’s fun to have different people to ask questions, if you’re learning partner doesn’t know the answer, you can ask other people in your group. I don’t like because I try to tell them to “shush” because it’s too noisy, I know Mrs. “XXX” is going to say it’s getting too noise and that’s why I don’t like it, and they might shout at me. 
Researcher – Child 5, do you think working in a group helps you learn?
Child 5 – No because it’s noise, and my learning partner and me could help each other and learn and learn and learn until we know the answer. 
Researcher – Child 1, how would you feel if you were sat with children who had similar skills to you?
Child 1 – I'd feel okay, ish. You can’t learn much new things with someone who knows the same things as you.
Researcher – Child 2, how would you feel if you was sat with children who had similar skills to you?
Child 2 – I'd feel quite good because, um, a person with the same knowledge, it’s easier, and we don't have to have a big discussion or fight.
Researcher – Child 3, how would you feel if you was sat with children who had similar skills to you?
Child 3 – I don’t really know because when I’m sat with someone with similar skills, it’s harder to make mistakes, because, we work together and it will be harder to make mistakes and we won’t be learning
Researcher – Child 4, how would you feel if you was sat with children who had similar skills to you?
Child 4 – It would be okay, I would probably say you have the same skill as me, and they might test me, and we’d both have the same answer.
Researcher – Child 5, how would you feel if you was sat with children who had similar skills to you?
Child 5 – Okay because we could work together and get correct answers from working together, maybe we could test each other on whiteboard 
Researcher – Lovely work. This is the last question. Child 1 how would you feel if you was sat with children who had different skills to you?
Child 1 – I'd feel good actually because, if your stuck on something you dont know, but someone else does know, it's easy really. You can learn more things from them
Researcher – Child 2, how would you feel if you was sat with children who had different skills to you?
Child 2 – Good, because the people have different skills, they could tell me more about their skills, and I could tell them more about the skills I know 
Researcher – Child 3, how would you feel if you was sat with children who had different skills to you?
Child 3 – Hm, I’d feel good, because I like helping people. I don't know why, but, it’s what I want to do because I like teaching my brother. It makes me feel good helping people
Researcher – Child 4, how would you feel if you was sat with children who had different skills to you?
Child 4 – I don't really mind. I could teach them how to get new skills
Researcher – Child 5, how would you feel if you was sat with children who had different skills to you?
Child 5 – I would feel nice because if they didn’t know, and I did know, I could help them with what they didn’t know, then we could work together and get all the answers and we can make each other hard questions to challenge.
Researcher – Thank you all for answering these questions. We have now finished.
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CONSENT FORM 
PROJECT TITLE: How does classroom layout effect learning?
 
Name of Researcher: _________
         	
Please initial box
 
1.I confirm that I have read and understand the information sheet dated 16th April 2024 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.
 
3. I understand that my child can choose to withdraw at any time, without giving a reason.
 
4.  I understand that the information given by my child will be used in a university assignment.
 
5.  I understand that my child’s name will not appear at any time.
 
6.	I agree for my child to take part in the above study.
 
 
 
 
 
_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date
 

 
When completed, please return to _____ by Friday 19th April 2024
 
Thank you.
 
[bookmark: _GoBack]
 
 
INFORMATION SHEET
PROJECT TITLE: How does classroom layout effect learning?

 
Dear Parent / Guardian,
 
My name is ________ and I am studying for a PGCE qualification at _________________.  I am currently a student teacher within _________________ and am teaching in your child’s class. 
 
I would like to invite your child to participate in my research project. The title of the project is “How does classroom layout effect learning?” and I aim to explore the perception of learners on mixed ability grouping in the classroom.  Through your child’s participation, I hope to ascertain how children feel about classroom layout (mixed ability grouping) and if they believe it to support/improve their learning.
 
Data collection will consist of informal interview questions, which will be audio recorded and transcribed.
 
All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.
 
After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on the secure, password protected University Office 365 system and all raw data will be destroyed once the assessment has been marked. 
 
I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 
 
Yours sincerely,
 
_____________
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	3
	Purpose of Research Activity
. 
Over many years, there has been a debate over grouping children by their abilities, or to group them by mixed abilities. Some explain that mixed grouping causes some children’s abilities to go unrecognised, and by not being challenged, they are becoming bored in education (Rimm et al., 2018) whereas others say grouping by ability allows work to be targeted to idnvidiual needs, in order to succeed (Sellgren, 2017).
Over my years of experience, children have been grouped in classrooms by their ability, such as low ability children on one table, supervised with support, and more able and talented children working with minimal support. The debate rose to question if this if this was the best way to support all learners development, or do children learn from one another. Some have explained to me that children learn best when they are supported by another adult, whilst the theorist Vygotsky explained that the role of social interaction is fundamental to the development of cognitive skills, along with Bandura explaining children learn from those around them (McLeod, 2024).  
In my current placement, children are not grouped by abilities, and have minimal support in group activities, unless the activity requires it. If the activity does not require another teacher to scaffold the children, they talk to the person next to them (their learning partner) and the rest of the table for support. The way this is laid out can suggest that the social interaction between the learners, is what is supporting the development and progress of cognitive abilities. 
I am therefore going to find out how children feel about this system (mixed ability grouping) and they believe it to support/improve their learning.

Rimm, S.B., Siegle, D. and Davis, G.A. (2018). Education of the gifted and talented. Boston, MA: Pearson.
Sellgren, K. (2017) Should young children be grouped by ability? Available at: Should young children be grouped by ability? - BBC News (Accessed: 23 March 2024)

(this box should expand as you type)

	4
	Research Question
How does classroom layout effect learners’ learning?

(this box should expand as you type)

	5
	Aims of Research Activity

Improve understanding of children’s views on helping others, receiving help from others, and if this supports their learning, as the social learning theory proposes that children learn from those around them (Mcleod, 2024; Gelman, 2010).Improve understanding on mixed ability grouping and if it is supportive of childrens progression, in comparison to opposing research. 
Deeper understanding will be developed through reading research and theory. 
By understanding how children perceive helping behaviors and being helped by others, it can support educators in creating a supportive classroom environment where students feel comfortable seeking help and offering help to their peers. Finding this out, will be done through pre-made questions, asked to the children through an informal interview form.
Also, collaborative learning can strengthen social bonds among students and create a sense of community, therefore aiming to find if children find it helpful to their social development. 
The findings of this research project, will support me in improving my future teaching, in relation to this area

Gelman, S. (2010) ‘LEARNING FROM OTHERS: CHILDREN’S CONSTRUCTION OF CONCEPTS’, Annu Rev Psychol, 60. Available at: https://doi.org/10.1146%2Fannurev.psych.59.103006.093659 
Albert Bandura's Social Learning Theory In Psychology (simplypsychology.org)
 (this box should expand as you type)

	6
	Objectives of Research Activity

The objective of this research is to conduct a review of literature that relates to the study of focus, select an appropriate sample of evidence from participants within a year two class, and incorporate methods such as interview with a focus group while considering ethical implications and the rights of participants throughout. These objectives will support me in ensuring a thorough investigation into the project will be conducted with ethical considerations and anonymity.  

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Throughout, this research will be from a qualitative approach, where open and closed questions will be asked. 
Before conducting the interviews with the randomised focus group of children, several steps will be taken to make sure the process is conducted with ethical considerations and will produce effective research. First, open-ended interview questions will be carefully created to draw out detailed and meaningful responses from the children. These questions will be designed to gain understanding of their views, experiences, and perceptions related to the research area in a non-directive and age-appropriate manner. 
The interviews will be scheduled at a time that minimizes disruption to the children's learning and individual time. I will ensure to choose a time that aligns with the layout of the day and allows for a conducive environment where children feel comfortable expressing themselves throughout the interview. This approach aims to ensure that the interviews are conducted in a respectful and considerate manner and prioritises the well-being and engagement of the children.  
The decision to opt for interviews over written questionnaires stems from my belief that this method will provide a deeper and more comprehensive understanding of the children's perspectives. Given their young age of six and seven years old, children may find it easier to express their thoughts and feelings verbally rather than through written responses. Additionally, the interactive nature of interviews allows for probing and clarification, allowing me to delve deeper into the participants' responses and uncover underlying motivations and beliefs. 
Importantly, the research involves exploring the effectiveness of mixed ability grouping without explicitly informing the children of the grouping strategy. This approach aims to prevent any potential bias or self-awareness that could influence their responses and academic outcomes in lessons. By keeping the grouping information undisclosed and randomised, the research aims to observe the natural dynamics and interactions within the classroom setting, providing insights into how mixed ability grouping impacts learning progression. 
Prior to commencing the research, consent procedures will be followed to ensure that all relevant stakeholders, including schools, parents/guardians, and children, are fully informed and have given their consent prior to participation. Children will be reminded of their right to withdraw from the discussion at any time during the interview without facing any consequences, which places the importance of voluntary participation and respect for their autonomy. 
Overall, the approach to conducting interviews with the focus group reflects a commitment to ethical research practices, participant well-being, and the pursuit of valuable insights into the effectiveness of mixed ability grouping in educational settings. 
(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	The interviews will take place in my placement school (primary), in an appropriate, open space, where visibility is clear to staff member for safeguarding reasons, at a suitable time for participants 
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	Not applicable 


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☒
	☐

	19
	If YES to any of the above, please give details:

	
	A society that enables people to fulfil their potential no matter what their background or circumstances (including their socio-economic background and circumstances). All children are receiving the same support and teaching (aside from additional learning needs children who may require extra support, such as a one-to-one). Promote equality of opportunity by providing all students with access to a diverse learning environment and opportunities for collaboration and support. Doing such a thing may make a positive contribution to global well-being, ensuring children’s abilities are not diminished, ignored, or hindered.


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☐

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	I am to interview a small focus group, of 5/6 children from the same classroom 


(this box should expand as you type)

	11
	Who will the participants be?

	Children in a year 2 class, ages 6/7, mix of female and male


(this box should expand as you type)

	12
	How will you identify the participants?
	Discuss with class mentor who would be appropriate to interview to gain research


(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
· Potential for discomfort and disagreement
· Disturbance to relationships with staff
· Risk that participants may feel coerced into giving positive or biased responses (Hawthorne effect)
(this box should expand as you type)
	How you will mitigate the risk to participants:

· To avoid discomfort and disagreement during the focus group discussion, I will develop a discussion guide which will define the parameters and scope of the questions being discussed. Participants will be given a participant information sheet intended to remind them of the following: Context and background to the research; Purpose of the discussion, Consent; questions that will be be addressed; how I will use the data gathered in the discussion; Closure and briefing on the use of the information and data gathered in the discussion. I will moderate the discussion, providing reminders throughout as to the purpose of the discussion so as to ensure professional decorum is maintained in line with UWTSD codes of conduct. During the discussion if members begin to be critical in a way that exposes participants to any degree of risk to the reputation of individuals or UWTSD, I will remind group members of their obligations with regards to professional conduct
· Ensure clarity with all children and staff/gatekeepers regarding the aims and focus of the research. Minimise disturbance of day-to-day activities within the class. Ensure confidentiality and anonymity of those participating in the research at all times e.g., no names being used in the research. Ensure appropriate and secure storage of data. Reassure children that the discussion will not be disclosed without their/and parental consent. Ensure interviews are conducted in a suitably confidential environment, with visibility to other staff. Work with gatekeepers to promote an understanding of the nature of the research, and to gain assurances that the young people’s participation is fully supported and will not result in recrimination by staff or peers
· Prior to the group interview, participants will be provided with a participant information sheet with which informed consent will be sought. To avoid the risk of participants feeling coerced, a debrief and synopsised transcript of the discussion will be available to participants following the discussion.
· Act in accordance with guidelines set out in BERA (Ethical Guidelines for Educational research, fourth edition, 2018)

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
· Accusations of fabrication or falsification of data.
· Accusations of fabrication or falsification of data
· Concerns of coercion
· Participants may wish to withdraw
· A confidentiality breach due to data being released accidently
· Risks relating to the possibility of unexpected negative emotions of the interviewees…

(this box should expand as you type)
	How you will mitigate the risk to the investigator:
· Ensure access to a suitable space that secures the confidentiality of the of the participant contributions, whilst also being visible to other colleagues.
· Clarify with participants regarding access to transcripts of interviews or field notes. Ensure debriefing with participants to include recapping on and clarifying where necessary the contributions that they have made. Work with mentor and senior mentor to promote a comprehensive understand of the nature of the research project.
· Clearly explain to participants that they  are free to disengage and that in that event, this will not cause any repercussions for them
· In the case of withdrawal from the student group, discussions would be conducted with the remaining participants and new participants will be recruited, if necessary, who will be fully briefed, and whose informed consent will be sought
· The research will be stored on the UWTSD cloud and any recordings, data or transcript will be password protected in electronic folders on UWTSD systems and subject to university protocols, no raw data used in project. However, GDPR statements will be included in any participant information and consent and that the researcher has completed training on GDPR and will ensure that all records are kept in secure cloud locations as a precaution and not on any hard drive.
· Choose a quiet and public places. The participants are assured that all the personal data of the participants are securely stored in the safe place. All the related laws and regulations will be carefully studied before the research activities to avoid unintentional misconduct 



(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Reputational damage (Potential complaint against the researcher for causing emotional distress or embarrassment that could cause reputational damage)

(this box should expand as you type)
	How you will mitigate the risk to the University:

Ensure adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice. Ensure compliance with data storage regulations and university guidelines and security procedures. Ensure that research methodology is robust and that methods are appropriate. Adhere to the UWTSD code of conduct (and also the EWC code of conduct if you are a teacher). Establish clarity regarding procedures on reporting of disclosures in field work settings. Work with partners to promote a comprehensive understanding regard the nature of the research in order to avoid misunderstandings and manage expectations.

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Use of paper Travel -carbon footprint


(this box should expand as you type)
	How you will mitigate the risk to environment:

This research activity will mostly use electronic systems reducing the need for bleached paper and need for travel.

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001789403343



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	On request, I will share the findings of my research.  Data will be stored until completion, then deleted. As DPA2018, participants will be able to access data if requested. If participants want any deleted, this will be done immediately

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Send out a consent form to parents as children are under eighteen years old. The consent form will explain in detail what the research will contain, and what will be expected of the participants. I will also explain that they and/or their child, can withdraw consent at any time and will be done accordingly

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	· No participant or setting names will be used in any produced/published research 
· Data will be stored in the secure UWTSD cloud (password protected)
· No paper will be printer that could identify school/participants 
· When translating the interview from audio to electronically written, if names are mentioned during the interview, they will not be identified in the electronic format (for example “XXXX said that it is good” instead of a name)


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐ x

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	

(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐ x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☒
	☐

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	Password protected, in the university secure online system
Deleted from any online format following the project

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	Data will be stored until completion, then deleted. As DPA2018, participants will be able to access data if requested. If participants want any deleted, this will be done immediately

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Only I will have access to raw data. No raw data shared. Priorities anonymity of participants throughout all research


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
I will have control of, and act as custodian for, data generated by research activity 

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
All data will be encrypted and stored in password safe cloud storage on the University Office 365 system which will not be shared. NO USB sticks will be used. All data transferred will be password protected. 

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
No this does not contribute

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	[image: ]
	Date: 
March 14th 2024



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




Appendix 4 – Question Preparation
 
Open ended – may produce unexpected results (making research more original & valuable) - Although, difficult to analyse   

	Qualitative 

	Discussions, critical analysis, thematic analysis (oracy, written)


 
Remember to... (NSPCC) 
· Remind children they can stop at any time (right to withdraw) 
· Conduct the research in a friendly and comfortable environment 
· Be open and friendly (don't stress them) 
· Use understandable language  
· Tell him/her what are you going to do e.g., ask a few questions 
· Do not persuade or suggest specific answer 
· Do not ask questions, that could be coercive 
· Allow children time to answer, do not rush them 
When you ask for permission for children to be involved in your research, ensure that children and their parents or carers (if needed) fully understand: 
· What the research is about 
· What is expected of participants 
· That participating in the research is voluntary. 
 
Question  
1. How do you feel about changing seats at the start of every week? 
________________________________________________ 
2. Do you enjoy sitting by someone new at the start of the week? 
________________________________________________ 
3. Do you think changing seats at the start of the week helps you learn?  
_______________________________________________ 
4. Do you help other children learn in class? 
________________________________________________ 
5. Do some children help you learn better than others? 
_______________________________________________ 
6. Does having a learning partner help you learn? 
________________________________________________ 
7. Does working in a group help you learn?   
_________________________________________________ 
8. How would you feel if you were sat with children who have similar skills to you? 
__________________________________________________ 
9. How would you feel if you were sat with children who have different skills to you? 
_________________________________________________ 
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