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I acknowledge the use of Microsoft 365 Copilot (Copilot) on 05/10/2026, 12/10/2026, and 19/10/2026 to support my in finding resources for my work. I used the prompts:

1. Find an appropriate example of a PDP plan so I understand what I need to do
2. Importance of reflective practise bullet points
3. Find me recent academic sources on Gibbs reflective Moodle 
4. Academic sources for reflective practise 
5. Bullet point overview of reflective practice in early years
6. Bullet points, what is professional practice  
[bookmark: _Toc663282445]Part 1: PDP
	Short term goal – Develop a healthier and more active lifestyle 

	Specific 
	I will develop a healthier lifestyle by finding more time to be active and ensure I have a balanced diet. I hope to improve my overall fitness, wellbeing and maintain good health. I must find adequate time for work, studying, exercise and other commitments including rest to maintain motivation. I’ll also need a suitable place to exercise. Finding time could be a constraint as I work full-time alongside studying, volunteering and socializing. 

	Measurable 
	I will keep track of how often I exercise, using Strava to log walks, runs, or bike rides. I’ll also monitor my overall wellbeing by assessing how I feel after exercise. This goal will be accomplished when I'm able to maintain an active routine while eating a balanced diet consistently for three months. 

	Achievable 
	I can accomplish this goal by taking logical steps including; making a manageable timetable e.g. exercising 3 times a week. I'll adjust the timetable weekly to ensure all my commitments are included. Regarding eating a balanced diet, I will set aside time on Sundays to meal prep for the week. 

	Relevant 
	It’s the perfect time to begin my journey. It will improve my wellbeing and health as I begin to better manage my studies and other commitments, making my goal worthwhile. I have the necessary things to complete this goal including access to a cycle path, trainers, a bike, suitable clothing and access to apps e.g. Strava.

	Time-bound 
	I’ll work on this over the next three months, creating a new routine, finding time to exercise and eat well. This timeframe should build a lasting routine that will better my health and wellbeing. 



	Medium term goal - Develop competence and confidence in delivering ELSA (Emotional Literacy Support Assistant) 

	Specific 
	I aim to develop my knowledge in delivering ELSA sessions.  This should better my confidence while delivering ELSA sessions, ensuring the children get the best support from me. For this I'll need to re-read my ELSA notes, prepare activities, and communicate with the school's current ELSA’s. My main constraint is limited time. I should be planning and delivering sessions in my allotted ELSA time however, if sessions run over, it is likely I'll have to find time for this in personal time.

	Measurable 
	I’ll keep record of my ELSA sessions on Seesaw which I can use to reflect on my progress. This goal will be achieved when I feel confident in planning and delivering ELSA sessions and can adapt sessions to suit needs. 

	Achievable 
	The steps I’ll take to accomplish this goal include; gradually taking on more responsibility e.g. increasing the number of students I support. I could also show experienced ELSA’s what I am planning for their feedback. This will help me better my confidence and competence. 

	Relevant 
	This goal is worthwhile to complete at this time as I'll soon be delivering ELSA sessions. Working to develop my confidence and competence will improve the quality of emotional support I can provide. I’ll be delivering ELSA sessions in work. The school provides an ELSA room and necessary resources to support me. Delivering ELSA will support my professional development.

	Time-bound 
	I aim to complete this goal over the next year. I'll work towards it during school hours, gaining experience through delivering ELSA.
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Reflective Practice in Early Years Education and CareIntroduction
This poster covers four main points; what is reflection and reflective practice, why reflective practice is important to Early Years (EY) practice, an explanation of two theories of reflection, and finally, an analysis of two different reflective models, comparing the pros and cons of both.

Why is reflective practice important to EY practice? 
Chadha (2026) explains that reflective practice is vital for all practitioners as it helps educators adapt their plans to accommodate everyone. Chen’s (2023) work specifically shows the effect educators see while reflecting. The effect was deemed good, teachers who voiced their opinions in the article suggest that by reflecting in EY practice they can adapt their lessons, intervention and much more to ensure all children are catered for (Chen 2023). This is important as educators can adapt to accommodate specific needs giving students a better learning opportunity. 
Ruming and McFarland (2021) state the importance of reflective practice in EY because it helps practitioners adapt plans, accordingly, therefore supporting how they shape student learning (pedagogy). This will also benefit the EY pupils as appropriate solutions to their needs are regularly being met due to the adaptation of practitioners after reflecting. Birthto5matters (2021) also reiterates the importance of reflective practice as it helps to develop skills, understanding and confidence which will improve the education and care the practitioner can offer to children. 
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(University of Cambridge Libraries, No Date)
Analysis of different reflective models
Harmon’s (2020) work shows that Gibbs’s model of reflection has six steps. The steps include; ‘description, feelings, evaluation, analysis, conclusion, and action’ this process supports future learning by reflecting to adapt past behaviours/actions. To complete the stages the person must firstly describe the experience they have lived, then they must express their feelings they have of said experience. The next stages help the person understand the situation and take action (Harmon 2020). This could mean analysing what happened, after this the individual must decide on what they could do differently next time. By doing this they will self-reflect on their experience.
Driscoll model also supports self-reflecting. The University of Edinburgh (2024) states that this model of reflection has three questions to follow; ‘What?, So What? and Now What?’ (University of Edinburg, 2024). The University of Cambridge Libraries (No Date) indicate that answering the first question would involve clearly describing what the experience was. By doing this the individual would have a clear picture of what they recall. Next, they would ask ‘so what?’ meaning they begin thinking about what they’ve learned during the situation. Finally, they would ask ‘now what?’ this involves thinking of what they could do differently next time. This could involve changing a certain action or behaviour next time a similar situation happens (University of Edinburgh 2024).
Both reflective models provide a clear starting point of recalling what the situation was exactly. Greene (2024) explains one benefit that Driscoll's model has but Gibbs's model doesn't is that it can be very quick to carry out.  There are only three questions, therefore it’s easy to remember while reflecting. Unlike this, Gibbs's model has more steps therefore reflecting could take longer and be harder to follow, this could also be impacted as the model has a very strict structure. It's possible that Gibbs’s model would provide a more detailed reflection as it has more structured questions to follow, however as previously mentions Driscoll's model is very quick and simply to use therefore provides a different advantage (Greene 2024).
Therefore, both models have many advantages and disadvantages. If a simple, easy to remember reflection method is required Driscoll's model would be more suited. However, if the individual had time to sit down and reflect, they could benefit from using Gibbus's model as there are more questions therefore providing more depths and possibly clarity at the end of their reflection. 
The theory of reflection   
Dewey’s theory came first, Rodgers (2002) claims Dewey felt that reflection is complicated, and it takes time and practice to do well. Dewey believed that reflection made better learning possible. Dewey (1933) explains that reflective practice happens when a problem occurs, as this leads the individual to question the situation to find better solutions for the future. Dewey also believed that everyone in the community should reflect not just practitioners, as reflection should always done in the hope to better oneself. 
However, Schön’s theory explains how professionals can reflect. Schön (2016) believed there are two successful ways for professionals to reflect. Reflection-in-action, which is to reflect as the incident/activity is happening, also reflection-on-action, which is where individuals look back on what happened to reflect. Visser and Beckett (2024) show the questions that should be asked when reflecting. These include; what went well during the activity, what could have gone better, what could change next time. When practitioners reflect, they often reflect on how their lesson benefited the pupils, they would need to consider the response from pupils during the activity to successfully reflect and adapt.

What is reflection and reflective practice?   
Reflective practice happens when practitioners working with EY critically think about their actions, experiences, and decisions to help better their knowledge and confidence in catering to everyone's needs. Brock (2015) demonstrates that this improves the support they can give children alongside improving their future as a professional practitioner. After reflecting appropriately partitioners should provide better support and learning experiences for all pupils. 
Tan, Kocsis, & Burry (2023) explain that reflecting can be looking back to something you have done, read, seen or experienced and think about what happened, why it happened, what could be improved, what went well, and how would you approach the situation next time. This type of reflecting is known as reflection-on-action. However, Eklund, Dixon & Wegener (2023) mention Donald Schon’s second way practitioners can reflect. This is known as reflection-in-action. To do this, practitioners reflect as they work, meaning the practitioner thinks critically about things that are going well and that could be improved while dynamically changing parts of an activity if they feel it’s necessary.

Conclusion
To conclude this poster has clearly explained that reflective practice is hugely important in EY practice as it supports staff’s professional development alongside improving outcomes for children. The two theories explored; Dewey and Schon alongside the two reflective models shows practitioners how they could learn from reflecting on experience to improve future planning. This is also supported by Suphasri and Chinokul (2021).



[bookmark: _Toc154642926]Part 3: Written essay
This essay will discuss the importance of professional practise and why it's vital to carry out to ensure that the individual and inclusive needs of children are met. It will discuss six key points including; what are professional practitioners, why is building a positive relationship important in meeting the needs of children, why is having a deep understanding of your practice important, why is working in partnership a vital part of meeting the needs of children, how is the observation and panning cycle meant to support professional practice, and finally, how does the United Nations on the Right of the Child’s (UNCRC) principle’s support professional practice.
 
Firstly, to be professional practitioners the Welsh Government (2023a) implies that they must act as enabling adults who are skilful, attentive, observant and responsive to all children. Doing this should support children's well-being and enjoyment whilst catering to their individual needs therefore encouraging a child-centred practice. The Welsh Government (2023b) indicates that being reflective is key to being a professional practitioner, as staff will continuously better their knowledge to improve outcomes for all children. 
The National Association for the Education of Young Children (2025) shows us that professional practise isn't just about the practician's knowledge and skills as their values, ethical responsibilities, decision making and behaviours are also hugely important to be a successful professional. There are professional moral standards that exceed the individuals' beliefs to maintain an appropriate professional standard that ensure positive behaviour and decision-making skills in the workplace. 
Having appropriate communication and strong relationships with children as a professional practitioner is also hugely important to meet the needs of young people. Holmes (2014) explains Bowlby's attachment theory which suggests that children need a safe person. This is someone the form an attachment to, it's an individual that has proven to help when danger may take place. This could be as simple as a practitioner helping a child after getting injured. By doing this alongside being a professional practitioner the staff member will show their integrity, while building trust and a positive relationship with the child therefore becoming the child's attachment figure in the setting. Having a trustworthy attachment figure allows the child to play, relax, and work without being on guard (Holmes 2014). 
Bronfenbrenner (1957) explains the importance of creating good relationships and commutations. He explains that relationships can be built if good communication is in place, Bronfenbrenner (1975) suggest this can be done by interviewing the parents and children separately in order to gather information like mutual activity and necessary assistance between the two (parents and children). A task like this is done to build a strong relationship between the practitioner, children, and their family. This journal article also highlights the research done implying that schools in locations with good interpersonal communication were getting better results from their children. This emphasises the importance of both communication and relationships from professional practitioners in order to meet children's needs.  
 
Furthermore, professional practice protects children therefore it's very important that practitioners have clear in-depth knowledge and understanding of their role and the safeguarding that comes with it. Brocki (2026) explains that safeguarding is ethical and key to professional practice in early years. It's vital for safeguarding to be clearly understood by all practitioners as it's in place to protect young people from harm while ensuring their wellbeing and rights are always met.
Professional practitioners also need in-depth knowledge about things other than safeguarding. Campbell-Barr (2019) suggests that practitioners should have a good understanding of things like theoretical knowledge, practice skills, and professional judgment in order to provide quality education to the children. Having these will both help the day-to-day life as a practitioner and the long-term picture. By having in-depth understanding of many different areas of knowledge practitioners can support the children to the best of their ability. 
[bookmark: _Int_flZcSGXQ]Chambers, Cantrell and Booth (2021) also emphasises that in-depth knowledge is very important. They believe that professional understating supports early intervention. This is key for working with early years as early invention in all aspects be it safeguarding or language skills is crucial to improve any situation appropriately and quickly. 
Finally, to support the fact that having in-depth knowledge is important to professional practitioners Chambers, Cantrell and Booth (2021) also believe that having a comprehensive understanding of recognising risks and how to take action can protect children from danger. All of the above indicates that having an in-depth knowledge is essential to being a successful professional practitioner. 
It's also important to note the importance of multi-agency work in meeting the needs of the child. The Welsh Government (2025) explains that multi-agency working involves having a partnership between different businesses/company's, in the instance of early years multi-agency workers could involve any professional that deals with children. 
Multi-agency work constantly happens in early years, we see teachers working with speech and langue professions to support children's development or even when there is a partnership between school staff, social workers, and the police in a possible safeguarding matter. 
Practitioners have a professional commitment to carry out successful multi-agency work as a vital part of professional practice as it creates better outcomes for all. Wilson, et al (2026) explains this through their conducted research on the effect of multi-agency working, they also concluded that multi-agency working dose in fact benefit the child more in the long-term. This is because a group of people from mixed professions will usually have a range of expertise therefore all could support the child or family in some way (Wilson, et al 2026). 
Similarly, Walker (2021) discuses many reasons why partnership/multi-agency working is important to professional practice. Walker (2021) explains that multi-agency work is a legal requirement under section 17 of the Children's Act 1989, this is in place to ensure children are appropriately safeguarded. 
He also explains that multi-agency work can be and should be done to support children in all ways be it dealing with a safeguarding matter or even supporting a child with special educational needs. The local authority will often have many professionals that can work together in partnership to support and safeguard the children. Therefore, it's clear how important multiagency work is as it protects children's welfare and wellbeing in all aspect of life (Walker, 2021).
Another key aspect of partitioners work is observation and planning. Utami and Yus (2025) explain that the observation and planning cycle help professional practitioners to successfully meet the needs of children. They suggest that the observation and planning cycle supports practitioners in identifying the children's current capability level, in both what they know and how they act when engaging with others. 
Utami and Yus (2025) imply that Vygotsky's zone of proximal development theory can support practitioners in making observations to adapt and plan appropriately. This theory can be used as a structure that enables professionals to make informed decisions while planning. This will inevitably promote the learning and development of children. 
Chaiklin (2003) explains what Vygotsky believed should be done as observation to move on and successfully plan. Chaiklin (2003) explains that the first stage is to identify what the child can do independently, then the practitioner must give support through demonstrating, giving hints, or getting the child to work with a more capable child. Next the practitioner must observe how much the child can progress with the slight additional support. Finally, the practitioner must use the information gathered to recognise the skills the child is developing to understand what they may be able to do in the future. The practitioner would use this to make a clear plan that will meet children's specific needs. (Chaiklin, 2003). This is done to ensure every child receives a child centred education to provide the best outcomes for their future. 
Finally, the UNCRC is also important to professional practice. The UNICEF (2026) explains that the UNCRC is a international agreement stating the fundamental rights of children in all aspects of life. 
McLuckie (2025) explains that the UNCRC is vitally important to children as it sets out the rights, they legally require e.g. the right to education and care. Having these rights clearly stated in a legally binding agreement supports children in having appropriate decisions made on their behalf (in a child centred way that is in the child best interest), it enables children to be heard and seen, protects children form discrimination and promotes equality, therefore protecting them from harm. There are many services and professionals in place to support any child that doesn't have these rights continuously met, this is how the UNCRC support children through professional practice and it's therefore important as it protects children form harm (McLuckie, 2025). 
To conclude, it's clear that professional practise is hugely important to ensure children's individual and inclusive needs are always met. Professional practice ensures that practitioners act reflectively, and ethically while always working towards the best outcome for the child. This view is reiterated in the discussion about the UNCRC. 
Effective communication and positive relationships are also key to meeting the needs of children, this was shown in Bronfenbrenner's ecological systems theory as discussed above. This goes hand in hand with the importance of observation and planning in a child centred manor doing this supports the children in an individual and inclusive way, as the future plans will be tailored to each child. 
Another key thing that is done to support the needs of children is professionals working in multi-agency setting, this is done to safeguard children and to ensure that every decision made is child centred. Together all these aspects of professional practice ensure that all children receive high-quality education and support that will always promote their wellbeing, support their development, keep them safeguarded and support their future outcomes.
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