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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Reflective thinking is integral to the process of becoming an experienced social work practitioner. It’s about having the ability to pause and critically look at your own practice in order to continue professional development. Reflective practice helps me to be aware of the impact that I have on the families that I work with, positive and negative, and also the impact that the work has on me. This could be in terms of inequalities such as disability, gender or social class, anti-discriminatory and anti-oppressive practice, being aware of my own preconceived ideas and the ability to apply knowledge to my practice (Pierson and Martin, 2010, p433-434).

My first year in practice has been a whirlwind of adventure and learning within a busy child and family assessment team. I received good quality supervisions and had clear goals to achieve. The supervision that I received was a means of developing my practice. It was provided on a regular basis, I found it supportive and empowering, it addressed issues that I identified as problematic, and focused on my learning needs and the quality of my work (Adams, Dominelli and Payne, 2002, p381). Together with the team manager, we identified the following learning needs to develop my practice: to develop better time management skills in order to work collaboratively with others within timescales, to have a better understanding of the child protection process and thresholds, and to work on better managing my anxieties in emergency situations. 

The team were suffering with high numbers of staff sickness when I joined as a newly qualified worker and as such caseloads were high and at times I found it difficult to manage my caseload in terms of timescales for meetings and administrative work. I feel this is an area of which I need to improve over my second year of practice. The aim of developing practice is to encourage social worker’s to increase their confidence and skills ensuring that their work is undertaken within a legislative and organisational framework (Adams, Dominelli and Payne, 2002, p212). 

I have completed direct work with children and I have completed assessments of parents following the framework for assessment, which adopts an ecological perspective. I had the opportunity to expand my knowledge from single assessments to PLO and Core assessments in the court arena. I feel competent and skilled that I am able to work complex child protection cases and enter into the PLO and court arena as I have regular supervision and support. However, the foundation to shape my practice in terms of good quality training is something that needs to develop in my second year of practice.

Since I started in the team, I have found that when dealing with child protection issues and emergency section 47 enquiries, I have anxieties in relation to whether my decision making is right or not. Risk assessment can be described as carefully weighing up the chances that harm might or will happen, and analysing the degree of the risk. I have to try and gage the chance of harm happening (Pierson and Thomas, 2010, p451), which is an incredibly daunting task for a newly qualified worker. I hope to be able to work on the anxieties that I suffer by gaining more experience in frontline child protection work. 

Word count = 545
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ _ 10/10/2018_ _ _ _ _ _ _ _ _ _ _ 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This observation is going to be an assessment session with a 27 year old mother (referred to as 1). 1 lives within the local authority area however is currently staying with her mother 40 minutes away in a suburban town. As a result, I provided 1 with a bus pass to ensure that she is able to attend her meetings and courses as part of the plan. 1 lives within walking distance of local shops and amenities and is surrounded by her family support network. 1 is White/ Welsh and speaks English as her first language. In her current Local Authority there are 13,103 people that are able to speak Welsh (Stats Wales, 2012).

1 has worked with me since March 2018 when her three children were transferred into the LA at Child Protection Conference. The worries were around 1’s ability to protect her children from witnessing domestic violence. 1 has been in three domestic violence relationships since the children were born and they have grown up in a home that is scary and unsafe, disturbing their family equilibrium their whole lives. Evidence suggests that DV is connected to child abuse, with the children being directly abused emotionally and at risk of getting caught in the cross fire. The case quickly escalated into the court arena following 1 fleeing a refuge with the children and as such the safety of the children demanded urgent separation from 1 and interim care orders were granted. At present, I am completing a core assessment focusing on the children’s needs, 1’s parenting capacity and her ability to protect the children should they be returned to her care (Pierson and Thomas, 2010, p178-182).

This assessment session will be focusing on 1’s past relationship history. 1 was prepared for this session two weeks before hand as this will inevitably be an emotional session. 1 is happy for this to be observed. I will be asking 1 a combination of strength based questions, focusing on her strengths and abilities, shifting away from focusing on problems and deficits (Kondrat, cited in Teater, 2014, p39-55), and also solution focused questions, amplifying what 1 is already doing well and supporting her to see a future where DV is no longer an issue for her (Kondrat, cited in Teater, 2014, p170-186).

Word count - 360
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Communication is the giving or exchange of information, decisions, opinions, viewpoints and explanations through a variety of ways. Communicating with people is the foundation of social work practice. This assessment session with 1 was multi-purpose aiming to enhance her strengths and capabilities, whilst also gathering information to inform my assessment. I needed to be a good listener as well as an expressive communicator, being able to absorb and respond to what 1 was saying. Listening is often part of a therapeutic effort to reflect back to 1 what I heard so that she could re-evaluate her own views. The main goal in this observation was to gather 1’s views and experiences and information in relation to the domestic violence that she has suffered. Listening to her own account of her life helps me to make links between what may appear to be her own individual issues and their origin in wider societal conditions. This assessment session has also given me insight into 1’s strengths and resources but also the barriers and suffering that she has encountered in her life (Pierson and Thomas, 2010, p103-104).

Language-sensitive practice is appreciating the power, disempowerment and empowerment of welsh speakers and being able to understand the personal experiences, identities and the complex factors affecting the language use in wales (Davies, cited in Williams, 2011, p51). Before the introduction of the Social Services and Well-being Wales Act 2014, previous legislation and policy failed to offer Welsh speakers an absolute right to receive services in their preferred language. Having the right to demand services in Welsh is not the same as being offered it (Davies, in Williams, 2011, p53). The more than just words 2011 framework brought in the strategic implementation of the ‘Active Offer’ in line with the principles of the Social Services and Well-being Wales Act 2014. The Active Offer continues to be a core element of practice and it is important that we offer Welsh language services to citizens, rather than expect them to have to ask for them (Welsh Government, 2017). In this case, 1 was offered the provision of Welsh Language when she transferred into the LA in the Child Protection Conference however her first language is English and so she chose not to use this service.

1 has no disabilities or issues that affect her ability to communicate in terms of needing sign language, interpreters or assisted technologies. This was the third assessment session we had done and as such we were in a good flow of rhythm and 1 knew exactly what she would be asked to talk about today. I have worked with 1 since March and we have developed a very good working relationship where we both have a mutual respect for one another’s roles in this case. Understanding the relationship between me and 1 and how the power operates within it enables me to apply egalitarian principles to it. Believing that 1 is inferior to me would be oppressive and would jeopardise her human, social and political rights (Dominelli, cited in Adams, Dominelli and Payne, 2009, p55). Ensuring this is meeting part 1 of the codes of practice in terms of respecting the views and wishes, and promote the rights and interests, of 1 (CCW, 2002, COP 1).

Lishman (1994) identifies four types of communication that I was able to use today with 1. Symbolic communication – how I presented myself in terms of being punctual, and as such 1 would have felt valued, rather than feeling that she was not a priority had I been late due to other work pressures. Verbal communication – I asked open ended questions from a strengths and solution-focused perspective which invites a range of answers, whereas closed ended questions may not always provide the answer that 1 wanted to give and may distort the true reflection of her abilities. Probing questions can encourage 1 to talk about herself, the questions I had prepared for the session today were open and direct questions about specific issues and are appropriate in terms of the court process. Non-verbal communication skills – we always sit in the same place for assessment sessions and we choose to sit either side of the corner of a table, next to each other but not too close. This way there is no power imbalance of me sitting at the head of a large table in an intimidating room in the council hall. I always ensure to make regular eye contact with 1 and support her to give more detail in her answers if I can tell that there is something else she wants to say. Written communication skills – in this session the notes are recorded formally onto the laptop as the case is in court, it is pivotal that the information is accurately recorded. The information was clear and easy to follow (Hanley, cited in Adams et al, 2009, p176178). Ensuring that I have communicated in such a way evidences part 2 and 6 of the codes of practice in terms of striving to establish and maintain 1’s trust and confidence, and being accountable for the quality of my work (CCW, 2002, COP 2&6).

I had spoken to 1 a week before the assessment session to ask if she would allow my senior colleague to observe us. 1 asked questions and felt comfortable and confident to go ahead with the observation as she had previously met the senior social worker on a joint visit with me. 1 knew that this session would be difficult for her and she was empowered to do it in front of another person other than myself, whom she already felt comfortable with, as she felt this would be good practice for her when discussing her experiences in her group sessions on the domestic violence course that she attends. This evidences part 3 of the codes of practice in terms of promoting 1s well-being, voice and control of while supporting them to stay safe (CCW, 2002, COP 3).

When working with 1 I ensured that my approach was person centred. Together we deciphered 1s previous relationship history and the intricate details of the domestic violence that she had suffered within them. 1 was both nervous and fascinated to complete this session as she felt that previous sessions were therapeutic for her as the questions made her think about things in ways that she had never done before. 1 was able to speak openly and freely about her experiences despite suffering PTSD from some of the incidents that we spoke about. Carl Rogers developed the person centred approach in 1959 and the goal of using such ways of working, is to support 1 to discover her true self. In turn, this will allow 1 to discover her internal freedom in order to make choices about how she would like to live, for her to recognise that she is responsible for her life and that she is capable of making important decisions (Kondrat, cited in Teater, 2014, p108).

I feel that this assessment session was a true reflection of the ongoing work that I am completing with 1 and that we have developed a style of working together that ensures that we are both comfortable and open with one another about the issues in this case. Even though 1 felt that by allowing someone to observe our sensitive session today that it would benefit her, I couldn’t be sure that she was in some way, trying to please me by agreeing to it. At no point did 1 feel uncomfortable during the session, but I feel moving forward I would be mindful to introduce another worker into assessment sessions when they are of a sensitive nature unless absolutely necessary. This will ensure that I am working with individuals and carers in ways that respects their dignity, privacy, preferences, culture, language and rights (CCW, 2002, COP 1).

Word count - 1298
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	N/A

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes 

	Were you clear why the social worker met with you today?

	Yes 

	How well prepared do you think, the social worker was for his or her meeting with you?


	Very well prepared, already arranged the detail of the session beforehand.

	  How has the social worker listened to you and respected your views and wishes?


	Very respectful, supportive, always listens, she hears me.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes 


	How has the social worker’s involvement met your expectations for this visit?

	Met the expectations as the session objectives were clear and attained.

	Are there any other comments or suggestions that you would like to make?
	The social worker has been very supportive throughout. She has been very thoughtful of my feelings, she has been amazing.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


I had been working in the frontline child and family assessment team for almost a year when I was given a new case from another social worker. The other social worker had been working with a male child due to his behavioural issues for around four months before a referral came in alleging that he (aged 10) had sexually assaulted a younger male child by penetration. In line with the Children Act 1989 the team manager had a strategy discussion with the police about the incident as soon as the referral came in and a joint s47 enquiry visit was agreed to be undertaken as there was reasonable cause to suspect that a child is suffering or likely to suffer significant harm. The Local Authority has a duty to investigate and the joint visit would determine whether any action should be taken to safeguard or promote the welfare of the both children involved (Brammer, 2010, p237). Due to the severity of the allegations and the need for statements and potentially medical examinations this was a police led investigation.  

The social worker that carried out the s47 with the police, went to the victim’s home first where he had confirmed that the allegation had taken place. Then they went to the home of the 10 year old who had denied that it had happened. Whilst there, there were 5 other siblings in the home and as such it was not safe enough for him remain there as he could pose sexual risks to his siblings too. The siblings ranged from 1-11 years old. He was moved to his aunt’s home where there were no other children under a family arrangement. The victim underwent a child protection medical examination and the results were inconclusive, however there were a multitude of young children in the local school that told teaching staff that they had seen the assault take place. The victim’s parent did not want to criminally prosecute the child, instead they wanted him to get the support that he needed. S47 investigations are distinct from any criminal investigations as social services only need reasonable cause to suspect significant harm (Brammer, 2010, p240).

The outcome of the s47 enquiries judged the child was at risk of significant harm and as such the case was transferred to Initial Child Protection Case Conference. I had the case transferred me 48 hours after the incident happened. I attended a strategy meeting to share information with other agencies and it was shared that maternal grandfather was convicted paedophile and was on the sex offenders register for life after sexually assaulting his own child, also the mother in this case. Actions were to open the other 5 siblings in this case to complete urgent direct work with them in order to explore grandfather. I completed a joint visit to the family home with the previous social worker to explain that the 5 other siblings had become open to the department because of the risks their brother posed and explained that I was the new social worker. I also tried asking questions about grandfather however parents became aggressive and volatile and refused to cooperate, not giving consent to speak to the children. Over the next two days I sought legal advice in relation to speaking with the children and attended another strategy meeting. I went back again to speak with parents and mother opened up to me about the abuse she had suffered. I used good verbal and non-verbal communication skills in the visit. I was direct and transparent in terms of the parents knowing exactly what the risks were, whilst also being empathetic and understanding that mother had been abused herself. Communication skills are crucial as there can I needed to be careful not to work from a set of assumptions (Trevithick, 2005, p120). As a result, parents gave consent for direct work to be undertaken. 

I went to see the children in school in order to do direct work. I saw each individual child alone in the sensory room where they could relax and we completed the three houses direct work sheets, this includes things they would like in their house of happiness, house of worries and house of dreams. I was child focused and the children disclosed that they had been spending time with their grandfather and that they go into his ‘dangerous’ room where there were lots of laptops and sweets. They also disclosed that grandfather comes to the family home when parents are present and that mum takes them to his flat too. I left the school and called the principal officer who was in a legal meeting at the time and we had a three way conversation about the risks in this case. They looked back on the system to previous referrals and it was stated that within the last couple of years the family had been contacted by the intake team and numerous safety plans had been put in place in relation to the children not having any contact with grandfather as mother was unable to show insight into the risks he posed to her children. 

After the call, I visited parents again to discuss with them the direct work. They were unable to show any insight into the concerns around grandad and said that the children were not being honest, denying that any contact had taken place despite the fact the children were able to identify the inside of grandfather’s flat confirmed by his offending manager. Daily visits were put in place alongside a safety plan and more direct work undertaken with the children. The case proceeded to initial case conference however before the conference the risks in the case were so high that there was no safety for the children. Legal gateway agreed to issue care proceedings urgently with a plan for separation however there were no court dates available until the following week. During the child protection conference, professionals scored 0’s and were not happy for the children to remain in the family home as we were unable to create any safety for them. Decisions were made by the police and senior management to continue as planned with court the following Monday and for police to visit at the weekend. Child protection case conferences are invaluable tools for coordinating investigations into child abuse. It brings together and analyses information from a range of organisations like education, police and health, considers the evidence and makes judgements about the likelihood of significant harm and then professionals decide what action is required to safeguard and promote welfare of children. Conference has to take place within 15 days of the strategy discussion (Brammer, 2010, p240-241). All six of the children’s names were placed on the Child Protection Register under the category of Sexual abuse. “Sexual Abuse involves the forcing or enticing a child or young person to take part in sexual activities, including prostitution, whether or not the child is aware of what is havening. The activities may involve physical contact, including penetrative or non-penetrative acts. They may include non-contact activities, such as involving children in looking at, or in the production of, pornographic material or watching sexual activities, or encouraging children to behave in sexually inappropriate ways (Brammer, 2010, p234).

In the local authority that I work for, we follow the common assessment framework. Assessment is the premise for all effective intervention and it needs to be rooted in evidence from research and theory which highlights human needs. In situations of risk, precise and true assessments of all of the information needs to be undertaken before any decisions and judgements are made about resources and actions (Baldwin and walker, cited in Adams, Dominelli and Payne, 2009, p209). The common assessment framework is incorporated in the Every Child Matters agenda and I the basis for all assessments of children’s needs. Assessments will be based on the child’s developmental needs, the parental capacity to meet those needs and the family and environmental factors. The assessment attempts to achieve that every child has goals of being healthy, staying safe, enjoying and achieving, making a positive contribution and achieving economic wellbeing (Adams, in Adams et al, 2009, p307).

However the case had escalated so quickly that we were issuing care proceedings within two weeks of the referral and as such no assessments had been completed. I completed the initial social work statement for the court, which clearly evidenced the significant harm the children have suffered or were likely to continue to suffer and as such their safety demanded urgent separation from their parents. O’Hagan (1986) argues that “social services departments are characterised by crisis-driven responses in situations of danger and uncertainty and that the key to minimising this is planning” (Holloway, cited in Adams et al, p238). I also ensured that case recordings were up to date ready to present to the court. Record keeping skills are an essential skill within social work that enhance service delivery in relation to effectiveness, accountability and confidentiality but also its important as is provides opportunity for analytical reflection and evaluation in relation to decision making and analysis (Trevithick, 2005, p248-249). Then I completed the care plans for the children in under s31a of The Children Act 1989 ready for court to outline the future care of the children throughout proceedings. Care plans must be reviewed regularly (Brammer, 2010, p261). The local authority plans for the children were for the children to live in Local Authority foster care and the care plans included supervised contact twice a week with their parents. S34 of the Children Act 1989 stipulates that the Local Authority shall allow the children reasonable contact with parents (Brammer, 2010, p268). Assessment plans were also formulated for parents to ensure that they knew exactly what was expected of them throughout the proceedings.

The court granted Interim Care Orders for all 6 of the children. The care plans were different for each of them and they were separated into groups in accordance with their age and risk. During investigations whilst assessments are carried out children can be protected by Interim Care Orders. The court must be satisfied that the social worker has reasonable grounds for believing threshold criteria has been met. Due to the seriousness of the risk and complexities in family dynamics the case was scheduled for a 7 month assessment process due to the amount of children, differing needs, amount of parents involved and expert assessments (Brammer, 2010, p260).

The Human Rights Act 1998 places a clear duty on Local Authorities to protect children from abuse an enables compensation to be paid if a LA fails in this duty (Brammer, 2010, p232). In the case of Re E (care proceedings: social work practice) [2002] 2 FCR 297 it demonstrated a pattern of abusive parenting over a prolonged period of time due to social work intervention and the families inability to work meaningfully with social services. The lessons to be learned were about having an up to date running chronology of significant events on the child’s file, recognising that lack of parental cooperation was never a reason to close a case, that the information from health visitors and teachers is valuable and should be thoroughly investigated, a decision to take no action should never be made without full knowledge of the case and information sharing with professionals, sibling groups should always be considered as part of the family history and a need for time limited work in order to avoid drift (Brammer, 2010, p232).

The children were appointed a Children’s Guardian by the court under s41 of the Children Act 1989, the aim is to safeguard the interests of the children, voicing their wishes and feelings and providing a report to the court independent of my own. She agreed with the Local Authority’s plans (Brammer, 2010, p271). It took 6 social workers to remove the children that night and I filled out the paperwork with parents at the family home before the children were conveyed to their foster placements and kinship carers. Parents signed the placement information records for the foster carers along with the delegated authority forms. The local authority prides itself with the child focused work that we do in line with the signs of safety approach, however there was no time to plan with the children that they were being removed from their family home. Parents had time to explain to the children what was going to happen before we arrived and all of the children were very upset. In turn, this was upsetting for me too, along with the other workers involved. I ensured that I made the children words and pictures story books the following day so that they knew the exact reasons that they were in foster care. I then I referred the children into the lac review process and made referrals for lac medicals to be undertaken. Adhering to statutory timescales – visiting placements within 5 working days and 4-6 weekly onwards. I also made referrals for the children to be appointed advocates in order to voice their opinions in lac reviews if they didn’t feel confident in doing so themselves. The LA is legally responsible for the welfare of all looked after children and foster care is the most common placement for looked after children to live. Kinship care is where a friend or relative volunteers to look after the children and this is increasingly important and culturally sensitive (Adams, cited in Adams et al, p314-315).

The case was heard again in court within two weeks for a case management hearing where it was agreed that there needed to be a core assessment done by myself, an independent social worker assessment for parenting and family dynamics, psychological risk assessments for parents and psychological assessments for all 6 of the children. DNA testing was also order for another sibling who was not part of proceedings. Family dynamics were incredibly complex as there were 4 parents whom were brothers and sisters who had swapped partners and had more children. Some of the children were full siblings, some half siblings and some just first cousins despite the fact that they all lived in the same family home. The parties agreed upon the experts to be instructed in this case and the experts were made party to proceedings to view documents and to assess the children, parents gave consent for assessments of themselves. The witnesses provided a range of opinions on questions asked by the LA giving reasons for the opinions that they held (Brammer, 2010, p273-274).

In this case I utilised systems theory. It encompasses an empowerment-based approach as it seeks to enhance citizen’s identity, autonomy, competence and relatedness to their environments. To work well it requires a collaborative relationship between the citizen and social worker to enhance their equilibrium. This approach allowed me to take a holistic approach by assessing what might be going on around the citizen and allowed me to see diverse points of entry into difficult situations and base interventions on the presenting needs. I was able to gather information on the family’s support network and undertake necessary assessments of those people to feed into the plans for the children. This theory is anti-oppressive as it is about trying to restore balance to a person’s equilibrium rather than causing oppression. However, parents were not working openly and honestly with me and I may only have had limited information to work on and they may not have fully disclosed all of the systems that were contributing to the problems (Teater, 2014, p32-34). Anti-oppressive practice is about social workers trying to “reduce individual or institutional discrimination on the grounds of race, ethnic origin, gender, disability, social class, age, sexual orientation, gender reassignment and religion or belief. It is specifically aimed at challenging the unfair treatment of specific groups in society”. It’s about recognising that people’s lives are embroiled in relationships shaped by attitudes and structures that are embedded in society as a whole. This can help to change individual lives and social structures (Pierson and Thomas, 2010, p26-27).

Another theory that I utilised was crisis intervention. Eaton and Roberts (2009) state that “a crisis can be precipitated by any intensely stressful or traumatic event, as perceived by the client, in which the individual does not have the ego strengths and coping abilities to deal effectively with the presenting problem” (Teater, 2014, p204). It focuses on relieving a crisis situation and supporting people to improve their coping, confidence and problem solving skills. However sometimes people are not always able to address their underlying issues that may be contributing to the problem. It was very difficult to implement when parents were not receptive to involvement however I continued to build on our working relationship and communications skills to gather information. I worked hard with parents to try and implement action plans however they showed no insight into any of the risks and as such plans had to be implemented against their will which can be seen as disempowering but the welfare of the child is paramount (Teater, 2014, p214-215).

Attachment theory continues to be one of the most influential theories in social work when working with children and it describes the bond between infants and their primary care givers. Howe and Fearnley (1999) state that if children have good quality parenting they develop a likeability of self and the psychological availability of others which in turn formulate a secure attachment. Whereas those that experience less responsive, consistent and sensitive parenting are more likely not to think of themselves as lovable or worthy of other people’s emotional availability love or protection which leads to insecure attachments (Misca, in Adams et al, 2009, p122). The child psychologist diagnosed some of the children with insecure-avoidant attachments – where the parent has rejected the children’s attachment needs and the children attempt to keep their attention directed away from their parent. Whilst some of the other children were diagnosed with insecure-ambivalent attachments – where a parent has inadequately met the children’s attachment needs through passive, unresponsive and ineffective behaviour leading to the children displaying anger or ambivalence to their parent (Misca, in Adams et al, 2009, p123). 

The psychological report emphasised that the children were suffering and had no secure relationships as a result of poor parenting. The adult psychological reports also concluded that parents were unable to protect the children from the risk of sexual abuse. Despite the fact that I was only obliged to visit 4-6 weekly, I conducted fortnightly visits to the children to do direct work and fortnightly visits to parents for assessment sessions. I found it incredibly stressful to keep on top of my other cases. As time went on I build a good rapport with parents despite the circumstances and was able to visit alone without another staff member present. I regularly chaired meetings in relation to the children and fed into lac reviews. The expert assessment fed into my core assessment and all professionals involved in this case agreed that it was not in the children’s best interests to return home to the care of their parents. Not only were there risks of sexual abuse, but the assessments also recognised that the children were at risk of Physical Abuse, Emotional Abuse and Neglect and as a result Full Care Orders and Placement Orders were granted by the court. 

A report by Unicef (2007) found that “The true measure of a nation’s standing is how well it attends to its children. Their health and safety, their material security, their education and socialisation, and their sense of being loved, valued and included in the families and societies into which they are born” (Crowley, in Williams, 2011, p71). Child poverty scars the lives of too many children in wales, affecting their future life chances and childhood experiences (Crowley, in Williams, 2011, p71). Children in low income households describe how they feel different to other children by not being able to afford the same things as their peers like clothes, activities and school items. They understand the shame and stigma that living in poverty brings and they can feel a lack of respect from peers and some adults around them (Crowley, in Williams 2011, p82-83).

The case was labelled one of the most complex within the department at the time and the guardian was very reserved about me being allocated the case due to me being newly qualified. The guardian asked if I was able to co-work the case or have a reduced caseload, however neither were approved and I had a lack supervision on the case throughout the 7 month court hearing. I felt anxious that people felt I was unable to work the case however understood the reasons why. I felt proud to have been told I could work it alone and could manage everything else too but I became run down, I was unable to sleep and the case took priority over my already very high and complex caseload leading to increased stress levels and late nights at work impacting on my family life. The team was going through staff sickness and a restructure of the service at the time and the whole team were struggling as a result. The level of skills needed through training and experience to manage this case meant that I was able to deal with difficult situations like the family who were difficult to engage, and showing advanced skills of being able to work with problems that were “multifaceted and intractable, in situations involving conflict hostility or high levels of distress” (Trevithick, 2005, p65). Social workers can find it stressful working within the legal system and can become anxious about working with legal procedures that their not familiar with. Some of their anxieties can be amplified by feeling that they are “unable to retain professional values in the face of work pressures, decision making and managerialism” (Braye and Preston-shoot, cited in Adams et al, 2009, p90). However I had previously managed court cases from initial hearing through to final hearing and I felt competent and confident in managing this role.

Supervision should be regular and reliable, provide support and an opportunity to express feelings and help to analyse problems, it should address issues like anxiety, confusion and stress, it should focus on empowerment, on learning and on the quality of work (Lishman, cited in Adams et al, 2009, p381). Regular supervision could have offered me the opportunity to examine my responses to this complex case however I was able to learn as I practiced due to informal supervisions. Lishman states that “we need to make mistakes in order to get things wrong provided that we learn from the experiences and are not dangerous to our clients” (Lishman, cited in Adams et al, 2009, p379). 

Self-awareness and critical reflection is crucial in order to ensure that my motivation and past experience enhances my practice and is necessary in recognising the impact it has on others. I was able to continually reflect on my practice throughout the court case by using Schon’s (1987) reflecting in and on action principles. I would have informal supervisions and continually ask myself how I did things, what influenced me, why I did things and whether I would respond differently again after incidents happened. Whilst undertaking pieces of work I would think about how I was feeling, how I was presenting, if I needed to change my approach and whether I felt uncomfortable (Lishman, cited in Adams et al, 2009, p376). Reflective thinking is important in learning and understanding our own feelings as emotions can play a big role in how we experience and make sense of situations (Walker, 2011, p90-91).
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Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The Social Services and Well-being (Wales) Act 2014 (SSWB(W)A) was implemented into practice in April 2016. The Act is a much needed response to numerous reports that called for a complete overhaul of adult legislation in Wales. Adult legislation was described as an incoherent patchwork of legislation within the Law Commission report 2011 and it welcomed the idea of a unified statute (Law Commission, 2011).

The new Act repeals all adult community care legislation, including the National Health Service and Community Care Act (NHSCCA) 1990. The current act introduced new provisions for the assessment of eligibility and tailored packages of care were also arranged for older adults, people with mental health issues and people with disabilities on the basis of a needs assessment (Holloway, cited in Adams, Dominelli & Payne, 2009, p234).

In 2011, the Welsh Assembly Government (WAG) set out the white paper ‘Sustainable Social Services Wales’ with the aim of transforming social services to become more responsive and citizen-focused. The aims of the paper are for citizens to have a stronger voice with real control over their lives. Other goals set out in the paper are on supporting each other, safety from harm and neglect, respect and dignity and recovery and stability (WAG, 2011). 

In 2003, the Department of Health issued guidance on assessment and eligibility criteria in ‘Fair Access to Care Services’. This created four eligibility bands, these being low, moderate, substantial and critical (Brammer, 2015). LA’s are able to formally adjust their eligibility threshold when taking into account their limited resources. This then causes issues as the higher the threshold becomes, the more likely services are to be restricted (Mandelstram, 2009).

Under the SSWB(W)A, 2014 will roll out a National Eligibility Criteria across Wales, providing a transparent and consistent approach to eligibility for those that need care and support. This new system will ensure that nobody slips through the net. The new integrated assessments running concurrently with the new national eligibility criteria should enable a holistic approach to adult social care (Drakeford, 2015).

The SSWB(W)A, 2014 gives more statutory powers to LA’s with the new adult protection and support orders, under section 127. This gives the authorised officer power to enter a property and to speak in private with the person suspected of being an adult at risk, and to ascertain if that person is making decisions freely. 

The local authority in which I work also implements the ‘Wales interim policy and procedures for the protection of vulnerable adults from abuse 2013’ to work in partnership with independent and voluntary agencies. This helps guide anyone concerned with the welfare of vulnerable adults to protect from abuse and neglect (LA, 2018).

Other main pieces of adult safeguarding legislation that are stand alone and haven’t been repealed by the SSWB(W)A, 2014 are the Mental Health Act 1983 which enables enforced treatment for the purpose of protecting others, as well as the need to protect the patient, and the Mental Capacity Act 2005 which allows for provision of care and treatment in circumstances where the person lacks capacity to consent, and where it is in their best interests (Martin, cited in Teater, 2014).

Word count - 524
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



The All wales child protection procedures 2008 clearly sets out the framework for all professionals that work with children and how they have a statutory duty to report any safeguarding concerns (Children in Wales, 2014).

The referral process for adult and children’s safeguarding concerns are both identical as each has their own intake team that deals with initial referrals (LA, 2018). Both sectors are governed by the same Welsh legislation under the Social Services and Wellbeing (Wales) Act 2014 and have a statutory duty to investigate safeguarding concerns on children and vulnerable adults.

Social care services in wales have faced unsustainable increases in demand whilst facing an ever shrinking budget. Fulfilled lives, supporting communities (2007) reinforces the single workforce idea that social services remains a core responsibility of Local Authorities and that the Local Authority will be the key provider in planning and commissioning services. This is the same across both children and adult services (Williams, 2011, p190-191). More than just words is a Welsh government framework where both adult and children’s social workers must actively offer and deliver welsh language to the same standard as English language (Social Care Wales, 2018).

Adult services and children’s services in my local authority both complete assessments in line with the ecological systems theory and strengths perspective as both are governed by the signs of safety methodology. However there are differences in terms of timescales. Children’s services will complete an initial assessment within 7 working days and/or a single assessment within 42 working days (LA, 2018). In adult services, there are no specific timescales however the codes of practice state that assessments must be completed quickly and without delay (Social Care Wales, N/A).

Responses to safeguarding vary greatly between adult and children’s services mainly because of issues surrounding capacity in adult services. Social workers have a duty to investigate any suspected significant harm that has occurred or is likely to occur to a child, under s47 of the children’s act 1989. Some families may not want a social worker involved and can become hostile and refuse consent to see the child. Children’s services has a range of legislation that allows to overrule parental consent and their right to a private and family life under the Human Rights Act 1998, such as the child protection act 1989 and issuing care proceedings to the child and family court for emergency protection orders or care orders (Brammer, 2009, p230-284). 

In adult services, as stated above, assessments will be undertaken and investigations made if there is reason to suspect that a vulnerable adult is at risk of harm, however adults have the right to refuse assessment if they have the mental capacity to do so. Adult services can only intervene against an adult’s wishes if it is established the person lacks capacity under the Mental Capacity Act 2005 and so can apply to the court of protection to adequately deal with safeguarding issues (Brammer, 2009, p475-492).

Word count - 464
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Over the course of the last year, I have worked a broad range of complex cases and managed a high caseload. The majority of my caseload were of children on the child protection register where there was evidence that the children were at risk of significant harm by definition under the Children’s Act 1989 and as the lead professional in all cases, I was responsible for coordinating, clarifying, applying, overseeing and evaluating the plan of each child (Adams, Dominelli & Payne, 2009, p236). With the volume of cases I have experienced it has on times been very difficult to complete in-depth and qualitative assessments/ meetings and these became mechanistic in order to meet timescales rather than a creative process of skills and resources in problem solving (Adams, Dominelli & Payne, 2009, p238). I have learnt that I am able to efficiently manage meeting timescales across all areas of working in terms of meetings, assessments and visits, however the quality of these is determined by the volume of cases and supervision that I received. I am fortunate to have been working in a local authority that practices the signs of safety approach and as such, the very core values and tools I use are solution focused and strengths based, as such, supporting families with achieving their goals, overcoming barriers and empowering the families that I worked with (Teater, 2014, p 180).

As documented in the first developmental review, I have worked child protection cases since joining the team and as a result I had to hit the ground running with little experience or training. Child protection is a high profile area of work where social workers are subjected to a lot of criticism, with child deaths repeatedly stating the importance of inter-agency working and the keeping of accurate and thorough records. I have worked with numerous children and families whom I have supported to achieve optimum life chances and proactively safeguard from risk (Brammer, 2010, p231-232). I have had the opportunity to undertake training in relation to child protection, I Am Me - helping children understand their life story, child sexual exploitation, domestic violence, child protection, paediatric first aid, anti-slavery and human trafficking, signs of safety training and solution focused thinking. Reflecting upon my time within the team, I am grateful to have been afforded such opportunities and I feel confident working within the child protection/ court arena, as I have worked a large number of complex cases and have now had opportunity to develop a good foundation of theoretical knowledge through participating in valuable training courses. Lishman (1994) states that “Social work involves entering into the lives of people who are in distress, conflict or trouble. To do this not only requires technical competence but also qualities of integrity, genuineness and self-awareness” (Adams, Dominelli & Payne, 2009, p. 370).

I identified during at the start of this year that I was struggling to manage my anxieties in relation to recognising and accurately judging risk. Lishman (1994) states that “intense anxiety to the worker is likely to lead to inattention, poor listening and inappropriate responses and actions” (Adams, Dominelli & Payne, 2009, p. 376). I feel that as I have developed my practice and have had the opportunity to work highly complex and risky cases I have overcome a lot of the anxieties I once faced, by having good quality supervisions, which is something that was lacking within the department during my first year of practice. The unavailability of supervision hinders professional development. Good supervision helps to manage anxiety and confusion by exploration, reflection, learning and problem solving (Adams, Dominelli & Payne, 2009, p381-382). 

The local authority for which I work also incorporates legal gateway meetings on cases that involve high levels of risk and this is where decisions are made with the legal team and principle officers, which means that no decisions are made in isolation. By looking at my practice in a metaphorical mirror, examining my skills, attitudes and knowledge, it heightens my levels of critical evaluation and self-awareness (Bassot, 2013, p6). The metaphorical mirror model demonstrates that we make choices on whether we will take action or not, leaving things the way they are or moving forward and learning from mistakes. It also shows the importance of distorted mirrors and the need for feedback from others. (Bassot, 2013, p7).

As a social worker I must have respect for the equality, worth and dignity of all people and recognise that my knowledge is non-static and that I am continually learning. I must continually reflect on my own values and attitudes, exploring how my values, attitudes and ethical principles are influencing and impacting upon my practice (Teater, 2014, p1-10).

For future practice, I will always ensure that formal supervision is undertaken to reflect upon my caseload and decision making. Using Schon’s (1983) reflection on action guidance, supervision would help me to analyse what happened, think through the event from a number of perspectives, identify positives and negatives and work towards solutions, identify areas for development and build upon my professional knowledge (Bassot, 2013, p36-37).
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	Consolidation workshop 
	Date Attended  

	1
	30/10/17

	2
	10/01/18
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Notes 
	Mentor’s comments 
Jordan has made good progress over the last two years.  Jordan’s agreed learning needs were:
· Working Collaboratively with service users & carers  

           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations
Jordan remains very enthusiastic in her approach to her work, which is to her credit.  Jordan has shown a good ability to work with families and professionals in a constructive and collaborative way.  Jordan keeps professionals and families up to date with any changes and shares information well. Jordan has shown that she has progressed in this area within her confidence and skill. 
Jordan has a good understanding of her families and clearly knows the children on her caseload.  Her work is usually on time and Jordan has high expectations for her own performance management. 
Jordan can sometimes come across as overly confident because of her bubbly personality and whilst this could be perceived that Jordan is overly confident in actual fact Jordan does lack confidence and will benefit from ongoing support in relation to how she portrays herself to others.  Jordan needs to be mindful of this and be aware of the need on occasions to be more reserved in professional settings.  
Over the past two years, Jordan has worked with an array of cases from Child In Need of Care and Support, Child Protection, PLO and Court work.  Jordan has managed the array of complexity well and now needs to develop her skills of analysing risk in her assessments with greater depth.  Jordan thrives on crisis work and is always ready and willing to help and support if a child protection matter comes in.  Sometimes her excitement about crisis work can be perceived that she is crisis driven in her work where in fact this is Jordan being passionate.  Jordan needs to be mindful of this.
During her first two years of practice Jordan has not always had the direction and management that she has required which is no reflection on at all, this was circumstantial to issues within her team.  Jordan has shown a level of commitment, determination and resilience during this challenging time and despite these difficulties has made consistent progress.

I am very pleased with the progress that Jordan has made and I have no doubt that she will continue to grow as a practitioner and with consistent guidance and direction, Jordan will further develop as a competent social worker.
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· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Jordan pugh

	Name of Team/Agency 
	Valley team

	Name of Mentor 
	Claire Edwards-Matthews

	Name of Line Manager 
	Claire Edwards-Matthews


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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