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In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)

	Full Name:
	 Georgina Ann Stewart Clark

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	☒	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Education and Communities    

	Campus:
	Swansea SA1

	E-mail address:
	1503804@student.uwtsd.ac.uk


	Contact Telephone Number:
	07949735076

	For students:

	Student Number:
	1503804
	Undergraduate
	☐
	Programme of Study:
	MA (Ed) Teach First
	Taught Postgraduate
	☒
	Director of Studies/Supervisor:
	Junnine Thomas-Walters
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☒	

	
	Other (write in)

	☐	


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	BERA Ethical Guidelines for Educational Research (2018)
	☒
	UWTSD Research Ethics and Integrity Code of Practice 2015-2018 (2015)
	☒

	UWTSD Research Data Management Policy (2016)
	☒

	Data Protection Act (2018)
	X




SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☒
	NO
	☐

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	Kew House School

	Contact person name
	Mark Hudson

	Contact person e-mail address
	
mark.hudson@kewhouseschool.com




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	An action research project to maximise the effectiveness of homework in KS3.

	Proposed start date:
	March 2019
	Proposed end date:
	July 2019

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	Homework is a key part of the teaching and learning process but the results are often not reflective of the capabilities of the pupils. Due to a variety of barriers from lack of resources to time, pupils are often unable to perform to the best of their ability outside of a school environment. Extended writing tasks have been the most poorly attempted, suggesting that such a large task can suffer more from the lack of support. Therefore, it is important as a teacher, that I research how to make homework as effective as possible so that it has an impact in the classroom.

Aims
To explore the barriers that pupils face when attempting homework and develop strategies for creating effective homework tasks that are exempt from this. I will then measure and reflect on the impact of these changes.

Research Questions
What barriers do pupils face when tackling homework tasks?
How can homework be used effectively to positively impact classroom work?

Objectives
To understand the variety of barriers faced by pupils from all backgrounds
To develop a range of homework tasks that enable pupil progress
To compare the difference in pupil responses to different homework tasks
To be able to share best practice in terms of homework across the school/s.

Anticipated Outcomes
Greater awareness of the barriers faced by pupils
Clear range of homework tasks that can be used and shared that enable pupil progress
Collaboration with another school widening awareness of issues that pupils can face

(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	As outlined in my proposed plan, I aim to use a mixed-methods approach (Cohen et al, Research Methods in Education) using a variety of quantitative and qualitative data collection to analyse how pupils’ attainment and perception of homework can be improved through a careful consideration of the different ways homework can be used. The methodology will include a range of questionnaires, diaries and observations. The questionnaires will generate a range of quantitative and qualitative data; the diaries will provide useful qualitative data and the observations will again provide a mixture. The observations will include a mixture of coding behaviours and observational notes to provide the quantitative and qualitative data. Assessment data will also be used to provide a point of comparison to measure their progress against.
It will use a mixture of pupil voice to accurately record perception of homework and its usefulness. This will be compared with the attainment data to measure if the interventions have a clear impact on progress. This will then be supported by teacher reflection on their performance in class and response to the tasks set. 
Three action research cycles will be used to develop tasks and test the reliability of interventions when analysing the data produced. These will be supported by the data gathered and professional literature studied to make the cycles as effective as possible. These are outlined in the table following this explanation. 

	Time frame (weeks)
	Tasks
	Research/data
	Challenges

	1-4
	· Literature Review
· Baseline attainment and writing samples acquired.
· Discuss research with pupils and gain informed consent.
· Initial questionnaires to students, staff and parents administered.
	Literature Review of interventions and purpose/effectiveness of homework

Baseline data and questionnaire data for analysis.



	Obtaining responses – informed consent during class and right to withdraw made clear. If questionnaire completed in class after this could improve response rates and understanding.



	5-6
	· Question based task in class to inform extended writing homework.
· Following week, question-based homework to inform extended writing in class.
· Teacher to complete reflection of how class perform/respond to tasks. 
· Self-reflection from pupils on their homework and how it has aided their learning.
	Attainment data from tasks

Self-reflections from pupils

Teacher reflections
	Students struggling with reflection – clear questions provided to create a clear basis for analysis.

Unfamiliarity with process – addressed in further cycles.

	7-8
	Cycle 2 – Repeat above process to test for reliability of results. 
	Attainment data from tasks

Reflections from students and teacher.
	Attempts to please teacher in self reflection – ensure unmarked and reminded that all responses are 
anonymised. Framed as goal-setting opportunity for pupils.



	9-10
	· Cycle 3 – Set wider reading as the homework.
· Questions and extended writing to be in class to see if the homework extends their ideas for in-class learning. 
	Attainment data

Self-reflections

Teacher reflection
	Literacy skills – Inherent challenge. Differentiation will be required.

Questions in class task may limit extended thinking – ensure they are open enough to allow for creativity and interpretation

	11-14
	· Questionnaires to assess pupil perception of usefulness at the end of the study.
· Collect attainment data and writing samples.
	Data analysed

Attainment data

Questionnaire responses

Writing samples

Completed report
	Questionnaire completed in school to ensure individual response and understanding of questions.


Indicative strategies that may be developed.
· Homework booklets to organise ideas
· Success Criteria for homework tasks
· Reflection frame for book to link homework and classwork





(this box should expand as you type)


	Location of research activity
Identify all locations where research activity will take place.

	Independent secondary school in London with classes of about 22 students (current employing school) with the full agreement of the head teacher who has approved the research proposal and will review this ethics form.
Contrasting state sector school in Cardiff with classes of about 29 (11 FSM).

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	
N/A
(this box should expand as you type)






SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☐
	☒

	Use of diaries?
	☒
	☐

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
Use of pupil work/results that show a difference in engagement and outcome from start to finish.



	☒
	☐



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 


SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):


	☐
	☒



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	Continuing from the brief outline in Section E, approximately 51 pupils will be invited to participate. This will be one KS3 class from each participating school, one with an FSM focus and one from the independent sector.
Recruitment will be done in lesson time with information about the study being explained as well as the right to withdraw. It will also be made clear that there is an alternative contact within the school that they can go to if they wish to withdraw. All parts of the research involving participants will take place during teaching hours with them or as part of planned homework workload.

this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	All aspects of participant involvement including observations, use of data from attainment and questionnaires will be included in the consent/assent forms. Participants will be made fully aware of the nature of observation and have the right to withdraw from this aspect if they wish. 

(this box should expand as you type)




	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)


SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Due to the research being focussed on a normal school working day, I am not anticipating any emotional distress. However, I have considered the following:
-In the design of the questionnaire I have taken every step to reduce a sense of intrusion and to put participants at ease. This is reinforced by the anonymity of completing and submitting the questionnaire. I will immediately cease any actions ensuing from the research process that cause emotional or other harm.
- Participants will be assured they do not need to participate in the questionnaire and are free to withdraw from the study at any time. 
- Participants will be reassured and free to discuss homework/classwork outcomes as per normal classroom routine if they are unhappy with their progress or results.
- These procedures will be discussed closely with the partner school to ensure correct protocol is followed. My contact details will also be available if the school wishes to discuss/clarify any details. 
- Informed assent and parental consent will be gained from the participants and their parents/guardians to ensure they are fully aware of what they are agreeing to. 


There is a small risk that participants may feel obliged to participate due to class or peer expectations. However, it will be made clear that this is not compulsory and will not affect their treatment in lessons. They will also be given an alternative contact in the school that they can go to if they have any concerns or wish to withdraw.


Participants may have concerns regarding anonymity, confidentiality and data protection. The arrangement to ensure this are outlined in Section I and will be made explicit to potential participants with the aim of alleviating their concerns and reservations. All data will be stored in line with the schools’ Data Protection Policy. 


The school as an institution is a participant and there can be associated risks here too, which require consideration; the integrity of the school and perceptions of homework effectiveness amongst participants. And although the purpose of the research is self-evaluative in nature, to inform further discussions around curriculum development, there may be other factions which choose to interpret the findings in a negative way. It is not intended that any judgements about the quality of existing homework protocols will form part of the conclusions or be an aspect of discussions during the informed consent part of the procedure.
The school will not be named in any of the reported findings and where possible, any identifying information will be omitted and all research design, questions etc. will be approved by the head teacher and head of department prior to any research commencing.


(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	As outlined above, this is unlikely due to the nature of research. However, all safeguarding policies will be followed as part of my remit as a normal classroom teacher.

(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Given the nature of the research, I do not anticipate any risk to my personal safety or physical harm, as all research will take place in a classroom setting at the school. Neither do I foresee any risk of emotional distress unless I am accused of impropriety or conflict of interest. By following the ethical codes laid out by the setting and the university, I am also satisfied that I have planned to do everything possible to ensure that my research is conducted in a way that complies with my own ethical principles.


The fact that the ‘experimenter’ is a classroom teacher who is responsible for progress and assessment data may encourage an element of wanting to ‘please’ the researcher in some way, or make themselves look good. However, due to the nature of research and departmental/school support there will be no conflict of interest in providing results as the aim is to evaluate how to make a current school procedure as effective as possible.


As their normal classroom teacher, the findings need to be as objective as possible. There is potential for the researcher to be accused of being subjective.
Other considerations related to the positionality of the researcher are;
· As an ‘inside’ researcher such intimate knowledge of the context and of the participants effect the interpretations; by subconsciously conveying my expectations about the findings to the research participants, who may then, consciously or unconsciously, conform to those expectations. This risk is reduced as pupils will not be performing tasks outside of normal expectations and the partner school participants will have no physical contact with me for this effect to occur. 
· Decisions made as the researcher/practitioner may also be shaped by pedagogy and managerial considerations within the setting, either consciously or otherwise.
· Potential conflict between my integrity as an interpretative researcher and the expectations and interests of the school/setting, which could lead to differences in interpretation of the findings. Any such conflict could endanger my standing within the institution if my findings are not agreed with or cause offence – both parties would be relying on the continuation of the professional nature of the current relationship with school leaders. The school is fully supportive of this research.
· Be mindful that findings and conclusions are based on practitioner views on the use and effectiveness of homework, and not on how good the school is at it. 
· The research method and data must be amenable to reasonable external scrutiny. The assessment of the quality of the evidence supporting any influences is an especially important feature of any research and must be open to scrutiny.


There is (though hopefully low) a risk that not many people will agree to participate in 
the questionnaire or allow their attainment data to be used which would lead to insufficient data to draw conclusions from. However, this would be respected and acknowledged in the findings and methodology of the report.

Similarly, there is a risk that the partner school could withdraw or differ on how interventions are implemented. This will be addressed in the findings and methodology of the report. As long as the partner school consents to the initial questionnaire data being used this can still inform a comparison of FSM/n-FSM attitudes to homework before the action research commences within my own classroom setting.


(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	I do not foresee any risks to the University. Following the institutions guidelines on conducting research and representing the university in a professional way should minimise the potential for claims of negligence or allegations of misconduct. All participants will be given contact information for the Head teacher should they have any concerns regarding my conduct. Data protection will be observed in line with the current Data Protection Act.

(this box should expand as you type)

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	I am not anticipating any adverse outcomes given the ethical considerations and safeguarding outlined in this form. As previously outlined pupils will have the research explained and their rights as a participant. 


In all cases any adverse events occurring during the conduct of this research will be reported to the Ethics Committee. In such a case, I will withdraw from the research process with immediate effect until notified by the Ethics Committee that the University is satisfied that the research design has been modified in such a way as to mitigate further harm.


(this box should expand as you type)





	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	Initial summaries of the data gathered will be shared with the headteacher, as will the final report. 
Participant’s results and data from homework/classwork tasks will be available to them as per normal classroom routine.
Report summaries will be treated in the same way as any other confidential information within the school – in line with the school’s data protection policy.
No information will be publicly published online.
Pupils will be able to request a summary of the interpreted results if required. Feedback on these results will be shared within the department as part of reflections on practice and discussions on adapting homework tasks.
The partner school will also have access to a summary of the interpreted results as part of the reflective research process.


 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	All aspects of research and tasks involved will be submitted to the head teacher/line manager prior to participants accessing the material.

ALL potential participants will be given (in advance) an information sheet outlining the rights and responsibilities each side has with regard to;
· What the research is about, it’s purpose, who will conduct it and when
· What will happen to the results and how they will be reported and to whom
· What will be expected of them if they agree to participate and how long their participation will take
· Information regarding anonymity and confidentiality
· Information about the right to withdraw
· Assent will be sought from participants and informed consent from their parents/guardians.
· Any documentation given to potential participants must be comprehensible and there should be an opportunity for them to raise any issues of concern
· Consent should be acquired in writing and records of consent should be stored in line with Data Protection Policy
· Potential participants must be informed that they are free to withdraw consent to participation in the interview at any time
· Information about making complaints about the researcher.
· All participants should be volunteers and refusal to participate will not lead to any adverse consequences
· In addition to ensuring that participants agree to participate of their own free will the existence of signed documentation protects the researcher from subsequent accusations by participants
· Time (at least a week) should be given for potential participants to read the information and consider the implications of participation, and given the opportunity to ask questions either openly or privately
· The aim is that informed consent will be given voluntarily because the researcher has provided invitees with sufficient understanding in order to make a reasonable judgement for themselves, about whether to participate in the research.
· It is beyond the scope of the researcher to determine or judge the extent of these pressures, though they do need to be acknowledged, especially as the people themselves may not be aware of the forces that are shaping their decisions
· Disclosure arrangements will also be highlighted
· Information given regarding the potential of the report to be published for further research purposes

This will be replicated in both settings and no research will commence until I (the researcher) have obtained assent from participants and informed parental consent from participants in both schools.


 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Anonymity will be promised to those who participate in the questionnaire as there will be no identifying information required, such as name, role, or position.
A Likert scale will be used and the option to type/opt out of open question responses to avoid the detection of handwriting will be available. These questionnaires will also be confidential to all but the researcher. The summarised results of the questionnaires will form part of the report.

The right to withdraw from the questionnaire once submitted cannot be offered in this case, as the researcher would not be able to identify which questionnaire to withdraw. Researchers must recognise the right of any participant to withdraw from the research (where possible) for any or no reason, and at any time, and they must inform them of this right. In all such circumstances researchers must examine their own actions to assess whether they have contributed to the decision to withdraw, though the researcher should accept the participants’ decision.

All attainment data or class information such as amount of e-FSM pupils will be anonymised to avoid identification of pupils and in line with ethical guidelines.

It will be not be possible to keep the identity of the class involved anonymous in the setting as the headteacher and pupils will be aware of their involvement. However no findings will be shared publicly and results of questionnaires will only be available to the researcher. 

There may be situations when the researcher has a duty of care to reveal information that has been provided in confidence. In these situations, school protocol will be followed and relevant authorities notified.

There will be no identifying content in the final report which would allow individual identification of any participant.

These procedures will be shared with the partner school and all data shared from the partner school will be anonymised.


(this box should expand as you type)




SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☒
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	Questionnaires and summarised data will be stored securely in a locked cupboard on school premises, with only the researcher having access. Paper/hard copies will be shredded once the project has been academically assessed by the university.

Data analysis and findings will be drafted on an encrypted laptop and stored on an encrypted USB stick which is locked in a cupboard and has up to date anti-virus software.

(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒

	☐


	University computers?
	☐

	☒


	Private company computers?	
	☐

	☒


	Home or other personal computers?
	☐

	☒


	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒

	☐


	“Cloud” storage or websites?
	☐

	☒


	Other – specify:

	☐

	☒


	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	Manual files will be used for questionnaires and will be shredded once the project has been assessed by the university. 

Data analysis, findings and the final report will be drafted on an encrypted laptop and stored on an encrypted USB stick which is locked in a cupboard and has up to date anti-virus software.


(this box should expand as you type)


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☒

	☐


	Sharing of data with others at the University?
	☐

	☒


	Sharing of data with other organisations?
	☒

	☐


	Export of data outside the European Union or importing of data from outside the UK?
	☐

	☒


	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐

	☒


	Publication of data that might allow identification of individuals?
	☐

	☒


	Use of data management system?
	☐

	☒


	Data archiving?
	☐

	☒


	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	
The partner school will be required to send data regarding class size, number of pupils who are e-fsm and questionnaire responses. None of the data shared will contain meaningful or instant identifiers (Department for Education, 2014). The data will be fully anonymised and I will be the only person with access to all the raw data relating to the study and this will be securely stored on a password protected laptop kept in a secure, locked location at the place of research (GDPR, 2018). The data will be communicated through professional email addresses and using encryption software so that it is not vulnerable to hacking (BERA 2018). I will ensure that the partner school is part of this data sharing agreement so that assurances are given for the protection of data (BERA, 2018). Information on the requirement to share data for the partner school and the protection put in place will be part of the assent/consent forms to ensure that the data sharing aspect is transparent and participants are fully informed (GDPR, 2018). This will mitigate the risks of participants being identified and data being used for any purpose other than the study itself. 



(this box should expand as you type)



	List all who will have access to the data generated by the research activity:

	Georgina Clark
Contact at contrasting school: Kathy Richards-Evans
Miriam Norton/Sharon James


(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Georgina Clark


(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	As mentioned above, no data will be archived as results will have been interpreted and used to generate the summary of findings with no need to retain raw data.

(this box should expand as you type)
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SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	G. Clark
	Date:
	24/01/19



For students:
	Director of Studies/Supervisor:
	

	Signature:
	


	Date:
	



For staff:
	Head of School/Assistant Dean:
	

	Signature:
	


	Date:
	




Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	
I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)


	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
	

Proposed Research Title: An action research project into the perception and effectiveness of homework in two contrasting schools.
Extended Methodology, Context and Rationale

Introduction

Homework is a key aspect within the majority of school policies across both the state and independent sector. This is included within inspection guidelines as to be rated outstanding one requirement is that: ‘teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come’ (Ofsted, 2018, p.53). 
Schools face a wide range of abilities, special needs and requirements amongst their pupils, which makes homework a complex area that teachers need to be supported in developing and making effective (Carr, 2013). This is a requirement made clear by the homework policy of School X which states ‘Ensure that the homework you set is appropriate to the ability and progress of each student.  This may mean different tasks being set across the teaching group, or different outcomes being expected from the same task.’ (School X, 2018). 
This contributes to the wider range of issues with using homework as a reflection of the capabilities of a child with can include: pupil perceptions of homework, external factors affecting completion and intrinsic and extrinsic motivations. Perception of the purpose of homework varies amongst schools and on a more individual level, the pupils themselves. Hoover-Dempsey et al (2001) claims that many parents involve themselves in the homework process because they believe that is their duty. This is a direct contradiction to the homework policy of School X which states directly that ‘Homework is for the students not parents’ (School X homework policy, 2018). This inconsistency affects student outcomes and makes homework a variable learning tool dependent on individual perception of its purpose. Therefore, within this research I aim to:

Use an action research project to maximise the effectiveness of homework in KS3. This will include: exploring pupil, parent and teacher perceptions of the purpose of homework; trialling different uses of homework and measuring their effectiveness using attainment data; and re-evaluating their perceptions of homework at the end of the process. 

This will include a comparison between a state and independent school in order to identify any existing patterns or more generally applicable methods that are effective.
This research proposal will lay out the context and rationale behind this research; a detailed explanation of the methodology involved and the questionnaires, consent forms and resources to be used.

Context and Rationale for Research
School X (anonymised to protect against identification of the school and individuals BERA, 2018) is an independent secondary school in Greater London with 503 students on roll (School X, 2019). The pupils are largely from white British families with a mixture of professional and business backgrounds (Independent Schools Association, 2018). The SEN department identified 151 pupils as having a special educational need which is catered for through in-class differentiation, mixed ability classes at KS3 and individual interventions provided by the SEN department which is possible due to the smaller student roll than most secondary schools (School X Website, 2019). This therefore provides additional challenges when developing a task applicable to the range of ability within the class, thus identifying the purpose of the task being set is vital.
School X’s homework policy in KS3 is that each piece of homework takes about 30 minutes and is set twice weekly for core subjects (English, Maths and Science) and weekly for other subjects. This would amount to 5.5 hours of homework per week for a pupil in KS3. Corno and Xu (2004) explored the idea that homework should be seen as the job of childhood and it provides useful skills in terms of pupils learning to organise themselves and tackle common difficulties within the workplace such as distractions and motivation. Therefore, this would justify the additional workload after school in terms of providing useful life skills. However, there are a number of issues and complaints about homework such as the variation in difficulty, length of time required and how this impacts on the leisure time of pupils. This is in addition to the issue of homework being influenced by more external factors than any other instructional strategy (Cooper, 2015). Consequently, the ongoing debate about the usefulness of homework suggests that identifying its purpose and making this clear to pupils is essential.

As mentioned in the introduction, the homework policy of School X is that homework tasks should be completed by the pupils and not parents and tasks should be differentiated within the class to allow for pupil progress. From observing my own focus class, pupils have reported spending above the recommended time on homework tasks across different subject areas causing stress and a failure to complete tasks to a satisfactory level. They have also received varying degrees of support with homework tasks including influences from family, teachers, tutors, in-school support clubs and peer support. Therefore, the pupil outcomes vary widely and often do not reflect the individual ability of that child. This would suggest that a clearer understanding of the expectations of homework tasks from pupils, parents and teachers is required and made clear during the setting of the task to allow it to become an effective learning tool.
The contrasting school used in this study (School Y – anonymised for ethical reasons, BERA 2018) is a large comprehensive secondary school in the state sector in South Wales. They have 847 pupils on roll, with 30.6% of those pupils being classed as e-FSM; 17.4% identified by the school as having an additional learning need; and 41% being identified as EAL (My Local School, 2019). This provides a different range of external factors which could be possible contributors to the homework outcomes of pupils in the school and provide an interesting comparison to School X. 
The homework policy of School Y has a number of similarities and differences with that of School X (School Y Homework Policy, 2018). The first is that both schools identify that pupils may be supported by parents as long as they are not doing the homework for them. The recognition of this role suggests that parents are a key influence in the process of homework and thus these expectations must be clearly stated to avoid ambiguity and variance over support levels. This is a difficult external factor to enforce and therefore something that must be considered when assessing pupil ability from homework tasks. 
School Y’s homework policy states that: ‘we recognise the value of homework to enhance pupil learning, improve achievement and develop pupils' study skills.’ This covers a range of different outcomes which are challenging to measure and are subject to a variety of external factors. Meanwhile, School X does not state a specific purpose except that it enables pupil progress. Both policies enforce the importance of teacher feedback being provided on tasks, suggesting that the purpose of homework is to measure academic ability to some extent rather than purely being an exercise in study skills and time management. Effective teacher feedback cannot take place however, if the assistance received by pupils is inconsistent as it may not reflect their capabilities. Therefore, ensuring that the feedback provided is there to support their learning rather than provide a summative assessment of that task should be a consideration.
The context of both schools is vastly different which can affect motivation, influences and outcomes of homework tasks. My research will focus on assessing any patterns of key differences in these areas to suggest a potentially more effective approach to homework policies and task creation.

Proposed Methodology and Structure of Research

I intend to use a mixed method design which will include both quantitative and qualitative data collection: ‘the purposes of which are to give a richer and more reliable understanding of a phenomenon than a single approach would yield’ (Cohen, Manion and Morrison, 2018, p. 32). This will be generated from an action research project that allows me to explore different types of homework task and develop an effective method with a clear purpose that can be used within my class. The data generated from this could be used as a pilot study in order to: explore trends in different perceptions of homework on a wider scale and explore the effectiveness of tasks in different settings.
Action research is a useful tool to explore issues within education as it ‘combines diagnosis, action and reflection, focusing on practical issues that have been identified by participants and which may somehow be both problematic yet capable of being changed’ (Cohen, Manion and Morrison, 2018, p. 442). Therefore, this allows a number of factors to be explored in order to confirm a diagnosis and formulate an action plan, thus necessitating a mixed method approach. As outlined by the New South Wales Department for Education and Training (2010), it focuses on a specific situation rather than aiming for generalisability. With this research project, I will be comparing two contrasting schools which will allow me to go beyond the focus on a single situation. It can facilitate the beginning of an identification of possible trends, not allowing for generalisability on a wide scale but indicating future research questions for potential further research. Therefore, use of reflective cycles throughout the process will be vital in order to address any unexpected trends or differences concerning the two schools and to refine my approach.
I will be focusing on the action research method originally outlined by Mertler (2012)
[image: Figure 1. The ongoing, cyclical process of action research (from Mertler, 2012b, p. 38)]









Figure 1. The ongoing, cyclical process of action research (Mertler, 2012b, p. 38).
 
He outlines in his research that one of the big concerns with action research is that people often try to generalise findings (Mertler, 2013). Therefore, both lead teachers in the contrasting schools will provide separate write ups of the reflection after each cycle. These will then be compared to identify any trends or patterns along with the questionnaire responses, so any interpretations are supported by a mix of qualitative and quantitative data that has not been influenced by discussions before focusing on the individual experience of each school. Consequently, Stage 4 of each cycle will be separated into two parts: 4a) Individual Reflection and 4b) Joint Reflection which will compare results from both schools. 
Due to the mixed method design, the planning stage will be more complex than simply planning an intervention. The interventions will be adapted in response to the literature review and the questionnaire responses in order to address the issues at hand. This will allow the action research to be truly ‘active’ and to fulfil its purpose of tackling an individual issue within the classroom. The questionnaires are informed by issues raised with the effectiveness of homework through the literature consulted and referenced in the rationale. 
As outlined in the ethics form, the intention is to follow 3 action research cycles experimenting with different styles of task and purposes. This will be supported by pupil voice in order to address the research question focusing on the perception of homework and its purpose. This is beneficial as ‘a situation may not be fully understood without representation of the views of all stakeholders’ (Lewis and Porter, 2006, p. 223). Particularly when addressing perceptions and effectiveness, the views of parents, teachers and pupils is essential in informing the process and accounting for a change in these opinions by the end of the process. However, Lewis and Porter (2006) also raise a number of concerns with drawing conclusions from pupil voice alone including the possibility of external influences. This again supports the use of a mixed method design as changes in the perceptions of effectiveness will be supported by the attainment data and writing samples obtained as part of the process.

Research Participants

The participants will form a non-probability sample, which is frequently used in small-scale action research projects involving one or two schools (Cohen, Manion and Morrison, 2018). We have selected Year 7 to focus on, so the expectations and levels of attainment are more comparable and homework tasks are unrestricted by GCSE pressures. This will be an example of purposive sampling and therefore the generalisability must be taken into consideration. The two classes (Class A in School X and Class B in School Y) represent very different demographics therefore any trends identified could justify the formation of further research questions for a separate study in order to generate more generalisable findings. However, I do not intend to make generalisations beyond the current sample within this specific research project.

Consent

As the study involves participants including pupils, teachers and parents, the issue of consent must be addressed in detail. 
Teachers were informed about the purpose of the questionnaire and assured of the level of anonymity involved. ‘To address security and confidentiality of identity the researcher may require no identification details from the participant and ask for none in the survey’ (Cohen, Manion and Morrison, 2018, p. 367). It is also highlighted in the same chapter that informed consent may be assumed by the completion of the survey as no incentive is provided to complete it and the information provided outlines the purpose.
BERA (2018) states that: ‘children who are capable of forming their own views should be granted the right to express those views freely in all matters affecting them, commensurate with their age and maturity’ (p. 20). Therefore, giving the pupils the opportunity to give assent and have a voice when discussing a matter that is central to their education is vital. Due to the age and mixed ability of some pupils, the understanding of the experiment may not be consistent thus informed consent has been sought from parents of the pupils. There is also a separate request for the completion of a parent questionnaire and their willingness for their responses to be used in the research (See Appendix One). 

Data Collection

The research project consists of 2 key research questions. These will require multiple methods of data collection which will strengthen the validity of the findings as the quantitative and qualitative data will be used in combination to provide a holistic view of the perceptions and effectiveness of existing homework tasks. Specific data collection methods for each research question are detailed below:

Research Question One: What are the existing perceptions of the purpose of homework?
· A pre-research questionnaire will be distributed to teachers of the focus year group, parents of the pupil participants and the pupil participants themselves. This will be used to assess the perceptions of different stakeholders and the expectations/responsibilities they perceive that they currently have (See Appendix One). This will be completed before the first action research cycle to provide baseline data and inform the adaptation of the first cycle to ensure that key issues are being addressed and measured effectively. 
The questionnaire is semi-structured and will therefore produce a mixture of quantitative and qualitative data. This is to allow for patterns to be identified easily within the quantitative results and to account for unanticipated factors through the qualitative data which will be used to inform the first cycle of the project. Responses to questions that generate qualitative data will be coded to identify patterns in ideas, allowing it to be analysed more clearly. Thus, the number of categories will be determined by the variation of responses (McLeod, 2018).
Pupils and parents will be asked to complete this at home to allow them time to consider their responses. This will also allow parents to assist with understanding of the questions if unclear. It will also reduce the pressure of providing a certain answer that they may feel if their class teacher is present during the completion of the questions. The questionnaires will be collected separately to the consent forms and a box will be provided for this where they can submit their form to protect against identification. 

· A separate questionnaire will be issued after the three action cycles to assess any changes that have occurred since the baseline data was gathered. The aim is to measure if the action taken has focused their perceptions of homework and its purpose. The questions have been specifically tailored to respond to the research question and address any changes since the different variables have been adjusted during the action cycles (See Appendix One). The final questionnaire will only be available to students as they are the ones who have been active recipients of the changes made to how homework tasks are structured.

Research Question Two: How can homework tasks be used most effectively to support in-class learning?
· Baseline data will be gathered at the start to assess their current attainment level in English. In the first two action cycles, pupils will receive two different homework tasks each time. One will be a question-based task to inform a written response in the lesson; the second will be an essay-based task to reflect knowledge from the question-based task in the lesson. The question-based tasks (whether for homework or classwork) will follow the SOLO taxonomy (Biggs and Collis, 1982) as it allows for standardisation of the type of questions being asked across the experiment (See Appendix Two). Each homework task will have a box at the bottom for pupils to record the time spent on the task to assess if the existing homework policies are realistic and whose perception of homework is most accurate. In the third cycle, their final extended written response for homework and classwork will be compared to that of the baseline data to see if a trend has continued or if attainment has been improved by a particular strategy. The combination of the data and samples of students’ work will support these inferences. In particular the comparison of the work completed in school and at home will provide a useful tool to suggest if the teacher is receiving an accurate view of what the pupil can achieve independently through homework tasks. The comparison between the two schools will be useful at this point to assess if external factors may have contributed to this improvement. 

· Student reflection will be completed at the end of each cycle. This will be focused on their own perceptions of how useful the homework task was in developing their understanding and improving their attainment. It will also consider if external factors were an influence on their success such as environment, additional support or other lessons/tasks improving their knowledge of the subject (See Appendix Three). The format will again be the same to allow for standardisation and comparison of responses. It will generate a mixture of qualitative and quantitative data for the same reasons outlined previously. 

· Data focused on pupil performance in each task will be completed and used to inform the planning of each action cycle and reflect on the previous one. Again, a structured set of questions will be provided for the same reasons as outlined above and will provide quantitative data to track progress and consider different perceptions. Field notes relating to the quality of work produced throughout the process will be used but not general observations of behaviours in class as these can be subject to variety of extraneous variables that could confuse the focus of the study (See Appendix Four).

· Field notes will also be used to add qualitative data and expand upon observations connected to performance on the different tasks. The behaviours recorded in this will be coded to allow for the identification of trends and patterns. Certain patterns will be looked for and are as detailed below (Patel, 2014):

· similarity (things happen the same way)
· difference (they happen in predictably different ways)
· frequency (they happen often or seldom)
· sequence (they happen in a certain order)
· correspondence (they happen in relation to other activities or events)
· causation (one appears to cause another)

The benefits of this are that ‘Coding gets the analyst off the empirical level [i.e. towards the theoretical level] by fracturing the data, then conceptually grouping it into codes that then become the theory that explains what is happening in the data.” (Glaser & Holton, 2004, p.47). This will allow for protection against individual interpretation of the qualitative data. The first stage will allow for identification of different codes and categories which then allows theories to be developed. Thus, the use of three action cycles is supported as it will be useful to see if trends identified continue as we progress through the research project.
 

Indicative Strategies

The strategies used will be largely developed through reflection after each action cycle and at the end of the project. However, based on the literature available and initial responses regarding the perception of/issues surrounding homework the following strategies have been developed for this research:
· Structured question tasks based around Bloom’s Taxonomy to test and develop understanding before a written response either for homework or during class. (See Appendix Two).
· Homework sheets with the purpose of the task clearly defined at the top and an area to record the length of time taken on the task and assistance received. (See Appendix Five).

Word Count: 5494

Appendices
Appendix One – Consent Forms and Questionnaires 
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	3rd April 2019

	

	
 PARTICIPANT INFORMATION SHEET


	Project Title: An action research project to maximise the effectiveness of homework in KS3.


						
Dear Participant: 
I would like to invite you to take part in my research project. This project will be part of normal English lessons/homework tasks and aims to identify how pupils view homework tasks and how they can be made more effective. This will involve trialling different styles of homework tasks to measure their effectiveness and impact on perceptions of the purpose of homework.
Attached to this letter is a short questionnaire developed by me which will assess pupil and parent views on the usefulness of homework. I believe your opinions will be extremely helpful to me in understanding current perceptions. 
All questionnaires will be kept strictly confidential and anonymous and at NO time will they be released to the general public. This gives you a chance to express your views and be able to make a difference. Attainment data will also be used to assess progress based on different homework tasks but again will be entirely anonymous in the final report. Taking part in this study is completely voluntary so you can withdraw at any stage of the process. If you wish to withdraw your participation at any point you may inform me or, as an alternative contact, Miss Milgate (Head of English).
The questionnaire should take about ten minutes to complete, but there is no time limit. There are also no right or wrong answers. Attached to this letter, along with the questionnaire, is a consent form. 
After careful and precise analysis of the data obtained from this questionnaire, I will be happy to provide you with a copy of the findings if you wish. The results of the research will be fed back to The University of Wales Trinity St David.
We thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 

	NAME & ADDRESS OF RESEARCHER

Georgina Clark

Kew House School
Brentford
London
TW8 0EX

Contact Address: georgina.clarke@kewhouseschool.com




	

	
PARTICIPATION CONSENT FORM

	Project Title: An action research project to maximise the effectiveness of homework in KS3.

	Name of Researcher:	Georgina Clark


									         	
                Please initial box 
	1
	I confirm that I have read and understood the information sheet dated 3rd April 2019 for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.

	

	3
	I understand that any information given by me may be used in future reports, articles or presentations by the research team anonymously.

	

	4
	I understand that my name will not appear in any reports, articles or presentations.

	

	5
	I agree to take part in the above study.

	

	Name of Participant:
Signature:
Date:


	Name of Parent providing consent for pupil to participate in study:
Signature:
Date:

	Name of parent consenting to have their questionnaire data used in study:
Signature:
Date:





Initial Questionnaire for Pupils

1) Male/Female/Prefer not to say		 (Circle answer)

2) Do you feel confident to tackle homework tasks without assistance from anybody else? (Please circle answer)

Yes/No

Explanation (optional): _______________________________________________________________________________________________________________________________________________________________________________________________________________


3) How long do you spend on an individual homework task? (Please circle answer)
Under ½ hour		Approximately ½ hour		Approximately 1 hour		Over 1 hour

4) Do you believe that homework tasks help you to understand the content being covered during lessons in school?
Yes/No
Explanation (optional): ______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5) Why do you believe your teachers set homework? (Please select one with a tick)
To prepare pupils for future lessons 
To test understanding of content covered in lessons



To stretch pupils in independent tasks that go beyond what needs to be covered in the classroom
To develop independent study skills




Other (please explain): 




6) What do you believe the purpose of homework should be?
_________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Initial Questionnaire for Parents

1) Does your child receive support with their homework? (Please circle correct answer)

Yes/No

2) What form does this support take? (Circle all relevant answers)

Praise/Encouragement		Help with answers	Help with physical writing

Help with understanding instructions

Other: __________________________________________________________

3) How much time do you believe your child spends on an individual homework task? (Circle one answer)

Under ½ hour		Approximately ½ hour		Approximately 1 hour		

Over 1 hour

4) What do you believe the purpose of homework is currently? (Please select one with a tick)
To test understanding of content covered in lessons
To prepare pupils for future lessons 


To stretch pupils in independent tasks that go beyond what needs to be covered in the classroom
To develop independent study skills


Other (please explain): 


5) What do you believe the purpose of homework should be?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



[bookmark: _Hlk5197081]Initial Questionnaire for Teachers
1) Do you find homework a useful tool for teaching and learning currently?

Yes/No

2) How long do you believe pupils need to complete the homework tasks that you set?

Under ½ hour		Approximately ½ hour		Approximately 1 hour		
Over 1 hour

3) Do you make the purpose of homework tasks explicitly clear to pupils?
Yes
No
Unsure

4) Do you believe the purpose of the homework you set is explicitly clear to parents?
Yes
No
Unsure

5) Do you expect pupils to need support in completing their homework e.g a parent, teacher, tutor etc.?
Yes
No
Sometimes

6) What do you believe the purpose of homework is currently? (Please select one with a tick)
Other (please explain): 
To stretch pupils in independent tasks that go beyond what needs to be covered in the classroom
To develop independent study skills
To test understanding of content covered in lessons
To prepare pupils for future lessons 












7) What do you believe the purpose of homework should be?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Appendix Two – Question Sentence Starters for Class and Homework Based Tasks (Ferguson, 2015)
[image: http://4.bp.blogspot.com/-1yoHe7eEwYc/VlnsuvjU43I/AAAAAAAAdWM/bnNrNtFz8nI/s640/SOLO%2Band%2BQuestions.png]
























[image: ]Appendix Three – Student Reflection Sheet after each cycle


Appendix Four – Data Gathering Teacher Reflection Sheet 
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Appendix Five – Indicative Strategy Homework Sheet
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Task Outlne:

Purpose

To prepare for learning nes lesson

To consalidate

To streteh and challenge

TasK:

Time taicen to complete task

Suppor Received:





image8.jpeg
S ] Prifysgol Cymru
N{ ¥ Drindod Dew Sant

2" University of Wales
Trinity Baint David




