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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development, and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Your word count is precious and there are parts that you could have condensed to make way for more depth in your work.
	I have tried to condense my work to create more depth. 

	Target 2
	Use the assignment specification wisely to help you meet criteria for each section. In particular guidance specific to the assignment.
	I have used the assignment specification wisely and have referred to when checking my work.

	Target 3
	N/A (was only given 2 targets)
	





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Bridging experience conducted with the Network Lead held online. Discussions and presentations were looked at regarding using assessment for learning strategies. This also brought about discussions and reflections on the great teaching toolkit. During the meet phase trainee teachers also looked at how important it is to know the content, creating a supportive environment and activities and interactions that activate students thinking.	The AFL strategies mentioned were based on the four areas, sharing criteria, quality of questioning/talk, quality of feedback and peer/self-assessment. It is important as a teacher to understand how to use these in the classroom. Different methods were mentioned regarding activities to deliver these main areas of strategies. It was beneficial to see other methods and how this is then linked to the great teaching toolkit. Many parallels can be made and need to be considered when planning a lesson. It is vital to understand the learners and their needs. Quality of talk and questioning needs to be open and created in a supportive and encouraging environment. These areas of strategies provide a supportive, motivational environment for the learner to thrive.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Reflection and identification of Afl strategies was observed during 2 weeks in the Lead school placement. Discussions were held with the school mentor on multiple occasions on which Afl strategies were being used and if the school led an Afl strategy. I also had the chance to trial out some Afl strategies the school had in place
	I was able to trial and use some Afl strategies during my placement, I held numerous discussions with my class mentor to see if she also thought they were beneficial and worked. I trialled the use of Think-Pair-Share, where the students must think and reflect on their answer before discussing collaboratively with their partner. Then presenting their ideas to the class. I found this to be beneficial as it boosted confidence and student’s growth mindset. Equal opportunity was given to each child to take part during this strategy as all could discuss opinions. This was a great strategy to be used during the plenary to gage where the student’s levels are. It is also interesting to see collaboration and the quality of talk used more in the lesson. The use of open questions and misconception checks were also trialled. This encourages pupils to think about if they agree or disagree with the teacher. It is a type of formative assessment. I have been using this repeatedly especially during a Numeracy and Maths session or a Literacy, Language, and Communication session, where new concepts can be alien or complicated.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I was able to share my findings at the Lead school with my curriculum tutor and the network lead tutor. I created a PowerPoint which contained images of the different types of AFL used in the classroom. This presentation was shown to fellow PGCE student and tutors.
	It was wonderful to discuss different types of strategies with my fellow tutors. It was interesting to then display advantages of using Think-Pair-Share which the tutors. I have found this method to be successful, I have seen first-hand how by talking to their partner about an idea has helped boost a learner's confidence and growth mindset. With is strategy in mind, I also did not encourage hands up following the share part, I used lollipop sticks to choose a pupil. Therefore, equal opportunity was given to everyone in the class to participate in discussion. I found not only does it help to encourage feedback, but also for classroom management. Not one student knew who it was going to be, therefore all eyes and ears were focused onto my hands. Furthermore, I also found that using misconception check also had some advantages. I could gage an understanding if learners understood the concept or is confused. An example is when I have introduced the topic of measuring. I explained visually how we must start from 0cm and we will measure in cm. After introducing and explaining the activity, I would then freeze the class and ask "So, do we measure in dogs and cats?" or " Must I start at 10cm", I found that learners quickly react and shout out "No!", I would then ask them to discuss to their partner what I said wrong and what I should have said. It was great to be able to discuss these ideas that I had found. I had benefited from the questions that were given about using misconception check. It is vital for the teacher to understand the content and what the student may find challenging, but sometimes new misconceptions may arise in the classroom. After this period, I have now a greater understanding of how important it is to be using Afl strategies in the classroom. The discussions I had with my fellow tutors also widened this field into a broader yet challenging concept that needs to be taken into every classroom/school.




DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Introduction to the importance of Literacy Literacy, language and communication is not to be as or limited to a basic pattern of behaviour, it is more complex. It must encompass all learners to gain rich and full understanding of literate behaviour. As a trainee teacher it is important to understand the importance of using effective English in the classroom. Developing a clear voice will help learners understand the task being set, and to understand what they must do to achieve. It could also help aid discussions and problem thinking within the classroom. Using a clear voice can help develop expression with learners and being able to have conversations in a clear yet questionable manner can improve learner’s expression, talk, speech, listening skills and reading (Medwell et al., 2014; Donaldson, 2015).                                                                                                                                                                Cross-curricular explanations with Assets/university lectures/Twilight sessions                                                                                                                                                            Literacy is therefore linked and underpins the structure of every lesson, being able to use effective questioning and effective story telling will enhance learner’s ability to use vocabulary, confidence, motivation and engagement. I have used the skills from lectures delivered by the University to assist me in creating a successful Science and Technology lesson with incorporating cross curricular themes. I successfully use the essence of wonder, an exciting story and use of talk within the lesson to be able to develop literacy skills.  Delivering and initially starting off with a story (A hook) creates a sense of excitement which increases engagement. Use of expression, gesture, clarity, and tone of voice can enhance thinking skills among learners. I created a story which asked an important question at the end 'How will we keep the mice warm?', this then got all learners to creatively think what we could do. Talk time was vital, so giving learners the ability to 'Think' then discuss with a partner, then to feedback to the class created collaboration and discussion within the class. Learners were then able to use the vocabulary that I had been using to express ideas. Stories therefore can be used as a material in the classroom to aid speaking, listening, and reading. Other assets have been uploaded to show that I am passionate about embedding literacy in a wide range of areas.  During my PTE1 I participated and engaged in school 'Twilight' sessions regarding LLC. These sessions revolved around the school policy on 'Read Write Inc'. These sessions were put into place to train teachers and staff how to correctly use 'Read Write Inc' in the classroom. A particular session I was evolved in looked at the pronunciation of sounds and different levels. The school has an 88% EAL background this was crucial for the school to actively participate in helping, encouraging, and supporting learners to speak English. By the end of the session, I was able to actively participate in producing sounds and helping learners to read and to pronounce different sounds and blends.  During my time at UWTSD, I engaged with the LLC lectures that were available to all. I participated in all activities and learnt how to effectively read a story. I learnt the importance of LLC within the new Welsh Curriculum and have taken it upon myself to embark on previous knowledge to reflect and improve one's lesson plans and activities. I have now created and taught multiple lesson where literacy and language are at the core of learning.   Overall, the use of literacy within the classroom must be embedded into every lesson, it is not just a one lesson criteria, literacy can be incorporated into cross curricular themes across the areas. This can be done in many ways, storytelling, talk time, AFL techniques, collaboration with partners, reading, using new vocabulary to develop critical thinking. Learners therefore can develop all these skills to become ready for KS3 and onwards; gives them the substantial underpinnings to be able to communicate effectively in the wider world.    

Rhifedd / Numeracy
Evidenced by an asset? 
Introduction and explanation 
Before PTE1 started I had the opportunity to participate and involve myself in the university lectures about Numeracy and its importance. I gained vital beneficial knowledge of the curriculum before starting on my placement. I found that it is beneficial for the teacher to understand the topic or skills at hand. There was a study which found a correlation between the learner being able to grasp the skill and the teacher being confident in delivering said skill (Askew et al., 1997). A dated piece of research but with relevance, that beliefs are very important, and could be deemed more important in the context of the learner in the classroom. In other words, the teacher should have a positive and knowledgeable background of a Numeracy skill to be able to create an effective and safe environment for learners to flourish/gain confidence in a new skill. Estyn (2015) suggested that when teaching Numeracy that the teacher should not see it as a tick box, but to view it as an opportunity to skills that could link to naturally occurring scenarios. Therefore, the assets I have provided link towards this. I have tried to use the Enhance Provision in my classes to take students outside and measure or compare items. Students could be problem solving using sweets or making sure they have enough of an object or measuring ourselves to have a look at our bodies (linking to Health and Wellbeing, all different all equal). 
Evidence to assets 
 Above you will find the lectures I have attended, where many activities took place to make sure all trainee teachers were aware of the curriculum and any misconceptions. 
Whilst in Foundation Phase I had the opportunity of delivering multiple Maths and Numeracy lessons. Evidence gained form the lectures and the help from my Class Mentor helped me home in my skills in teaching this area. I was able to reflect on my practise where I found the most important skill for a teacher delivering a Numeracy lesson was to be clear, precise and understand any misconceptions the learners may have towards the new skill. Referring to the lesson on measuring, I made sure I understand the misconceptions, I knew that many learners would forget about starting at 0cm (at the beginning of the ruler), and that the ruler must be the right way up. By proceeding into the lesson, I made sure in the Success Criteria that these issues were made aware to all learners, visually. Going round the classroom I made sure each learner was referring to the SC when practicing the skill. 
Furthermore, referring to my lesson plans, I made sure that I followed a pattern of initially only practical lessons until learners were ready to undertake problem solving. Enhanced Provision was planned and focused on tasks previously attempted by children, sometimes these tasks were taken outside (to measure or to find odd and even) and observed by the Teaching Assistants. 
I wanted to make sure that I was listening and acting on the research I had read or discussions I had taken part in during the Lectures provided by the University. 
It is important for the trainee teacher to be able to have the knowledge of the subject prior. Once knowledge/skills were clear I was able to perform and create a story/sense of wonder/songs towards the new skills or activity. This can be seen in the lesson I taught about odd and even numbers, to make it more realistic towards real life experiences, I created characters who were also children not getting along (Linking to Health and Wellbeing and good relationships) I discovered a song and made all learners learn the song/chant and dance. Learners understood what good relationships are in and outside the classroom were vital, and by the end of the week understood what odd and even numbers are. Knowing and being able to apply to real life situations was beneficial to create a safe, positive, and enjoyable environment, as there should be a meaning for learning, and not just doing. Positivity in the classroom was important, no learner should be scared to attempt, and being able to apply knowledge of Numeracy helped learner’s engagement and motivation in the classroom. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
 At the beginning of the year, I had basic knowledge of the DCF framework and now feel like I am more accustomed to using it within my lessons. It is something that can be incorporated into every lesson, as enhanced provision, continuous provision or as a focus task. During PTE1, I had the chance to try out new skills that I had learnt through the university. A table containing different ways of using DCF within the classroom became useful. I have now become very familiar with using J2E and J2Blast in multiple lessons. I would use J2E and J2Blast to practice times tables or to create a diary entry. During one lesson I decided to start with the basics of coding in the first progression step, I decided that making a stop motion video would prepare all learners into reaching the next progression step. Although, ensuring there was a meaning to each activity I linked this activity to Anti-bullying week and incorporating Health and Wellbeing. Learners then had to produce a short clip on how we should act in the playground around others, learners also had to freedom to decide on a different story relating itself to Anti-bullying week.
Continuously, I have used many applications that were available on the schools iPad. For enhanced provision I would ensure in turn each child had a go at an app. For example, the EAL learners in the class would practice their letter formations and sounds freely, whereas other students may be practising their times tables or using Puppet Pals to create scenarios using vocabulary and collaboration. 
During the lockdown period the second half of PTE1 was conducted online giving me extensive practice in using technology. I had to create clear and concise videos for the learners to be able to access and try an activity. Being a culturally diverse school, I have been commended by my class mentor/teacher on providing multiple videos for learners to access individual and without the need of a parent (who may not speak English as their first language). Creating clear and precise videos, with simple instructions was key into ensuring each child had access to each activity. Note to viewer: Some files are too large to upload which contain videos from online learning. Please proceed into viewing them on the PTE file under Online learning. 
Furthermore, during the lockdown period, I had to become increasingly more familiar with using Microsoft Teams. I was aware previously as university lectures were conducted on Teams, although now I would be the initiator. I responded to queries and commented on students’ progress. Every week I had to participate in planning meetings with my mentor where we would plan the week and upload all work in a format which was easy for the learners to access. I have attended lectures held by the university or fellow colleagues outside the university in discussions about online learning and misconceptions. A lecture held by an outside colleague spoke intensively about privacy and controlling the settings, and how it is integral into understanding these if using live lessons. I have taken this onboard and will proceed into making sure these settings are put into place when undertaking live lessons in the future. 
Paste text here
Safonau/ Standards

Professional Experience Template 1: Question Tree 
Pedagogy Standard: Influencing: Learners Leading Learning Choose an item.
What did you do and why? 
When asked to plan lessons I had to make sure to use the question tree in the classroom. A questions tree is split into areas of learning. At the beginning of the year students had to write down on a leaf what they would like to do at school, it could be something they are interested in or something that they wish to pursue. Then once every student in that class had finished writing down their ideas, it would then be discussed where on the question tree it should be placed using the areas of learning. 
When planning for a Language, Literacy, and Communication lesson, I went to the question tree and found an idea a student had written. I integrated this idea into my planning which references to cross-curricular skills. This idea was about a sportsperson. I decided to introduce the topic of diary entries and created a diary of a sportsperson to show the class. In this diary entry included ideas on how to eat healthy and be active, this was then linked to health and wellbeing too. The students then had to guess who had written it, what they did and what he ate and why. 
Another idea I took off the question tree was about painting. Whilst planning a lesson on maths and numeracy I decided to use an element of paint for the enhanced provision. In this enhanced provision I asked students to use their fingers and start to write 'red' words (words that cannot be sounded out) onto some paper. Students were not just painting nut using other skills, such as motor skills, letter formation and spellings. 
Throughout my first placement I have made sure to include student lead learning in most of my lessons, it also gave me the chance to reflect and plan forwards. 

What have you learned?
I have learnt how a student lead approach is important in the classroom, it is important to listen to the students and their ideas. I have seen how this approach helps me link to the 4 purposes as it helped me collaborate and innovate in the classroom. Using student lead approach is important to create an engaging way of learning. Students in foundation phase must start to create a good growth mindset with education, and a valuable way to do this is to listen to alternative ideas and requests. These lessons were very successful, and I saw students being engaged and active throughout the lesson. All learners were interacting and developing a strong relationship to learning and the school environment. 
They were developing skills that are needed in future learning and life. 

What next? 
I would like to carry on this idea of a question tree in my future practice. I intend to always keep on listening to the students and their interests and I think this is integral for creating a healthy growth mindset in the classroom. There are multiple resources and readings I would like to invest some time into. It would be interesting to see different approaches instead of a question tree. Moving forward in my placement, it would be interesting to see what other teachers’ responses are to this method and if they have any alternatives to student lead learning. 


Professional Experience Template 2: Chili Challenges 
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Whilst on placement I was eager to investigate different aspects of differentiation within the classroom. I had multiple discussions with my mentor/class teacher which highlighted the schools plan on using 'Chilli Challenges'. This technique allowed all learners to allocate which activity and which level to complete and therefore more individualised learning closely matched to their own ability. I found this concept very interesting and decided to implement this into many of my lessons. Although difficult during the beginning of the placement to understand the different levels in the classroom, this technique made it easier to elicit engagement and learning. 
During a Maths and Numeracy lesson I allowed learners to choose from 5 different levels of ability. Beforehand, I had to convey that each learner remains in their learning zone. I reiterated that no learner should be panicking or worrying, and if they were, they were to reflect on work and decide to choose a different 'Chilli Challenge'. The levels of spiciness correlated with the ability of this progression step. Furthermore, if the learner then found out they could do and complete the mild challenge they could move up a level and complete the spicy challenge, enhancing their learning and not stopping them from achieving more.

What have you learned?
I have learnt that there are different ways of making sure differentiation is used in the classroom. Using 'Chilli Challenges' has helped me engage more thoroughly with the learners, I was able to view independence and reflection within my own practice and with the learners, reiterating and ensuring that their learning was never stopped. I have seen how it deepens levels of learning within the classroom. Whilst in reflection with my mentor we both discussed how using this can ensure that every learner is learning and constantly engaged in the classroom; no learner felt isolated. 
Moreover, this can be seen in the lesson plan I have attached, and the comments made at the bottom within discussion with my mentor. 

What next?
I will continue to use this as a technique in the classroom to enhance differentiation and learning. Furthermore, I will make sure I try this technique out not just in a Math and Numeracy lesson, for future practice I would like to plan this into a different AOL. There are multiple resources online where advice can be given on how to achieve the best or most valuable 'Chili Challenge' for the learner. 



Professional Experience Template 3: Cross-Curricular themes throughout PTE1
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
Throughout my time on placement being online or in class I have been passionate about planning for cross-curricular themes. I engaged with my mentor/class teacher about this passion and how I was able to use this within the different Areas of Learning. Whilst observing multiple lesson I noticed different approaches to being able to encompass this. I them produced multiple lessons where they would link or correlate to other themes of learning. I found when delivering lessons with cross-curricular themes that the learners were more engaged and active in the activities. The learners saw that if I was linking a lesson to a previous or progressing from another, they managed to make links and understand what was needed to fulfil the success criteria. Learning therefore became not just a chore but it had meaning behind it. Learners were not just learning about one aspect and moving on, I would grasp concepts and intertwine it within another lesson or Area of Learning. 
One lesson that I will discuss is a lesson I decided with my mentor to plan, teach, and deliver over the morning period up until lunchtime. The Area of Learning was Science and Technology, and the aim of the lesson was to explore different materials; learners were introduced to the concept of insulation. To encourage engagement and excitement I made links towards the Cinderella story the learners were discussing about during their Literacy lessons and, problem solving that had been used in multiple Maths and Numeracy lessons. By gaining knowledge of past lesson, I took the characters of Cinderella's mice and created a story. It was winter when I was delivering the lesson and created a story explaining that the mice were cold. Learners immediately were engaged as they had been learning about adjectives and characters within the Cinderella story and recognised them. The amount of talk and discussion the class produced was paramount, all learners had to collaborate, and problem solve with their partner and try and find the best material to keep the mice warm. To add an extra element of excitement and wonder within the lesson, learners were able to check to see if the mice were warm or not. They then with their partner had to discuss before writing down their findings in their books, remembering to use their full stops and capital letters. Linking to LLC, learners had previously during the past week had been learning about adjectives, I then asked the learners when writing their findings if they could think of any adjectives, they could use to describe the mice or materials. 

What have you learned?
Cross-curricular is a creative aspect to develop the learner’s skills, motivation and knowledge. This directly links towards the teaching standards: Advancing learning and Cross-curricular approaches. During the final weeks of PTE1 I was able to have the opportunity to deeply discuss with my mentor my progress and she specifically talked about my extensive use of cross-curricular throughout PTE1, "Monica demonstrates a knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and plans appropriately. She considers the differentiation within the class and aims to meet the needs of all learners. Monica started to use real life meaningful experiences within her activities. Monica plans for cross-curricular themes relevant to areas of learning and justifies decisions"​​​​​​​ and I hope to carry this passion onto KS2. 
What next?
I intend to further develop my subject knowledge in KS2 which will help me produce engaging lessons using cross-curricular approaches in the future. I will engage in online resources (BBC Bitesize, Twinkle, Progressions Steps) before enlisting onto PTE2 to make sure I am able to use my passion of using cross-curricular approach in the classroom. My new mentor at my new school will also be able to direct me into a more KS2 approach, which I will engage in to develop my knowledge and skills.


Part 2: Critical Reflection 2000 
Word count- 2129
The aspect chosen for the critical reflection will be ‘Cross-Curricular Themes’. 
Introduction 
The aspect chosen and to be reflected upon is cross-curricular themes. This is a current and important component set out by the Welsh Government (2018;2020), in the new curriculum for Wales. This aspect has been identified within the classroom where the trainee teacher has developed an understanding of how to be able to introduce and incorporate cross-curricular themes in a ‘Science and Technology’ lesson. This lesson integrates features of literacy, problem solving and well-being. The discussion will examine the factors that involve the child and the benefits of planning for cross-curricular themes has on the learners personal and educational development (Coe et al., 2020; Ball,2008; Rowley and Cooper, 2009; May et al., 2018). Additionally, it is vital to understand the downfalls and misconceptions regarding using cross-curricular themes in the classroom, which could prevent the accuracy, control, and development in a purposeful environment (Avramides et al., 2015; Parker et al., 2012; Rowley and Cooper, 2009). If these misconceptions are examined and acknowledged the trainee teacher could ensure that these issues of subject knowledge, quality control and individual needs are met. 

Critical Discussion of Chosen Aspect  
Cross-curricular themes are an essential element in crafting a successful learning environment. In order for cross-curricular themes to be effectively implemented in the classroom, the teacher should be actively involved in creating meaningful rapport with all learners, as well as considering their interests and needs. For the most successful use of cross-curricular themes, it is vital to understand the theoretical lenses used to view an individual child’s development. The ‘Empiricist lens’ views the child as an unfilled being to be molded and shaped into what society deems respectable; the ‘Nativist lens’ views the child as pre-disposed to their environment where the facilitator can then develop their skills and interests; finally the ‘Interactionist lens’ takes the assumptions from the these two lenses and views the child as being half unfilled and half pre-disposed, leaving interaction with the environmental settings and their senses to be supported by facilitators and family (Bruce, 2011). Additionally, this final lens can help teachers to create a cross-curricular approach towards supporting and improving knowledge for the needs of the child. 
Cross-curricular themes is an aspect that has been outlined in the new curriculum for Wales. Literacy, numeracy, and digital skills are mandatory within the new curriculum, and all school should ensure they plan to develop these skills within all areas of learning. Additionally, cross-curricular skills should be pursued in the classroom regarding the twelve pedagogical principles of good learning and good teaching. Effective implementation of cross-curricular teaching should assist in creating and enhancing an individual’s creative thinking, communication skills and problem-solving skills (Welsh Government, 2018;2020). Teachers and staff should ensure that opportunities for cross-curricular themes take place to allow learners to thrive and grow to be confident and capable learners in Wales and the world (Donaldson,2015). To facilitate this teachers and staff should have a fluent, knowledgeable relationship towards the curriculum, whereby connections could be made to other areas. The teacher’s pedagogical knowledge is also important to facilitate and support learners in a safe environment (Coe et al., 2020; Ball,2008). 
For this to happen in the classroom, knowledge of the learners at this age is needed to understand the underpinnings of learning and their environmental factors. At foundation stage in a primary school setting, it is important to understand and develop a greater knowledge of the needs of all individuals in the classroom, rather than a set target or goal to achieve (Rowley and Cooper, 2009). The importance of play at foundation stage learning is beneficial for learners to put skills into practice. When in play, learners at this age are in control of their environment, and the skills that have been pursued can be put into practice regarding interaction and new ideas (Bruce, 2011). This aspect of incorporating play within cross-curricular themes has been practiced, and upon reflection it was found that through collaboration and interaction with other learners they were able to actively seek challenges and approach them. 

Developing a deeper connection to learners will help achieve this continuity. Children at a young age learn through developing connections between different experiences by using their senses. Learners at a young age should not be labelled or grouped into one definition of learning or area of learning; instead, there should be an integration of different areas, to encourage the learner to develop a strong sense of connection and meaning. An effective method of doing this is through an established learner lead approach, which can only be facilitated by the teacher in the classroom (Rowley and Cooper,2009). As the aforementioned experience correlates with cross-curricular learning, it was vital for the teacher to develop those strong interpersonal bonds towards the learners and their needs. Creating a lesson referring to previous core themes in literacy promoted engagement in a Year Two class. Creating and establishing a value towards every learner in the classroom can improve individual’s self-esteem which can lead to a positive learning environment for the child (Eaude, 2008).
 
Learning at a young age should not be a case of ticking boxes and moving from one skill to another; learning should take on a more holistic approach. At the foundation stage, education should be what the learner needs and craves. To understand this, the facilitator should support their class by understanding the social and emotional needs and interests. This holistic approach can be achieved by not providing a rigid setting but a providing interaction, collaboration, problem solving within different environments (May et al., 2018). Referring to the above pedagogical skill the lesson created supported these needs. It allowed learners to collaborate with one another; solve problems regarding a character familiar to them; and interaction between different objects using all senses. 
Cross-Curricular teaching is understood to better parallel real-life experiences than more single-minded, subject-based approaches. To plan to use cross-curricular effectively is to understand the connection between emotional, practical, environmental, and intellectual skills. Combining these skills can help solve problems or provide new skills to learners (Barnes, 2012). This directly links to the ‘Interactionist lens’, as the facilitator views the child has having a combination of pre-disposed skills and an unfilled role (Bruce, 2011).  It is understood when planning for this the lesson that all learners are different and have been pre-disposed to different areas in life. Therefore, it is important to make the activity as practical as possible, combining emotional needs and skills to participate and explore. Furthermore, creating an all-inclusive cross-curricular lesson does not discriminate against the differences in learning strengths; cross-curricular themes can connect and engage learners who struggle to find connections and links with one skill within the curriculum (Roberts, 2006). Hence the importance of not limiting the breadth of a subject or area of learning, as it could become marginalized and create a narrow view of the subject or experience; having narrow views of skills disregards the importance of making connections to real life meaningful experiences (Donaldson, 2015). 
It is important to acknowledge difficulties in providing an inclusive environment for all learners. The teacher when conducting a lesson should have confident knowledge of each subject area when conducting lessons. If there are weaker areas of knowledge this could clearly hinder the use of cross-curriculum in the classroom (Avramides et al., 2015). However, this concern could be diminished with the new Welsh curriculum which pushes for teachers, facilitators, and schools to have a breadth of knowledge to create ambitious learners who are ready for lifelong learning (Welsh Government, 2020). On the other hand, cross-curricular themes could be mis-interpreted and cause teachers to develop a lesson based on perceptions of what cross-curriculum should look like in the classroom; as a result, quality control within the school could become problematic (Parker et al., 2012). Furthermore, it is important to acknowledge epistemological beliefs, as planning, teaching, and reflecting are driven by such beliefs (Chan and Elliot, 2004). Schools and institutions would then actively provide teachers and staff the means to develop knowledge and training within the different areas of learning and provide support (Welsh Government 2018; Donaldson, 2015). 
Planning for cross-curricular themes in the class could improve the learner’s ability to acquire new skills confidently. The quality of talk and questioning between the learner and the teacher is increased, and there is a strong sense of collaboration and greater awareness of the task (Price, 2020). Although, it should be recognised that a teacher might not be able to plan a balanced approach to meet the needs of all learners in the classroom. Within a classroom multiple lenses and beliefs are continuously circulating, making it challenging for the teacher who has been molded by the school policies, societal factors, and the government policies to successfully carry a balanced approach to meet the needs of all learners (Rowley and Cooper, 2009). Despite this combination of pressures upon the teacher, polarisation of subjects could limit creativity, contribution, engagement, and breadth of content within the educational setting. The evidence suggests that integrating areas, rather than treating them as separate, opposing entities, encourages a learner’s knowledge to become broader and more tangible to their own lives and experiences (Swan et al., 2013; Rowley and Cooper, 2009). 


Conclusion 
Creating a purposeful and meaningful setting for learners to engage and learn in requires the facilitator to be exposed and have the knowledge of cross-curricular themes and subject knowledge. The new curriculum the Welsh Government has proposed mentions the importance of not limiting the child’s learning and being able to plan for cross-curricular themes (Welsh Government, 2018;2020). To be able to do this the teacher should be aware of the social and emotional needs of each child, once this has been addressed the teacher can combine skills and interests to deliver a lesson intertwined with different areas of learning. Correlating with the literature creativity, independence, problem solving, and collaboration are skills that has a direct impact of using and planning for cross-curricular learning (Roberts, 2006; Price, 2010; Swan et al., 2013). As a trainee teacher the importance of acknowledging that viewing subjects as separate entities could hamper and obstruct the learner from being able to widen skills and knowledge is paramount, and integration of different areas and subjects could provide greater knowledge of skills that are required for personal and developmental growth (Swan et al., 2013; Rowley and Cooper, 2009). While there may be various drawbacks from the literature it is evidenced that widening the breadth of the curriculum and skills required as a teacher; collaboration between staff around quality control; different abilities and capabilities of learners, it is important to establish a greater relationship between the subject, the school, the curriculum, and the emotional needs of all learners (Avramides et al., 2015; Parker et al., 2012; Rowley and Cooper, 2009; Chan and Elliot, 2004). The overall goal is to create and provide the learner with the opportunity to practice skills and interests for their personal and developmental growth; to be able to support and build capable and ambitious learners is a priority, and therefore continuity and progressiveness within professional development is significant. 


As a trainee teacher when discussing and planning for this lesson I had to acknowledge misconceptions within my beliefs towards subjects and skills, it was essential to be able build a rapport with all learners and to understand their predispositions and beliefs to understand how to shape the skills around them. From the literature I have gained knowledge of how there are different lenses to view a child and how this can impact teaching. It is essential to recognise that an individual retains pre-disposed interactions and a part which is vacant, this lens can assist the teacher in understanding the underpinnings of behavior, misconceptions, skills, and societal and economical influence. Understanding this lens creates a better relationship between the planning, deliverance, interaction, collaboration, and reflection in the classroom. 
 
As a trainee teacher to be able to ensure cross-curricular themes I should continuously show an interest, learn, and gather knowledge around all subject areas, and be aware of any weaknesses that need to be addressed and strengthened. Understanding the basic principles of a ‘Science and Technology’ lesson strengthened the structure of deliverance, where learners were able to increase skills and improve on knowledge. For future practice I will continue to develop my knowledge of the different areas in the curriculum, by using educational websites, resources, and individuals with expertise. There is a substantial amount of evidence and literature which looks at the child in a more in-depth psychological and sociological view where a better understanding of how a child learns should be sought. For future practice this should be considered. This wider knowledge of the learner will then be able to help provide support when planning and delivering a lesson to incorporate cross-curricular themes directly linked to the child’s development. 
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