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INTRODUCTION
The aim of this assignment is to critically analyse a critical incident observed in a year 10 English lesson focussing on Macbeth. Tripp suggests the use of critical incidents in teaching practise is imperative to what he would term “diagnostic teaching” (Tripp, 1993 p7). Diagnostic teaching is explained as a tool used for a teacher to analyse and pinpoint advantages and disadvantages of their own professional practise. Dass (2014) highlights the importance of continuing professional practice by stating that in order to succeed in teaching through periods of “rapid social change” (Dass, 2014, p2) it is essential that continual professional and critical development is executed at all times. It is considered that for teachers to effectively teach there is a necessity for on the job training through experience and training as opposed to university led learning. Tripp highlights the importance of novice teachers collaborating with experienced teachers and discusses the benefits of this combination in terms of professional teaching practises and the positive impact this has on pupil’s learning. A critical incident in terms of education is an event that is dealt with in a specific way to effectively improve (or in some cases dependent on the incident) hinder the learning experience within a classroom setting. It is important to mention that a critical incident is subjective and can be analysed differently dependent on the observer and their own thoughts and beliefs on a particular incident. For example, Burns (1957) argues that there is an issue with critical incidents as they could be overlooking the general aim of a lesson objective as other behaviours can be neglected when immediately describing in detail a specific incident. In this assignment the researcher will look at the educational philosophies and practises used during a classroom-based incident and critically evaluate the results of the teaching practises used. 	Comment by Ishmael Lewis: practice	Comment by Ishmael Lewis: Missed apostrophe.	Comment by Ishmael Lewis: Critical engagement with a number of contrasting perspectives.
OBSERVATION
The observation of this study took place in an inner-city comprehensive school in the Swansea area. The age range of these children varies between 11 and 19 and year groups from year 7 through to year 13. The class observed were year 10 mixed ability and the subject area was English. The study centres around 3 boys who, following BERA (2018) guidelines will be referred to as Boy 1,2 and 3. The overall class number was 28 and had a mix of girls and boys. Children were given the autonomy to decide on their own seating arrangements and it was noted that both genders were happy to mix comfortably instead of generally sitting with their own sex. It was also apparent that most of the class had built personal relationships with one another based upon the conversations overheard during the duration of the observation. Many of the learners seemed confident and happy to contribute to the lesson and seemed to effectively discuss ideas and theories with their peers in a collaborative manner.	Comment by Ishmael Lewis: Reference still not sorted, as per convention.	Comment by Ishmael Lewis: Proofread.
METHODOLOGY
The method used is a non-participant structured observation. This method was used as it gave the researcher an opportunity to observe the class in an organic way without intimidating or piquing the curiosity of the learners. Verma & Mallick (1999) clarify that this form of research is particularly helpful in a classroom setting as the observer is able to adopt the role of a learner also being observed; subsequently reducing the likelihood of changes in behaviour. It is important here to discuss Kumar’s (2007) theory of The Hawthorne Effect. This study was conducted with dementia patients to determine whether participants within a study would modify their behaviour when in the presence of an observer. The results indicated that this was indeed the case and behaviours from participants did change when being observed. In addition to this Curtis et al (2014) highlight that this kind of approach to research can allow the observer to record an authentic classroom experience but states that this can sometimes be detrimental to the study as it may be more difficult to observe the behaviours they are specifically looking for. Walford (2012) cites Gold (1958) where there is a discussion regarding the spectrum of observation-based methods in more detail. These methods are as follows: 	Comment by Ishmael Lewis: Clear critical links between perspectives.
· Complete observation
· Participant as observer
· Observer as participant 
· Complete observer
Following Gold’s description of observational methods, the method used during this study would be participant as observer. This is where the observer has a partial relationship to the group being observed. Usually in this situation the observer will take field notes and insert themselves into the classroom discreetly. 
However, Bakeman & Gottoman (1997) talk about the need for socially based coding schemes in educational research methods. This is the idea that participants in observations should be streamed into categories for example friendship groups and gender; to understand certain behaviours demonstrated by pupils. By doing this it allows the observer to focus more heavily on reasons for certain classroom behaviours. The following quote effectively explains this theory:
“Codes and underlying theories need to connect. Borrow, or more typically adapt, coding schemes from others only when you share theories, underlying theoretical orientations, and common research goals.” (Bakeman, Gottoman 1997, p13) 
In this study there is a restriction on time in which the researcher has ability to distinguish these social codes; this is one disadvantage to the use of this method.	Comment by Ishmael Lewis: Good, Keep looking at your methodology critically.
Another advantage to this method of research is the ability to analyse nonverbal behaviour, for example facial and body language. However non participant research methods can reduce the amount of qualitative data produced; generalize results as participant numbers are restricted to time and contributors and in some cases, dependent on the class, distort the reality of behaviour due to the input of an unknown observer being present (McKernan, 1991).
CRITICAL INCIDENT 
The critical incident that is being discussed in this assignment was a lesson directly after break time. The class was mixed ability. The lesson began by the teacher playing a video on the white board of a cartoon rap about the story of Macbeth. The video displayed subtitles and as children began to focus some decided to sing along with the lyrics. It was noted at this point that not all students were fully engaged and a group of 3 boys sat on other ends of the room were conversing between one another. The atmosphere in the class was friendly and excitable with a general sense of ease and readiness to learn. As mentioned previously, following BERA (2018) guidelines I will refer to the group of boys as Boy 1; Boy 2 and Boy 3.
The teacher put Act 1 of Macbeth on the screen with the dialogue from the witches on the Heath. She asked each of the chatty boys to each play one of the witches. This was greeted with laughter however all the students got into character and the boy’s peers began to clap and encourage them. The observer noticed that the teacher had deliberately asked this group of children to role play to re-engage them with the lesson objective. 
Upon asking the boys to do this it was noted that they got into character and subsequently demanded the focus from the rest of the classroom as a result. The boys that were role playing then asked questions regarding the vocabulary in Shakespearean work and discarded the personal conversations they were having. There was also an eagerness to  be awarded with an achievement point from the entire class with most of the children (disruptive children included) wanted to impress the teacher with the last take, a definition of the word “Soliloquy” in their own words. The researcher plans to research and discuss the teaching approaches used during this critical incident, look at educational philosophies and theories to determine the reasons these actions were taken. 
LINKS TO FOUR PURPOSES
The incident chosen was directly linked to 3 of the purposes within the curriculum outlined by Donaldson (2015). The class was encouraged to discuss the character lady Macbeth in terms of her role during the setting of the play. It was explained that women’s rights during that time were restricted; subsequently sparking moral questioning regarding these views. By doing this the teacher developed the learners understanding of ethics and informed them of the issues faced by women and the progression made over the years. 
In addition to this, the use of roleplay within the lesson encouraged the learners to take part in the learning through a practical teaching style. The 3 boys at the centre of this incident consequently abandoned their own conversations and willingly took part in learning. They also displayed creative contributions to the lesson that engaged their peers through humour. By doing this they enhanced the learning of other pupils whilst also demonstrating their ability to effectively contribute to the lesson objectives. Furthermore, the confidence of these individuals showed visible improvement as initially the participation was reluctant however as the roleplay progressed the animation and contribution to the task increased dramatically in a very positive way. 	Comment by Ishmael Lewis: Appropriate links.

LITERATURE REVIEW 
The critical incident described within this study incorporates some major teaching practises and theories that the observer would like to analyse. The first of these teaching practises is the idea of using role play within a classroom setting. Role play was implemented within this lesson to secure pupil engagement and manage behaviour. Ments (1999) highlights that the use of role play within a classroom setting can encourage characters to take part in further role play and ultimately engage in the lesson more readily. Similarly,, Young (2011) agrees that a classroom setting is an ideal opportunity to carry out role play as children can discuss ideas in a humorous way. These two sources look at the use of role play in behaviour management and believe it is a humanistic approach to discipline and pupil engagement. Humanism within education is the ideology that teaching is not strictly academic or cognitive. It encompasses development of the whole child; socially, emotionally, physically and mentally. However, Pritchard et al (1990) argues that this can sometimes be ineffective in a classroom based setting as this practical teaching method can result in learners becoming unresponsive to tasks as a result of embarrassment or shyness about performing in front of other learners. She highlights that this kind of task needs to be implemented in a classroom where participants are more likely to want to play a part. 	Comment by Ishmael Lewis: Signalled critical links are drawn between Lit. perspectives.
In contrast to these findings, Stevens (2015) carried out an experiment on role play within the classroom titled “Role-play and student engagement: reflections from the classroom”. The findings were slightly contradictive to the previous thoughts on role play. The results suggested that a large part of the class enjoyed the learning however it was noted that quieter or less able pupils felt the lesson was counterproductive. Stevens believes that the use of role play is an effective tool however it is wholly dependent on the audience it is being practised on. Bates (2019) talks about ways in which to work with these low confidence learners by using the Berne’s model. In summary this model lists different categories of learners ranging from high confidence to low confidence and gives suggestions on how to engage with them to improve their learning experience. The observer felt that this theory could be directly linked to the use of role play in the classroom as Berne talks heavily about noting the individual characteristics of your learners and using your knowledge of their strengths and weaknesses to enhance their learning experience. By implementing this it could be suggested that role play could be used effectively for all types of learners if quieter and less confident pupils are not asked to participate directly. Berne’s (1961) model discusses communication techniques that can allow these students to take part in lessons without having to put themselves in uncomfortable positions. For instance, the use of questioning about another learner’s performance instead of asking the initial learner to perform. 	Comment by Ishmael Lewis: For instance,
Another poignant observation was the humanistic approach to learning within the classroom. Initially the group of boys seemed uneasy and somewhat reluctant to take part in the role play; it was clear that there was an element of nervousness about performing. However, there was an obvious support within the classroom whereby the boy’s peers and teacher encouraged them to take part. It is said that a humanistic teaching approach is not simply about learning facts and figures; on the contrary it is said to be about fostering feelings, self-awareness, enthusiasm and confidence among a list of other holistic advantages (Bastable et al, 2011). It goes on to say that securing meaningful relationships and rapport is far more important to the growth of young people than teacher directed tasks.
“In professional education, the goal is to provide psychologically safe classrooms and clinical environments, where humanistic principles can be taught through caring, role modelling, small group discussions, case discussions, attention to self-awareness and feelings, role playing…” Bidermann (2003 p100). 
This was directly observed during the critical incident; evidenced in the gradual participation of the children involved and the enjoyment displayed when quoting Macbeth. It was noted that the overall contribution to the lesson was vastly improved following the use of role play. This was shown through a class discussion regarding the treatment of women during the era where Macbeth was set. The humanistic approach was also shown through positive reinforcement when the boy’s peers clapped and cheered for them following their “performance”. Maslow (1987) talks about the idea of gratification in human development. He believes that certain needs are essential to the learning of human beings, one of which being that of gratification. The boys displayed clear pride after being applauded resulting in their confidence being boosted. The observer felt that this was a very authentic as the children were not instructed to clap and the atmosphere within the classroom was warm, welcoming and safe. 	Comment by Ishmael Lewis: Evaluations are linked back to appropriate reading.
McGrath (2004) argues that a Humanistic approach to teaching can be unfavourable in a classroom setting. The reasons given for this is the idea that children may avoid doing the work as they are not being directly watched and facilitation is usually down to the learner to carry out independently. Similarly, Legge (2000) highlights concerns that an overly humanistic classroom style can result in a lack of respect between students and teacher due to over friendliness. In the critical incident observed this was not the case as the students seemed to respond more willingly and respectfully as student/teacher rapport was effortless and easy. 	Comment by Ishmael Lewis: Humanistic
The observer felt the humanistic approach used incorporated many different skills such as a willingness to take part and the freedom to express oneself intrinsically within a learning setting. It was evidenced that the whole class benefitted from this approach as engagement levels were high and even more interestingly, peer relationships were supportive and strong despite varying levels of ability. The humanistic approach allows children to feel fundamental to the learning of others as stated by Ellsworth and Monohan (1987). Ellsworth states:
“The advocacy of a humanistic approach to education underscores individual dignity and worth” (Ellsworth and Monohan, 1987 p32).	Comment by Ishmael Lewis: When things get a bit quote-y, check that a brief summary wouldn't be more effective.
It is mentioned that when a child is given this kind of opportunity, they feel part of a social situation that facilitates a feeling of individuality, belonging and personal freedom. (Ellsworth and Monohan, 1987).
One final discussion point observed was the general classroom interrelationships. Pupils were incredibly supportive of one another in this setting. Kyriacou (1997) explains the fundamental importance of teacher/student and student/student relationships in relation to effective teaching and learning. Kyriacou splits this idea into two qualities. The first is the necessity of acceptance from pupils of the teacher’s authority. This is to establish boundaries and to manage behaviour and run the room efficiently. The second quality is that of mutual respect between student and teachers. It is suggested that this respect and rapport helps to recognise individuals and hold each other in esteem, creating a successfully collaborative and caring classroom environment. 
Plevin (2017) agrees that classroom relationships are pivotal to effective learning opportunities as children are comfortable to make mistakes in front of people they trust ultimately allowing them the chance to reflect on their answers and coming to the correct conclusion; often through peer scaffolding. 
When discussing classroom management there are multiple ideas on how this should be facilitated. Laslett and Smith (1992) recognized 4 major rules; “Get them in, get them out, get on with it, get on with them!”. It was later identified by Wragg (1993) through a classroom based study that primary schools adopt a friendlier approach, for instance a smile and conversation upon children’s arrival in contrast to secondary schools which are said to have a more “aggressive” manner. In both cases Wragg explains that the main factors needed for affective classroom management were clear and concise expectations put across at the very start of each lesson. This was observed during this critical incident when tasks and success criteria were highlighted and repeated before the task of the day was discussed. Despite a very friendly and relaxed classroom management approach the fundamental expectations were clearly labelled allowing the rapport and pupil on pupil relationships to flourish naturally. 
Vitto (2003) talks about the idea of 7 sets of criteria used to enable positive classroom relationships. One of those steps that stood out: encourage the teacher to change his or her own behaviour. This was interesting as when the critical incident took place the observer noted that the teacher altered their manner when faced with reluctance from the group of boys after being asked to take part in the lesson practically. Rather than taking an assertive approach the teacher explained why they had chosen them to take part. In doing this she highlighted the strengths the boys possessed that would help them to do well; this was met with agreement from their peers too. Vitto demonstrates that this approach takes the focus away from the academic focus of the lesson and focusses more on the relationship building and trust needed to encourage learners to willingly contribute to lessons. 
In addition to Vitto, Davis et al (2012) echoes that the success within her career was as a direct result of strong connections between herself and her pupils. She explains that her aim in lessons was to improve classroom climates. She also studies the idea that pupil interactions and collaborations encourage other learners to want to learn. The results of this study were mixed however there was one consistent theme; all pupils performed better when in a classroom where peer and teacher relationships were strong and well established. 	Comment by Ishmael Lewis: If an idea is discussed in the evaluation and reflection, it should be featured in the Lit. review.
RECOMMENDATIONS
Upon reflection, the observer determined several recommendations that they would use in their own professional practise. A humanistic approach to education will be developed and undertaken given the opportunities to cultivate a child centred approach to learning and the ability to focus on the overall happiness and enjoyment when in lessons. Veugelers (2011) emphasizes that a humanistic teaching style promotes free thinking, empowerment and creativity within children. In addition to this the observer would like to cater to learners social and emotional needs as opposed to focussing solely on their cognitive functions in relation to learning. Through development of these processes the observer would like to incorporate social and emotional learning objectives into their lesson plans with links to the relevant subject area.  
The observer would like to adopt this teaching style to foster close but professional relationships between them and their learners. The observer would like to create a safe and secure learning environment for children to feel comfortable to expand their knowledge through personal development and academia. This would be implemented through informal discussions with students before the main aims of the lesson were directed. Maintaining comfortable relationships between teacher and learner will then optimise learning potential as stated by Crain (2015). Crain maintains that the facilitation of these procedures encourages students to express themselves more freely; enabling them to participate more willingly in lessons.
Shandomo (2010) highlights the important of critical reflection within teaching in one of her publications. She states 
“To illustrate the importance of professional introspection and growth, I tell my students the story of a veteran teacher who was described as having “not 10 years of experience, but rather 1 year’s experience 10 times.” Shandomo (2010, p3).
This quote illustrates the continuous development of the art of teaching. She goes on to discuss the meaning of this quote explaining that it is essential for teachers to grow in their professional abilities to avoid stagnation and comfortability. By falling into these zones the teacher will be incapable of educating learners that attend school during a time of rapid social changes. Through the act of self-assessment and reflection teachers give themselves and their learners far more prospects in school and education in relation to life-long learning (Shandomo, 2010). 
Similarly, Dewey (1938) coined the idea that reflective practise in teaching is as vital as learning through experience. He discusses that reflective practise allows teachers to work intentionally with firm ideas and aims; ultimately providing a better learning experience that is beneficial to not only the student but the learner too. These practises are directly linked to the professional standards currently being implemented in Wales.
CONCLUSION
In conclusion the observer has decided to use several different theories and practises within their own professional work. Firstly, idea of using a humanistic approach within their own lessons through holistic activities catered to the development of learners social, emotional and cognitive processes. Secondly, the observer plans to cultivate strong professional relationships between themselves and their pupils to establish good quality classroom environments focussed around safety and comfort. Finally, the observer will use reflective practise in their own teaching experiences to maintain the continuous development of students and teachers. In line with the current the Professional Standards for Teaching and Leadership it is evidenced that the recommendations following the initial critical observation are linked to professional practise within education. 
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