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Task 1: Reflection & Personal Development
 
1a Using principles of reflection, critically evaluate your policing career focussing specifically on the last twelve (12) months (e.g. skills, development, academic achievements, CPD, training, promotion, specialisation etc.).
1b. Discuss the importance of continuous professional development in achieving organisational objectives and the relevance of reflective practice in professional development. 
 
2000 words (+/- 10%: include your actual word count at the end of each section)
1a
In December of 2023 I was asked by my Neighbourhood policing Inspector if I would act up in the rank of Sergeant on a challenging, high crime ward in the London borough of Haringey. I accepted this offer with a view to pursuing the promotion process. Having been a PC on the ward for some 9 months I felt confident to undertake this challenge. Neighbourhood policing was introduced in the early 2000s though not under that name, due to a decrease in crime rates despite an increase in a fear of crime from the public (Innes, et al, 2020). This suggests that there is more to modern day policing that simply catching criminals. You need to build a reassuring presence in the community. I was exposed to this as a PC on the ward however I was somewhat nervous about taking on the full responsibility as a Sergeant for a particular ward. It felt as though it would always be somebody else’s job. I had a strong sense of Imposter Syndrome. Kets de Vries (2005) says Imposter Syndrome or The Imposter Phenomenon suggests that many skilled, accomplished executives fear that they’re not good enough – imposters who are bound to be found out. Kets de Vries (2005) goes on to say one might, despite objective evidence to the contrary, attribute their success to serendipity, luck or having the right contacts. 

There are benefits to acting in a higher rank than the one you are confirmed substantive in.  You will assume control of a team and are then in charge of their welfare as well as any other ongoing issues such as assisting them with their career development. You are solely responsible for approving or not approving any courses that they wish to undertake. Having this kind of influence over another individual can be hugely beneficial. If you are able to identify an officer's strengths and weaknesses, then you can suggest or approve courses that would enhance a skillset that already exists. Of course, in the wrong hands having this much influence over an individual’s career can be damaging in many ways. In my circumstance, I had been a PC on the same team that I was managing. It was entirely possible for me to make decisions based on experiences that I had when I worked with the team in the same rank. Oberai and Anand (2018) suggests that Unconscious Bias are often ignored in organisations so it is more important to identify it, so a stronger more competent organisation can be built. I felt I had acknowledged this possibility and held it within my mind going into the new role so I could be as fair as possible to those that rely on me.

One officer with poor punctuality required me to take action.  Applying Gibbs’ Reflective Cycle (Gibbs, 1998) Description, Feelings, Evaluation, Analysis, Conclusion, Action Plan. The description would be; an officer being consistently late showing no signs of changing behaviour. The feelings would be; Frustration that someone I once considered a friend would put me in the position of having to consider management action. I knew that this was an issue with his previous line management, and it is very much noticed by the rest of the team. Evaluation; Occurrences were too many. The officer showed no remorse or ability to manage his time in a professional manner. Analysis; I had already tried to have subtle conversations with the officer. The rest of the team would show up for work on time, most travelling from further distances and more difficult routes to work. Conclusion; Doing nothing was not an option. I had given every opportunity to allow the officer to change without tarnishing his record, Including asking if there were any welfare issues. Action Plan; Issuing the officer with informal action regarding his lateness and timekeeping with a target of no lateness and a review period of 6 months. If I were to encounter the same problem again in the future considering my reflections, I would act a lot sooner. I know that the team were frustrated with this person turning up in their words “Whenever he feels like it”. Had this gone on any longer it is quite possible that the rest of team's standards could slip as it could be viewed as acceptable behaviour that would go by without any action or being addressed. This could also provide what is known as a Halo/Horn error. Shields (2007) describes this as one positive or negative behavioural incident that overshadows all other behavioural observations. One then perceives them to be wholly good or bad and complete with a metaphorical halo or horns incapable of any positive or negative actions or inputs depending on the relevant observed experience.

At times I felt very overwhelmed with managerial duties that I did not foresee. I found myself needing to complete OH referrals, managing recuperative plans and reviewing a vast number of ongoing cases. I did not feel well prepared and supported to be able to maintain this level of workload. A review into the Metropolitan Police (Baroness Casey, 2023) found that there was a decrease in the number of supervisors with a larger number of officers to manage. Little to no training for newly promoted Sergeants or those ‘acting up’ such as myself were left to only imitate the management styles of those that came before them. I had little to no ongoing guidance, even performing duties that I was not actually trained to complete. This ultimately led to me ending my time as an acting Sergeant and seeking other roles. A source suggests (Kangas, et al, 2018) that the role of ethical culture is paramount to any manager’s desire to remain within an organisation. Policing is like multiple mini organisations within a larger main body. Though I didn't leave the organisation in its entirety I was leaving my policing strand behind. It did not feel ethical to put somebody in a managerial position with appropriate training and guidance.
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1b

CPD is described as a process where individuals take control of their own learning and development, by engaging in an ongoing process of reflection and action (Megginson, 2007). My experience of CPD has taught me to consistently look forward at what I want to achieve and putting this in writing whilst reflecting on my current levels of development. This appears to have helped me to always have a goal to work towards, thus keeping me motivated. 
In a review of the MET (Baroness Casey, 2023, figure 3.1) only 18.8% of Police officers had completed a Performance and Development Review. It also reports that officers were only using the poorly run PDR system once they had decided to go for promotion. Of the various departments, Frontline Policing only had a 13.3% completion rate. The Metropolitan Police Service defines its own mission, or organisational objectives as More Trust, less Crime, High Standards (Met Police, 2023). If officers are not reviewing their performance and development on a regular basis as this data suggests then it is less likely to attain high standards or for them to remain as such. 
A new system has since been introduced. This new digitalised system prompts officers to set themselves targets which can be attaining and completing certain courses. A more skilled workforce should, in theory lead to higher capability causing a reduction in crime. 
CPD can also be a block to an individual's development. Friedman (2012) suggests that some employees are not given any allocated time within their working day to complete typical reflective CPD practices. This forces the individual to make time alongside their duties for it. Employees often filled in any mandatory CPD tasks at the last opportunity and only to a standard that would satisfy the reviewer. These were completed to an even poorer standard when it was believed less likely that it would be looked at. The benefit to an employer or organisation might seem clear, a more skilled workforce but Allen, et al, (2019) suggests that analysing the true impact of CPD is broad and requires refining. However, some people are simply content where they are. Munoz-Seca (2017) suggests that the most productive employees are those that are professionally happy. This seems far removed from developing one’s skillset and it could be argued that this would come naturally if an individual was happy in the workplace. When it comes to reviewing the practicality of CPD there appears to be an assumption that an individual knows exactly what areas they want to develop in, how to achieve that and that they will have the motivation to simply do it. 
Reflection is said to be something that we both can choose to do and is done naturally as part of our day to day living (Thompson, 2021). Thompson (2021) goes on to suggest that Reflective Practice is a positive step in managing changes within various organisations and offers the chance to challenge our own perceptions. Reflective Practice allows us to look deeper at historic standards that have been present for so long they are viewed as ‘the right thing to do’. One example is of teachers setting out ‘learning objectives’ for a class. In theory this lets the students know what they need to achieve but could limit their learning potential. In general, The Police, up until the year 2000 had very few studies conducted by academics who defined themselves as criminologists (Fielding et al, 2020), showing that the world of policing is behind on research into its practices and culture. In 2010 UK police forces were overrun with many institutional problems such as several Chief Constables facing disciplinary hearings and uncertainty around integrity in lower ranking officers. This led to the forming of The College of Policing, set up to standardise police training, learning and establishing practices based on evidence across England and Wales.

The validity and efficiency of reflective practice should be considered before considering how relevant it can be in achieving an organisation's goal. Hargreaves (2013) suggests that not everyone finds reflective practice easy. There is also an argument to be had for how accurate reflective practice can be. Some may assume that it is an ‘absolute state’ when applying reflective practice. Hargreaves (2013) further asserts that it is something that is variable and need’s repetition to become effective at all. Some people may simply know what key words to use when documenting their reflective practice and are not actually reflecting on what has transpired at all. Some may be better at this than others, suggesting that it may not be so accurate at detailing a person's view of past experiences.

Police forces in the UK had been using the same programme to train its new recruits since the Second World War. This was called PTP or The Probationer Constable Training Programme (Copely, 2011) and was an in-house, isolated scheme with no national standardisation. Strong emphasis was placed on learning powers and the law with little encouragement around officers' behaviour and attitudes. Following the Macpherson report (Macpherson, 1999), which found the investigation into the murder of Stephen Lawrence to be institutionally racist there was an emphasis to improve this aspect of policing across the whole country. These reports/reviews are a form of reflective practice that all policing benefited from across the entire country. This improved standards and set guidelines to follow for all forces going forward. This, in turn allows for organisational objectives to be met. 
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Task 2: Operational Policing challenges
You must choose a serious and complex policing incident in which you played a significant role and reflect upon what happened
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues that were relevant.
 
2a. Critically evaluate the operational challenges associated with the incident and the actions you undertook to effectively deal with those challenges.
2b. Critically reflect on your thinking, analysis, evaluation of any assumptions or generalisations that had an impact on the way that you dealt with the incident and/or how you communicated your conclusions to others (e.g., senior officers, investigators/departments/partner agencies etc).
 
2000 words (+/- 10%: include your actual word count at the end of each section)
 
2a
I was tasked to de-brief a young female who had returned home after being missing. I distinctively remembered the address and name of the missing girl due to a previous significant call to the address regarding allegations against the girl's stepfather sexually abusing her. On attendance the girl's mother answered the door and immediately admitted to striking the girl. After speaking with her privately the young girl disclosed that she did not feel safe at the home due to fear of being assaulted again by her mother. She had a sister at the address, and this ultimately ended up in taking her into Police Protection. 
The first operational challenge was that I was single-crewed. This means that I was alone as the driver in my police vehicle. I had just gotten my police driving licence and had not been on patrol alone yet. Research on the challenges of being single crewed is limited. Most research conducted is on the effectiveness of single crewed officers compared to double crewed. Of which research shows little difference (Simpson & Grossman, 2024). The likelihood of being assaulted on duty is significantly higher when single crewed (Houdmont, et al, 2019). This along with having to do all the paperwork alone has a knock-on effect on stress levels (Elliot-Davies, et al, 2016). I did not feel ready to be on my own. 

The location of the property was in an area well known for residents not being supportive of local police. The flat was located on an upper floor. If I required any assistance from colleagues whilst at the address, I was worried that it may take longer to locate me. 

The child’s mother answered the door and without prompting, immediately disclosed that she had struck her daughter with her belt and slapped her across the face. The challenge was going to be talking with this 14-year-old girl in private to get an account of what happened. Up until the early 1990s it was widely common practice to use physical punishment to discipline children (Durrant & Ensom, 2012). This began to change when studies discovered connections between physical punishment and domestic abuse later in life. It also led to other forms of common criminality (Durrant & Ensom, 2012) In my experience, some families, including the children are so used to this method that they don’t see it as a problem or that they are doing anything wrong. One study (Davidson & Bifulco, 2018) found that 70% of young people had experienced physical violence by a family member by the age of 18. I knew that there was another younger female at the location that I would also have to check on. 

After speaking with the 14-year-old female, she told me that she was scared that her mother would continue to physically harm her if I were to leave. The mother was highly agitated, emotional and now a suspect for assaulting her own child. She was also caring for the other young female at the address. The challenge here was causing minimal further stress to a family whilst safeguarding those that required it. Taking a child from their home can also cause knock-on effects. A study on Adverse Childhood Experiences (Asmundson & Afifi, 2020) asserts that those exposed to Adverse Childhood Experiences had increased chances of displaying behaviours such as smoking, drug use, alcohol abuse, sexual risk behaviours and mental health difficulties. After taking advice, I had to take the 14-year-old into police protection. This was extremely difficult as I had to take the girl away from her mother who had only just returned home. The mother naturally wanted to keep her home. 

After leaving the address with the young female I went to my local police station to complete the paperwork. This also involved liaising with social services to find a suitable place for the female to stay that night. I had left the female in the suite where VRI’s are conducted as it was now around 1am so she could get some sleep. I was completing the paperwork at a computer desk in another part of the building. I was told by a senior officer within the station that this was not suitable and must always have the female in sight. This meant she had to try and sleep/rest on a cold metal chair in the room where witness statements are taken whilst i completed my work. I considered calling for an extra officer to assist me, but the team were so busy it was not an option. 

During all times of transporting the female I was driving alone in a car with the female sat in the back seat. It was very possible she could try and run away at any point. I had to always consider this as a possibility. 

On arriving at the foster home arranged by social services I had to assess the suitability of the address. I did not have children at the time of this incident and felt very unqualified to be able to assess the needs of a young female in modern society. I spoke with the foster carer and relayed the circumstances of the female coming to be in police protection. The female went upstairs to a bedroom readily made out for short notice situations such as this. Research shows (McAuley, et al, 2006) most children placed in foster care are for short term emergency situations such as this and generally have minimal influence on a child’s mental wellbeing and behaviour. This, of course, rests on it being an isolated incident and the follow up support for that child and family. 
My sole assignment for the shift was to monitor and conduct regular checks on all the missing persons for the local area. Due to the incident, I was dealing with which took up the whole shift, none of these checks/patrols were attempted. My only resolution to this was to inform my supervisors and allow them to assess the priority of certain tasks. 
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2b

An estimated 1 in 9 children will run away from home before turning 16 years old (Hill, et al, 2016). My first assumption was that the reason for the young girl going missing was due to a knock-on effect of the previous incident I had dealt with at the location. I personally arrested the stepfather in that case and assumed the young female would rather be anywhere but in the family home. Anthony (Anthony, 2018) asserts that the biggest influence on decision making is experience. Due to my past experience at the home, I had mentally prepared myself to have to report further allegations of sexual assault and potentially arrest the stepfather again. I made sure that I had the correct phone number for the appropriate Safeguarding unit to call whilst I was at scene. 

On finding out that the female's mother had physically struck her I kept them apart and did not allow them to get too close to each other in proximity. I assumed that having hit her already that there was a likelihood that it could happen again. I assumed that my being present will have heightened emotions. I certainly felt as though I would have to arrest the mother for the assault. I called a trusted colleague for advice who suggested that taking the child into Police Protection would avoid this. I then had to relay all the circumstances to my Inspector who could authorise taking the child into Police Protection. My past experiences at the address influenced the way I relayed the facts to my Inspector. I gave my opinion on what might be occurring at the address in relation to the stepfather despite there being no mention of any further events such as this from the female or the family. 
Another assumption I made was that the female's younger sister at the address would be safe and not subject to any risk. There didn't appear to be any issues around the second sister and when I spoke to her in private, she did not disclose anything of a concerning nature. Although Maneiro claims (Maneiro, et al, 2022) that there is a strong link between sibling delinquency and future involvement in delinquent activity. This young female was around 11 years old I felt confident that she was still too young to be caught up in those behaviours. I completed a report expressing concerns for her being exposed to this dramatic incident within the home. 

When discussing this incident with the Child Abuse Investigations Team I explained that I had a direct admission from a mother using a belt to strike her child. Typically, this would result in an arrest at the scene to protect the child from further risk of harm. He asserts (He & Flynn, 2019) that witnessing the arrest of your primary care giver, in this case a mother, has the potential to have an instant and long-term effect on a child’s well-being. After explaining that there was no second parent around to care for both children and that there were no concerns for the second child, they agreed to allow the mother to attend the police station at a later date for a voluntary interview. 

On leaving the location, the mother and daughter came together in an emotional embrace and both were crying. Lundburg claims (Lundberg & Anderson, 2000) that children who grow up without a father show more warmth and positive relationships with their mother displaying a secure attachment. It became apparent that the mother had potentially lashed out in frustration on her daughters return home and regretted her actions. In my experience it is very rare to witness somebody so openly admit to striking their child to a police officer.

On returning to the station with the young female I remember feeling overwhelmed at the amount of work ahead of me, along with the fact that it was a lot of things I had not done before. I had pre-conceptions of how long it would take to get through to an out of hours social services representative. It did, in fact, take a long time. When a foster home was provided, it was a considerable journey away from the female's familiar surroundings and a substantial journey to get to school the next day. My previous interactions with Foster Parents did not fill me with confidence either. These interactions were mostly of Foster Parents reporting children in their care as missing. They always seemed to me to care very little about the individual, coming off as flippant. Statistics show (McAuley, et al, 2006) that 62% of all looked after children in the UK are placed in Foster care. This related to almost 50,000 children in 2004 when these stats were published. This leads me to think that any given Foster Parents must see a vast number of children use their home for emergency short term accommodation needs. McAuley (McAuley, et al, 2006) asserts that there is little evidence available to determine the long-term outcomes for children within short term Foster Care system, except that many of them end up within the looked after system on a variety of permanent basis. 
I feel as though I took all the necessary actions within my power to Safeguard the young female as well as consider the needs of the younger sister and the emotional gravity of what had occurred from the perception of the mother. However, I ultimately felt like the bad man who broke up a family home. Evans says (Evans, et al, 1993) that police officers who face stressful and emotional events were found to use self-blame as a coping strategy. Whilst I don’t feel any blame, I am still the person who took a mother's child away. 
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Task 3: Operational Policing Techniques
You must choose a serious and complex policing incident in which you played a significant role and reflect upon what happened
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues that were present.
 
3a. Outline the established techniques used to deal with the incident.
3b. Critically explore the use of each policing technique that you applied to the incident and demonstrate your understanding of their use.
3c. Critically evaluate how you applied specific legislation and/or powers to the incident.
 
2000 words (+/- 10%: include your actual word count at the end of each section)

3a
I was the Officer in the case for an Aggravated Burglary whereby one male had entered another's house and attacked him with a claw hammer causing injury to the victim's hand. The suspect took a phone from the victims disabled son who was trying to call police and attempted to dissuade call handlers from sending to police to the location. The suspect then fled the scene. 
Some of the established techniques used during this investigation were the use of the ‘ADVOKATE’ method when taking the victims statement. The use of the ‘PEACE’ model during the suspect interview. Applying Locards ‘principal of exchange’ when considering forensic opportunities at the scene. I arranged for expert forensic speech analysis be conducted on the suspects voice comparing the 999 call and the suspects voice in interview.
I used several police powers and pieces of legislation during the investigation of this crime. I was the officer who attended the suspects home address and arrested him under S24 PACE 1984. The suspect's house was searched under S32 of PACE 1984 following his arrest. During the search, several items were seized by utilising S19 of PACE 1984. The suspect's vehicle was searched several hours after his arrest, once located, using S18 of PACE 1984. I conduced the suspect interview under CODE E of PACE 1984. I requested the suspects PIN for his phone under S49 RIPA 2000. I requested phone cell site data from the suspects handset under S60A of INVESTIGATORY POWERS ACT 2016. 

Words Count: 247

3b

On taking the victims initial statement, I adopted the ADVOKATE technique when detailing a suspect description. The technique is used to achieve best evidence where identification may be an issue (College of Policing, 2022). It breaks down as A – Amount/length of time under observation. D – Distance between the suspect and witness when observed. V – Visibility conditions, such as weather and light. O – Obstructions, whether they partially or temporarily obscure what is being observed. K – Whether the person being observed is known to the observer. A – Any reason to remember the person being observed, such as distinctive tattoos or face markings. T – Time the witness had the person under observation or time elapsed since the event itself. E – Errors within the description (College of Policing, 2022). In my case, the suspect was unknown to the victim, for this reason the ‘ADVOKATE’ acronym was the best way to be able to describe the suspect in the best detail possible for the victim statement. Identifying the suspect was part of the investigation and it led to carrying out identification procedures at the police station with the witnesses. 

The suspect interview ‘PEACE’ model is an acronym and is broken down into 5 parts; Planning and Preparation, this is where you would build a rapport and carry out introductions. Engage and Explain, this is where you would take the suspect’s account and develop it. Account Clarification, this is when you would relay the account provided and ask any probing questions or challenge the account given. Closure, this relates to bringing the interview to an end. Evaluation, assessing the information provided during the interview and presenting that to a decision maker. (College of Policing, 2022). 
A study into the effectiveness of the PEACE model was reported to produce more highly skilled interviewers when they were trained in the PEACE model and the skill level was lower in untrained officers (Clarke & Milne, 2001) indicating an overall positive outcome when the PEACE model is applied. Walsh and Milne found (Walsh & Milne, 2008) in a study that not many officers planned for the interview sufficiently and there was little in the way of rapport building from officers as well as minimal addressing of the points to prove and a lack of summarising the interview. 
Edmond Locard’s principal of exchange says that any person entering a crime scene leaves something behind whilst taking something away from the scene with them, this could be footwear marks, DNA, fingerprints or fibres (College of Policing 2022). The principal was developed during the 1st World War, Locard was able to identify locations where French prisoners and soldiers had died after analysing stains on clothes and uniforms (Ferrel & Long 2022). The victim barricaded himself in his kitchen while the suspect tried to break the door down with his hammer. Forensic units took an impression of the indentation in the door. If we were able to locate the hammer it may have been possible to match fibres from the door with traces of the same fibres that may have been transferred on to the hammer itself. This would have been key in placing the suspect at the scene.

With the suspect taking the victim’s son’s phone from him when he dialled 999 to call for police assistance, I knew that I would have a clear sample of the suspect’s voice recorded on the 999 call. I arranged for this to be expertly analysed and compared to the suspect’s voice taken from his police interview. When making the request for this analysis I discovered that speech comparison cannot be the sole piece of evidence in any case. With two positive ID parade selections being made against the suspect this analysis would be complimentary to the evidence already obtained. Speech analysis is conducted on two levels, Group level characteristics, which are categorical judgements about accents and dialects that the sample contain. Individual level characteristics, which is a refinement after categorising the group level. This is where you would look for unique signs of a person's speech that make them recognisable (Hughes & Rhodes 2018). For example, somebody with a typical ‘London’ accent but uses a term synonymous with the northeast of the country. In my case the two samples provided a good match and likelihood on the group level characteristics but minimal distinguishing features at individual level. 
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The first piece of legislation used was an arrest without warrant. Under S24 of PACE there several conditions where an officer may conduct the arrest of a suspect (Police and Criminal Evidence Act 1984). Most commonly, it is when the officer has grounds to suspect that a person has committed a criminal offence. You must also have a necessity to conduct the arrest. That is that a certain condition must be fulfilled to make the arrest necessary (Police and Criminal Evidence Act 1984). They are; to prevent causing injury to themself or others, prevent physical injury, prevent causing loss or damage to property, prevent an offence under public decency, prevent unlawful obstruction of the highway, to protect a child or vulnerable person, to allow for a prompt and effective investigation of the offence or to prevent the disappearance of the suspect. In this case, the suspect required arresting as there were several necessities. I required the suspects phone to look for evidence of his whereabouts on the day. I had to search any property related to him for the weapon in question, in this case it was a clawhammer. This could all fall under the category of a prompt and effective investigation as without these items the investigation would not be very effective. 

Following the arrest a search of the suspects house was conducted under S32 of PACE. This is a power which allows officers to search any arrested person at a place other than a police station if an officer believes the person may have any items that could assist that person to escape from lawful custody or evidence relating to an offence or to enter and search any premises in which that person was when arrested or just before being arrested (Police and Criminal Evidence Act 1984). This is often used in circumstances where there is insufficient intelligence to obtain a warrant to search an address. In this case it allowed me to search the suspects home address as that is where he was arrested. This was essential as I wanted to look for the weapon, a claw hammer, that was used during the incident. I also wanted to seize any mobile phones that might show the suspect to have been around the offence location when it occurred. 
Once inside the premises the legal power that allows officers to seize items comes under S19 of PACE. It allows (Police and Criminal Evidence Act 1984) any constable who is lawfully on a premises the power to seize anything that there is reasonable grounds for believing that it has been acquired as a result of an offence or that it is necessary to seize it to stop it being lost, thrown away, tampered with or damaged. In this case the suspects phone was seized as I wanted to run checks on the contents to see if there was any evidence of being at the location of the Aggravated Burglary. A car key was also seized as it may have contained the claw hammer which was not found at the suspect's address. 
A S18 of PACE search was conducted of the suspect’s vehicle once it was located. This power (Police and Criminal Evidence Act 1984) allows an officer to search any premises controlled by or occupied by the suspect following an arrest where there are reasonable grounds to suspect that there is evidence relating to the offence within. If the suspect is already at a police station in custody, then this search must be authorised by an Inspector or above (Police and Criminal Evidence Act 1984). In this case the vehicle attributed to the suspect was searched under this power as it was several hours after his arrest. 

S49 of RIPA compels a person to provide police with the key, password or code to an electronic device that they believe holds information relating to a criminal offence (Regulation of Investigatory Powers Act 2000). This piece of legislation was originally created to compel a person to disclose encrypted material in an intelligible format if it was a matter of national security or in the detection of crime (Bela 2011). This was all created before smartphones were commonplace. These days this now has been evolved somewhat into officers using it to issue a notice to a suspect for the PIN of their mobile phone. I did the same thing in my investigation. The data on the suspects phone is technically encrypted and without the password that he knew I would not be able to access it to be able to investigate the crime efficiently. 

Mobile phone handsets don’t necessarily hold specific call log data. To find out where a phone was when it was used, you need to apply for the access to the data from the mobile phone company. This is done by using S60A of the Investigatory Powers Act 2016 (Investigatory Powers Act 206). In my case, I used it to allow me to see if the suspect had used his phone in any capacity, which would include any use of internet or data as well as any calls made. Crucially, it would allow me to see which cell site tower was being used to facilitate any of these actions. The suspect had denied being at the victims address in interview so this was a key part of the evidence as it would show not only that he was near the location but also that he was untruthful. 
Reflecting on this case, applying the ERA Cycle (Jasper, 2013) of Experience, Reflection and Action. My experience taught me dramatically about covering all aspects of a serious investigation. I used many different legislative and police powers, most of which were about putting the suspect at the scene. I believe I was so focused on this aspect that I failed to investigate and cover another key aspect of the investigation. When it came to the trial, the suspect began by openly admitting he was at the address, effectively rendering all my work focusing on the aspect irrelevant somewhat. His new defence was that he did not go there to cause harm but to try and smooth over the incident. This took me completely by surprise and left me feeling underprepared for the type of trial this was to become. He claims he took a hammer for self-defence and did not attack the victim. Going forward, I would look at all possible outcomes before making assumptions. My failure to do so meant this became a conviction for the lesser sentence of affray rather than Aggravated Burglary. 
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Task 4: Operational Policing Methodology & Theory 
 
4a. Research and critically review current theories and methodologies relevant to your own specific area of operational policing (e.g., ASB, Volume Crime, Roads Policing, Firearms, NDM, Intelligence, Vulnerable Persons. Policy, etc.). Maximum of 3 areas to analyse.
 
4b. Evaluate the importance of applying skills, knowledge and experience to reach appropriate outcomes within operational policing.
 
1500 words (+/- 10%: include your actual word count at the end of each section)

4a.
I work in Neighbourhood Policing. Neighbourhood Policing can be traced as far back as the 1980s around the time of the Scarman Report following the Brixton Riots (Longstaff, et al, 2015). Around 20 years after the riots the National Reassurance Policing Programme was introduced. This aimed to reduce crime and the fear of crime by engaging with communities and addressing the most concerning aspects of crime and policing in general (Longstaff, et al, 2015). This led to the introduction of PCSO’s and the National Policing Programme in 2005. 
PCSO’s themselves were introduced to be a presence in the community, gather intel about local issues and take part in community engagement. Cosgrove asserts PCSO’s have been shown to have proved their worth by reducing the cost of visible uniformed patrols and providing a response to level incidents (Cosgrove & Ramshaw 2013). A study into the effectives of PCSO’s in Cambridgeshire constabulary (Sutherland, 2014) showed there was no conclusive evidence that PCSO’s had an impact on reducing crime figures or reducing anti-social behaviour in the community. Cosgrove also claims that (Cosgrove & Ramshaw 2013) PCSO’s deployments have been heavily influenced by crime control as opposed to reassurance patrols or crime prevention activity. Whenever there is a spike in criminal activity or antisocial behaviour PCSO’s are deployed to the area for a uniformed presence however Weisburd asserts (Weisburd, et al, 2011) that residents were not even aware of any increased patrols in their area following extra deployments. 
Another typical use of PCSO’s is in Hot Spot Policing. Constables and PCSO’s are often posted to these hotspot areas. It is generally agreed that large proportions of all crime activity occur in micro locations (Wadley, 2023) and by focusing resources into these locations then you are more likely to see a reduction in crime. One argument against Hot Spot Policing is that focusing large resources in one geographical location may reduce crime in that area but as a result simply displaces it to a neighbouring area (Lazzati & Menichini, 2016).
Dealing with anti-social behaviour has become part of everyday duties for PCSO’s within communities. The use of civil enforcement means that police and PCSO’s can issue Community Protection Warnings (CPW’s) or Notices (CPN’s) (College of Policing, 2022). The threshold for this level of enforcement is lower than for any reported crime. That is, that it is on the ‘balance of probability’ (College of Policing, 2022). After a study into the usage of CPN’s from the victim's perspective, Rodgers claims (Rodgers, 2023) that the issuing of a CPN did not cause a reduction in ASB and there was a theme of not putting the victim’s first.


Neighbourhood policing does employ the ‘Broken Windows’ theory. This theory suggests that disorder and low-level criminality can increase fear within a community, this in turn causes people to leave a community and allows for less informal upkeep of social control encouraging offenders into the area (Wadley, 2023). Though logically this makes some sense, there are a lot of holes to be picked in the theory. Sheldon asserts (Sheldon, 2004) that the theory itself indicates that the primary causes for criminality are homeless people or people of less financial standing, it also indicates that those who engage in graffiti tagging, fare evaders or kids hanging around on the street are or will become criminals. 

One area of Neighbourhood Policing that has grown significantly is partnership working. Neighbourhood officers work with many other agencies such as the council, mental health services, housing and local businesses. One of the other principles of partnership working is to set out the policing priorities. This is discussed and agreed by the Neighbourhood teams and the local community at public meetings and organised surgeries (College of Policing, 2020). Barnes and Teagle (Barnes & Teagle, 2007) describe it as being the involvement and input of residents and communities in policing, from providing information and where to provide reassurance to empowering the public to point out solutions to local issues and to have an influence over local strategies, priorities and decisions. One of the regular meetings that occurs in London where things of this nature are discussed are now called ‘Ward Panel Meetings’. They are attended by the local policing neighbourhood team and several community leaders, one of which who is selected as the ward chair. 
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4b. 
For much of the time in operational policing you will be spending your day attempting to convince somebody to or not to do something. This can range from persuading a detained suspect not to react and become violent to convincing a witness or victim to provide a crucial statement or encouraging a young child to feel safe enough to provide their experiences of what goes on in a home filled with domestic abuse. This can broadly be categorised as ‘communication skills’. One academic description of this is getting information from one person to another (MDT Training, 2012). This can be expanded on by saying that this must also then depend on upholding the content and or context of the information. Barker delves deeper into this again (Barker, 2013) by asserting that the very model of transmission is the wrong way around as communication does not being with sending a message or piece of information but when that message or information is received. That is when the receiver will begin to decode the message. To be able to do this you must be paying attention, understand what is being delivered and then put it into context (Barker, 2013). This puts an emphasis on listening skills as being a significant part of all communication. 
As police officers we naturally want to find out the key elements to an account when speaking with a victim of crime. Sometimes we deny a victim the opportunity to speak their mind by interrupting them or asking blunt and cold questions as we are thinking about the backlog of calls that need attending. Rudolfsson (2024) says that victims of sexual assault hesitate to report these crimes due to fear of revictimization. Victims desire to continue with the investigation relied heavily on the demeanour of the police during interactions. It was also found that victims would divulge more information regarding the incident if they felt more comfortable with the police and if higher levels of empathy from the police were displayed. 
If we consider Betari’s box, which is a concept about how anyone can get in a cycle of negative or desirable communication based on how their behaviours and attitudes respond to one another (College of Policing, 2020). The concepts suggests that my attitude effects my behaviour which in turn effects your attitude which effects your behaviour, and the cycle continues. In most circumstances, a desired or appropriate outcome for the police is to solve a crime or prevent someone from harm. Effective communication, but more specifically listening skills can go a long way to achieve that. Farie (2023) claims that in order to have achieved the right to do so you must have demonstrated an open mind and ability to listen to a person's problem in the first instance. 
One vital aspect of policing and using one’s experience is understanding non-verbal communication. More commonly referred to as ‘body language’, non-verbal communication is described by Matsumoto, et al, (Matsumoto, et al, 2013) as the transferring and exchanging of messages in any method that does not involve the spoken word. A study by Mehrabian and Ferris (1967) found that communication is broken down into 7% verbal, 38% vocal and 55% facial. This is taught during initial training as a police officer. You are expected to look at a person and be able to see if they are giving off any cues that might increase your grounds to take further action such as a stop and search. Being able to read a suspect’s non-verbal communication could be key in preventing any resistance put up by certain suspects who may wish to fight to escape lawful custody. A person’s eyes might be looking for an escape route, hands in pockets could indicate they are holding on something. A child might use words to say that they are OK, but you must read their facial cues to dig deeper to find out what is really going on. 
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Task 5 – Personal Development Plan (PDP)
As part of your reflective process, please use this table to identify the next steps for your personal/professional development. Aim to identify a maximum of four (4) areas of development that are personal to you and your operational practice for the next 12-18months.
Consider using SMART as part of your answer.
Note: this is equivalent to 500 words towards the overall wordcount, please note this is not the actual number of words used in completing the table. The count reflects the thought and research behind it.
	Area of Development
	How it will be achieved 
	Who can provide support?
	Timeline

	 To improve my own personal physical health and fitness by losing weight
 
 
 
 
	I currently weigh 105KG. I will strive to achieve a weight loss of 8KG. I will achieve this by organising and planning my daily food diary. I will be playing recreational football 3 times a week to stay active where I will weigh myself every week to track how my progress is going. The goal is attainable within the time period given and is realistic with the right commitment. The goal is relevant to the role as a high level of fitness can help me to cope with the demands of operational policing. 
	Family, Friends and colleagues can assist me to achieve this by checking in with me and helping me to stay focused on my goals. 
	I aim to achieve the goal within 6 months.

	Develop my Critical Thinking skills
 
 
 
 
	I will strive to improve my critical thinking by using my observations, logic and experiences of exercising critical thinking. This will be measured through performance evaluation. This is attainable as you can improve this skill with enough practice and implementation. 
	My line manager can provide feedback on any critical writing I generate at the workplace.  
	I aim to achieve this Within 6 months.

	Improve knowledge around officer welfare issues. 
 
 
 
 
	I am transitioning from my current role to our local Wellbeing team that assist officers with any welfare issues. I aim to develop and improve my knowledge around issues such as substance addiction and dependency. I aim to enrol and complete 3 courses in this field. This is attainable and realistic for my role. It is relevant due to the new role I will be undertaking. 
	My new colleagues will assist me with what is available and guide me through with any post course queries I may have.
	I aim to complete these 3 courses within 2 months of starting my new role.

	Enhance my interpersonal communication skills.  
 
 
 
 
	I will endeavour to improve skills such as de-escalation, conflict resolution and communication by completing 3 courses in these fields. This is attainable and realistic. I will be talking with many different people with a variety of issues and therefore these skills are relevant for my role. 
	I will be supported by my new team to attend and achieve completion of these courses. 
	I aim to complete this within 4 months of starting my new role.
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Use of Generative AI in Assessment
(Lecturer to indicate Yes or Not against each element)
 
	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes ☒
 
No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
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	PROOFREADING
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