APPENDICES

Appendix 1
EXPERIENCE TEMPLATE

1.	What did you do and why?
Describe your professional experience. You may wish to refer to your role or involvement, why you had engaged in this experience and the intended outcomes. You can also mention any particular professional standards you had chosen to focus on.
[bookmark: _Hlk115254899]The research of an observational experience was conducted by myself within a comprehensive school setting. The observational visit extended over a two-day period and was within the Math Department and the aim of it was to develop an understanding of what a critical incident is and to continue research into any factors that may impact on them. Observing these professionals within the school and classroom environment, would enhance current skills and knowledge with the use of different methodologies observed by different teachers. The pedagogical experience that was observed helped to link the 5 professional standards through the experience and more over being able to focus on specific professional standards within the classroom setting. Reviewing the critical incidents in this article shows the relationship building that was encountered within the classrooms. During these sessions there was positive interaction between myself and the pupils. They were quite accepting of an unfamiliar face in their classroom, down to discussions on justifying what they did in their books. In one of the observations, a class of 24 pupils, behaviour was disrupted by 2 of them, but was controlled in a calm manner where the school wide warning system was in place and used positively. Addressing a situation of the 2 pupils being disruptive and having positivity and a calmness, the use of positive language to demonstrate this actively curtailed the behaviour and turned it round, with comments from the teacher, such as ‘we don’t to warn you we want to celebrate you’, followed by praise of pupils work and presentation. This was on ongoing theme across the two observational settings, having continuity of expectations to learning and behaviour. The link of Leadership from the professional standards was clearly visible within the classroom, where there was a demonstration of professionalism and the commitment to all learners and colleagues with an understanding of responsibilities and commitment. The overall observations from the two sessions that have been chosen to write about were filled with the 5 professional standards. Being able to see the links between the situations and the standards has developed an understanding on the professional standards but in particular the Professional learning strand incorporated within this the development of practice that is informed through small scale research with the confidence to demonstrate an understanding of the theories behind pedagogy, assessment and child development on a daily basis. Being able to develop a critical reflection on situations will undoubtedly further the development of professional growth. Using this structure along with a commitment to grow the skills and use of the Welsh language within the lesson, will inevitably be of an advantage in the development of a teacher, furthermore, to my development of becoming a teacher, encompassing all the four core purposes being interlinked to the professional standards.

2.	What have you learned?
You might want to consider some of the following: why is this experience important or relevant? How does it relate to your overall learning, development and/or use of the standards? Did it meet the intended outcomes? Any lessons learned? What are the implications for colleagues and learners? How will you share what you’ve learned?

The learning experience that was received was and is an important step to take. It enables you to review the steps that are needed to be an educator and using the standards to achieve this. Having had previous primary school experience, it also gave the opportunity in the further development of the pedagogical concepts at different stages of learning. Lessons learned would be to keep it calm regardless of situation as this impacts the teaching and learning, pick your battles so to speak, and responding in a respectful manner which we ourselves would appreciate. The implications of this are that an overwhelming sense of trust and respect are built during the building of relationships that we develop whether they be with students or colleagues. Sharing this, possibly is positive communication which is developed or developing, through the different experiences that are encountered in this process to achieve the QTS. 

Appendix 2

Record 1
	Date and time, year group:
26 September 2022, session 3 (11.15-12.15) Year Group 8

	Where and When: Context of the observation – subject/AOLE, general classroom context

Observation made within a Maths lesson. Area of learning Experience being Mathematics and Numeracy.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 
An observation made of pupil arriving 13 minutes late to the Math session. Pupil was asked why he was late and an explanation was given to the class teacher and it satisfied them. At this time the rest of the class had engaged with the lesson starter but the Pupil, who was late, did not engage in the session as he felt he was so far behind everyone else and missed some helpful reminder tips that were given to the rest of the class. The teacher ensured that the rest of the class felt able to carry on and so spent some 1:1 time with the pupil who was late. To overcome the fact that the pupil had arrived late, the teacher said for the work to be completed on the sheet and then stuck into their book, rather than to copy the questions in and then answer them.
The pupil then got on with the work and was then engaged. They felt comfortable with the adaptation made for them to be able to complete the work.






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

There are the possibilities to look into the theories enhancing the pedagogy and any scaffolding of the pedagogical proficiency.








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Class size was under 20 pupils and was held after breaktime. Interacted with class by supporting learners and marking work.





Appendix 3
Record 2
	Date and time, year group:
27 September 2022, 11:15-12:15, Year 10

	Where and When: Context of the observation – subject/AOLE, general classroom context

Observation made within a Maths lesson. Area of learning Experience being Mathematics and Numeracy.




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Teacher arriving late to class, as she was concerned about the whereabouts of a missing pupil. This, along with the lesson being held in a room that is not usually used for the session, impacted slightly on the overall behavior of some of the pupils within it, as the requirements of instruments to use were not set up ready for the class. A warning system that is used throughout the school, was implemented to those pupils, 2 boys, that required it. Warning given, behaviour improves, warning removed. On the opposite end of the scale warning 1 given, continued disruption 2nd warning, continued disruption 3rd warning. If then behaviour continues the pupil is removed by SMT. The comment made by the teacher that ‘we don’t want to warn you, we want to celebrate you.’ At this point teacher addressed the class and informed them that a lot of pupils’ books had been photocopied and given to the head of department to celebrate the presentation of work they had completed in their books. When questioned why they had presented their work the way they had, the reply was that it would make it easier to revise with colour coded parts on page to identify different strategies etc. After this there was a settling down of the disruption and lesson continued with fully engaged pupils.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Disruption being in different classroom to usual








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Lesson held after morning break, 











Appendix 4
Record 3
	Date and time, year group:
27 September 2022, 12:15-13:15, Year 11 

	Where and When: Context of the observation – subject/AOLE, general classroom context

Whole of Year 11 cohort assembled and seated in the assembly hall to experience actual examination conditions





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Pupils lined up in class groups and seated as if they were then sitting an exam. They were told it had to be in complete silence, which instruction they followed. They all received a revision booklet that was published by the WJEC and they continued page by page on what was expected of them on each page starting with details they needed to provide on the front. The whole session seemed to put pupils at ease as to what was expected of them and questions were answered. The expectations of how and what needed to be presented to achieve was discussed and the knowledge that they had would be of an advantage along with ensuring that they had read carefully what was being asked of them.





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Anxiety as to sitting exams that have not really been present in schools after the lockdown










	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Having this session just before lunch seemed to have a them more focused, the time of the session went really quick as there was lots of interaction and questions from pupils who wanted to know different things like where they would find their pupil number.











Appendix 5
ERA Cycle
[image: ]
The cycle shows that we will start with an experience, either something we have been through before or something completely new to us. This experience can be positive or negative and may be related to our work or something else. Once something has been experienced, we will start to reflect on what happened. This will allow us to think through the experience, examine our feelings about what happened and decide on the next steps. This leads to the final element of the cycle - taking an action. What we do as a result of an experience will be different depending on the individual. This action will result in another experience and the cycle will continue. 

Jasper, M. (2013). Beginning Reflective Practice. Andover: Cengage Learning.

Appendix 6
Driscoll's What Model
[image: Driscoll's What Model]
Driscoll based his model of the 3 What's on the key questions asked by Terry Borton in the 1970s:
· What?
· So what?
· Now what?
By asking ourselves these three simple questions we can begin to analyse and learn from our experiences. Firstly, we should describe what the situation or experience was to set it in context. This gives us a clear idea of what we are dealing with. We should then reflect on the experience by asking 'so what?' - what did we learn as a result of the experience? The final stage asks us to think about the action we will take as a result of this reflection. Will we change a behaviour, try something new or carry on as we are? It is important to remember that there may be no changes as the result of reflection and that we feel that we are doing everything as we should. This is equally valid as an outcome and you should not worry if you can't think of something to change. 
[bookmark: _Hlk118628342]Borton, T. (1970) Reach, Touch and Teach. London: Hutchinson.
Driscoll, J. (ed.) (2007) Practicing Clinical Supervision: A Reflective Approach for Healthcare Professionals. Edinburgh: Elsevier.
Appendix 7
Kolb's Experiential Learning Cycle
[image: Kol's Experiential Learning Cycle]
Kolb's model (1984) takes things a step further. Based on theories about how people learn, this model centres on the concept of developing understanding through actual experiences and contains four key stages:
· Concrete experience
· Reflective observation
· Abstract conceptualization
· Active experimentation 
The model argues that we start with an experience - either a repeat of something that has happened before or something completely new to us. The next stage involves us reflecting on the experience and noting anything about it which we haven't come across before. We then start to develop new ideas as a result, for example when something unexpected has happened we try to work out why this might be. The final stage involves us applying our new ideas to different situations. This demonstrates learning as a direct result of our experiences and reflections. This model is similar to one used by small children when learning basic concepts such as hot and cold. They may touch something hot, be burned and be more cautious about touching something which could potentially hurt them in the future. 
Kolb, D. (1984) Experiential Learning: Experience as the Source of Learning and Development. Upper Saddle River: Prentice Hall.




                                                                                                                                                                                                            
Appendix 8
Gibb's Reflective Cycle
[bookmark: _Hlk118531707][image: Gibbs' Reflective Cycle]
The final model builds on the other three and adds more stages. It is one of the more complex models of reflection but it may be that you find having multiple stages of the process to guide you reassuring. Gibb's cycle contains six stages:
· Description
· Feelings
· Evaluation
· Analysis
· Conclusion
· Action plan
As with other models, Gibb's begins with an outline of the experience being reflected on. It then encourages us to focus on our feelings about the experience, both during it an after. The next step involves evaluating the experience - what was good or bad about it from our point of view? We can then use this evaluation to analyse the situation and try to make sense of it. This analysis will result in a conclusion about what other actions (if any) we could have taken to reach a different outcome. The final stage involves building an action plan of steps which we can take the next time we find ourselves in a similar situation.
Gibbs, G. (1998) Learning by Doing: A Guide to Teaching and Learning Methods. Oxford: Further Education Unit, Oxford Polytechnic.




Appendix 9
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v enjoyed homelearning school has been good at helping me. We use feams for lessons every day.* 10
year old, north east Wales)

Ry eisiau dwell diolch enfawr ir ysgol ar athrawon am yr holl waith a help mae nhw wed danfon iin
dros yr adeg. 9 year old, south west Wales)

Nega

s about learning

We also asked young people responding fo the 12-18 survey to select from a list of negative sentences
about their learning during this time; again they could choose as many as are frue for them. The:
percentage of young people choosing each statement is shown below, with the most frequently chosen at
the fop.

Figure 11: Percentage of 12-18 year olds agreeing with negative statements regarding their leaming

Percentage of 12-18 year olds agreeing with negative statements
regarding their learning

f'm worried about falling behind with leaming” (N ——  63% (6,176)
“F'm worried about how this could affect my qualifications* I —  61% (5,996)
“I don'tfeel motivated to do school work at home" S 595 (5,834)
“'m worried about changes to my friendships when | go back”  E— 30% (2,928)
I don't understand the school work | am sent” I - 24% (2,360)
“None of these sentences are true for me* IS - 13% (1,322)
“I.am not learning at home at at* MRS 11% (1,117)
"I need more help with my additionallearning needs” IS 9% (895)

o 20% a0% 0% s0%

W Percentage (number) of 12-18 year olds choosing the statement

Itis concerning that high numbers of young people are worried about falling behind, worried about
qualiications, and not feeling motivated to work at home. Al of these statements were selected by well
over half of respondents. They also all emerge as significant themes in the free text comments from
young people, given in response o an open question which was not specifically about education. 616
(17%) of young people answering this question comment about their difficulies with home leaming, and
this s the most common theme indluded in comments about education. Another 254 (7%) include worTies
about exams and quallfications, and an additional 252 (7%) commented about their lack of mofivation.

1was dlever and highly motivated, with schools shut for so long last year and no end in sight of returning,
/am demotivated. I feel my whole future has been ruined.“12 year old, south central Wales)
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