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4. Methodology (987/1000)
The research will be conducted in two parts, the first ascertaining formative information as to when staff would be more likely to attend educational sessions, for how long would they prefer, and which of a series of formats they would prefer to receive the education.  It is hoped the research will provide numeric data to show the most popular responses and help prioritise and navigate the development of resources, therefore for part one, the most appropriate methodology would be quantitative.  However, as the second part will aim to collect opinions and attitudes of managers towards workforce planning training, to gauge commitment, willingness and likelihood to participation, it is anticipated that the responses will provide rich qualitative data (Mears, 2021). With this in mind, the research as a whole will be based on a mixed-methods approach (Denscombe, 2008).

Research Design
As the research will be conducted from within the Health Board by an employee, the researcher will be conducting Insider Research, though consideration will be given to both aspects of the implications that derive from being an Insider Researcher (Munn-Giddings, 2021; Mercer, n.d.).
The research is looking for information based on a singular objective reality, for example, can a manager attend or not attend on a particular day. Therefore, the ontological standpoint of the researcher will be of an objectivist.  While there is a potential for the second part of the research to veer into the constructivist viewpoint, the information needed will be themed into trends and patterns providing quantitative data, meaning it will remain a wholly objectivist research.  The epistemology of the research is not open to interpretation but is objective, meaning it will follow a positive and deductive approach.  Participants will be assured that they will not be affected professionally from undertaking the research.

Methods
Part A
The first part of the study will consider how much time the managers have to carry out developmental activities and how much of that time they are willing or able to commit to it.  In addition, this part will consider the preferred format of these developmental activities to understand how and when to deliver.  As such, subjective thoughts and beliefs are not relevant to the answers needed, but feedback on formative information is, questionnaires appear the most fitting (Tymms, 2021). Furthermore, the details needed include what days could be attended, how many hours, via which format of delivery, the method needs to be of a closed format, but does not necessarily need to be on a continuum, therefore a multiple-choice questionnaire emerges to be the potential tool for acquiring the data (Tymms, 2021).  The questionnaire will be designed and developed on Microsoft Forms with only the researcher able to access the responses.  The links to the questionnaire will be sent in an email, which will also outline the purpose and aim of the research as well as confirmation of confidentiality.  While a name and contact details will be taken to allow for a follow-up invitation to participate in Part B of the research, all personal details will be held on a password protected Excel spreadsheet form until Part B is concluded then be erased completely. The questions will include details on dates, times, availability, accessibility, formatting, taking approximately 10 minutes to complete.  There will also be a section at the end with details including gratitude for participation, a reminder of the participants right to withdraw as well as the purpose of the research, and the contact details of the researcher should they have any queries. 

Part B
For the second part of the study, consideration will be given to managers’ attitude to workforce planning training.  The aim will be to gather subjective information, helping the Health Board to gain a deeper understanding of manager’s circumstances. To achieve this, interviews would be the more prudent method, with the potential to identify broad patterns (Rehman & Alharthi,2016).  A sample of those who have completed the initial questionnaire will be invited to participate in this part.  The interviews will be offered via Microsoft Teams, however, there will be an opportunity to have the interview conducted face to face, should it help the participant feel more comfortable.  In that case the venue chosen will provide privacy and confidentiality and notes taken will be destroyed after a thematic analysis has been conducted.  With interviews held via Microsoft Teams, they will be recorded with the participants permission to enable the researcher revisit and conduct a thematic analysis from the recordings taken (Mears, 2021).  Once the thematic analysis has been completed the recordings will be deleted from the system.  The interviews will be semi-structured, with initial questions being asked around the attitudes towards workforce planning training and perceptions of it.  Each participant will be given an hour time slot for the discussion; however, if the discussion naturally comes to an end before that, the participant will not be expected to stay and talk for the full 60 minutes.  Each participant will be given a form at the end with similar information to the last page of the questionnaire; this will include gratitude, a reminder of the purpose of the research, contact details of the researcher and a reminder of the right to withdraw.

Analysis
Part A
Questionnaire – the responses to the questions will provide quantitative data to enable an analysis to be carried out (Tymms, 2021). This analysis will hopefully identify trends and patterns to assist in the increased knowledge of the researcher and on which the new educational programmes will be based.  The results can be presented in a table and graph or bar format, with additional explanations alongside.

Part B
Interviews – a thematic analysis will be conducted on the responses captured to enable key factors to be presented (Mears, 2021; Rehman & Alharthi,2016). The aim is to gain supplementary information to the analysis from the questionnaires which will provide evidence on which the design and development of the new educational programmes will be based.
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Appendix A

Have Your Say! Workforce Planning Training 

Help us provide training that suits your needs & circumstances. In completing this survey, you are helping us understand and prioritise the programmes to develop with a view to fitting in with your working life. By completing this survey, you are consenting to your participation of this evaluation, and it should no longer than 10 minutes to complete. Thank you.

* Required 

WORKFORCE PLANNING TRAINING  

1. Have you accessed any training on Workforce Planning before? * 

Yes
No

2. If not, why have you not yet accessed it? *

I was unaware of the training 
I was not authorised by my line manager 
The training was too long 
I have not had the capacity to attend 
I could not travel to the training venue 
I cannot attend on Fridays

3. What elements of Workforce Planning would you want to attend in future? *

Methodology Workforce data modelling 
OPERATIONAL workforce planning 
STRATEGIC workforce planning 
Horizon scanning Future workforce projections 
Understanding the IMTP (Annual Plan) and Education Commissioning 
Role Design/Redesign 
Workforce planning documents and resources 
Practical application of workforce planning in your service 
Organisation / service design 
Other

4. How much time would you realistically be able to give to any training? *

5 - 15 minutes 
15 - 30 minutes 
30 - 45 minutes 
45 - 60 minutes 
1 - 2 hours 
2 - 3 hours 
Half day 
Full day

5. Which of the following programme would you be willing and/or able to commit to? *

One-off 1 hour session(s) 
One-off 
1 day session(s) 
5 x 1 hour series 
3 x Half Day series 
2 x Full Day series 
All of the above 
None of the above 
Other

6. What format would you prefer to access the training? *

Face to face - live Virtual - live 
On Demand - watch back when convenient 
Practical Workshop - live 
Toolkit - resources only 
Other

7. If the training was online, how would you access it? *

Work office PC/laptop 
Health Board Library PC/laptop 
Personal PC/laptop 
Community Library PC/laptop 
Friend/Family Member's PC/laptop 
Other

8. To further our understanding around the training needs of employees within the Health Board and the challenges being faced around participating in training, we would like to speak 5 - 10 people to gain more knowledge and adopt relevant practices to help you.  Would you be willing to participate in a conversation around this? * 

Yes 
No

YOUR DETAILS 
Please be assured your responses will be anonymised in the findings of the report. To note, the conversation will be in the form of a semi-structure interview, with a small number of set questions and potentially a small number of follow up questions to clarify the interviewers understanding. The conversation will take no more than 1 hour and can be arranged to take place virtually for your convenience.

9. Name *

10. Email address *


Appendix B
Interview Questions

Reminders:	Purpose of interviews/study			
		Can stop or withdraw at any time			
		Anonymous						
		
1) Reflecting on the preferences you shared about the duration and commitment for training programmes, to what extent were your responses influenced by your views on training in general versus specifically workforce planning training?

Follow up question - "Could you elaborate on the differences, if any, between how you approach general training and workforce planning training?"

2) The questionnaire revealed a preference split between one-off sessions and multiple-session programmes. What factors might discourage you from committing to a multiple-session programme?
Follow-up questions -  "Are there specific barriers, like scheduling or workload, that affect your ability to attend multiple sessions?"
"If time or commitment wasn’t an issue, would your preference change?"

3) A significant proportion of respondents preferred live, facilitated sessions (either face-to-face or virtual) over on-demand sessions or toolkits. What would influence your preference for live, facilitated session over an on-demand played back session or a toolkit provided?

Follow-up questions -"Is this preference different when it comes to workforce planning training compared to other training topics?"

"What advantages do you see in live sessions that might be missing from other formats?"

4) I noticed that only a small proportion of respondents favoured bitesize learning sessions (5 to 30 minutes). Why do you think shorter, more focused sessions are less popular among respondents?
Follow-up questions - "Do you think the nature of workforce planning training requires more in-depth or extended sessions?"
"Is there a scenario where you would prefer bitesize learning, and if so, when?"

5) In one of the questions, you were asked to select which elements of workforce planning you'd like training in. What factors influenced your choices?

Follow-up questions -
"Did you choose these elements based on areas you are interested in, or are they areas you feel you need to improve?"

"Were your selections based on what you think is critical to workforce planning, or did personal preferences play a role?"
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