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	TOPIC: Sport Policy & Strategy
	CLASS: Level 6 PCET


	DATE: 26/09/2018
	LENGTH OF LESSON: 30 Minutes
	NO IN CLASS: 28

	ABILITY/SPECIAL EDUCATIONAL NEEDS: N/A



	AIM OF LESSON: 
To understand the targets set out by Sport Wales in collaboration with the Welsh Government.





	LEARNING OBJECTIVES – The Learners Should Be Able To: 
Review current Sport Wales policies & strategies. 
Learners should also produce & explain their own sport strategies. 










	PREVIOUS KNOWLEDGE:	
Expected knowledge is minimal.





	ANTICIPATED DIFFICULTIES:
Time management.
Encouraging a class discussion may be difficult. 



	RESOURCES/EQUIPMENT REQUIRED:
A PC with internet connection and PowerPoint downloaded. Audio will be needed for a short YouTube video. 




	HEALTH & SAFETY:
Health and Safety protocols will be adhered to.













	PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)


Design and plan learning activities and programmes of study (A1), teach and support learning (A2), assess and give feedback to learners (A3), develop effective learning environments and approaches to student support and guidance (A4).

LO1: Reviewing current Sport Wales Policies & Strategies will give information on the subject (K1), delivered using PowerPoint and a YouTube Video (K2, K4). This will highlight the importance of the implementation of sport policies and strategies 

LO2: Students producing & explaining their own strategies (K5).

Respect individual learners and diverse learning communities (V1) and promote participation in higher education and equality of opportunity for learners (V2). 




















	CROSS-CUTTING ENHANCEMENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:

































LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	INTRODUCTION






DEVELOPMENT




















PLENARY / CONCLUSION















	Learning Objectives 



LO1 – Review current Sport Wales Policies & Strategies. 











LO2 – Produce and Explain their own strategies. 
	PowerPoint




PowerPoint, discussion & YouTube 













Group work







Conclusion 
	2 Minutes 



10 Minutes













15 Minutes





3 Minutes





	ASSESSMENT STRATEGIES USED (WHEN and HOW):















	INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)


Ensure a conclusion is included as well as a recap on the lesson aims and objectives. The next lessons aims, objectives or lesson content could also be included.

Consider how much information is included in each slide – try not to cram too much information.

Font size and colour should be considered. The light coloured font was not very clear in a bright room. 
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Introduction
The following paper will include an academic critique, which is described by Kwantlen Polytechnic University 2018, as a thoughtful, evaluative overview of articles, books, music, or other works in a particular field and it is important to reflect critically on our lessons we often have practices that are convenient in the short term but in the long term do not actually help people to learn effectively (Hillier, 2012). In this instance the critique will be based on the experience, the emergent technologies used during the presentation and how they enhanced the teaching and learning experience. 
Kolb’s (1984) Learning Cycle (see Figure 1 in Appendices) and Gibbs’ (1988) Reflective Cycle (see Figure 2 in Appendices) will be included within the critical evaluation. 

Critical Evaluation
On the 26th of September 2018 a presentation on the policies and strategies within Sport was delivered to a group of Level 6 PCET students by myself. Although Sport Policy and Strategy is a large and complex module, the decision to teach this subject was based on the amount of knowledge that I had gained during my time on the International Sports Management undergraduate course in The University of Wales Trinity St. David. It was believed that a portion of this knowledge could be passed on to the class via a well-structured lesson which catered for students with little-to-no subject knowledge and different learning styles. 

Planning into Practice
Planning a lesson requires answering multiple questions and making certain considerations. It is stated in The Processes of Classroom Management that Duplass (2006) suggests lessons can be planned effectively by asking certain questions that will aid teachers in developing challenging lessons. 
1. What goals and standards are important?
2. What background knowledge do students have?
3. How long will it take to teach the lesson and what materials are needed?
4. What big ideas are important?
5. What processes will enhance learning of basic skills of the lesson?
6. How is the lesson relevant to students lives?
7. What tasks will the students complete?
8. How will the lesson be differentiated to meet the needs of all the students?
9. How will the students change in their thinking because of the lesson plan? (Salem Press, 2014)
Although it can be argued that all of these questions do not need to be answered in the build up to a lesson, whilst reflecting on my own lesson planning process I have come to the realisation that I did not consider question 4 and 9. 
In regards to the questions that were considered, the first step was to set the goal of the lesson which was for the students to understand the targets set out by Sport Wales in collaboration with the Welsh Government. It was hoped that this could be achieved by reviewing the current Sport Wales policies and Strategies (LO1) and also encouraging learners to produce and explain their own sport strategies (LO2). Learning objective 2 was included in the hope of getting the groups to discuss their own ideas, group discussion is said to enable people to challenge what they have been thinking and also to air their own views, particularly if they may disagree with what they have just seen, or are reluctant to change their own lifestyle (Hillier, 2012).
 
In the build up to the lesson I realised that the majority of the class had little to no knowledge of sport policy and strategy, this encouraged me to place large amounts of information on the PowerPoint presentation in order to try and get large portions of information to the students in a short amount of time. PowerPoints have been proven to increase effectiveness as studies from North Carolina State University and The University of Minnesota have found that 69% of learners prefer visual input such as charts, pictures and animations and visual support increases the persuasiveness of a speaker by 43% (Sloboda, 2003). Although PowerPoints are a great resource to increase effectiveness of the lesson, cramming the slides full of information resulted in decreasing effectiveness as I resorted to reading the information on the board aloud. Paul LeRoux explains in an article ‘Creating More Effective Presentations’, “If you don’t read text aloud, you can bet your audience is reading it and not paying attention to what you’re saying,” says LeRoux. “If you do read it aloud, your audience is insulted. Aren’t they smart enough to read for themselves? Either way, PowerPoint text takes the focus off you and drains the persuasiveness right out of your presentation.” (LeRoux & Civiello, 2008). 
The second problem with the PowerPoint presentation arose when it was projected onto the board. Whilst planning the presentation I did not take into consideration the lighting within the classroom and how visible the information and visual aids would be when projected in a bright room. Mid-way through the third slide there was a request from a student to read out the sentences on a visual aid as they could not see it from the second row, this was very frustrating as I then realised the students further back would also not be able to see the writing and also the writing on the following slides would be hard to read. Brian Sloboda (2003) explains that colours that appear on the computer monitor will not necessarily look the same when projected through an LCD projector. Future presentations of mine may need to be tested on the projector or darker coloured writing may need to be used on a lighter background so the writing is easier to read. Another suggestion from Sloboda (2003) is choosing the right colour in order to convey a psychological meaning, these colours and the psychological meanings can be found in the appendix (Figure 3) and may be referred to in future presentations. 

Whilst planning the lesson I had to take into consideration the different learning styles of the students. Honey and Mumford (1982) organised students into four different learning styles, ‘activists’, ‘reflectors’, ‘theorists’ and ‘pragmatists’.  Kolb’s (1941) learning cycle emphasises that learning is a continual process rather than having a single measurable outcome and the four stages of this learning process are concrete experience, reflective observation, abstract conceptualisation and active experimentation (Denby, 2015). A study conducted by The University of Malta indicated that 59.7% of engineering students prefer learning through ‘feeling or concrete experience’, 9.7% prefer learning through ‘watching or reflective observation’, 12.9% prefer learning through ‘thinking or abstract conceptualisation’ and 17.7% prefer learning through ‘doing or active experimentation’. (Muscat & Mollicone, 2012). Although my students were not engineering students, and this may mean they have different learning preferences, the results show that a more concrete experience lesson may be more effective than a reflective observation. Future lessons of mine will aim to cover all four learning styles but will put emphasis on the ‘activist’ in the hope of increasing the students’ knowledge better. 

As the assignment brief had highlighted the need for two technological resources and as I had already chosen PowerPoint as one, a YouTube Video was chosen as the second technological resource. As Bitter and Pierson (2005) and Wiske, Franz, and Breit (2005) have pointed out, the use of instructional technology in class enhances learning so that students can learn more effectively so the choice to include a YouTube video was made in order to portray a large amount of information to the group in a small amount of time and to enhance learning. The video used was titled ‘Fit for Life – Sport Wales Community Strategy’ and the description states “A new sector-wide Community Sport Strategy has been developed, building on the Vision for Sport. The strategy sets out clear priorities to enable a dramatic shift in the range and number of people involved in local sport. It also provides further guidance to those responsible for planning and running sport in Wales.” (YouTube, 2012). The video included a description of the vision of Sport Wales (Every Child Hooked on Sport), the Community Sport Strategy targets, why these targets have been set and also how and when Sport Wales believes these targets will be reached.
As the saying goes, ‘bad things come in threes’ and indeed they did. Upon reaching the slide that included the YouTube video I realised I was about to experience my third technical difficulty of the lesson. Whilst planning the PowerPoint the YouTube video was able to play without leaving the PowerPoint app, which would have made the lesson flow a lot smoother, but for an unknown reason the YouTube video was shown as a black box and was unable to play. As a result the PowerPoint app needed to be closed down and I had to manually search for the video on Safari, this caused my lesson to go off track but this tested my nerves, ability to improvise and get back on track. These traits have been found to be successful within a classroom situation as stated by Vlad & Ciascai (2014) who explain that 83.02% of high school students and 78.26% of university students in their study appreciate when teachers recognise and rectify their mistakes. 
Overall I believe the YouTube video was successful as it was able to get the class more engaged and large chunks of information was absorbed by the class within a 3 minute time period. Bitter and Pierson (2005) stated: “A recent meta-analysis demonstrated that students using technology had modest but positive gains in learning outcomes over those students who used no technology.” (Eyyam & Yaratan, 2014) and in this situation I believe this proved to be correct. 

Whilst reviewing my lesson assessment form I noticed a comment that had been left in the first section, “no assessment strategies?” Upon reading this comment I realised that I had left the assessment strategies section blank on my lesson plan. As most teachers and students training to be teachers know, assessment strategies are a vital part of a lesson plan as they can highlight learning and a number of future opportunities and changes for both the students and teachers. As stated by Jane Westergaard (2009) evaluation provides the following:
· An opportunity for young people to reflect on and clarify their learning.
· An opportunity for young people to identify further learning and support needs.
· A useful way for the teacher to analyse the effectiveness of the session and their own approach to facilitation. 
· A starting point for considering how the session can be developed.
In order to assess this groups learning I decided to use (LO2) as a non-formal assessment tool. The second part of the learning objective included groups explaining their group discussions to the rest of the class and as a former sport student I was able to assess whether to the group had understood the task in hand and if they had absorbed the correct information through the presentation in order to understand the task.  
Future Considerations 
Once the lesson had come to an end I was able to take a breath and prepare myself for the class and assessor feedback and although most of the class feedback was positive and reassuring I was happy when a few recommendations were made so I was able to improve on these in the future. 
One of the recommendations, which I had already considered upon reaching the end of my presentation, was that I had not included or planned a conclusion. A conclusion can provide students with a recap of the lessons aims and learning objectives, it can help them decide whether they have reached these aims and objectives, highlight what they have learnt throughout the lesson and how they may use this new gained knowledge in the next lesson. Kathy Ganske (2017) states that we need to be sure we plan time to cycle back to the what, why, and how of students’ learning to help them actively synthesize the parts into a whole. Lesson closure provides space for students to digest and assimilate their learning and to realize why it all matters. Closure is a component of planning and teaching that we can’t afford to leave out. (Ganske, 2017) Whilst planning future lessons and creating PowerPoints I will be sure to include a conclusion and recap in order to further the students learning.
A comment left on the ‘Targets for Improvement’ section of the assessment form stated that I needed to ‘trust myself and my knowledge’. The impression that I did not trust myself may have been portrayed due to my nerves and the fact that there was no rehearsal prior to the presentation. “Fear often comes from speakers not being comfortable with their story, themselves, or their level of preparedness. You remove the elements that create fear by securing a strong story, extending your personality through the story, and rehearsing thoroughly along the way.” (Atkinson, 2011) By following this quote from Cliff Atkinson (2011) I hope to improve future presentations and become more confident in my presentation skills by rehearsing prior to the lesson. This will hopefully improve the flow of the lesson and also provide students with further learning. 

This teaching experience has highlighted multiple areas for improvement in order to become an effective HE teacher, but on the other hand it has taught me that I am able to plan and present a lesson to a high enough standard so students can reach the learning objectives set. The technologies used and the possibility of the use of other technologies can enhance classroom learning and can prevent ‘Death by PowerPoint’ which is described by Nan Wodarz (2018) as monotone reading of PowerPoint slides, produced with horrific graphics and indecipherable fonts. 

From this point on I will look to improve student learning by reviewing all comments and recommendations covered within this critique and ensuring the recommendations can be included in future lessons. Also the use of technologies will continue to be included in order to stimulate the classroom. 
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Figure 2: Gibbs’ Reflective Cycle (1988)
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Figure 3 (Sloboda, 2003)
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