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Section 1.
This critical evaluation will focus on the importance of inclusive leadership in Early Years settings and the opportunities that this provides practitioners and children. There will be a discussion about the barriers that are faced and the effects this has on practitioners, families and children. 
To be an inclusive leader is to have the skills and understanding about the importance of diversity and how to implement this in settings professionally (Ferdman, Prime and Riggio, 2021). Theoharis and Scanlan (2021) discuss the Professional Standards for Educational Leaders (PSEL) which offers leaders guidance in how to promote social justice. It is emphasized that being inclusive offers a holistic enactment and should be the core focus in schools and settings (Theoharis and Scanlan, 2021). Ferdman (2014) informs that the facilitation of inclusion in settings is derived from an individual’s behavior, attitude and the values they possess. It is stated that to be an inclusive professional, an individual must first be self-inclusive. This allows practitioners to express their own identities and have more awareness of others (Ferdman, 2014). Vollans (2020) discusses intersectionality and how this increases the risk of children and families being discriminated against. By adopting a positive attitude about diversity, practitioners can support children in developing a positive self-image. However, Tefera, Powers and Fischman (2018) state that some critics believe intersectionality is irrelevant when referring to the perspectives of minority groups. 
Ryan (2013) discusses the importance of inclusion and how it links to social justice. It is implied that schools that are more diverse offer a higher level of inclusive leadership. Bortini et al. (2016) states that to be an inclusive leader is to be involved with people rather than someone in power manipulating their followers. Hollander (no date) cited in Bortini et al. (2016, p. 11) supports this as they state that being an inclusive leader is “doing things with people, rather than to people”. This view allows practitioners to promote inclusivity within the work environment as well as for children. Bourke and Titus (2019) inform that research has found that working in an inclusive setting directly improves performance. Furthermore, it is stated that people can make better decisions and there is also evidence to show that there is higher work attendance. Through inclusive practice, workers are able to collaborate effectively and work as a team.
The scenario that will be discussed involves a 5-year-old boy named George with speech and language delay. The parents are receiving support from social services as George was reported to be underweight with poor personal and dental hygiene. George is often tired in school, sometimes resulting in him falling asleep during class. Teachers have noticed that George is becoming increasingly more withdrawn and other children no longer play with him. Teachers have also noticed that other parents do not engage with George’s mother in the yard at the end of the school day. This could be due to the mother’s reputation for being under the care of social services. 
The United Nations Convention on the Rights of the Child (UNCRC) article 2 states that no child should be discriminated against for any reason (UNICEF, no date). There is evidence in the scenario that not only is George being discriminated against by other children, but his mother is also a victim of this at the end of the school day. Newstead and Isles-Buck (2012) state that when professionals carry out inclusive practice, there is opportunity to provide positive interventions in such instances. There are detrimental effects on children who are left out at school. Gordon (2021) informs that if a child feels undervalued or rejected in school, it can affect their academic attainment. As a result, this can lead to a higher chance of mental health issues in adult life. 
It is stated in the scenario that George has become more withdrawn, regardless of the support his family are receiving from social services. Morse et al. (2019) promote the importance of a child’s well-being and the factors that can impact this. They state that there is a link between positive well-being and physical and emotional benefits. However, in the scenario it is clear that George’s well-being is being affected. It is mentioned that George suffers from poor personal and dental hygiene. Cherry (2021) discusses Maslow’s Hierarchy of Needs which informs that a child’s basic needs are physiological, and these needs must be met before anything else. If a child is deprived of these basic needs, there can be consequences to a child’s well-being. This could be a reason why George’s peers do not want to engage with him. 
Erikson (no date, cited in first discoverers, 2021, no page) believed that human development is impacted by social interactions from a young age. Erikson believed that this carries on throughout adulthood, meaning that childhood experiences can affect them later in life. In this scenario, George appears to be lacking in social interaction with his peers. This could be due to his lack of spoken ability, or his poor personal and dental hygiene. Jordan and Rees (2020) discuss how the Office for National Statistics (ONS) has been measuring levels of well-being in children. Children fed back stating that feeling loved, supported and having good relationships with friends and family was the most important aspect that positively affected their well-being. However, George appears not to have the confidence to speak to his peers. According to SLT for kids (2021) neglect is a common cause for speech and language delay. This could link to George’s poor personal and dental hygiene. Public Heath England (no date) support that poor dental hygiene can affect a child’s speech, social skills and can affect their sleep. This would offer an explanation to George becoming increasingly tired in school. NHS Wales (no date) state that Welsh Government (2008) have funded Design to Smile, which aims to improve oral hygiene in school aged children. Early years professionals aim to advise families on healthy dental hygiene to prevent tooth decay in young children. Practitioners could offer George and his family support with this to help educate them on the importance of dental hygiene. 
Cottle and Alexander (2014) discuss the importance of partnerships between practitioners and parents. Positive relationships between parents and practitioners can ensure that the child’s best interests are the main priority. Article 3 of the UNCRC (UNICEF, no date) states that the best interests of the child should always be the top priority. In the scenario, there is opportunity for practitioners to help both George and his mother feel more included. Membership toolkit (2021) advises that parental engagement is more easily reached when in a positive environment. The most important aspect of engaging with parent’s is communication. Furthermore, Pahl (2020) supports that there is opportunity to help all parents feel involved and included during school pick up times. This could include practitioners being available to speak to parents while the teaching assistant shows the children to their parent or carer. In this scenario, that would show other parents that George’s mother is approachable and could encourage them to reach out to her. However, One Child (no date) informs of the risk of personal bias. It is stated that practitioners should not make assumptions about a child’s individual ability or lower their expectations based on the child’s background. Furthermore, practitioners should remain subjective when analyzing situations to ensure a fair and inclusive environment (One Child, no date). Additionally, Community Care (2008) supports that practitioners should be sensitive to family’s individual circumstance and be aware of how social exclusion can affect them. Furthermore, practitioners should reflect on how their judgements can affect families. Practitioners and other professionals should be aware that their power can cause families to feel discriminated against rather than supported (Community Care, 2008). 
Parent kind (2018) suggests that parent class meetings are an ideal way for parents and practitioners to come together to build relationships. This provides an opportunity for parents to find common interests and form a bond with other parents. The teacher could arrange a meeting and ensure that George’s mother is informed of this so that she feels included. Bronfenbrenner’s ecological systems theory, discussed by exploring your mind (2020), advises that a child’s relationship with their family and school are important as they have a direct effect on the child’s well-being. Furthermore, there is a direct impact on a child based on the relationship between their parents and teachers. Therefore, providing opportunities to build relationships between parents and teachers will have a positive influence on the child. 
In most school settings, teachers are supported by teaching assistants (TA’s) or learning support assistants (LSA’s). O’Sullivan (2015) discusses The Organisation for Economic Cooperation and Development (OECD) which found that settings that were well-led was more beneficial for children. Teachers who have a positive relationship with their support staff often find dealing with challenges and barriers easier as they can communicate effectively (O’Sullivan, 2015). In a case like George’s, practitioners could use observations to record any change in his behaviour or appearance. Through observation, practitioners will be able to identify ways that they can help George start to socialise with other children as they will be able to identify his interests and monitor his development (Professional Association for Childcare and Early Years, 2016). West Sussex County Council (2015) support that observations provide practitioners with more knowledge about a child. In this scenario, practitioners may notice George enjoys playing in a certain area of the class. They could then use this information to encourage another child to join George while he plays. Ferdman (2020) states that practitioners should notice and address equity and power issues when faced with them. To be inclusive, practitioners should disregard what is considered “normal” to ensure fair implementation of support and care. 
Furthermore, this also provides an opportunity for sustained shared thinking. Mackenzie (2016) states that this provides an opportunity to encourage children to engage in an open discussion. This would allow George to speak with his peers and the practitioner’s and begin to build his confidence. The practitioners should decide whether George would benefit from a referral to receive speech and language support. Through working in partnership with George’s parents, this would provide George with the support needed to help him with his speech. All about speech and language (2019) states that speech and language therapy offers children the opportunity to improve communication and social skills. As a result, children can form stronger relationships with their family and friends. However, there is a chance that George’s parents may feel that he does not need speech and language therapy and refuse the referral. Cottle and Alexander (2014) inform that as a professional, it can be difficult to support children and improve their lives and remain non-judgmental about their parent’s lives. Suggs (2018) advises that professionals should ensure that the parents are aware that they are not being judged and that their core aim is to provide support for the child. However, if George’s parents still decide against the referral the practitioner can continue to support him in school. 
In contrast, there is also a barrier with regards to current ratios in the Foundation Phase, which are 1 adult to 8 children. These can prevent practitioners from spending time with children on an individual basis (Taylor, Waldren and Rhys, 2014). Barrington (2019) supports that due to the current ratios, it can affect the support and education that children receive. Children with additional learning needs (ALN) often need more support and time from practitioners. Due to lack of funding for staff, however, this is currently not always possible. George may benefit from one-to-one support during school hours as this would allow the teacher to implement the curriculum to the other children while George is receiving the support he needs. Welsh Government (2020) informs that there will be new legislation to offer more ongoing support for children and adults with ALN. This will include more funding for support staff with ongoing training to ensure that they can offer the best support possible. In the scenario, George does not currently receive one-to-one support. However, there is a positive outlook for children with ALN, and as George is still young, there is a chance he could receive additional support throughout his school years. 
Mentally healthy schools (no date) discuss the importance of children feeling that they belong to the school community. They state that practitioners should support children to built healthy relationships with other children and ensure that their anti-bullying policy is being followed. This is not evident in the scenario as it appears that practitioners are not encouraging children to make George feel included. Child law advice (no date) informs that to make a child feel lonely is a form of bullying. Practitioners could take steps to intervene and help George to feel more included. They could set up an activity for a small group of children and observe how George copes in that situation. Bright hub education (2014) state that this is a positive step to take to begin gradually introducing the child into social situations. The practitioner should offer support where needed and this could allow George to begin to build his confidence and self-esteem among other children. Smidt (2013) discusses Vygotsky’s theory that scaffolding a child’s learning creates an enabling environment and benefits children’s cognitive development. Bruner’s theory that scaffolding children’s learning leads to them becoming more capable, independent learners supports this (Reeder, 2011). However, it may be difficult for George to be encouraged to spend time with his peers. George could become upset or frustrated and prefer to be left to play on his own. 
Bright hub education (2014) states that it is important for practitioners to implement effective communication with parent’s when a child is showing signs of difficulties in school. As previously mentioned, partnerships with parents are an important tool in providing the best support possible for children. By ensuring that George’s parents feel included, they will begin to trust the practitioners and see that their priority is George’s well-being. Professional Association for Childcare and Early Years (no date) advise that practitioners should be considerate of parent’s feelings when speaking to them about their child possibly needing extra support. Kambouri-Danos et al. (no date) discusses Froebel’s pedagogy that positive relationships between practitioners and parent’s benefits children’s social, emotional and educational development. 
Local authorities and organisations offer support groups for families (HM Government, no date). Hardie-Williams (2016) informs that community groups, such as parenting groups or family support organisations, are available to families. However, many families do not know where to go to find the information about these groups. The benefits of these groups can include helping families feeling included and valued in the community. It also shows children that it is ok to reach out for support when it is needed (Hardie-Williams, 2016). Practitioners could ensure that all parents are aware of support groups available within the community. Considering the scenario, this would allow George’s mother to reach out for additional support for herself and for George. Taking George to a group outside school could also expose him to different social situations and encourage him to meet new people. 
In conclusion, there are opportunities to ensure that both George and his mother feel more included in the school community. Practitioners could ensure that they are supporting George throughout the day and encouraging him to take part in activities amongst a small group of children. Practitioners should also remain subjective when George is in their care to avoid personal bias due to George’s circumstances. By forming a positive relationship with George’s mum, there will be more effective communication in how they can support George and his family. Through observations, practitioners are able to work together to offer support and observe George’s behaviour during school to ensure that they notice what George reacts well to and what he does not. Furthermore, this will ensure that practitioners notice when there are signs of improvement. George’s well-being is paramount in this scenario and if practitioners work together, George could receive additional support to ensure that he reaches his full ability. 












Section 2. 
This critical evaluation will focus on what a policy is and the importance of policies in Early Years settings. There will be an in-depth evaluation of Curriculum for Wales and how this can promote inclusive leadership in schools and Early Years settings. There will be a comparison between Curriculum for Wales and the Foundation Phase to identify the changes that have been made with regards to creating an inclusive curriculum. Following this, possible barriers will be discussed and how settings may overcome these to ensure an inclusive environment for children and families. 
Centres for Disease Control and Prevention (2015) defines policy as “law, regulation, procedure, administrative action, incentive, or voluntary practice of governments and other institutions”. Policies are usually created by those in power within organisations and settings (Baldock, Fitzgerald and Kay, 2013). Policies are important in settings as they provide structure and guidance for practitioners to ensure that every day tasks are followed efficiently and safely (Bon Accord Care, 2021). Furthermore, practitioners who follow policy consistently provide a better quality of support and can identify and rectify issues promptly. O’Sullivan (2014) states that policies are also in place to provide workers with a fair work environment. They ensure that workers are treated fairly and consistently. Baldock, Fitzgerald and Kay (2013) believe that there is a big difference in how practitioners work in settings when policies and procedures are followed correctly. When a practitioner understands the reason behind each policy, they are able to implement them effectively. Therefore, practitioners are more able to provide effective support and structure in their every-day work.
Curriculum for Wales (Welsh Government, 2020a) is a macro policy which will be replacing the current Foundation Phase. The guidance that the curriculum will follow aims to support practitioners to provide an integrated learning approach. Schools will be able to design the curriculum and assessment methods. Therefore, practitioners will be enabled to cater for children’s individual needs rather than following strict guidance that can not be changed (Welsh Government, 2020a). Kershner (2015, cited in Wales Institute of Social and Economic Research and Data (WISERD), 2017, no page) states that to provide inclusive education, practitioners must be able to understand the factors that make learners different. Moreover, this will allow practitioners to provide equal, inclusive opportunity for all children (Donaldson, 2015; Welsh Government, 2015, cited in WISERD, 2017, no page). 
Knight and Crick (2021) state that the changes are significant in creating a more inclusive education system for Welsh learners. However, Dallimore (2019) argues that Early Childhood Education and Care (ECEC) policy in Wales contradicts what should be a child focused and holistic approach to learning. This could be due to the fact practitioners require lower qualifications than other countries. Therefore, the quality of teaching is not up to standard with those countries. UNESCO (2017, cited in Knight and Crick, 2021, p.2) states that “every learner matters and matters equally”. Therefore, Curriculum for Wales recognizes the importance of accepting diversity and that all children deserve ample education. Furthermore, the curriculum aims to transform the system for children with additional learning needs (ALN) to provide those children with the support to reach their full ability (Welsh Government, 2020). 
The Foundation Phase evaluation (Taylor et al. 2015) states that cultural diversity is one of the 7 areas of learning. It is informed that 51% of lead practitioners stated that there were significant improvements due to the inclusion of this topic. However, it is stated that it is difficult to track progression with regards to cultural diversity as these efforts may be subjective (Taylor et al. 2015). Curriculum for Wales (Welsh Government, 2021a) aims to provide a more inclusive curriculum that teaches about Black, Asian, Minority and Ethnic (BAME) communities. It is stated that there should be strong leadership to carry out this aim and that schools should be committed to working together to implement diversity as a theme. However, there is a lack of ongoing professional learning due to lack of time, resources and competence. Therefore, practitioners face barriers when it comes to implementing a diverse curriculum (Welsh Government, 2021a). Moreover, there will be an inclusion of cultural history within the curriculum. This will educate children on different cultures, including Welsh history to develop their understanding and knowledge (National Assembly for Wales, 2019; Welsh Government, 2020b). 
Welsh Government (2021) discusses the aim of an inclusive policy in funded non-maintained settings. Section 13 of the Curriculum and Assessment (Wales) Act 2021 states that Welsh Government have a duty to make the curriculum available to these settings should they wish to follow the guidance provided. This will allow these settings to benefit from the guidance in Curriculum for Wales. 
Welsh Government (2016) informs that poverty can be a factor when considering reasons children and families may feel excluded. This could be due to poor attendance, poor academic attainment and behavioural issues. Practitioners should offer support to families who fall into this demographic as early intervention can have a positive impact (Welsh Government, 2016). By ensuring there is effective communication between practitioners and families, practitioners will be able to ensure those families feel included and valued. 
To conclude, Curriculum for Wales aims to learn from what the Foundation Phase was unable to implement fully. There is a strong focus on being inclusive with regards to ALN, BAME and children who come from low socio-economic backgrounds. Ongoing professional development is also an aim that they hope to reach as this will ensure practitioners gain the knowledge needed to make all children and families feel included. There are barriers such as lack of funding and time which may make the implementation of ongoing professional development more difficult for some settings. However, the guidance provided by Welsh Government does allow settings to create a curriculum that suits them. Therefore, practitioners will be able to modify how they provide an inclusive curriculum based on the children in their care. Furthermore, the addition of teaching children about diversity and cultural history will widen their knowledge and understanding of different cultures, allowing them to be more inclusive themselves. 








Section 3.
Children are often discriminated against for their socio-economic background. How can this be changed?
The aim of this blog is to promote inclusive leadership when working with children and families who come from low socio-economic backgrounds. There will be a focus on how poverty affects children and families, and how practitioners can have a positive impact on those families to prevent them from feeling excluded from others. 
Children’s Society (2021) state that children who come from poorer families often do not have the same opportunities of children the same age. As a result, children may feel inferior to their peers which can cause difficulties in those children creating friendships. Additionally, practitioners often do not understand how poverty can be a cause of social depravation for families. Community Care (2008) state that many families feel discriminated against by professionals because they fall into a poorer category and feel socially excluded. Therefore, professionals should ensure they do not use their power to cause others to feel insignificant or “powerless” (Community Care, 2008). Bevan Foundation (2020) inform that the poverty rate in Wales has neither deteriorated nor improved over previous years. However, there has been an increase in households with three or more children that are in poverty. Therefore, these families are facing numerous difficulties on top of being poor. 
Duncan and Murnane (2011) cited in Scanlan and Johnson (2020, p.229) support that to promote inclusivity in settings, practitioners should offer a holistic approach to preventing discrimination and personal bias. This is to include engaging with all families, regardless of cultural or socio-economic background. National Education Union (2020) inform that 30% of children in the United Kingdom are considered poor. Furthermore, 46% of families from minority groups are considered to be in poverty. This links to intersectionality as these families are discriminated against for more than one reason. Lee (2021) informs that inclusion is often linked to ALN and not to the wider range of aspects that can cause an individual to feel excluded. It is important that practitioners are aware of other reasons that families may face discrimination. Furthermore, if practitioners become more aware of how they can promote diversity, they can also encourage children to learn about them. This can create an opportunity for children to celebrate and understand their differences and learn the importance of respect (Lee, 2021). 
Nutbrown (2021) states that practitioners are in a position to make children and families feel a sense of belonging. No matter what their personal circumstances are, inclusive practice is a commitment made by practitioners when considering “a unique child”. Furthermore, article 28 of the UNCRC states that all children have a right to an education (UNICEF, no date). This supports Nutbrown (2021) who emphasises the importance of identifying and meeting the individual needs of all children. Shaw (2016) informs that many children living in poverty have an additional learning need. These aspects cause an intersectional barrier that many children face due to practitioners lacking in sufficient knowledge of how to support them. Early Years careers (2017) inform that continued professional development is important for practitioners to build their knowledge and skills to provide a high-quality learning environment for children. Therefore, practitioners will be able to support children adequately based on their individual needs. Additionally, Joseph Rowntree Foundation (2013) states that if practitioners engage with families and offer non-discriminative support, this can lead to improved educational attainment for children with ALN. Following previous research, professionals found that successful interventions created an enabling attitude from parents.
In conclusion, it is important that practitioners ensure that they are aware of children’s individual circumstances so that they can offer the correct support to the child and their family. Poverty affects a large percentage of the population and often those children are also faced with other challenges such as ALN or being from a minority group. By ensuring that practitioners have the knowledge and skills required to support those families, settings should be able to offer an inclusive and diverse environment where all children are celebrated for their individuality. 
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