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Introduction 
[bookmark: _GoBack]The Welsh Government (2022b) expresses that the school’s development plan outlines actions and processes that the school plans to embark upon in order to achieve that individual school’s goals, The School Improvement Guidance – Welsh Government (2022) updates the previous Welsh Government guidance from 2014. The school development plan is a live document that breaks down the school’s priorities. It is a conscious document that can be used to inform relevant stakeholders of information such as how funding and resources will be allocated to each of the school priorities. This is supported by Hargreaves and Hopkins (1994) who’s work argues that a school development plan aligns the school’s targets and priorities in a clear, effective and simple document. This assignment will focus on a specific school’s action plan which, in line with the British Educational Research Association’s (BERA) (2018) guidelines on anonymity, will be referred to as ‘The School’. The School is based in the County of Powys and is an English medium School. The School has approximately 210 pupils. The most recent Estyn report (2015) states approximately 35% of pupils are entitled to free school meals and 37% are identified as having additional learning needs which is in excess of the national average of 25%. The report goes on to state that the pupils reside in one of the 20% most deprived areas of Wales. The report also highlighted that many pupils enter school with educational skills well below those to be expected of similarly aged pupils. This has driven my intention to focus on the school’s priority to improve levels of literacy, particularly phonics, across the school in the early years.
Literature Review 
A school development plan as described by Haynes et al. (1996) is a systematic, ongoing journey that schools must participate in, in order to promote the improvement of the school, in order to benefit the learner and other stakeholders. As all schools are different, each school development plan will each look very different. Bell (1998) supports this in his work agreeing that a school development plan, when implemented successfully, will facilitate a school improving its standards and the quality of learning that it provides. Furthermore, McNamara et al. (2002) states that a school development plan focuses a school on what its learner’s current needs are and how to prioritise these needs. However, for it to be successful the school will need to ensure it has a planning cycle that is effective as the aims and objectives of the plan will constantly evolve.
There is research to suggest that school development plans are only carried out by those in senior management positions Fernandez (2009). However, Curry (2007) argues that a school development plan empowers all practitioners to achieve autonomy and work collaboratively to achieve the goals of the school.
Despite resounding research that promotes the use of school development plans, some research such as that by Xaba (2006) warns that the production of a school development plan is a highly technical process, which could find itself with considerable challenges should the educational practitioners not possess the knowledge and skills to produce a well-informed document. Moreover, Bell (2002) agrees that development plans can often focus on compliance and the participation of stakeholders rather than focusing on the improvement of the performance of the pupil. However, the research of Ettinger (2015) focuses on the positive, stating that there is evidence that the quality of education and student performance is strongly influenced by the use of a school development plan as opposed to results in those schools not using a plan.
The need of schools to focus on the development of literature standards is one that is well researched. Breadmore et al. (2019) state that the UK ranks 22 in the world for literacy and that 15% of adults living in the UK lack functional literacy, and that it is clear that more work is needed to ensure that all children are given the opportunity and tools to learn to write and read effectively. The building blocks for improving literacy begin with phonics. Adams (1990) suggest the aim of phonics is to support and encourage children to develop an understanding of the alphabetic principle, that words are made up of letters (graphemes) and that those letters are representative of a sounds (phonemes) in spoken language. 
Shanahan and Lonigan (2013) go further to explain that in order for children to understand how to make the connection between graphemes and phonemes children must develop an understanding of phonemic awareness (the skill of changing phonemes into individual words), phonological awareness (detecting and altering large units of sound) and lastly visual familiarity with graphemes.  
There has been much debate over the best literacy method to use to teach children to read over the past 50 years. Chall (1996) refers to this as “The Great Debate” and “The Reading Wars” where language (a top down approach where whole words are analysed) is argued to be more productive than phonics (bottom up method where decoding of words is used). Snyder (2008) advances the argument believing both views have merits when teaching children to read.
Campbell et al (2014) suggest that effective development of early literacy is prevalent when a comprehensive approach to reading is taken. A balance between componential code-breaking, holistic child centred meaning and academic instruction all need to be blended for the best results.
In addition, Roskos and Christie (2013) advocate that if a comprehensive approach is combined with a literacy rich play based environment, quality literacy resources and focused teacher intervention and facilitation, alphabetic knowledge can thrive.
With no two children being the same Lewis and Ellis (2006) advances this thinking by highlighting the critical role of knowledgeable teachers who can promote the use of synthetic phonics, analytic phonics and child centred play in early years’ classrooms settings in order for children to achieve to their potential.
Many schools are now purchasing commercial phonics programs as a teaching tool. Buckingham et al. (2013) suggests that this is to address a supposed shortfall in teacher knowledge surrounding language development. Despite the views of Vu et al. (2015) that phonics should be play based in the early year’s settings, UK Government policy makers are advocating the use of commercial based synthetic phonics makers as argued by Hempenstall (2016) and stated by the Office for standards in Education (OFSTED) (2011).
This research resonated with me as a teacher in an early year’s settings, especially when linking this research to some of the findings of the school’s development plan such as children arriving at school with little to no knowledge of sounds or the alphabet. In linking this to Donaldson (2015) and his four purposes and the Welsh Government Curriculum (2022a)  I saw this as an opportunity to link my teaching with many areas. For example, providing children with the tools to become ambitious capable learners.

Developing and Action point 
It is clear from the Welsh Government (2014) that it considers how schools need to carry out four essential steps throughout the planning cycle of their development plan. 
The first step needed is self-evaluation. The school will need to reflect upon their own previous performance in each area and with this knowledge, decide how it can be taken on and improved upon in future. It is crucial that self-evaluation takes place with Masters (2016) arguing that in order to identify the strengths and weaknesses of a school, the school must critically self-evaluate its performance.
The first step in the self-evaluation was for the school to look at how it had performed in its most recent Estyn report (2015). The report stated that overall standards of literacy were good however, more work could be done with boys eligible for free school meals. In addition to this, the staff undertook a snapshot of each child every term with teacher feedback on what level is required of the learner and where the learner is in relation to this target, and furthermore what they consider is needed for the learner to reach their goal. 
The second stage needed when developing a school action plan is strategic planning. At this stage of the development plan all stakeholders and school partners are provided with information on the level of commitment that is expected of them in order for the school to meet the aims set out in the development plan.  Allison and Drake (2004) discuss that school stake holders such as parents, school councils and teachers all provide key information that can be used to shape and guide a plan that will meet the needs of all the stakeholders.  
The school identified 5 Key priority areas. These were Standards (including literacy), Teaching and learning experiences, leadership and management, wellbeing and attitudes to learning and finally care, support and guidance. The 5 areas would be the focus of the school development plan over the next 3 years. These priorities were arrived at by using a RAG (red, amber, green) rate system. After each child’s snapshot was taken it was rated red for not meeting required aims, amber for needs improvement and green for achieving. Improvement in literacy was found to be an area of concern as many children had little to no knowledge of letter sounds and were not exposed to a range of literature. However, being critical of the actions the school will take to improve standards of literacy, there appeared to be very little parent involvement. Ansari and Gershoff (2015) advocate the importance of parent involvement and early years’ literacy. However, the school was putting into place numerous actions to improve literacy standards and access to resources including guided reading sessions, and staff development opportunities to allow them to improve their understanding. It is to be noted however that the school does have as part of its plan going forward some ideas to introduce parent involvement in developing literacy. However, these are not targeted until the later stages of the development plan.
The third stage in the successful development of a school action plan is to undertake any action if required. The Welsh Government (2014) claim that this stage is of critical importance and that at this stage of the plan there should be clear outlines of the duties and responsibilities expected of all stakeholders in order for the development plan be executed efficiently and in an effective manner. 
The school stated clear actions which would need to be undertaken in order to meet their objectives. One such action was to audit the range of literature available to children and to make the relevant literature available to the children. This was then broken down into 3 milestones to be monitored over the lifecycle of the development plan. The plan also made clear the budget that would be allocated to reaching these milestones.
The plan is clear in outlining who is responsible for meeting each of the actions and how success will be recorded. However, there is no provision set out in the plan for what will be done if the milestones required are not met.
The fourth and final stage outlined by the Welsh Government (2014) is to review the impact of the school development plan. As previously mentioned, the targets for each priority are measured using termly milestones. The RAG rate would be used to assess whether the children are able to meet the milestone required. It was found by The Education and Training Inspectorate (2016) that school stakeholders must become more proactive in the role of assessing the impact of the targets and priorities contained inside the school development plan. 
Reflection and Evaluation 
The school has accepted the findings of the Estyn report and have taken this on board when compiling their school development plan. They have accepted that children’s literacy needs to be improved as a major priority. The school has identified 6 areas that they will be focusing on in order to improve literacy levels within the school’s early years’ classes.
The first area identified is to perform an audit of the literature that is available to the children. All staff have been made responsible for the audit by compiling a database of all the literature that is available in the classrooms and the library and to classify this literature in categories such as reading level and age appropriateness.  Rocklin (2001) explains the importance of age appropriate literature especially in the early years emphasising the 3 “R’s” when using a phonics based approach to reading. These are repetition, rhyme and rhythm. This is an important teaching tool which I have used. An example of this would be using nursery rhymes to assist learning of such things as days of the week.
Secondly, the school is planning to introduce the opportunity for all children to be given focused or guided reading sessions. These sessions would allow children to benefit from 1-2-1 sessions and small group sessions with a teacher or a teaching assistant to read their own assigned appropriate text. Miskin (2020) argues that guided reading assists learners to develop a better understanding of the reading process. Teachers will scaffold a child’s learning by encouraging children to read, think and talk their way through the literature in order to construct a meaning from the words. However, to be critical of the focused reading, this system can put pressure on teachers as it may take them away from large numbers of pupils in the classroom while they focus on 1 child or a small group of children. This needs to be managed by the school and resources should be provided to ensure classrooms are managed efficiently and a high standard of learning is still available to the whole class.
In addition to this, the school is looking to provide a multi-sensory approach for the acquisition of early letter recognition. This would include opportunities for outdoor learning and creative learning. The school is also planning to establish a Read, Write, Inc. This is the UKs leading synthetic phonics programme and it focuses on training teachers to become experts in teaching phonic reading methods and providing the resources needed in the classroom. Having used the Read, Write, Inc. method in schools, I agree with the research of Education Endowment Foundation (2022) who’s independent researchers found that children who have been exposed to the Read Write Inc. phonics made on average, a month’s additional reading progress when compared to a control group. However, despite benefits there are some areas of concern when employing a commercial reading system in a school. Cost must be considered with mounting pressure on school budgets and also, cost consistent training to ensure teachers at the required skill level may only be available periodically meaning teachers may not always have the most up to date skill set available.

The School also identified several other areas that they would be focusing on to improve the standards of literacy within the school. These include giving staff the opportunity to develop their own skills with regards to guided reading and improve the sophistication of reading for understanding and meaning. A research group was being established and a timeline implemented to produce a project to show their findings. The School also plans to introduce children in the early years to as many story opportunities as possible, ensuring early years’ children are given the chance daily to listen to stories. One method for this the school is aiming to develop is a QR code in story corners of classrooms that would allow children to scan the QR code on Tablets/iPad and be taken to a page where they could listen to the teacher telling the story.

Conclusion 
In conclusion, I am of the opinion that the school has taken heed of the policies and legislation set out by the Welsh Government (2014, 2022) and have created a comprehensive successful development plan. When considering my area of focus, literacy, it is clear that the school has followed the stages of a successful school development plan. A clear need has been identified and the school has set out clear areas for improvement and a comprehensive plan with realistic milestones in order to improve the current standards.
In future practice, I will ensure that I familiarise myself with school action plans as this will assist in focusing lesson planning and personal and professional development. I have learned that the success of a development plan is dependent upon all stakeholders. It is also clear that the creation of such an important document requires a high level of skill and dedication, which must be reflected by the teacher’s effort to attain to reach the aims of the school development plan.
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