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	[bookmark: cysill]Targed/Target 1
	Ensure I consider detail of practice.
I have considered detail of practice when reviewing the SDP and when considering practical suggestions for further improvement. 

	Targed/Target 2
	Proofread through before handing it in. 
I have ensured I have proofread my report before handing it in to Turnitin. 

	Targed/Target 3
	Continue to develop the ability to critique. Considering strengths and weaknesses in the material. 
I have done this by being critical when discussing the school improvement process and when evaluating what the school has done. 



Learners, Schools and Communities: where am I teaching? 
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

The aim of this report is to critically reflect on a priority of a school’s development plan focusing on the actions, impact, and evidence base.  The aspect chosen to focus on within this report is priority one of school X’s improvement plan which is the target of ‘improving pupil’s reading skills by providing a comprehension intervention. 

School X is in a small town in South Wales. There are four hundred and sixty-eight full time pupils on roll and a further sixty-five who attend the nursery class part time (Estyn, 2017). Within the school nine percent of pupils are eligible for free school meals, which is below the national average (Estyn, 2017). What’s more, seventeen percent of pupils have additional learning needs, and four pupils are statemented. The school is a multicultural school which has a range of ethics groups and nationalities attending it and ten percent of pupils have English as an additional language. Most pupils within the school are of a white British ethnicity and come from English speaking homes and no pupils speak Welsh at home (Estyn, 2017). Pupils within the school come from a combination of council and private housing (School X, 2020). In addition to this the school is a popular ministry of defence (MoD) school with forty-eight pupils coming from MoD families Significantly, this puts the school at a higher mobility rate than other schools’ within the area. 


A school development plan (SDP) is a school’s strategic plan for improvement, it sets out actions a school will take to improve learner outcomes (Welsh Government,2014 p.3). 
The Welsh Government (2014, p.7) state the school development planning cycle starts off by the school having a vision, they argue this needs to be a clear vision of what the school wants to achieve and needs to have a clear purpose that is shared and understood by all. 
The school then undertake stage one which is self-evaluation, Estyn (cited in the Welsh Government, 2014, p.8) has highlighted the importance of schools undertaking self-evaluations to identify strengths and areas for development. The Welsh Government (2014, p.8) state that strong self-evaluation should be informed by the effective use of qualitative and quantitative data. Qualitative data includes inspections reports and information relating to learner’s well-being (Welsh Government, 2014, p.9). Quantitative data includes attainment results of learners in the school, tracking information on learner’s progress, wider contextual factors (socio-economic, linguistic, enrolment trends, facilities at school), National School Categorisation System, PISA data, NEETS data and school workforce absence information (Welsh Government, 2014, p.9). The next stage is strategic planning, For SDP to be most effective, they should involve all school partners and stakeholders. The Welsh Government (2014, p.10) state that this is a crucial part to the planning process and will help promote collaborative working towards improvement. The governors must consult with the headteacher, school staff, learners, parents, and carers. They must also consult with local authorities, regional consortia challenge adviser and other schools (Welsh Government, 2014, p.10). The school then uses a range of data to support the school development planning process, this includes data relating to specific groups of learners, for example, those with additional learning needs and those eligible for free school meals (Welsh Government, 2014, p.8). They also have benchmarking data; they use this to compare themselves against best performing schools and those with family schools. The school then undertakes stage three which is to put into practice the actions and strategies for improvement. The school staff should all be aware of their responsibilities and the actions they need to take to enable improvement. Finally, stage four is reviewing impact, the SDP should be regularly monitored during the development cycle and revised at least annually (Welsh Government, 2014, p17). The governing body must monitor, review, and update the school development plan annually or following an Estyn inspection (Welsh Government,2014, p.17).
The aspect chosen to focus on within school X’s improvement plan was improving pupils reading skills by providing a comprehension intervention. A review of literature will take place to identify how the school could implement the intervention to ensure it is most effective. 
Duke and Pearson (2017) state that to be good at reading comprehension, pupils need to be taught it, they believe if teachers can teach children effective reading strategies and processes then this will improve their overall improvement of comprehension text (Duke and Pearson, 2017). McNamara (2007, p.xi) supports Duke and Pearson argument as she states that teaching reading strategies to struggling readers may be key towards helping them improve comprehension skills. Duke and Pearson (2017) argue for comprehension to be taught most effectively it should be balanced and a great deal of time and opportunity should be available for actual reading, writing and discussion of the text. This suggest that when school X put in place the comprehension intervention there needs to be opportunities for reading, writing and time to discuss the text, this will ensure the intervention is effective and pupils are improving their reading skills. What’s more, Duke and Pearson also state that good readers should be making predictions about the text they are about to read, evaluating the text, questioning what they read and should be active readers. This suggest that the comprehension intervention needs to include all of these strategies to ensure it is successful. Significantly, McNamara (2017, p.xi) states that the use of effective reading comprehension strategies is the most important means to helping readers improve comprehension and learning from text. This suggest that school X’s comprehension intervention should be effective and should support pupils in developing their reading skills. 

In addition to this, Estyn (2021, p.44) state that learners should use a range of strategies to develop their comprehension skills when reading independently. Best examples of this include pupils having a strong understanding that there are different kinds of reading for different purposes, which should influence the strategy the readers are using (Estyn, 2021, p.94). Pupils annotating a text to identify key ideas or information to generate questions which will help them make sense of the text and pupils using research skills to summarise information in the text they have read. Estyn (2021, p.94) also state that effective primary schools should be systematic in their approach to teaching pupils reading, this is to ensure pupils develop comprehension skills. What’s more, effective schools should use a range of approaches such as direct teaching of strategies, shared and guided reading and independent reading (Estyn, 2021, p.94). The literature suggests that school X should use a range of strategies when implementing the comprehension intervention to ensure it is effective and successful. 
The process of school X’s development planning cycle started off by the school having a vision, School X had a clear vision which is stated within their self-evaluation and school improvement plan (2020). 
The school then completed stage one which was self-evaluation, this is where the school reflected on their performance. The school did this by using tracking information on learner’s progress, using wider contextual factors, undertaking lesson observations, staff meetings and book scrutinise where they compared and monitored progress (Voros, 2019). The Governors and staff in School X undertook rigorous self- evaluation on their performance, they stated this helped them to identify clear priorities for future improvement (School X, 2020, p.5). What’s more the school used qualitative and quantitative data within this part of the process. A priority that was identified for improvement from school X’s self-evaluation was ‘improving pupils reading skills. This target was informed by qualitative data as this was also a target identified by Estyn (2017) within their most recent inspection report on school X. 
School X then moved onto stage two which was strategic planning. School X involved school partners and stakeholders within this part of the process to promote ownership. The senior leaders for this priority were the English and Literacy lead and a parent from the governing body. The stakeholders involved were the AoLE team, school staff and pupils. The school also consulted with local authorities and other schools to ensure they were most effective. This encouraged the school to work collaboratively towards improvement. The school used a range of data to support the process such as data relating to specific groups of pupils, for example, those with additional learning needs, EAL pupils or pupils eligible for FSM. The school also used benchmarking data which they used to compare themselves with family schools. When handling data and sensitive information governors and other members of staff must be aware of ethical considerations and acting in accordance with the BERA (2018) guidelines to protect pupils and their anonymity. 
[bookmark: _Hlk70327539]The school then moved onto stage three, putting in place actions and strategies. The actions school X identified to put into place were developing reading comprehension skills in KS2 by reviewing reding strategies and implementing a comprehension intervention for year three and four. The responsibilities for these actions were the English and Literacy lead and the AoLE team, school X set out clear responsibilities for these actions, so all staff were aware of the actions they needed to take to enable improvement. Pupils will be put forward for this intervention by class teachers and it will be reviewed every half term. A limitation to the process is that the cost and resources for these actions were not stated in the SDP. 
School X’s SDP contains clear details of actions, responsibilities, accountability, and timescales which helps to avoid confusion and to ensure the most effective use of resources and time is made (Welsh Government,2014, p.16). 
The actions school X have produced are effective to some extent, however additional support should be provided for FSM pupils and EAL pupils. This is because there are relative differences between educational attainment of EAL pupils and their monolingual English-speaking peers when it comes to reading comprehension (Burgoyne, Whiteley and Hutchinson, 2011). What’s more, results from national test of language and literacy also revealed a consistent achievement gap in different areas between EAL pupils and their monolingual English-speaking peers (Crane et al, 2016, p.772). Within school X ten percent of pupils have English as an additional language. This literature suggest that additional support needs to be provided for EAL pupils to put them at a fair advantage alongside their peers. In addition to this, nine percent of pupils within the school are eligible for free school meals. Pupils with lower SES have lower reading skills and attitudes than their peers (Hemmerechts 2015). Likewise, pupils from poorer families do not achieve as well as their better off peers (Estyn, 2012). Significantly, pupils who experience poverty are falling behind their peers and the educational gap is widening, which is leaving pupils who suffer from poverty at an unfair disadvantage (Wightwick, 2018). After analysing the school context and data it goes without saying more support needs to be provided for pupils with EAL or FSM pupils when implementing the intervention. This ensures no pupils are at a disadvantage and gives all pupils the best chance to succeed at the school’s priority. 
[bookmark: _Hlk70327624]School X then reviews impact. The SDP is regularly monitored by the governors during the development cycle. The school plans to measure impact annually by reviewing national test results to see improved comprehension skills, assessing learners against their end of school year targets, assessing comprehension skills within intervention group, monitoring pupils reading diaries and reviewing the intervention every half term (School X, 2020). The Welsh Government (2014, p.12) state that schools may wish to develop suitable milestones to measure and evaluate progress during the year. The school should then move from monitoring to evaluation where the data collected needs to be analysed to determine whether the intervention is worth continuing with (Education Endowment Foundation, 2021). The Education Endowment Foundation (2021) state that evaluation is different to measuring impact as it is the act that leads to judgement on how effective something was, in this case how effective the comprehension intervention was in improving pupils reading skills. The Education Endowment Foundation (2021) state that if impact is done well it requires evaluation. This suggest that school X need to move onto the stage where they evaluate the intervention. 



To review school X’s development on priority one ‘improving pupils reading skills’ by implementing a comprehension intervention an evaluation will take place. The school undertook effective self-evaluation, which was informed by qualitative data, an Estyn report which also identified improving reading skills a priority for the school. The strategic plan was effective as the comprehension intervention involved nearly all stakeholders, including governors, school staff, pupils, and local authorities, however it was identified that additional support could have been provided for groups of disadvantaged pupils, such as EAL pupils or FSM pupils. The school used a range of data to support the planning process including quantitative and qualitative data, this included data about specific groups of learners, Estyn inspection reports and benchmarking data where they compared themselves to other family schools. The school then set out a clear plan of the actions, responsibilities, timescale, cost, resources, monitoring and evidence and also had a clear success-criteria to evaluate against. Finally, the school’s plans to measure impact were effective as they put a range of strategies in place to monitor the target throughout the academic year and planned to review the intervention every half term. To ensure the process is successful the school should move onto evaluating the intervention to see how effective it was in improving pupils reading skills. 

 A practical suggestion to further developing pupils reading skills may be providing extra support for EAL pupils or FSM pupils. This could be done by holding after school workshops to support them with their reading comprehension and literacy skills. It was previously stated in this report that pupils with lower SES have lower reading skills than their peers. This may be because they have fewer books in the household or may have poor home environments to study in (Estyn, 2012, p.9). By attending an afterschool workshop pupil can make use of school space and resources to develop their reading skills. Within this workshop there could also be opportunities to support EAL pupils to reduce the achievement gap between them and their monolingual speaking peers. This could be done by having one to one support throughout the workshops with a language specialist or English and literacy lead. 
This suggestion for improvement has been informed by using quantitative data focusing on wider contextual factors such as socio-economic and linguistic factors. The suggestion aims to support EAL pupil, lower SES pupils and FSM pupils to ensure all pupils can make progress towards the school’s priority.

Similarly, looking at Estyn’s (n.d) effective practice report Sandfields primary school has taken the approach of running literacy workshops. The workshops are run by the additional learning needs coordinator in consultation with the English department. To monitor pupils progress and achievements throughout the workshops termly reviews of pupils’ performance, including an evaluation of performance in end-of-unit assessments take place. Staff also provide pupils with feedback throughout the sessions. The result of running these workshops were: pupils reading age improving, the gap in attainment between FSM pupils and those who do not receive FSM successfully narrowed and the school’s performance is now consistently among the best in the family of schools (Estyn, n.d). This suggest that the literacy workshops would be successful in improving disadvantaged pupils reading skills and may narrow the attainment gap. 


To conclude, I have learnt the importance of involving all partners and stakeholders in the school improvement process. This ensures the SDP is most effective, promotes collaboration and ensures everyone has a commitment to the school improvement plan (Welsh Government, 2016). I have also learnt about the importance of governors consulting with school staff, pupils, parents/carers, and local authorities to promote ownership within the improvement planning process (Welsh Government, 2016). In addition to this, I have learnt how the school plans to implement an action within the SDP and how it manages the responsibility, timescale, cost, resources monitoring and measures impact. These actions are all essential to ensure the SPD is most successful. 

This will influence my future practice by ensuring I know the importance of a school development plan and understand the role it plays in school improvement process. This will also influence my future practice by ensuring I know how to critically reflect on a SDP actions, impact and evidence base ensuring I know how to make practical suggestion for further development within my future practice. 
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Appendix:

Photos of SPD 
Please ignore highlighted parts – SDP have been used in the past for previous assignments and tasks. 
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