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MODULE CODE: ECAD5013
 
STUDENT NAME: Karly Harris
 
STUDENT NUMBER: 2305735

	Targets from previous assignment 
	How they have been addressed 

	Ensure that you make full use of the recommended reading list and focus on educational research sources.
	I have focused on the use of academic and reliable sources throughout this assignment by searching for relevant journal articles and books where possible.

	I appreciate you are working on your targets of deepening critical engagement and synthesis of literature. Continue to develop these skills.
	Where possible, I have endeavored to be critical of the sources that I have discussed by finding counter arguments.




[bookmark: _Int_JfD4MgzN]I acknowledge the use of ChatGPT  https://openai.com/index/chatgpt/ on the 1st-4th of May to provide structure, for ideas on how to evaluate the impact of my project and to proof read. I used the prompt(s): 
1. Proof reading
[bookmark: _Int_7CxZgnc2]Proof read this for any spelling mistakes.
2. Structure
Aims, objectives and practical considerations: • This is where you will outline your project’s aims, outcomes and intended impact. • You will also explain how your project will be implemented, including a brief consideration of staffing and budget. • All the time, you will be referring to literature to justify and critically evaluate your choices and approaches. • Approx. 500 words.
[bookmark: _Int_cfg0zs0k]Please create me a structure for this section of my assignment.
3. Ideas
How could I evaluate the impact of my community project.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.














Written assessment: Project proposal for a school community project.
[bookmark: _Int_4CMHGhOJ][bookmark: _Int_EYYwc8Ww]This community project proposal aims to address the improvement of spoken Welsh language amongst children aged 7-11 in school X, situated in South Wales. The school will be kept anonymous within this proposal in line with BERA (2024) considerations. This project is being proposed as school X’s Estyn (2019, p.3) report explains that standards of spoken Welsh could be improved, as well as the necessity of providing learners with opportunities to use their literacy skills in real life contexts. Considering this, the project will entail creating a Welsh language based podcast led by learners, who will engage with the community to discover how the Welsh language is embraced within their local area. This project ultimately aims to improve learners' Welsh language skills as well as their links with the community. The Welsh Government (2022) suggests that through forming more community partnerships, schools can draw upon skills, knowledge and resources from within the community to support children and young people, in this instance possibly supporting their development of the Welsh language using the local community's expertise. Additionally, Ramirez (2024) could be seen to support the use of podcasts for language development, suggesting that podcasts can allow learners to increase their vocabulary and understanding of grammar, as well as their listening skills. 
This project idea was chosen in order to develop meaningful links between the school and its local community, while also providing learners with an opportunity to socialise and collaborate using elements of Welsh. Chavkin (2001, p.1) describes a school community as being “inclusive of families of students and some elements of the community beyond the school doors”. Sepanik and Thaddeus Brown Jr (2021) explain that meaningful connections between schools and communities have been shown to enhance social development as well as emotional development. Therefore, it could be possible that this project may not only help school X to create meaningful relationships within the community but may also support further development for learners. 
The importance of Welsh language development appears to be emphasised by the Welsh Government (2017, p.23), who state that their aim is to reach 1 million Welsh speakers by 2050. They explain that to achieve this goal, the number of learners in English medium schools who succeed in learning the language must increase. In context of school X, recent data could possibly support the need for more successful Welsh language learners in English medium schools, with the Annual Population Survey (Welsh Government, 2025) stating that the area in which school X is situated has one of the lowest percentages of Welsh speakers in Wales. This project may potentially support the goal of more Welsh speakers, through providing learners with opportunities to practice and develop their spoken Welsh by creating podcasts.
In possible support of using the Welsh language to develop a sense of community, Cramer and Pawsey (2023) suggest evidence of community belonging having a positive impact on well-being, specifically explaining that a strong sense of national pride could be highly associated with increased levels of happiness. This could be further encouraged by the Education Endowment Foundation (2024) who outline the importance of providing a shared language for learners in order to promote a positive environment. In turn, the implementation of a Welsh language community project may possibly help learners to thrive in an environment that supports the development of the language. 
There also appears to be a gap in suitable Welsh language media for younger learners, with Hourigan (2007, as cited in Davies, 2017) arguing that a lack of this type of media could be considered an area of concern. Oroujlou (2012) implies that media can play an important role in terms of linguistics, as the language that they output could make up a large majority of the language that people intake daily. In reflection of this, the Welsh Government’s (2021) report, ‘A Living Language: A Language for Living’ could be seen to highlight the above, implying that provision of Welsh language media can allow for the language to thrive, while also enabling speakers of the language to immerse themselves within it digitally. The use of media, in this instance podcasts, could therefore have a potential positive impact on learners at school X as they will be creating and sharing this media, while also possibly helping to provide more accessible Welsh language media to other children in English medium schools who are learning the language.
Despite the potential benefits of using media for language learning, disadvantages of the use of digital media may be present. Mohammidi, Ghorbani and Hamidi (2010), suggest that disadvantages of using digital media for second language learning may include some learners lacking in technology skills, meaning that this way of learning may not be as accessible to them. They also imply that there may be linguistic or cultural differences between learners, therefore possibly posing a barrier to effective language learning. 
Aside from the use of digital media, the use of skills and expertise within the community could also be considered central to this project. Flower and Heath (2000) propose the idea that community expertise can be viewed as a valuable resource, therefore possibly suggesting that drawing upon community knowledge could be useful for school X. In relation to this, in a sociocultural context, Rogoff (1994, as cited in Toohey and Day, 1999) explains that people can learn and develop through partaking in sociocultural activities within their communities, which in the instance of this proposal may mean drawing upon expertise from Welsh speaking community members. Vygotsky’s (2012) theory of the Zone of Proximal Development (ZPD) could also possibly be considered to support the use of community expertise. The Zone of Proximal Development is said to be the space between what a child is able to do independently, and what they can do with the assistance of a peer or adult who is more knowledgeable. Furthermore, the learners partaking in this project could potentially progress within their ZPD if they are working with members of the community who are more knowledgeable and can support their development of the Welsh language. 
The aims and objectives of this project will strive to ensure that the standards of spoken Welsh in school X are improved, as well as forming strong community links that allow learners to immerse themselves in the Welsh language. The Children’s Legal Centre Wales (2018) explains that all learners in Wales must learn Welsh until the age of 16, whether that be as a first or second language, therefore learners in school X should have prior knowledge before beginning the project. 
One of the main aims of this project is to develop learners' confidence, specifically in spoken Welsh. In relation to this, it is claimed that self-confidence can be considered as playing a “vital role” in the learning of spoken languages (Azimova, 2020, p.445). The development of learners’ self-confidence therefore could be considered essential for this project in order for them to improve their spoken Welsh language skills. To do this, learners will work with more knowledgeable members of the community, with McLeod (2025) supporting the idea that children learn through the “guided participation” of more knowledgeable peers. 
Another main aim for this project is to create links with the community to benefit school X in the future, particularly to support the use of the Welsh language within the school. Haneda (2006) presents the idea that for a second language to be learnt, “community literacy resources” should be implemented into the classroom in relevant ways. This could suggest that the implementation of community members could benefit the learner's development of spoken Welsh, which is the overall desired impact of this project. 
It could also be considered important to reflect upon the practical implications of this proposal. The project would be implemented over approximately 6 weeks (about 1 and a half months), during school hours, to try and ensure that all pupils have access to the project and can take part if they wish, as there could be barriers to conducting the project after school hours. One of these potential limitations could be access to transportation, as Grossman, Walker and Raley (2001) suggest that insufficient access to transportation home for after school programmes can pose a barrier to many learners' participation. A potential implication to completing the project in school hours however is that learners may have to miss lesson time, with Fernandez and Hynes (2016) claiming that learners can miss out on valuable instruction if they are absent from lessons. 
[bookmark: _Int_Pz2YAIkO]It may also be relevant to consider the cost of this project. Learners would require recording equipment to create the podcasts, which could become costly. To overcome this barrier, school X could apply for relevant grants or funding. The National Lottery (2019) offers a grant from the ‘Heritage Fund’, providing recommendations on how Welsh/bilingual project organisers can apply for funding, therefore maybe demonstrating how this grant may be applicable to this project proposal. Another element to consider in regard to funding could be the level of staffing required to oversee the project. Two members of staff, likely teaching assistants, would be needed to supervise and assist learners in the planning, creation, recording and distribution of the podcast, as well as a different member of the community each week who will feature on the podcast. The podcast could be distributed online or in person using QR codes to access it. This work would be voluntary, meaning that participants would be providing their time free of charge. Lowe (2024) explains that employees can grow and develop skills through volunteering, whereas members of the community may feel an increased sense of well-being through partaking in the project as they would be giving back to their own community. 
Upon evaluation of the impact of the learner-led podcast, a variety of qualitative and quantitative methods would be used to establish the success of the project. Firstly, the project would be continually assessed against the original aims and objectives, for example, whether learners are becoming more confident in their spoken Welsh and whether community involvement is efficiently achieved. Continuous assessment appears to provide benefits to the learner and the organiser by providing “real-time information” to both parties about the subject being assessed (Rodríguez Rincón, Munárriz and Magreñán Ruiz, 2024). This could then allow for adaptation throughout the project, ensuring that it meets the aims and objectives efficiently at the end.
Secondly, a pre- and post-project quantitative survey would be provided to learners, measuring their confidence levels in speaking Welsh before and after the project. Lal (2025) provides insight into the potential benefits of using a quantitative survey to gather information, implying that they can provide easily analysable, measurable results. However, it is also stated by Lal that quantitative surveys can lack depth, possibly posing a risk to being able to measure the full impact of the project. 
Regarding the members of the community who will participate in the project, semi-structured interviews would be conducted at the end of the project to gain an understanding of whether they feel they have developed a stronger connection to school X as well as how they feel they have contributed to the podcast and learners use of spoken Welsh. Adams (2010) implicates that semi-structured interviews can be useful when needing to conduct an evaluation of a programme where in-depth answers would be beneficial. In this case, an in-depth evaluation could be helpful to evaluate community members' responses to the project.
Overall, the impact of this project will be measured continuously throughout. A focus will be placed on ensuring that learners and other participants' interests are responded to. These participants could include, for example, parents who listen to the podcast or community members that take part. This will be measured through all of the above points to try and ensure the maintenance of involvement and engagement from all parties, as suggested by Estyn (2024). 
Throughout this community proposal, it has been necessary to evaluate the strengths, weaknesses, opportunities and threats (see appendix 1) posed by this project. It could be considered that there are prevalent strengths as well as weaknesses to this project, however a particular strength appears to be that school X has numerous prior connections to various members of and businesses within the community. The Welsh Government (2022) appears to emphasise the importance of “Cynefin”, meaning “the place where we feel we belong” (Welsh Government, 2025). They go on to explain that the idea of “Cynefin” may allow learners to develop a stronger sense of identity and can also improve their well-being. With strong community links already being established in school X, a sense of Cynefin could potentially be pre-existing at the school, furthermore, possibly providing a solid foundation to build upon for this project.
Another opportunity that this project may present is that this project may allow learners to share their work to the wider community, by distributing the podcast for others to listen to. Walton (2019) suggests that through learners’ sharing their work with others, they can feel like their work is valued more as well as heightened levels of confidence. With one of the main aims of this proposal being to develop confidence in spoken Welsh, this project may help raise confidence levels by providing learners with opportunities to share work that they have created. 
[bookmark: _Int_O6OYnfy3]In recognition of sharing pupils work, weaknesses and threats that may be apparent within this project. It could be important to consider the implications of safeguarding as learners voices will be recorded for the podcast. In line with BERA (2024) guidelines, all participants should be provided with the right to privacy and anonymity. However, the guidelines also argue that if the project is taking place in a “close-knit community”, which the community in which school X is situated could be considered to be, there may be significant difficulty in avoiding members of the community becoming aware of aspects of the project. This could potentially cause conflict amongst parents and carers who wish for their children to remain anonymous, as well as possible implications for the school, and therefore could be considered an aspect to be cautious of. To overcome this barrier, all parents or carers of the children involved would be required to provide consent for their children to take part. 
One may also argue that due to the lack of Welsh speakers in the general area, as addressed previously, recruiting members of the community, as well as learners, who are able to take part in the project may be challenging. In school X specifically, there are no pupils who use Welsh as their first language (Estyn, 2019). This may pose a risk to the project if there is a lack of willing participants. Considering the project’s aims to develop confidence in spoken Welsh, school Xs previously held links with the community may be able to help overcome this barrier if connections with Welsh speakers have been formed already.
Overall, this community project proposal of creating a learner led, Welsh language based podcast aims to develop confidence amongst learners in their use of spoken Welsh, while also including various aspects and members of the community to try and reach this goal. It appears that in Wales, the development of the Welsh language could be seen as paramount, as reflected by the Welsh Governments (2017, p.23) ambition to reach 1 million Welsh speakers by 2050. Aled Roberts (n.d), the Welsh Language Commissioner for Wales states that reaching this number may greatly depend on learners' ability and confidence to use the language when they leave school. This may imply the importance of using this community project as an opportunity to develop the confidence of learners, as well as members of the wider community, in their use of the Welsh language. The apparent importance of school-community links could also be seen to be presented by this project, referring back to the Welsh Government (2022) viewpoint that through forming partnerships within the community, schools may have the opportunity to draw upon the community’s skills, knowledge and resources for the benefit of their learners.
Throughout the creation of this proposal, I have considered the Professional Standards for Teaching and Learning under the ‘Refining Teaching’ strand, which highlights the need of positive parent/carer and other partners involvement in school life. By creating this proposal, it has been possible to undertake relevant research to understand the importance of including the wider community in the learning process, for both the school itself and the community that are involved. In future practice, I will endeavour to create positive links between school and community to encourage collaboration and to extend opportunities for learners to engage with their “Cynefin” (Welsh Government, 2022).
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Appendix
Appendix 1 – SWOT analysis
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“Engage members of the community as well as Welsh speaking
parents, providing extra opportunities for community links to be
made.

~Provides an opportunity to showcase pupils learning to the wider
community.

~Creating ethical, informed citizens (Welsh Government, 2022)
therefore developing the Four Purposes

“Safeguarding could be a concern as pupils voices would be recorded
for the podcast as well as parental concerns surrounding the
distribution of the podcast.

“Technical issues could hinder the progress of the project.
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

~Learners can take ownership over the project, allowing them to
have new experiences.

“The school already have consistent links with many local businesses
and organizations which may provide a solid foundation for this
project, as well as a Family Voice Committee and Friends of The
School Group.

~Welsh language lead may be able to offer expertise.

Weaknesses

~taff will be required to oversee the project and provide guidance
meaning more responsibility and potential conflict of
timetables/teaching of lessons.

-Pupils would be removed from lessons meaning that they may miss
valuable lesson information/content.

~The school itself is a smaller school, possibly meaning less members
of staff to oversee the project.

“The schools Estyn (2019) report explains the schools need to
improve spoken Welsh, possibly meaning pupils may not want to
engage in the project as they do not feel confident.

EXTERNAL
(outside the school)

Opportuni s
~Creating opportunities within the community for pupils to engage,

enforcing a sense of Cynefin (Welsh Government, 2022).

Threats
“Budget may be an issue as equipment would need to be purchased
to create, record and distribute the podcasts.

~Low engagement from community members or a potential lack of
Welsh speakers within the community who are willing to take part.





