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This assignment will explore Tripp’s (2012) critical incident methodology through an observation carried out by the writer. An evaluation of a critical incident within a primary setting will provide evidence of the importance of being a reflective practitioner, as highlighted in Schons (1983) reflective practitioner theory. Next teaching and learning steps will be provided in relation to the critical incident to implement within future practice. Pedagogical theories and legislation will be linked throughout to provide evidence to support the holistic child.
According to Tripp (2012) a critical incident is an event that occurs that may not seem significant although, once observed and analysed it becomes critical. This can then lead to a change relating to an individual or institution. Tripp (2012) suggests that the process of carrying out a critical incident consists of two stages, firstly, the observation, which is a description of what has occurred. Secondly, analysing the incident by providing an explanation of the event with links to research. However, when carrying out the first stage, how the observer interprets the event will contribute to the overall critical incident. Tripp (2012) highlights how practitioners may draw upon their own personal judgment, instead of “specialist theoretical knowledge” (Tripp, 2012, pg. 7). The importance of professional judgement and interpretation allows the critical incident to be analysed academically, which will allow the teacher to implement strategies and next steps. Tripp refers to this as “diagnostic teaching” (Tripp. Pg, 8).  During this time practitioners will reflect which is a key aspect of the overall process. 
The critical incident observed that will be analysed within this assignment can be found within the appendices. It consists of child with albinism who has additional learning needs (ALN) and is visually impaired. The observation was carried out in a year four mixed gender classroom consisting of 30 children with one teacher and one teaching assistant. The learners have been grouped into abilities, whilst the observation took place. Child A has equipment that supports his learning experiences within the classroom, creating an inclusive environment, providing him with equal opportunities. However, through the observation, barriers did arise regarding his learning aids not being prepared. The following sections will consist of a critical analysis of the role of the reflective practitioner, with further research being conducted to analyse the observed critical incident linking to theoretical perspectives and current legislation. Finally, an informed discussion of the recommendation into future practice will be included followed by a conclusion.
Reflection is a key process when analysing critical incidents, it allows the practitioner to gain a logical understanding of the event and implement strategies and interventions with a clear perspective. However, when reflecting emotions may impact on judgement, it is paramount to recognise this and take these into consideration. Dewey suggests that when we reflect and take into consideration our emotions, we can re-establish our “emotional equilibrium” to gain a clear perspective (Dewey. 1944 P.150). Tripp (2012) concurs by emphasising the importance of maintaining our emotional awareness whilst reflecting. However, theorist such as Schon (1983) disregard the importance of emotion within his theory, his theory focuses on, in action reflection that occurs during the experience and on action reflection that takes place after the experience. Furthermore, another aspect that Schon discusses is the importance of shared reflection, this is where individuals come together to share their experiences of the event to gain more of a holistic view. In practice this is vital and can be used through weekly staff meeting and when implementing future learning and teaching steps. Shared reflection contributes to understanding the whole child or critical incident and this is paramount within education. Moreover, Gibbs (1988) and Kolb’s (1984) concur with Schon on the importance of shared reflection, those who were present during the experience should have their perspective taken into account.  Although, Schon emphasises the importance on shared reflection he disregards the element of emotions. Whereas Gibbs (1988) and Kolb (1984) correlate with Tripp (2012) as they recognise emotion as an important aspect, as they believe you must take all individuals feelings into account to sufficiently reflect.
Reflection is paramount within education as it allows the practitioner and institutions to continuously improve practice by identifying strengths and weaknesses. The Welsh government recognises the importance of reflection, which was evident recently in 2014. They requested Graham Donaldson to reflected on the curriculum and assessment arrangements in Wales, due to them ranking one of the lowest countries to perform on the programme for International Student Assessment (PISA) (OECD. 2023). Donaldson reviewed the curriculum and published his findings in the Successful Future report in 2015. In response, a reform on the curriculum for Wales was implemented corresponding with the recommendations made throughout the Successful Future report (Donaldson, 2015). The new curriculum was implemented in 2022 and has a higher focus on reflection that is promoted within the role of the pteacher with an emphasis on the ‘what, why and how’ as well as ‘plan, develop and reflect’. (Donaldson, 2015) The recommendations throughout the review were addressed and the four purposes were established, as well as new areas of learning and experiences. The curriculum focuses on a continuum of learning for children with the implementation of progression steps. The implementation of the new curriculum provides evidence of the importance of reflection and action. (Welsh Government. 2021)
Reflection is a key aspect discussed within many educational theories as it is recognised as essential to supporting children with reaching their full learning potential. Maria Montessori (1967) emphasises an immense aspect of observation within her theory, as she believed the teacher should be an observer of the child to gain a better understanding, enabling them to provide a challenging environment that is in line with a child led approach. This corresponds to the current curriculum in Wales where practitioners carry out an assessment in learning (AIL) that influences the next teaching steps (Welsh Government. 2022). This allows practitioners to observe the child's progression in action and later reflect on action by providing a more stimulating classroom that meets the progression needs of the individuals, distinguishing another link between the curriculum and Schon (1983) theoretical perspective. Looking through the lens of Bruner (1971) he believed, reflecting on the knowledge of children at the start, middle and end of the session was a key aspect needed to evaluate the children’s learning. This allows the professional to gain and understanding on the effectiveness of their teaching strategies and allows them to make informed decisions on their next teaching and learning steps. Corresponding to this, Sweller (1988) emphasises the importance of regular knowledge check points to ensure that children are obtaining information, rather than experiencing cognitive overload that could impact their continuum of learning.  
Over the years observation and reflection has allowed theorists to gain an understanding of how children learn. They have developed theories in relation to this that have impacted current pedagogy implemented worldwide. The curriculum for Wales has adopted a social constructivist approach to learning as an emphasis on social interaction is evident within the four purposes of the curricular.  Teachers across Wales use strategies such as ‘think pair and share’ which promotes peer learning (Welsh Government. 2010). Linking this with Lev Vygotsky (1978), he believed children should be provided with peer-on-peer interaction as children are able to scaffold each other's learning. This enables them to enter the Zone of Proximal Development and master skills needed to progress on the continuum of learning. However, Piaget (1970) disagrees with the social interaction aspect of Vygotsky theory as he believes that children are ‘lone scientist’ and construct their own learning (Piaget 1970). This corresponds to a constructivist approach to learning which is another approach that is evident within the Welsh curriculum as children are expected to complete assessment of learning (AOL) independently. Piaget (1970) believes that children construct knowledge through experiences, Montessori (1967) concurs as she states that children learn through concrete experiences before being able to transition to abstract learning. Additionally, in relation to the behaviour aspect of the curriculum, behaviour theorist approaches are still being implemented within pedagogy. Ivan Pavlov (1927) classical conditioning theory is prevalent in settings across Wales. This can be recognised in daily routines and expectations in school, where a specific signal with a certain behaviour is established, such as raising your hand to ask a question, or lining up whilst hearing the bell. Furthermore, Burrhus Frederick Skinner (1958) theory of positive and negative reinforcement plays a significant role in education, it vital for classroom management. Positive reinforcement can be recognised through reward systems with negative reinforcement being recognised as having their playtime taken away.
Although in contrast to this, a humanistic approach to education focuses on the holistic child with a strong emphasis on children being seen as individuals with unique needs, they have a high focus on wellbeing and artistic expression where children lead their own learning with no academic pressure due to there being no standardised testing. (Edmunds 2012). Aspects of this can also correlate to the Welsh curriculum as they have implemented a new AOLE known as health and wellbeing, that focuses on the child's mental health and wellbeing development. (Welsh government. 2021). Several educational approach's that have been discussed above are prevalent within the critical incident that was observed and critically analysed by the writer. 
Whilst observing the critical incident the British Educational Research Association (BERA) will be taken into consideration to ensure that ethnical research is carried out adhering to the guidelines and requirements established. (BERA. 2023)
The writer observed a child that has albinism, as a result of this he is visually impaired and has further ALN. He attends a mainstream primary school and is in a year four class, that consists of around thirty mixed gender children. The children are grouped in abilities, Child A is sat at the front of the classroom, with three other children on his table. He is placed almost central to the board with a learning aid that allows him to view what is on the board, however this has not yet been set up.
The teacher begins explaining the task for the session by asking questions, child A shows engagement by raising his hand. The teacher acknowledges child A and praises him. The teacher asks child A if he could read out his answer from his work. The teacher proceeds to ask child A questions relating to content on the board. However, child A is unable to see what he is referring to as his learning aid is not set up, the teacher asks “who is going to read the third bullet point on the board” however child A does not have this opportunity. The teacher sets a task with questions that need to be answered that are displayed on the board, child A still does cannot access to these. 
Child A then leaves his seat and goes up to the board to read the questions, the teacher assistant (TA) redirects him to his chair, she then gets the camera to set up his learning aid to display what is on the board in front of him. Child A is asking questions to his group, he seems engaged as he waits for his aids to learning to be set up. Child A has still not had the same opportunity to engage in the activity as the other children. The teacher then asks the children to stop their work by doing the macarena.  As he does this, he is blocking child A camera that has only just been set up. The teacher reminds them what they are doing and states that everyone has had a chance to engage in the task, however child A has not gained this experience.  The teacher sets the children back onto the task, child A is becoming engrossed in the learning due to using his senses to explore the materials provided in this lesson. However, a few moments later the teacher approaches child A and tells him that he will be leaving the classroom in five minutes for extra support in relation to his ALN. Shortly after child A leaves the classroom with an adult.  
The observation of the critical incident identified an occurring issue in the classroom in relation to Child A learning aid. This is an essential learning aid to ensure that child A can meet his full learning potential. Preparing the learning aid that child A is dependent on should be a priority to the teacher, to guarantee the child is able to engage in his learning and have an equitable educational opportunity. The Equality Act 2010 promotes inclusivity in education for children by requiring the school to make reasonable adjustments, to accommodate students ensuring that they can participate fully in the educational processes. (Legislation. Gov. 2023) Furthermore, the social model of health coincides with the Equality Act 2010 by promoting health equity by addressing barriers within society and education. (Disability Nottinghamshire. 2023) Additionally, the Well-being of Future Generations Act (2015) has an aspect that focuses on a more equal Wales that highlights, it is an essential part of an educator's role to provide all children with equal opportunities across educational settings. It is evident within the observation that the school have successfully made reasonable adjustments fulfilling the requirements set out in the Equality Act 2010. However, it highlighted that the learning aid is not being adequately prepared by the teacher, which is specified as part of their role, within the well-being of Future Generations Act 2015, to create a more equal Wales, yet this is not being fulfilled, resulting to a direct impact on child A. 
This corresponds to Urie Bronfenbrenner's (1979) theory of ecological systems. Where the environment that influences individuals are categorised into systems represented using circles, the circles then surround the individual. The systems that are closer to the child have a more significant impact on their development. However, education is based in the mesosystem which is not the closest circle to the child. In relation to the observation, education is having a direct influence on the child. The writer argues that Bronfenbrenner's theory holds value however, it is imperative to acknowledge individualised ecological system that corresponds to their own influences. This is prevalent in the observation, where the education system is having a direct impact on the child, in this instance education should be based within the microsystem.  Child A education and development is being directly impacted due to the learning aid not being prepared. Additionally, Abraham Maslow (1993) would concur, as he believes a child's basic needs must be met for them to be able to meet self-actualization and be able to achieve their full learning potential. Maslow (1993) created a hierarchy of needs, he arranged human needs into a hierarchical manner, with fundamental physiological and safety needs building the foundation and higher levels focusing on esteem and self –actualization needs, each level must be obtained to reach the top. Maslow (1993) identifies safety as the second basic need of a human, in his theory this can relate to safety of resources. This correlates to child A within the observation being dependant on the learning aid to fulfil his needs, if individual's needs are not met this can impact on their holistic development. This highlights the importance of preparing the classroom, ensuring the needs of all children are met to promote an inclusive practice that is essential for providing quality education that meets diverse needs and maintains consistency. Reflecting on the observation, the writer suggests the preparation of the classroom should be considered a priority so that barriers do not occur that can hinder children's learning and development. Although, child A was unable to participate fully in the task, he still seemed engaged with the lesson due to having access of concrete materials. This allowed Child A to use his senses to explore and investigate the material provided to him. According to Montessori (1967), providing leaners with concrete materials will allow them to gain a further understanding of the learning intentions. Furthermore, it sparks curiosity for the child, motivating them to continue their learning. The writer agrees with the importance of including concrete materials in the lesson as when child A could not construct knowledge from the task set, he was still able to gain an experience in relation to the task, due to having a blend of approaches that allowed him to explore a concrete material.
Finally, the learning aid was set up and child A was able to participate in the task, Vygotsky (1978) argued the importance of scaffolding within the Zone of Proximal Development. This enables the individual to bridge the gap between what the learner can accomplish independently and what the learn can achieve with assistance. Child A is dependent on his learning aid to enable him to progress academically, bridging the gap between his ALN and continuum of learning.  Fostering an inclusive and equity environment is essential for students to be able to meet the four purposes within the curriculum.
The environment is well controlled within the observation and classical conditioning is identified; The teacher is witnessed stopping the class by doing the macarena, the children join in and then stop and listen to the teacher. This works well within the classroom; the teacher then uses checkpoint to recap the lesson intension and aims to prevent cognitive overload. However, during this time he assumes that all children has had the opportunity to complete the work and continue to construct their knowledge. This highlights how he has not assessed children in learning effectively as not all children have been able to complete or begin the task.  The children are then set back on task and the teacher discusses the next steps to build upon learning experience, although this is not something that child A has achieved. This corresponds to constructivist theory, they believe children learn through constructing knowledge, however child A has missed this opportunity due to a lack of preparation from the teacher and this will now have a negative impact on child a learning. In future practice the writer will implement checkpoints per table to ensure that assessment in learning is more effective and that all children are participating and constructing knowledge, instead of a whole class approach that makes a checkpoint less effective.
Child A was not identified during any of the checkpoints, it was only when he was observed going to the board that his needs were identified. Although strategies and interventions are in place to support him, Child A would be surrounded by multi agencies that form a team around the child (TAC). This is a collaborative approach that include all professionals that support the child and take a shared reflection approach to ensure that needs of the child are met, this corresponds to schon (1983) reflective approach. Furthermore, this is supported by the Additional Learning Needs reform in Wales that is highlighted in the Additional Learning Needs and Education Tribunal (Wales) 2018. (Welsh Government 2021). Which aims for inclusive, equity, person centred approach that is a streamlined process that involves collaboration and partnership. This should lead to access to early interventions, improved rights and entitlements for lifelong learning. 
The United Convention of the Rights of the Child (UNCRC)1989. (Unicef. 2023) is vital legislation for children that supports their holistic development, promotes their education and enables children to become ethically informed citizens. The UNCRC empowers children with knowledge to promote their own rights that support them in all aspects of their lives. Education is supported within the legislation by article 28 that states children have the right to education and article 29 that specifies goals in education. In relation to child A in the observation, he is supported by article 2 that promotes non-discrimination, article 3 that states the best interest of the child Is paramount. Specifically, article 23 supports children with ALN. In relation to this in 2004 Wales emphasises children's rights by using the UNCRC as a framework to create a policy document establishing seven core aims that have embedded the articles to further promote children's rights in Wales.

Overall, the future steps identified after critically analysing the incident are essential to ensuring that practice is continuously reflected on, evaluated and developed. The observation of the critical incident identified the importance of the prepared classroom that is vital to ensure barriers do not hinder learning. The writer will ensure this is implemented into future practice, furthermore, shared reflection between the teacher and teaching assistant would have benefitted child A. Shared reflection is an approach the writer would implement in future practice to get a holistic view of any child, classroom and learning to gain different perspectives to ensure best practice is being implemented. The observation also highlighted how child A stayed engrossed in his learning due to being provided with concrete materials, this is evidence that if you implement a blend of approach, you will maintain higher levels of engagement within the classroom. Furthermore, the classical conditioning observed was successful and a fun, positive way to grasp the attention of the children. These are strategies that the writer will incorporate into her future practice. Knowledge checkpoints are also essential in practice to assess children in learning and ensure each learner is gaining an experience to be able to construct their knowledge. The observation identified a knowledge check point, however as a whole class, learners who were not gaining the experience were not identified. In future practice, the writer would implement knowledge checkpoints with each table rather than a whole class to ensure that learners who are struggling are identified.  
In conclusion it is evident that reflection is paramount to ensure that best practice is being implemented. Reflection is vital within education with several theories being established in relation to reflection that offer different approaches. Although Schon disregards human emotions, all other theorists identify emotions as a main aspect of their theory, the writer concurs with Gibbs, Kolb and Tripp that emotions do impact reflection. Over the years theorist have also observed, reflected and established theoretical approach, in relation to how children learn that are still prevalent within current pedagogy. Additionally, the Welsh government continuously improve our education system through reflecting and analysing, this was also evident recently as Donaldson carried out a review that led to a reform in education in Wales. Reflecting on practice allows practitioners to identify strengths, weakness and theoretical links that allows us to gain a deeper understanding. Reflection has been identified at a variety of levels from the government to the teacher in the classroom, this highlights how essential reflection is. The critical incident that the writer reflected on allowed her to take forward future steps that she will implement into her own practice and reflect upon. To summarise, reflection should be mandatory part of teaching to ensure that learner needs are met through the teaching and the environment. This will enable teachers to adapt next teaching steps to allow children to thrive on a continuum of learning.
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