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1.0 Introduction
A virtual learning environment (VLE) is an online system used in education, to deliver and manage educational materials in order to transfer knowledge from one organisation (or person) to another from remote. The following are some examples of virtual learning environments:
- Workshops, Bootcamps, and online courses
- Certificate Programs for Professionals
- Videos for Learning
- Lectures delivered via video or audio
- Books, articles, and other pieces of writing
- Podcasts
- University or high school courses
However, virtual learning environments have advantages and disadvantages, just like any other type of training system.
In this report I am about to identify and discuss advantages and disadvantages of VLE, using primary and secondary data.






2.0 Background
Virtual Learning Environment A VLE is an online platform designed to support learning, and to deliver educational material. It usually uses resources such as documents, presentations courses, assessments, and links to external websites. to offer instructional programs to remote learners utilizes a variety of multimedia, technologies, electronic hardware and software to support this system either offline or online, in this way, the students can be deliberately engaged in online tutorials for completing a task assigned to them. VLE can also instant messaging chat systems that facilitate communication between students and teaches.
Many sectors, including education, have experienced changes because of the spread of the Internet and the development of technology. The education sector is facing significant challenges in meeting the new demands of our hyper-connected society, which typically include the delivery of instructional materials and the facilitation of communication. Many university administrators and students believe that digital technologies can be used to create new educational models that address their current needs. Others, on the other hand, believe it could be a barrier for those with specific learning characteristics or needs.
3.0 Aim and Objective
The purpose of this report is to comprehend the benefits and drawbacks as perceived by the learners. The study also emphasises the barriers that students face when using VLE, which are outlined in the form of disadvantages highlighted by students in their responses. In light of the study's objectives, the following questions will be addressed in this study:
1. What are the advantages and disadvantages for the students of using VLE in the university education?
2. What are some major barriers found by students in the VLE?

The goal of our study is also to evaluate the benefits of college students, as well as the relationship between this and their academic experience.







4.0 Method
Data collection includes:

Secondary data from:
-  Online resources as articles, reports, studies (all references included)
- trend observations and reports from ipsos.com, ons.gov.uk, mintel.com

Primary Data from:
On surveymonkey.co.uk, primary data was collected using a survey questionnaire divided into ten questions and administered to ten students of both sexes between the ages of 16 and 28.





4.1 Secondary Data:

Dataset:
Remote schooling through the coronavirus (COVID-19) pandemic, England - Office for National Statistics (ons.gov.uk)
Release date: 22 September 2021


This study demonstrates how the VLE was critical during the Covid pandemic between 2020 and 2022, allowing students to continue their studies while also contributing to the growth and development of the VLE as an academic instrument. According to a study conducted by the Office for National Statistics, the students in London, covered a learning material leverage of 72.77% between April 2020 and June 2021, compared to in-school learning material (table 10). This proof the effectiveness of VLE as emergency tool for delivery of academic matherial.
but could it be considerate a definitive solution?
 
 
EJEL
Academic Motivation of University Students and the Factors that Influence it in an E-Learning Environment | Electronic Journal of e-Learning (academic-publishing.org)
Anna Berestova. (2022, February 14). View of Academic Motivation of University Students and the Factors that Influence it in an E-Learning Environment. Academic-Publishing.Org. https://academic-publishing.org/index.php/ejel/article/view/2272/2055
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In this study ‘’Academic motivation of university students and factors that influence it’’ (by Anna Berestrova), we can initialy see that there is no statistically significant changes in motivation levels for student in VLE, (see results of the EG and CG post-testing). However, poor practical activity and a lack of student-engaging events in the school, may cause an overall decline in motivation among Students. 
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Another explanation for this outcome could be a lack of communication, as well as issues with self-discipline and time management. Similarly, the study found that a lack of communication is the most essential element directly associated to amotivation, while instructor assistance is still viewed as critical. In an online-based educational setting, it is difficult to not mantion the evident lack of "live" contact with the teacher and fairly poor self-organization abilities that a yough student may have. Interaction with educators and mentors may promotes ingaging with the lesson and provide extra motivation, according to the survey results. Students expect to be recognised for their accomplishments and remain committed to achieving their objectives regardless of study mode. However, in today's world, an educator's function in VLE has altered from its original definition. Rather of simply assessing information, such a person now serves as a coordinator of the educational process, organising, adjusting, interacting, and monitoring academic achievement. Also an other evident problems are the technical issues, that it can also contribute to a drop in student learning motivation. 
Examining VLE in the field of medicine from quantitative and qualitative perspectives, it suggest that the convenience and flexibility of VLE play a direct role in attracting people to study online. Others, on the other hand, believe that after analysing student motivation in the context of continuing medical education, flexibility, convenience, and control are the most important factors influencing students' performance in distant learning. Many people also believe that managing the pace and timing of learning is more important for those who prefer traditional learning methods, whereas interaction with the teacher and peers is more important for those who prefer online preparation formats. Both groups participated in the experiment, and the measure of learning motivation showed a post-test decline. The inability to communicate with mate-students and a lack of skills in setting aside time for self-study were the main factors that led to such incidents. Extrinsic motivation was shown to be positively connected with instructor support, while technical difficulties and inadequate communication were found to be positively correlated with amotivation. In conclusion, it is critical for educators to provide active feedback on students' activity and report on the success of study assignment completion in the context of VLE for the growth of motivation. 
4.2 Primary Data

Methodology:
1-minute online survey (monkey Survey), divided in 10 questions, administered at 10 students, both male and female between 16 and 28 years old. 
Results were delivered as data tables.
[bookmark: _Hlk104206259](The questionnaire has been entirely created and structured by me, unfortunately I cannot show the source link on Monkeysurvey.com because it require the log-in at my account, but I would be happy to show it privately if it is necessary)


Questionnaire:

1) how was the switch from traditional to virtual lesson?
-  easy                                      -  Neither easy nor difficult                                 -   difficult

2) do you think VLE is more time saving?
· Yes                                                -     No

3) do you think VLE is more flexible in terms of time?
· Yes                                                -     No

4) do you think that financially the VLE is more/less expensive for students?
[bookmark: _Hlk72509341]-  More                                            -  it's the same                                                   -  Less

5) do you feel more/less concentrated during VLE lessons?
-  More                                            -  it's the same                                                  -  Less
6) since you started your university program with VLE, have you ever felt discomforted with technology?
· Yes                                                -    No

7) do you think it is easier to ask your professor for clarification in person or online?
- In person                                     -  it's the same                                                  -  Online

8) do you think teamwork between students is more effective online or in person?
-  online                                          -  it’s the same                                                  -  in person

[bookmark: _Hlk72509712]9) how often have you or your professor had technical problems during your VLE lessons?
-  Always                                         -  Sometimes                                                      -  Rarely    

10) Do you think the teacher-student communication has improved from the intruding of the VLE?
-  Yes                                               -  it’s the same                                                    -  No

























4.3 Results 
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As we can see from my survey, students do not feel relevant differences for the financial point of view, if we compare VLE and in schools learning. However, we can clearly notice that students fund VLE more time-saving and flexible. In other hand, the majority of the subject of this survey had experienced feeling of discomfort against the VLE, and lack of concentration during the online lessons. The survey also, point out the frequent technology issues that they occurs during the online lessons.










5.0 Discussion 

Considering both Data, I going to reassume and discuss the pros and cons of VLE.



Pros:

· Convenient: VLE could be financially advantageous. It is possible attending class from home rather to spend money in bus, metro, or petrol.
· Comfort: Families today are busier than ever before. Working, studying, and attending classes are all challenges for college students. VLE allows students to participate in high-quality learning settings on their own time. Anywhere, anytime' is also applicable to younger students. 
· Time saver: VLE allows to studding from remote, so it is possible save time for journey.
· Flexibility: it is easier to match studies and academic commitment with personal life.
· Accessibility: VLE it is accessible to everybody with a computer and a internet  connection. 




Cons:
· Equal access: students that want to excel in an VLE,  must have access to PC and an Internet connection. In rural and lower socioeconomic areas, this can be a big problem. If an online learning platform is to succeed, it must figure out a method to manage technology-related difficulties. 
Despite the rapid advancement of technological capabilities, computer literacy is still far from ideal. The OECD average level of computer illiterates is roughly 25%, implying that a quarter of the population will have significant difficulty using VLE as a means of education. this just talking about OECD countries, which are considered developed and have a high-income economy.
The situation is often worse in other regions of the world like India where there is a significant gap in computer literacy among the populace. Online education will not be able to reach all citizens until such gaps in society remain. 
· Require fair computer skills: VLE need a considering ability with computer and online systems, which it is not always within everybody reach.
· Requires more supervision and support: in VLE, asking for more explanations or clarifications became a process long way slower. Getting fast aid when learning on an online environment might be tricky. The teacher's quick feedback in the classroom will cause a delay for a response via one of the established communication options. Using the available communication tools can help you overcome the frustration that comes with it.
· Physically unhealthier: studding from remote force student to spend more time in sit in front of a screen, which is unhealthy for body and eyes.
· Poor social-emotional growth: Building students' communication skills is frequently overlooked during online lectures. Due to the lack of face-to-face communication between classmates, students, and teachers in an online context, students may find themselves unable to work effectively in a team setting. Neglecting students' communication skills will inevitably produce a large number of graduates who excel in theoretical knowledge but struggle to transfer that knowledge to others. The VLE deprives students of social contact, which is essential for a young person's emotional and social development.
· Disadvantaged hands-on/interactive activities: Some argue that asynchronous training loses the hands-on/interactive quality of in-person learning; however, I believe this is not totally accurate. The use of technology to form groups, have students complete interactive activities in their homes that require them to explore content in new ways, and stay active during Zoom sessions (or another comparable platform) allows students to overcome what was once thought to be an online learning disadvantage. VLE is better suited to social science and the humanities than to scientific professions such as medicine and engineering, which require hands-on experience.
For example: An autopsy for medical students or real-world industrial training for a young engineer cannot be replaced by online lectures. 
· Less engaging lesson: Learning at home can be very distracting. It's easy to think on all the exciting things to do at home, and they can take precedence over learning. For students, it's one of the most difficult aspects of virtual learning. As a result, it is vital to consider a routine and how to reward oneself after completing a task. Making a schedule will ensure that you have time to do the things that are both interesting and relaxing. The source of this problem it may caused to the loss of face-to-face communication with the instructor. Body-language, tone of voice, eye-contact are key component of communication which in a VLE are totally absent.
· Luck of immediate feedback: receiving help from personalised feedback it is crucial, because it makes learning processes easier, richer, and more significant, while also increasing student motivation. 
student feedback is still a problem in VLE. When frequent evaluations are completed without personalised feedback, students get dissatisfied.
· Feeling of frustration: an excessive presence of technology during can cause discomfort and frustration for who has difficulties to understand the VLE system.
· Overcoming isolation: As a result of the lack of human contact while the VLE study, many students who inevitably spend much of their time online may begin to show signs of social isolation. The combination of social isolation and a lack of communication can lead to a variety of mental health difficulties, including increased stress, anxiety, and even depression. Moreover, it can lead to future difficulties to socialize, and make friend, which it is fundamental for a life of a youth person.
· Requires self-motivation and self-discipline: One of the most common causes for students to fail or not completing their online courses is a lack of self-motivation and self-discipline. Students must be prepared to schedule assignments, lectures, and other activities in a VLE; making time to complete learning assignments necessitates the flexibility to complete classwork in spare time.
Face-to-face interactions with professors, peer-to-peer activities, and strict schedules all help students stay on track while studying. However, there are fewer extrinsic factors that motivate students to succeed in an online learning environment. During their learning activities, students are frequently left to their own devices, with no one constantly encouraging them to achieve their goals. Students enrolled in VLE are frequently required to study difficult material on their own, without the added pressure, (and support), that comes with traditional colleges. As a result, students who lack strong self-motivation and time management skills may risk to fail while studying on an VLE.


























6.0 Conclusion

There are advantages and disadvantages of VLE for higher education. But as technological capabilities have reached new heights and it had played a key role in past two years during the pandemic, helping millions of students and teachers. However, it is also evident that VLE presents many downsides. 
Both surveys' findings indicate that VLE It can be practical, and it can result in more free time and less stress; learners, particularly learners-workers, can follow a course of study while also fitting work and family commitments more easily. Another significant advantage of VLE is the ability to take classes from anywhere and at any time. On the other hand, there aren't many differences in terms of money. Students will no longer need to spend money on transportation but will need to invest more in IT equipment such as computers, modems, and wi-fi.
We can see that many students lose concentration while taking online classes. This is due to a significant deterioration in VLE communication. The communication quality is far inferior to that of a traditional lesson due to a lack of key components such as body language, tone of voice variation, and eye contact. In addition, the environment of an in-school lesson is an important factor in keeping students focused. The VLE also necessitates familiarity with the VLE software and the online university system that manages modules, assignments, and communications with the institution, which some people may find difficult, particularly if the system interface is complicated or not intuitive enough. this often causes a discomfort effect towards technology and consequently towards the study in general. Most important, the VLE almost cuts the connection factor between students. and this, in addition to influencing the relationship between students at an interpersonal level, also drastically affects teamwork and the benefit to help each other like in the in-school lesson. we consider that in the circle of friends of an average person, it is made up mostly of people he met during his studies, if this factor should be missing it could create more lonely people in the future. 
To summarise, it is critical for educators to provide active feedback on students' activities and report on the success of study assignment completion in the context of VLE for the growth of motivation. Other VLE issues that require further attention from the academic community include low motivation and self-discipline. It is recommended that they be eliminated by carefully selecting teaching materials and organising high-tech Zoom video sessions. Self-discipline is a topic that demands special attention because it is essential not only for memorising the content learned in class but also for learning at home.
the VLE is a recent technology that has the potential to improve the education of millions of people, more than it has already done in the last 2 years. but precisely because it is a modern technology, it still must develop and improve. After weighing the benefits and drawbacks of VLE and examining the factors that influence motivation, this study concluded that while VLE cannot completely replace traditional education, it can be useful in ensuring high levels of education accessibility while maintaining quality. As a result, using VLE as a common instrument in higher education would be exciting. moreover, it would be right that a student could have the possibility to choose whether to use the VLE or not during his study path, since all people are different, and we all have diverse needs. It could be a solution integrate VLE with regular playdates, study sessions, or other social activities can help mitigate this disadvantage of online learning.
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				Table 1a: Pupil dependence on parental involvement in remote learning

				England

								Proportion of learning dependent on parental involvement

				School phase				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Primary				40%		40%		34%						37%		34%		40%		34%		33%		31%		33%		26%		17%		24%

				Secondary				9%		9%		8%						9%		8%		7%		8%		4%		4%		6%		5%		4%		5%

				Source:Office for National Statistics analysis of Teacher Tapp data

				Table 1b: Relative material covered by remote learners compared to in-school learners

				England

								Proportion of learning materials covered by remote learners compared with in-school learners

				School phase				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Primary				49%		55%		61%						52%		58%		58%		56%		72%		73%		65%		61%		66%		64%

				Secondary				62%		66%		70%						68%		72%		74%		73%		77%		79%		75%		77%		76%		76%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Table 1c: Overall FTE factor

				England

								Full-time equivalence (FTE) factor for remote learners relative to in-school learners

				School phase				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Primary				29%		33%		40%						33%		38%		35%		37%		48%		50%		44%		45%		55%		49%

				Secondary				56%		60%		64%						62%		66%		68%		67%		74%		76%		71%		73%		73%		72%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		There are changes to the questions asked over time, see 'Coronavirus and the impact on measures of the UK government education output' for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details		There are changes to the questions asked over time, see Section 2 for details

				https://www.ons.gov.uk/economy/grossdomesticproductgdp/articles/coronavirusandtheimpactonmeasuresofukgovernmenteducationoutput/march2020tofebruary2021

		2		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break		Questions were not asked over the summer school break

		3		The overall remote learning FTE is calculated by multiplying the materials covered by the inverse of the parental involvement

		4		Figures may not sum due to rounding.
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				Table 2: Amount of learning materials covered by schools for remote learners, as a proportion of learning materials covered by in-school learners, April 2020 - June 2021, split by FSM quartile

				England

										Proportion of learning materials covered by remote learners compared with in-school learners

				FSM Quartile						Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Quartile 1						61%		68%		74%						69%		74%		76%		74%		80%		82%		77%		78%		77%		77%

				Quartile 2						57%		63%		69%						67%		70%		73%		71%		76%		78%		74%		78%		76%		76%

				Quartile 3						57%		62%		68%						62%		69%		69%		69%		75%		77%		75%		74%		75%		74%

				Quartile 4						55%		58%		63%						61%		64%		65%		66%		72%		73%		68%		72%		73%		69%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		Quartile 1 has the fewest FSM eligible pupils, whilst quartile 4 has the most

		3		There are changes to the questions asked over time, see 'Coronavirus and the impact on measures of UK government education output' for details

				https://www.ons.gov.uk/economy/grossdomesticproductgdp/articles/coronavirusandtheimpactonmeasuresofukgovernmenteducationoutput/march2020tofebruary2021

		4		Figures may not sum due to rounding.
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				Table 3: The proportion of learning received dependent on the input of parents for remote learners in schools, April 2020 - June 2021, split by FSM quartile

				England

										Proportion of learning dependent on parental involvement

				FSM Quartile						Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Quartile 1						15%		16%		13%						13%		11%		12%		10%		10%		8%		8%		7%		6%		6%

				Quartile 2						20%		18%		15%						13%		15%		15%		13%		12%		10%		11%		9%		6%		8%

				Quartile 3						19%		18%		15%						14%		14%		15%		14%		13%		12%		10%		10%		6%		10%

				Quartile 4						21%		19%		16%						18%		16%		15%		14%		13%		14%		12%		8%		9%		10%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		Quartile 1 has the fewest FSM eligible pupils, whilst quartile 4 has the most

		3		Figures may not sum due to rounding.
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				Table 4: amount of learning material covered by schools for remote learners as a proportion of learning material covered by in-school learners for secondary school pupils, April 2020 - June 2021, split by teacher subject

				England

								Proportion of learning materials covered by remote learners compared with in-school learners

				Teacher subject				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Arts including Design & Technology				48%		57%		58%						61%		66%		63%		59%		60%		63%		64%		65%		56%		58%

				English				59%		64%		65%						69%		72%		73%		71%		76%		78%		77%		78%		77%		76%

				Humanities				65%		69%		72%						69%		75%		78%		76%		76%		84%		79%		81%		80%		79%

				Languages				54%		63%		59%						65%		69%		70%		74%		77%		78%		77%		73%		75%		77%

				Mathematics				64%		68%		71%						68%		71%		74%		73%		79%		81%		75%		77%		76%		78%

				Other including Physical Education				58%		63%		67%						64%		70%		74%		75%		76%		75%		72%		77%		73%		73%

				Science				63%		67%		70%						70%		72%		75%		75%		78%		80%		74%		76%		78%		76%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer

		2		There are changes to the questions asked over time, see 'Coronavirus and the impact on measures of UK government education output' for details

				https://www.ons.gov.uk/economy/grossdomesticproductgdp/articles/coronavirusandtheimpactonmeasuresofukgovernmenteducationoutput/march2020tofebruary2021

		3		Figures may not sum due to rounding.
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				Table 5: The proportion of learning received dependent on the input of parents for remote learners in secondary schools, April 2020 - June 2021, split by teacher subject 

				England

										Proportion of learning dependent on parental involvement

				Teacher subject						Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Arts including Design & Technology						11%		10%		10%						14%		12%		11%		12%		9%		5%		7%		8%		8%		6%

				English						10%		10%		8%						8%		9%		9%		8%		5%		4%		7%		6%		4%		6%

				Humanities						9%		10%		8%						10%		9%		7%		8%		5%		4%		5%		5%		3%		6%

				Languages						6%		6%		3%						10%		8%		6%		8%		2%		5%		6%		1%		2%		5%

				Maths						9%		6%		6%						7%		7%		7%		7%		4%		3%		5%		6%		5%		4%

				Other including Physical Education						13%		11%		12%						12%		12%		10%		11%		5%		5%		11%		8%		10%		7%

				Science						8%		7%		7%						9%		8%		8%		6%		4%		4%		7%		4%		4%		5%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer		Questions were not asked over the school break in the summer

		2		PE is physical education		PE is physical education		PE is physical education		PE is physical education		PE is physical education		PE is physical education		PE is physical education		PE is physical education

		3		Figures may not sum due to rounding.
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				Table 6: The proportion of learning received dependent on the input of parents for remote learners in primary schools, April 2020 - June 2021, split by pupil Key Stage 

				England

										Proportion of learning dependent on parental involvement

				Key Stage						Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Key Stage 1						63%		65%		62%						63%		56%		64%		61%		62%		61%		56%		43%		39%		37%

				Key Stage 2						30%		29%		22%						33%		26%		28%		27%		19%		17%		21%		19%		12%		18%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		Figures may not sum due to rounding.
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				Table 7: Amount of learning materials covered by schools for remote learners as a proportion of learning materials covered by in-class in primary schools, April 2020 - June 2021, split by pupil Key Stage 

				England

										Proportion of learning materials covered by remote learners compared with in-school learners

				Key Stage						Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				Key Stage 1						48%		52%		55%						52%		55%		55%		51%		68%		70%		59%		61%		61%		56%

				Key Stage 2						52%		57%		60%						53%		59%		58%		58%		73%		75%		67%		61%		67%		66%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		There are changes to the questions asked over time, see 'Coronavirus and the impact on measures of UK government education output' for details

				https://www.ons.gov.uk/economy/grossdomesticproductgdp/articles/coronavirusandtheimpactonmeasuresofukgovernmenteducationoutput/march2020tofebruary2021

		3		Figures may not sum due to rounding.
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				Table 8a: Primary school remote learning FTE factor, April 2020 - June 2021, split by English region  

				England

								Full-time equivalence (FTE) factor for remote learners relative to in-school learners

				English region				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				East of England				27%		33%		36%						31%		40%		32%		39%		41%		46%		49%		44%		48%		54%

				London				31%		32%		39%						29%		42%		33%		35%		40%		43%		36%		43%		58%		43%

				Midlands				29%		35%		39%						33%		36%		38%		34%		35%		41%		40%		42%		46%		47%

				North West				27%		29%		33%						38%		38%		31%		43%		36%		39%		43%		46%		54%		56%

				South East				33%		34%		44%						26%		35%		37%		34%		39%		42%		45%		42%		50%		38%

				South West				30%		34%		39%						26%		40%		39%		35%		41%		43%		52%		63%		41%		40%

				Yorkshire and North East				30%		33%		38%						29%		33%		33%		32%		33%		35%		41%		41%		52%		50%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Table 8b: Secondary school remote learning FTE factor, April 2020 - June 2021, split by English region  

				England

								Full-time equivalence (FTE) factor for remote learners relative to in-school learners

				English region				Apr-20		May-20		Jun-20		Jul-20		Aug-20		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				East of England				52%		58%		64%						61%		66%		67%		67%		73%		76%		69%		69%		69%		72%

				London				55%		57%		64%						56%		62%		64%		65%		72%		75%		68%		68%		71%		65%

				Midlands				50%		58%		60%						64%		63%		66%		65%		71%		74%		68%		71%		72%		73%

				North West				55%		60%		69%						64%		68%		70%		70%		75%		77%		71%		74%		74%		71%

				South East				62%		64%		71%						61%		66%		71%		69%		74%		77%		72%		75%		71%		74%

				South West				57%		64%		67%						60%		64%		66%		64%		72%		78%		68%		75%		74%		72%

				Yorkshire and North East				52%		59%		61%						65%		65%		68%		70%		74%		73%		76%		76%		75%		75%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		Figures may not sum due to rounding.
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				Table 9: The proportion of learning received dependent on the input of parents for remote learners, April 2020 - June 2021, split by English region 

				England

								Proportion of learning dependent on parental involvement

				English region				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				East of England				21%		20%		16%						16%		14%		16%		14%		12%		11%		12%		11%		8%		8%

				London				19%		18%		15%						17%		14%		17%		17%		12%		11%		13%		8%		7%		12%

				Midlands				20%		19%		16%						14%		15%		16%		16%		14%		13%		13%		11%		8%		9%

				North West				18%		17%		15%						13%		11%		12%		9%		11%		11%		11%		7%		7%		8%

				South East				19%		18%		15%						15%		14%		15%		13%		13%		12%		12%		9%		8%		9%

				South West				16%		16%		14%						13%		13%		12%		12%		12%		10%		9%		6%		2%		8%

				Yorkshire and North East				17%		17%		14%						14%		15%		13%		11%		12%		13%		8%		8%		6%		7%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		Figures may not sum due to rounding.
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				Table 10: Amount of learning materials covered by schools for remote learners as a proportion of learning materials covered by in-school, April 2020 – June 2021, split by English region 

				England

								Proportion of learning materials covered by remote learners compared with in-school learners

				English region				Apr-20		May-20		Jun-20		Jul-201		Aug-201		Sep-20		Oct-20		Nov-20		Dec-20		Jan-21		Feb-21		Mar-21		Apr-21		May-21		Jun-21

				East of England				56%		63%		66%						65%		70%		70%		70%		75%		77%		75%		72%		71%		74%

				London				57%		59%		65%						60%		67%		69%		68%		74%		75%		70%		70%		74%		68%

				Midlands				54%		62%		64%						67%		69%		70%		69%		74%		76%		72%		74%		75%		76%

				North West				58%		62%		70%						69%		71%		72%		73%		77%		80%		75%		76%		77%		75%

				South East				64%		66%		73%						64%		69%		74%		71%		77%		79%		75%		77%		74%		73%

				South West				59%		67%		69%						63%		70%		70%		68%		78%		80%		71%		78%		72%		74%

				Yorkshire and North East				53%		62%		63%						68%		69%		71%		71%		75%		76%		78%		78%		77%		76%

				Source: Office for National Statistics analysis of Teacher Tapp data

				Notes:

		1		Questions were not asked over the school break in the summer

		2		There are changes to the questions asked over time, see 'Coronavirus and the impact on measures of UK government education output' for details

				https://www.ons.gov.uk/economy/grossdomesticproductgdp/articles/coronavirusandtheimpactonmeasuresofukgovernmenteducationoutput/march2020tofebruary2021

		3		Figures may not sum due to rounding.
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Table 2: Factors affecting learning motivation

Statement Factor

1 I experience a lack of live communication with fellows Lack of communication
2. Sparing a while for self-study is rather difficult for me Time management

3. | find educators’ support very important Support from instructors
2. The use of e-learning technologies encouraged me to study more Equipment

S. 1 had technical difficulties or Internet access, the ram o

Srashed, ot ), unich made me somshow disapponted. Technicalissues





image3.png
Table 3: Statistical evaluation of the general academic motivation (between groups)

Group [ N[ Mean (SD) [ t-value
Pre-test

CG 61 | 3.21(0.435) 0.721
EG 62 | 3.29 (0.425)

Post-test

CG 61 | 3.13(0.429) 0.687
EG 62 | 2.95(0.421)
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Table 4: Statistical evaluation of the general academic motivation (for pre- and post-testing)

| Mean (sD) [ tvalue
CG (N=61)
Pre-test 3.21(0.435) 0.717
Post-test 3.13 (0.429)
EG (N=62)
Pre-test 3.29 (0.425) 0.657
Post-test 2.95 (0.421)
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do you think VLE is more time saving?
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Q3 s  customize  Saveasv
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do you think it is easier to ask your professor for clarification in person or
online?
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Do you think the teacher-student communication has improved from the
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