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	Professional Experience Template 1
	


	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Within a new sequence of Language, literacy, and communication (LLC) lessons, the class learnt about newspapers. The end goal was to write their own newspaper articles regarding the whole school topic, which was bees.  I employed a repertoire of assessment for learning (AfL) strategies. Primarily I used questioning to identify what the pupils already knew about newspapers and identify their previous learning and knowledge. This allowed me to gauge their current understanding on the subject and identify the areas they need more information and support.

The first lesson allowed them to use their investigation skills on what features they noticed within a newspaper article. This was a cold task approach, without any teacher input on the subject. The purpose of this was to see what the pupils could identify independently and then followed by scaffolding from teacher input, understand the purpose of the features. Following the investigation, I held a class feedback session. The purpose of this was to share their findings. Additionally, it allowed other pupils to consider their peers answers and generate discussion.  The feedback element allowed the pupils to receive instant feedback and allowed them to identify their mistakes and how to move forward.  It provides positive criticism and allows to see what everyone can change to improve their focus and results. It brings learners together and creates a healthy communication flow.
To finish this lesson, as a class we created a success criterion, of features of a newspaper article.  The purpose of creating a success criterion with whole class input, was to have a resource the pupils could refer to throughout the topic and self-asses their own work against it. Additionally, it allowed the pupils to understand what is expected of them. The purpose of whole class input of the success criteria is so the input is internalised by the learner so it can then be applied.

	What have you learned?

	I have learned that using AfL strategies within teaching, allows the teacher to identify where the learners currently are in their learning. Additionally, it allowed me to identify where the learning needed to go next and further input required as scaffolding in the lessons, to maximise their knowledge and understanding. 

	What next?

	I will carry forward AfL strategies such as questioning, peer feedback and sharing success criteria as they seemed to be effective. However, these may not be as effective with a different cohort. Additionally, I would like to trial and research new strategies to support effective practice and establish if they work in achieving the desired goal.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Within a series of Welsh lessons, the class were learning about the topic of weather. The end goal of this sequence of lessons, was to produce a weather report after composing their own script. The pupils would finalise their scripts and read over them ready to record for their weather report. This would incorporate literacy, Welsh and role play elements. The main aspect of the lesson was to stand in front of the greenscreen and record via an iPad. To finalise the pupils would edit the recording on an app called green screen, where they would input a weather map of Wales as the background.  The purpose of applying blended learning in this lesson was to make the lesson more engaging and learning language through customised learning experiences.  From my previous professional teaching experiences, the cohort have found Welsh to be a boring subject, therefore learning from past experiences, I decided to apply more of a blended learning experience to create a more engaging lesson and with the aim of improving students’ motivation and learning outcomes. All resources and lesson objectives were posted on google classroom also, therefore the lesson was also available online and easily accessible from home.  The elements used in this lesson could additionally be considered as cross-curricular and real-life authentic contexts. 



	What have you learned?

	I have learned that applying blended learning within a lesson seems to be more effective than didactic teaching.  The different elements of the lesson such as writing, ICT and role play, employ a broad range of skills within one lesson that may interest pupils, rather than didactic approach of sitting and writing. This Welsh lesson seemed to excite the pupils and look forward to creating their final product. It encouraged them to read and learn the language in their scripts to improve their overall end-product. Additionally, it allowed pupils to strengthen other skills within a singular lesson. 

	What next?

	Within my professional practice, I will be carrying on with this approach. In order to become more familiar, I will carry out further research and reading on this approach. Additionally, I would like to try this approach within other AoLE’s to see if it has the same effect on pupil engagement and a positive impact on the learning goal. Within my future practice I would like to try more creative approaches to teaching and delivering a lesson, which I believe can be underpinned by blended learning experiences.



	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Within a maths lesson, the pupils collected data based on the rubbish they found in the local area. This lesson involved a walk outside the school within the housing estate, where the school is situated. The pupils used Ipads to take pictures of the rubbish and logged the items and the amount of rubbish they found with a tali chart which was recorded on paper. 

The purpose of the litter walk was to apply real life authentic contexts within the lesson. The pupils were excited as majority of them lived within the housing estate and enjoyed exploring outside of the school. It raised awareness how much litter there was in their area and raised several questions and concerns. This could be considered as aiming towards one of the 4 purposes such as being ethical informed citizens. The time outside the classroom, allowed the pupils to collect data in a unique way, additionally with an element that was relevant in their everyday lives. It enabled the pupils to process application with a real situation that they could use in their everyday lives. 

The data from this litter walk would then be converted into a bar chart, which the pupils would have scaffolding to do in their books. All bar charts would be different, as the pupils decided before the litter walk what types of litter they would be looking for in their groups. After creating the bar chart, the pupils would then analyse their data in the bar chart and write a summary of their findings. For example, what was the most found item of litter, what was the least, how many more crisp packets were found compared to drinks bottles etc.  Using these real-life authentic contexts additionally allows the pupils to visualise the data which they have seen first-hand and gain understanding with how the data can be interpreted and understood. 


	What have you learned?

	Applying real life authentic contexts within a lesson appears to engage pupils more in the learning. It allows them to establish a meaning to the task and makes the learning more relevant. Their knowledge and understanding can be applied to real-life based experiences. Additionally, applying this experience appeared to increase pupil motivation within the task, due to the lesson having a relevant purpose. Real-life authentic contexts allowed the pupils to facilitate learning in a concrete way to help the learners make sense of the information.

	What next?

	To continue good practice, I will be applying real life authentic contexts in my future lessons. Although I have applied it in a few previous lessons, I believe more research and reading on the subject would aid in gaining further knowledge and knowledge in the approach, and how best to apply this concept in lessons. Additionally, in my future practice I will apply real life authentic contexts across other AoLE’s and monitor if it fulfils the desired effect. 


	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Following a whole school eco topic, the pupils had to create their own litter poster within a LLC lesson. Within one of the series of lesson, the pupils had to research facts to include in their litter poster. This was done through using child friendly websites on the iPads and chrome books. Additionally, then following previous lessons of examples of litter posters and a full class success criterion, the pupils had to design their litter posters and create a first draft. Within a singular lesson the pupils had the opportunity to use their skills across many AoLE’s such as: Languages literacy and communication, humanities, ICT, and expressive arts. This could also come under blended learning as the pupils used many resources and creative approaches to achieve the lesson objective. CfW suggests that cross-curricular is important in providing opportunities to pupils to develop and extend their skills, mainly within the Literacy and numeracy framework (LNF) and Digital Competency Framework (DCF). Additionally, the new curriculum is designed so that practitioners have a more integrated approach towards teaching such as embedding cross-curricular. 

The purpose of embedding cross-curricular themes in this lesson, was to increase pupil engagement and motivation through stimulating and interlinking subjects. Additionally using cross-curricular within a lesson can aid with cognitive development, as it uses their transferable problem-solving skills and provides them with relevant meaning and purpose within the learning. Additionally, compared to didactic teaching, this is more of a creative approach in helping pupils to achieve the learning goal and develop critical thinking skills. 

	What have you learned?

	In my experience, the use of cross-curricular approaches can sometimes be instinctive and unintentional, as an almost automatic process rather than deliberately planned. Due to the focus on developing pupils ICT skills, embedding this within a lesson has become instinctive. However, whilst reflecting on this lesson, I have learned that cross-curricular themes enable pupils to use their skills and knowledge and apply it across several AoLE’s within one lesson. Additionally, as opposed to didactic teaching, this approach seems to increase pupils’ engagement and motivation within the lesson. Cross-curricular approaches allow the teaching and learning to feel like a natural process to facilitate knowledge and understanding, this allows the learning to become more meaningful and purposeful, thus increasing engagement. Additionally, I believe that cross-curricular learning can prepare learners for the future and how their knowledge is applied.

	What next?

	Within part 2 I will conduct further reading on cross-curricular to improve my own knowledge and understanding, and how this can be applied in practice. I will continue to use cross-curricular approaches in my professional practice as it falls in line with CfW and deems to be effective in enhancing engagement and achieving the learning goal.





























Part 2
The aim of this assignment is to critically reflect on the progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. In addition, one pedagogical principle has been chosen as an area for development. Curriculum for Wales (CfW) (2021) is underpinned by the twelve pedagogical principles, which shape good teaching and learning within the curriculum (Welsh Government, 2022). Alongside the 12 pedagogical principles within the curriculum are the four purposes, which are a shared vision and expectation for all learners to achieve across the learning continuum. Donaldson (2015), states that pedagogy is the selection of classroom methods, in line with the four purposes and twelve pedagogical principles of the curriculum and the needs of the learners. Progression is at the heart of the curriculum which is reflected through the statements of what matters, and the progression steps within each Area of learning and experience (AoLE). With progression at the centre of the curriculum, practitioners will seek to raise standards whilst addressing the attainment gap with the embedment of the 12 pedagogical principles (Welsh Government, 2021). The development within the CfW (2021) additionally contributes towards achieving Wales’s goal as a nation, as outlined in the Well-being of Future Generations (Wales) Act 2015 (Welsh Government, 2022a). It is additionally central for embedding the United Nations Convention of the Rights of the Child (UNCRC) within the learning experience (UNICEF, 2022). The specific pedagogical principle that has been identified for development is “Good teaching and learning ranges within and across Areas of Learning and Experience” (Donaldson, 2015, p.68). This aspect of practice was chosen, as it was observed and implemented during my latest Professional Teaching experience (PTE), in addition it was identified as an area of interest. Furthermore, Donaldson (2015) highlights that the AoLE’s should be viewed as supporting connections and unification within one and another to improve overall teaching and learning, thus it as deemed as good practice to familiarise with the application of cross-curricular teaching and experiences. 
Literature review
The chosen pedagogical principle is underpinned by cross-curricular teaching and learning. Cross-curricular is the process of interweaving information within a variety of AoLE’s within one lesson. It is a method of developing pupils’ knowledge, understanding and practical skills through interlinking information and subjects (Welsh Government, 2021a). Donaldson (2015) explains that the within the new CfW (2021), using cross-curricular experiences can create meaningful connections within and between AoLE’s that could reinforce and improve learning. Therefore, it is suggested as good practice, practitioners should apply the pedagogical principles within planning and teaching lessons, to ensure that the lessons are relevant to the curriculum. Kerry (2015) notes that Cross-curricular teaching aids professionals in planning a more imaginative and integrated curriculum which is accessible for all pupils. Cross-curricular experiences, enables both the learner and teacher to make connections in their learning through seeking relevant links across the curriculum. In addition, it underpins the application of the teaching and learning in a variety of different ways and allows opportunity for deepening learning. This indicates that learning beyond the standard AoLE boundaries provides learners with the opportunity to deepen and challenge their learning. Additionally, using cross-curricular experiences requires high-quality teaching with a sound knowledge and understanding of the ‘how’ and the ‘why’ they are teaching (Welsh Government, 2022). 
Estyn (2018) reports on a school that uses a weather project as an innovative way to use cross-curricular planning and learning. The school uses a thematic approach to learning that enable the pupils to develop their literacy, ICT, and numeracy skills regularly. Estyn states that providing these cross-curricular experiences, enabled the pupils to be challenged and become more independent learners. This was achieved by ensuring that the delivery was creative and responsive, and the pupils were able to make real-life links which allowed the experience to be purposeful. Ofsted (2002) would support this, they state that within a successful primary school the curriculum includes a strong use of cross-curricular approaches, which strengthened the curriculum itself and reinforced learning and the pupil’s knowledge and understanding. Contrastingly, the Department for Education (DFE) (2009), suggest that they do not agree with the implementation of cross-curricular teaching and learning. The DFE suggest that the content of the current curriculum is heavy and further explain that the desire to strengthen aspects of the curriculum individually, has been disregarded and the curriculum is now adding cross-curricular content, which practitioners do not have the expertise to deliver effectively. Barnes and Shirley (2007) would agree that many practitioners have not had enough experience in cross-curricular teaching and learning during their school-based experiences. Therefore, there is no concrete method to assess mastery of the cross-curricular concepts, thus, constructing the assessment is additionally considered to be time consuming for practitioners, to ensure that all the disciplines have been represented.  The preceding arguments suggest, that using cross-curricular approaches as a stand-alone pedagogical principle is not sufficient in raising standards of overall pedagogy. However, if employed effectively, cross-curricular teaching and learning is often used to add more depth to a theme, which cannot be taught in a singular subject (Barnes, 2018). 
The intention of cross-curricular experiences is to make it accessible to all learners, whereby all abilities can show progression. This follows closely in line with CfW (2021) whereby, the curriculum is made accessible to all learners, and progression is at the core of the curriculum. Therefore cross-curricular teaching and learning, aims to apply real-life contexts where pupils can progress in understanding themselves, others and understanding local issues within the community (Rowley and Cooper, 2009). However, when it comes to subject integrity and assessment, Barnes (2012) highlights that subject progression is difficult to achieve, when two or more subjects are involved, progression is almost unachievable. Cross-curricular planning can be deemed as a timely concept, whereby teachers do not have the flexibility between planning, marking, and preparing to plan for these types of experiences. Therefore, the flaw of cross-curricular being time consuming, can pose a potential threat of starting the teaching block strong and the standard beginning to plummet over time, if it is not well-directed or planned (Lynch, 2019). Barnes (2018) could argue that cross-curricular links appear in our everyday lives outside of the school context. He further explains that any issues we face, requires multi subject disciplines to resolve it, therefor cross-curricular planning could be deemed as autonomous and a natural process when planning. The aim of cross-curricular implementation is to connect two or more core subjects (AoLE’s) with acknowledgement of a real-life authentic experience, question, or problem, so that new learning can be facilitated across each AoLE. Therefore, cross-curricular learning is a preparation method for pupils to learn to work in collaboration, which is based on a reflection of real life. It is considered as preparation for their future in their careers, where they will interact and collaborate with their peers. Furthermore, cross-curricular learning encourages pupils to apply their own links and conclusive understanding based on the content (Barnes, 2015). Bruner’s learning theory in education, can support the proceeding argument, that cross-curricular experiences underpin real-life authentic contexts. Bruner (1961) believed that the purpose of education was to develop pupils to become autonomous learners and develop symbolic thinking. He believed that education served a purpose to facilitate children’s thinking and problem-solving skills which can then be applied and transferred to real-life situations, therefore making learning meaningful and purposeful. He further suggests that learners construct their own knowledge by organising information, using a coding system in their brain. In addition, it is noted that Bruner believed this coding system was best developed by the learners’ discoveries, as opposed to what was being said by the teacher. Discovery learning is a concept that implies that pupils construct their knowledge for themselves, which is also known as a constructivist approach. Furthermore, it is noted that Bruner believed the role of the teacher should be to facilitate the learning, which means that a quality teacher will structure their lesson to help pupils discover the connections between information (McLeod, 2019).  Thus, Bruner’s (1961) theory can be compared to employing cross-curricular teaching and learning, whereby pupils can identify connections across the AoLE’s and are able to connect the information and construct their own understanding. Bruner’s (1961) theory can be compared to Piaget’s (1960) theory of stages of cognitive development. It is highlighted that Bruner views development as a continuous process, while Piaget (1960) believes there are set stages to development.
Cross-curricular teaching and learning can be underpinned by John Dewey’s (1974) theory of learning. It is noted that Dewey believed that people learn because of their interactions and experiences of the world. His aim was to shape environments within education so that they would encourage inquiry, whilst continuing with traditional methods of education (Nickerson, 2022). Parallel to cross-curricular teaching and learning, although Dewey (1974) believed that core subjects (AoLE’s) remained important, he believed they should be combined and consolidated with other AoLE’s to deepen the learning experiences. Comparable to CfW (2021), it is noted that Dewey believed that real-life authentic contexts were highly valued within education. Furthermore, Hargraves (2021) explains that Dewey acknowledged that shared activities (cross-curricular experiences) hold both relevant and important context for learning and development. In addition, Hargraves (2021) noted that Dewey esteemed real-life contexts as a key aspect of the educational experience. It was suggested that Dewey believed, that if pupils perceive information passively with the lack of meaningful context, then they are less likely to deepen their knowledge and understanding. Therefore, it is suggested that deemed any educational experiences that were not applied with real-life context as deficient in gaining true understanding. Although Dewey’s theory is comparable to Göncü & Rogoff (1988) studies on the positive impact of interactions with adults and peers on learning, numerous researchers have questioned the lack of evidence to support Dewey’s educational theory. However, Dewey’s theory has come to develop and evolve educational strategies for-instance, creating meaningful links to pupils’ home lives, and encouraging pupil ownership of their own learning (Turner, 2014). To synthesise, although Dewey’s theory was believed to have lacked evidence, his theory of education reflected connections between improved learning outcomes and engagement. Dewey’s theory can be identified in modern education, specifically within CfW (2021), whereby the pedagogical principles include the implementation of cross-curricular experiences and the application of real-life authentic contexts, thus underpinning good teaching and learning. 
To finalise, cross-curricular experiences are considered to be effective in raising pupil engagement and deepening their knowledge and understanding across the curriculum. Embedding cross-curricular experiences within the curriculum is suggested to increase pupil motivation and develop pupils thinking, problem solving and practical skills. Although limitations such as time and training have been considered, the benefits of providing pupils with relevant and meaningful context in their education appears to override the limitations. In addition, the evidence suggests that embedding cross-curricular experiences alone is not efficient in raising the overall standard of pedagogy. This must be embedded among all of the 12 pedagogical principles along with sound knowledge of the ‘what’ is being taught and the ‘why’, which is outlined by Donaldson (2015) within ‘Successful Futures’.
Conclusion
To finalise, I will provide a summary of the approach I have taken by embedding the pedagogical principle that links to cross-curricular through my own experience, whilst identifying my next steps. Welsh Government (2022b) highlights that reflective practice contributes towards professional learning and is considered as good practice, which additionally is in line with aiming to achieve Qualified teacher status (QTS) (Welsh Government, 2021b) through meeting the standards. Using reflective practice, provides me with the opportunity to critically reflect on my current practice and allows me to identify areas in need of improvement and development. 
As aforementioned, the pedagogical principle I have identified to reflect on is: “Good teaching and learning ranges within and across Areas of Learning and Experience” (Donaldson, 2015, p.68).  As seen in part 1, the cross-curricular pedagogical principle was embedded in a Languages, Literacy and Communications (LLC) lesson, where the pupils had to create a litter poster. This lesson allowed the pupils to work towards achieving one of the four purposes as being “ethical informed citizens” (Welsh Government, 2015) .Within this lesson, other AoLE’s such as ICT were interlinked, where the aim of incorporating this was for the learners to use their research skills to find relevant litter facts to include in their posters. The justification behind including ICT as part of the cross-curricular experience, was that CfW (2021) places and emphasis on the development of the learners ICT skills due to the careers that will be available to them in the future. Sullivan (2019) supports this by explaining that cross-curricular instruction offers many strengths to learners. It fosters more motivation and knowledge in the learning process. Additionally, it offers a further understanding of how the learning process leads pupils to becoming life-long learners. To move forward in my practice, I will continue to embed cross-curricular responsibilities such as ICT within a lesson. In addition, to improve learning outcomes, I will highlight the relevance of the skills and knowledge that are being applied so that the pupils can identify their relevance, with the aim of improving pupil engagement. I will also refer to the Digital Competency Framework (DCF) (2022) to identify ICT skills that learners can be further develop and include this in my planning.  As aforementioned in the literature review, this can be supported by Donaldson (2015) that cross-curricular experiences improve learning outcomes and enables the learning to become relevant to both, the curriculum, and the learner. In addition to ICT, Expressive Arts was linked within the same lesson as part of the cross-curricular experience. The pupils had to design and create a litter poster, following a success criterion that was created as a whole class. The purpose of linking Expressive Arts across the AoLE of LLC, was to take a creative approach on developing the pupil’s knowledge and skills, while motivating them to learn through interlinked AoLE’s in a stimulating way. As seen in the literature review, Welsh Government (2021a) underpins this by explaining that cross-curricular teaching is a method of interlinking information and subjects that develop pupils’ knowledge, understanding and practical skills. In reflection, to improve my practice, I will use creative approaches to deliver lessons by using cross-curricular experiences and avoid didactic teaching to increase motivation and develop pupils’ knowledge and practical skills. The Historical Association (2022) highlights that a lesson which crosses subject boundaries raises questions and investigations that engage children and their imagination. In addition, it allows the teacher opportunity to encourage active investigations and enquiry within the learning and generate quality discussion.  Embedding a variety of AoLE’s within a singular lesson of LLC, allowed me to take a more creative approach in delivering the context of the lesson, whilst developing the learner’s knowledge and skills across the curriculum. 
Upon reflection, having the opportunity to critically reflect on my approach has allowed me to identify strengths of my pedagogical approach, and ways in which I can move forward. Although implementing cross-curricular experiences was not identified as an area of concern, upon critical analysis I have been able to identify ways in which I can further develop my practice. Additionally, further reading has allowed me to deepen my knowledge and understanding of cross-curricular experiences, and how these can be applied within my practice effectively in line with QTS (2022) standards:
“To demonstrate a knowledge and understanding of relevant pedagogies and disciplines within and across subject content, areas of learning and cross-curricular themes, and plans appropriately”.
In my future practice, I will continue to work towards achieving this target through implementing creative cross-curricular approaches and seeking advice from other professionals. I will continue to use cross-curricular experiences. However, I would like to conduct my own research, to enquire if cross-curricular experiences are deemed as more effective within specific AoLE’s.  In addition, I would like to carry out further research if cross-curricular experiences and applying real-life authentic context within the curriculum, generate the same benefits and how effective they are when they are interlinked.
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