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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)





In regards to working collaboratively with service users, carers and other professionals, challenging foster carers and professionals confidently is necessary. Since qualifying I have started to develop this however it needs further development. Fostering is different to other areas I have experienced on placements, as the individuals are often professional people with appropriate experience. I feel that it’s important to remember that anyone can abuse children, including professionals. There was a serious case review ‘Claire’ that was given attention by the media, due to children being abused by adults who were in a position of trust (Croydon Safeguarding Children Board 2017). NSPCC’s research highlighted that approximately 450-500 children across the UK experience harm each year by their caregivers (Biehal et al 2014). Working with foster carers in a private agency means that we see foster carers at a variety of events arranged by the agency and I keep in mind the balance between having a positive professional relationship with foster parents and ensuring there are boundaries to prevent this blurring. This has been discussed in supervision with my line manager and training was identified which I have completed on the agency’s online training system which has provided me with strategies to challenge but need to regularly practice this. This is something that we continue to reflect on during supervisions to see how I have developed and put training into practice. 

In order to develop my ability to apply analysis in assessment to inform intervention I have attended Critical Analysis and Report writing training which has supported me to write annual reviews. There is an expectation that we complete a Form F assessment during our first year in practice. Due to staffing issues, I have not yet completed a Form F however I am planning on attending a two-day Form F training course to prepare for this. From the completion of annual reviews, I feel I have a good understanding of the fostering outcomes and competencies required of foster therefore am aware of the qualities essential in foster parents. I also feel that working for the agency would enable me to give potential foster parents information about the agency. This is something that external Form F assessors cannot always do as external individuals.

Linking in with the first point, I feel that I need to increase my confidence in applying professional judgement in increased complex situations. I have had a recent experience where the Local Authority Social Worker for siblings did not feel it was appropriate for them to have an advocate. Part 10 of the Social Services and Wellbeing Act (Wales) 2014 states that the Local Authority have a duty to make an advocate available to looked after children. Therefore, I made a referral to an advocate on the children’s behalf. I discuss this case regularly with my manager during supervision to reflect on situations and discuss how to move forward. In future, I should trust my professional judgement and have confidence in myself that I am competent. Although I am a Supervising Social Worker for foster carers and want to maintain a positive relationship with the Local Authority, I feel I need to develop my confidence in challenging other professionals if I do not agree with their view. 

Word count: 539



Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation: 12.03.2020

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)




The purpose of the visit was to complete a Supervision visit with the Foster Parents and to undertake Child in Placement visits to the two Brothers in their care. There are separate Fostering Guidance for Wales and England. In Wales it’s the Regulation and Inspection of Social Care (Wales) Act 2016 (RISCA) since April 2019. In England, it is the Fostering Services: National Minimum Standards (Department for Education 2011). Both state that a Social Worker should have regular meetings with their Foster Parents. Neither guidance specify how regularly Supervision’s should be but the agency’s policy states that they should be every month and Child in Placement visits should be every other month. Both guidance states that Foster Parents should have access to a Social Worker and other professionals who are able to provide information and advice to enable Foster Parents to provide a child or young person with consistent, high quality care, which is discussed during the Supervision. The purpose of the Child in placement visit is to listen to the views and feelings of the young people, which is a principle of the Social Services and Wellbeing (Wales) Act 2014.
The Foster Parents and young people are from similar areas where historically the main employment focused on the slate industry. According to the Welsh Language Census (2011), 74.7% of the population in the area can speak Welsh. Despite this, it is important not to assume that the Foster Parents and young people prefer to speak Welsh. When I initially visited I asked the Foster Parents and young people individually what language they preferred to use, known as the ‘Active offer’ from the More Than Just Words document (Welsh Government 2015). The active offer ensures that individuals receive a service in their preferred language. The foster parents prefer to communicate in Welsh. The older brother prefers to communicate in English and the younger brother prefers to communicate in Welsh therefore I communicate with the family in their chosen languages. 

Word Count: 329





	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)



On arrival at the foster placement, it was important to set the scene, this involved the foster parent offering refreshments, deciding where to sit and taking off my coat. This also involved non-verbal communication such as smiling and eye contact. Koprowska (2008) believes that setting the scene is an important part, going straight into a more professional conversation can cause distrust and discomfort. Building a trusting relationship and confidence in the Social Worker is one of the Codes of Practice (Social Care Wales 2015).  Although it is important to make the individual feel comfortable and relaxed I am mindful about professional boundaries, which are there to protect everyone involved (Cooper 2012). 
We are encouraged to type up our supervision notes during visits. I had an informal conversation with the foster parent before I turned my laptop on to make the foster parent feel more relaxed. One of the challenges at times, as Foster Parents are seen as professional people, is getting the balance between professional boundaries and building a relationship. In order to manage this I present as approachable without over sharing information about me personally. 

As I am a Welsh speak, it’s important not to assume that the individual prefers to speak Welsh, therefore I confirmed with the foster parent what language she wanted to use, which was Welsh. This is known as the active offer from the ‘More Than Just Words’ Framework (Welsh Government 2015). I feel that offering a language choice gave the foster parent a voice and showed that I respected her choice that is a Code of Practice (Social Care Wales 2015). 
Coulshed and Orme (2012) state that there are four objectives for meeting with an individual. The first is to collect information. I began by using open questions to get the information. I then used closed questions to gain more detail. Listening is an important skill to have when interacting with individuals. According to Koprowska (2008) listening shows the individual that you are interested and shows respect. A challenge that I found when typing up the notes during the visit was that listening often involves eye contact and it can be difficult to maintain eye contact when trying to type. Ekman (2003) states that communication is expressed through the eyes as well as verbally. In order to show I was listening I made sounds such as ‘Mm, Yes, Right’. I found that this also encouraged the individual to continue to talk. 
Ordinarily, the children choose not to be part of supervision. During this visit, the youngest child stayed in the room. I offered him language choice; he also wanted to communicate in Welsh. Koprowska (2008) believes there are two sets of skills when communicating, the first order skills requires direct communication and the second order skills looks at planning communicating, thinking about what we are doing and observing interaction. I had to use my second order skills to adapt my approach. According to Brandon et al (1998) conversations are often directed to adults. Rather than ask the Foster Parents questions, I directed the conversation to the child to ensure that I was child-centred. I started by asking open questions, this enabled him to share what information he wanted to share with me (Trevithick 2000). Open questions also enabled the conversation to expand. We discussed local activities and Welsh Culture such as the Eisteddfod which the young person had enjoyed taking part in. I was able to relate to this as it is something I attended when I was his age.

The second objective is to listen to the wishes and feelings of the individuals involved which is a principle of the Social Services and Wellbeing (Wales) Act 2014. Although I did not expect the young person to be present, it was beneficial to gain both their views. I was also able to observe how the foster parent and young person interacted with each other, as communication is not always verbal. The foster parent often used humour to respond to the young person. According to Proyer et al (2013) humour is an important element of wellbeing. 

The third objective is to give the individual hope that the Social Worker can support. I listened to the views of both. According to Fisher et al (2000) Foster Parents felt that supervising Social Workers who valued their contribution, listened to their concerns and were reliable for example turning up on time were very helpful. I believe that I did this during my visit therefore adhered to the Code of Practice which states Social Workers should uphold public trust and confidence in social care services (Social Care Wales 2015).

The final objective is to show how the support can be implemented. We discussed what support systems the foster family have around them. Maclean and Harrison (2015a) states, the systems around people work together to provide support and stability. Pincus and Minahan (1973) believe that there are three levels within people’s systems. The first level are the informal systems that include family, friends, neighbours and work colleagues. The second level are the formal systems, which includes Social Workers. The third level are the Societal systems which include schools, clubs etc. The Joseph Rowntree Foundation (2006) states that person centred work is about enabling individuals to identify their own outcomes and to access the services. This links in with the systems theory as it is about all the individuals looking at their systems and who is able to support them collaboratively. 

The other young person arrived home from school during the supervision. I asked the young person what language he preferred, he preferred English. Despite the foster parent being a first language Welsh speaker she is happy to communicate with the young person in the language of his choice. The foster parent felt that the young person prefers to speak English as he’s had to when he has accessed services. This goes against the ‘More Than Just Words’ Framework (Welsh Government 2015) which states an individual should receive a service in their preferred language. I was able to empathise with the situation, as a child professionals believed that I was not able to communicate, as I did not respond in English but when I left appointments, I chatted away in Welsh. This could have led to me receiving a label that was not accurate. These situations demonstrate the need for the ‘Active Offer’ (Welsh Government 2015). 

Koprowska (2008) states that often when we are trying not to communicate, we are communicating something. I could see from the young person’s body language that he did not want to be part of supervision, he had his head down and gave short answers. Simmonds (2008) stated that focusing on parents rather than communicating with children led to failures to protect children from harm. I was mindful of this during the visit and wanted to speak to the young person however he did not want to engage. According to Davies (1985) it is a skill to be able to cope with silences to allow an individual to think.
Having a trusting relationship where the individual is confident in the Social Worker’s abilities is one of the Codes of Practice (Social Care Wales 2015). I feel I have developed this relationship with the foster parent and younger brother however, I feel that building a relationship with the older brother is something I need to work on. According to Lefevre (2008) taking about ordinary things, daily life or hobbies and interests can help to develop this. Butler and Roberts (2003) states that there is one key question a Social Worker must be able to answer, ‘How is the Child?’ I feel that I could answer how the child was physically but not emotionally. Ferguson (2016) found that in cases where children had died or been harmed, they had not been spoken to adequately by Social Workers and other professionals. This relates to the Code of Practice that states that Social Workers should be accountable for their work (Social Care Wales 2015). This is also relates to the Social Work value, competence. I feel that I need to balance respecting the young person’s choice which is a principle of the Act with ensuring safety which is a Code of Practice (Social Care Wales 2015). I ensured that I spoke to the younger sibling on his own in his bedroom where he had the opportunity to speak to me alone.

Although I provided a service in Welsh, I recorded the visit in English. As part of the ‘More than Just Words Framework’, I should have offered the record in Welsh. 

Word Count: 1429

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes Supervising Social Worker was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes


	Were you clear why the social worker met with you today?

	Yes, monthly Supervision 

	How well prepared do you think, the social worker was for his or her meeting with you?

	SSW is always well prepared

	  How has the social worker listened to you and respected your views and wishes?

	Yes, always does, I can approach her with concerns

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes, SSW is bilingual




	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	No issues at all, when I need to contact my SSW I text her and she will always call back 




Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)



As a Supervising Social Worker, my role is to support foster parents to ensure that the children in their care are safeguarded and their outcomes are met. For the purpose of the case study, I will refer to the young person discussed as, 2, to ensure that confidentiality is maintained. 2 is a 15 year old female living in a foster placement. I worked with 2 prior to the new Wales Safeguarding Procedures being released therefore will focus on the Procedures that were in force at the time. 

To prepare for my involvement with the foster parents and young person which is one of the National Occupational Standards (NOS) (Social Care Wales 2011 previously Care Council Wales until 2017). I read information on the organisation’s system (Social Care Wales 2011). Although I was not involved in the process of 2 coming into care, I am aware of the process the Local Authority would have followed under Part 3 of the Social Services and Wellbeing (Wales) Act 2014 which sets out a requirement to assess needs and Part 4 that looks at meeting needs. The local authority would have put support in to for example a referral to the Domestic Violence service for 2’s mum and completed a child protection referral. Following the concerns continuing the Social Worker would have applied to court for a care order under Section 31 of the Children Act 1989 that gives the local authority Parental Responsibility. During the court process, the Local Authority Social Worker would evidence the harm caused to 2 through assessments. 

2 along with her siblings had been on the Child Protection Register four times due to concerns regarding neglect and emotional harm. The Social Services and Wellbeing (Wales) Act 2014 states that ‘abuse’ includes harm caused which is physical, sexual, psychological, emotional or financial. The All Wales Child Protection Procedure 2008 which gives detailed definitions of child abuse and neglect. Although I was not involved prior to 2 becoming looked after, I attended Case Conference training delivered by the Ann Croft Trust to ensure that I understand the process involved before children are placed in foster care, maintaining up do date knowledge is one of the NOS’ (Social Care Wales 2011).  

2 previously lived in a rural foster placement. As part of the Children’s Commissioner Study (2019), they visited fifteen children’s homes in rural areas across England to ask the children about their lives. Although the study refers to children’s homes, the findings is also relevant for foster placements. 2 did not enjoy living in a rural area and did not feel listened to which was a finding of the study. Choice and Control are principles of the Social Services and Wellbeing (Wales) Act 2014. Many of the children had lived in more built up areas where they were used to some independence such as catching a bus (Children’s Commissioner 2019). According to the Welsh Assembly Government (2008), around 65% of the Welsh population live in settlements of at least 10,000 people, this compares to 80% in England. 

2 was initially settled after moving to live with different foster parents in a more populated area. 2 started at a local school and was doing well. Stein (2005) states that a child/ young person’s educational achievement could contribute to the stability of their placement. Having a positive experience at school is associated with resilience amongst children and young people from disadvantaged backgrounds (Newman and Blackburn 2002). Initially the match in relation to 2’s identity was positive as the foster parents promoted contact with birth family, as they were very important to her. 2 did not follow any particular religion but the area she was raised was important to her so the foster parents regularly took her to the area to see friends. 
  
Unfortunately, 2 started to associate with peers who were a negative influence. According to Erikson’s theory of human growth (1950) children develop into adolescence between the age of 12 and 18 years old, this is when they are developing their identity. Erikson (1950) states that young people become increasingly aware of what others think of them during this stage. These negative influences resulted in 2 being excluded from school due to her behaviours. Regular meetings would have enabled us to work together to look at 2’s outcomes and develop and action plan focused on the Strength Perspective to maintain her place at school. According to Maclean and Harrison (2015a) the strengths perspective was a reaction to assessments focusing on what an individual cannot do. 2 had a positive relationship with the foster parents and she had previously been doing well in school which are both strengths which we could have focused on in a multi-agency meeting. 

2 experienced suicidal thoughts and was self-harming. Part 1 section 2 of the Social Services and Wellbeing (Wales) Act 2014 states that ‘Wellbeing’ includes both physical and mental health and emotional wellbeing. Self-harm is a broad term used to describe things young people do to hurt themselves physically (Mental Health Foundation 2006). This can include cutting or scratching the skin, burning their skin, overdose of tablets, tying something around the neck, punching themselves, banging limbs/head and hair pulling. The Welsh Government have developed a guide ‘Talk to me’ Suicide and Self Harm Prevention Strategy for Wales 2015-2020 (2015). According the Welsh Government (2015) the highest rates of self-harm are in females between the age of 11 and 19 which is 2’s age category. Looked after children who find themselves not in education are more at risk of self-harming as 2 was (Welsh Government 2015). 

I followed the organisation’s Self-harm Policy and Guidance (Core Assets 2012) that sets out steps that need to be taken. I liaised with the Local Authority Social Worker on a regular basis. I completed a Self-Harm Risk Assessment that shared with the foster parents and Local Authority Social Worker. I regularly discussed the issues with my Manager during my supervision to reflect on my practice and develop my practice, which is an NOS (Social Care Wales 2011). I used Borton’s (1970) model of reflection, What? So What? Now What? We discussed ‘What’ the issues were that caused concerns, then discussed the ‘Now What’ which was what I have done to address the issue which was completing self-harm training so I had a better understanding of self-harm, developing my skills and knowledge is one of the Codes of Practice (Social Care Wales 2015). I also ensured that the foster parents completed training on self-harm. The ‘Now What’ was that I was to provide the foster parents with advice and guidance to keep 2 safe. As we have a therapist in our organisation, I arranged for her to contact the foster parents to provide further advice and guidance to manage the risks, which is also an NOS (Social Care Wales 2011). 

2 was admitted to hospital twice due to concerns around her emotional wellbeing. There is no specific protocol or legislation in Wales for self-harm apart from the ‘Talk to Me’ guidance (Welsh government 2015). There was no formal discharge meeting the first time. There was tension in the relationship between 2 and her foster parents and other concerns around 2’s safety which are discussed further on, therefore on reflection, I feel that I should have used my professional judgement to insist a meeting took place to agree a risk management plan as a week later she was admitted to hospital again. The Stress Vulnerability Model suggests that people develop mental health problems when they are under stress (Zubin and Spring 1977). The Stress vulnerability theory suggests that there are factors that cause mental health problems. One of the factors, is experiencing stressful events, 2 has experienced a number of stressful events during her home life for example witnessing domestic violence, moving placements and moving school.

The second time she was admitted, I exercised my professional judgement to ensure ensured that a discharge meeting took place with the Local Authority Social Worker, foster parents, CAMHS worker from the hospital and myself. We assessed 2’s needs, identified risks as a multi-agency team, and created a clear action plan that are NOS’ (Social Care Wales 2011).  

The guide also states the need to provide a service and interventions in Welsh under the More Than Just Words Framework (Welsh Government 2015). In this case, 2 is not a Welsh Speaker however if she was I would have been able to offer a service in Welsh and would have advocated on her behalf to receive other services in Welsh. This links in with the Welsh Language (Wales) Measure 2011 that places a duty on bodies to provide a service in Welsh if required. Unfortunately, the private sector does not come under the Measure therefore there is not a duty in the organisation I work for however as a Welsh Speaker I feel the Welsh Language Measure (Wales) is essential. 

The Wales Accord on the Sharing of Personal Information (WASPI) 2010 gives guidance on when information should be shared for example if there are concerns, needs assessment or there is vulnerability all of which are relevant to 2. In an analysis of 66 Serious Case Reviews by Sidebotham et al (2016) between 2011 and 2014 there was not a single case where sharing too much information had caused harm to an individual therefore I always ensure that any information is shared with the Local Authority as they have Personal Responsibility for 2. During the meeting, we looked at 2’s systems. The Systems theory suggests people operate within three systems (Pincus and Minahan 1973). The first level is the informal systems, which includes family who were a positive influence and friends who were not. The second level is the formal systems, which includes clubs but 2 did not want to attend any activities. The third level are the formal systems that includes Social Workers, Education and Health. At the end of the meeting 2 joined, this was positive as it ensured that we gave 2 a voice and we listened to her wishes and feelings which is a Code of Practice (Social Care Wales 2015). It also meant that we focused on her desired outcomes; this is what the person-centred approach aims to do (Rogers 1961). 

Following discharge from hospital, there were a number of missing episodes. The All Wales Protocol Missing Children (2011) states that children who are missing are sending us a clear message. The Organisation’s Child Missing or Away without Authorisation Procedure (2019) sets out the process when a child/ young person goes missing. I recorded any missing incidents on the system and completed a Missing from Home Risk Assessment. I shared this with the foster parents and Local Authority Social Worker. On reflection, I should have completed the Missing from Home risk assessment prior to her going missing, as there were signs such as the breakdown in relationship with foster parents, self-harming and the influence from negative peers that she may run away. 

The All Wales Protocol Missing Children (2011) states that a risk assessment should be completed and shared with the police. This is something the Local Authority Social Worker should have completed. One of the principles of the All Wales Protocol Missing Children (2011) is Multi-Agency working. I shared any names mentioned to me by foster parents with the Local Authority social Worker and the Onyx team. The Onyx Team is a Team within North Wales Police who gather information about Child Sexual Exploitation (CSE) to safeguard children and young people. A principle of the Social Services and Wellbeing Wales Act 2014 is early intervention and prevention. Although when 2 was initially going missing we did not have evidence of CSE I felt it was important to share the information with the Onyx team as children or young people who have run away are more likely to be involved in sexually exploitation (Social Exclusion Unit 2002). 

On return from being missing the All Wales Protocol Missing Children (2011) states, that a return home interview should take place as soon as possible but can be within three days. Although I was in regular communication with the foster parents and 2, the protocol states that it should be the police or the Local Authority Social Worker who completes the return home interview. As I am not in a statutory role, I am not able to complete the return home interview. Unfortunately, there was often delays with this despite me regularly requesting this to take place. I feel that this was a dilemma as I had more contact with the foster parents and 2 that the Local Authority Social Worker and had a more positive relationship with her so could have completed this task in a timely manner.  

Following concerns around 2 putting herself at risk I arranged a Sustainability meeting. All concerns were recorded following the organisations policy to evidence my professional accountability and shared with the relevant authorities. The organisation’s Placement Disruptions Meeting Policy (2015) sets out the process if there are concerns about the stability of a placement. The meeting brings together the professionals involved to identify the issues and try and problem solve the situation therefore encourages multi-agency working which is an NOS (Social Care Wales 2011). The purpose of the sustainability meeting is to reduce the number of placement breakdown therefore early intervention and prevention is required. The sustainability meeting included the Local Authority Social Worker, Team Manager and the Education Officer for Looked after Children. It was agreed that the Local Authority would complete 1:1 work with 2 around keeping herself safe and a referral to the NSPCC would be completed. A learning point was for the keep safe work could have been completed at an earlier opportunity. 

I regularly visited the home and spoke to 2. I followed the What Matters conversation, which is part of the Social Services and Wellbeing (Wales) Act 2014 to find out what was important to 2 and what we could do to support her. 2 shared that she wanted to stay out later and didn’t find it fair that her friends were allowed to stay out later. I contacted the Local Authority Social Worker while I was with 2 to request that the Local Authority completed checks on 2’s friends’ parents so she could stay over. I felt this would be a way of managing the risk while promoting independence, which is an NOS (Social Care Wales 2011). This gave 2 confidence in me as a Social Worker as I listened to her views and wishes and maintained a positive relationship with her which are all Codes of Professional Practice (Social Care Wales 2015). 

Although Barnardo’s (2014) acknowledged that a Social Worker is not providing a friendship, there should be a person centred where they have a positive working relationship with the young person. According to Rogers (1961) the relationship between the individual and Social Worker is vital for a Person Centred Approach. Unfortunately, 2 did not have a very positive relationship with her Social Worker and did not feel listened to however I feel that I did have a positive relationship with her as I had listened to her views and put her at the centre (Maclean and Harrison 2015a). 

As I had significant concerns for 2 due to the missing incidents and increasing concerns around CSE, I took 2 out for something to eat, so she had the opportunity to speak to me alone as I felt I had a positive relationship with her. The car journey was positive as she shared her wishes and feelings with me that are principles of the Social Services and Wellbeing (Wales) Act 2014. Ferguson (2010) argues that the role a car journey plays has been neglected in child welfare practice. The journey made the conversation feel more natural and as there was, no eye contact 2 appeared to open up more. 2 received a call from a male. 2 put the phone on loudspeaker,this suggested that 2 wanted me to hear and this opened up a conversation about him. The conversation did not raise any concerns but I shared the information with the Local Authority and the Onyx team as information sharing is a fundamental element of Safeguarding. 2 informed me that she wanted to move area and that her Local Authority Social Worker wasn’t listening to her. I encouraged 2 to accept an advocate who could share her wishes and feelings. Advocacy is a key element in the United Nations Convention on the Rights of the Child (1990). 2 agreed therefore I completed a referral for an advocate under the Social Services and Wellbeing (Wales) Act 2014. As I was alone with 2, I ensured that all details of the visit and conversations was recorded to protect myself as a Social Worker.

Although I wanted to practice in a child-centred manner and act on 2’s wishes and feelings it’s not always possible as the risks need to be balanced with her wishes and feelings. Foster (2020) has written a briefing paper on looked after children being placed out of area. Although the paper focuses on England, it also considers Wales. The Children’s Act 1989 states that accommodation should be provided for children within the child’s local authority area unless this is not reasonably possible. Foster (2020) states that when the Government was questioned about the increase in out of area placement they said that it is acceptable if it’s in the best interest of the child for example if they are at risk of exploitation. In this case, I feel that it was the right decision not to allow 2 to move to the area she wanted to live due to CSE concerns. 

There was an incident where 2 had gone missing and was seen by her friends’ parent getting into a car with a male and stayed in a hotel with the male. Due to the significant risk of harm, I used my professional judgement and completed a Child Protection Referral as well as notifying the local authority and police immediately at the time of her going missing. Looking back at the recordings informed my decision to complete a referral, as there were a number of risk factors. The concept of Significant Harm is used as the threshold for intervention to protect vulnerable children. This concept was introduced in the Children’s Act 1989, and has continued with the Social Services and Wellbeing (Wales) Act 2014. I followed the All Wales Child Protection Procedures 2008. As the Supervising Social Worker I was not involved with completing the initial assessment but assessment should be completed within 7 working days therefore I was in regular contact with the Local Authority requesting updates to ensure it did not go out of timescale. A strategy discussion took place where concerns were shared. The Protection of Children and Young People at risk or experiencing harm through the use of Information Communication Technology (ICT) All Wales Protocol (2015) gives guidance to professionals on Safeguarding children who are at risk through technology. The Protocol states how easy it is for images to be shared. This is something I discussed with 2 in order to Safeguard her. 

The actions from the Strategy discussion was for a SERAF meeting to take place and a return home interview to be arranged by the Local Authority following 2 being missing. The All Wales Child Protection Procedures 2008 states that the Strategy meeting should be held as soon as possible but no later than 8 days after receiving the referral. There was a delay in the strategy meeting taking place. despite me regularly chasing the Local Authority and escalating the matter. It was also disappointing that the actions from previous meetings had not taken place and work with 2 around keeping herself safe had not started. A new Local Authority Social Worker was allocated and it was agreed that the Local Authority Social Worker and 2’s Personal Adviser would visit on a weekly basis and the Onyx team would continue to monitor the situation. The Safeguarding Children and Young People from Sexual Exploitation – Supplementary Guidance (2011) gives clear guidance on each category of risk. The guidance states that meetings should agree a Safeguarding plan and reviews should take place regularly. Once a new Local Authority Social Worker was allocated these meetings did happen. 

The North Wales Safeguarding Children’s Board’s priorities are CSE and looked after children who go missing. North Wales Safeguarding Board have developed a Strategic Plan 2019-2020. The Priority is to develop an Exploitation Strategy and information gathering to prevent children engaging in exploitation. There is not currently a policy on CSE or Missing From Home however the regional Safeguarding Board refers to the All Wales’ protocols. In addition to the All Wales Child Protection Procedures 2008, I followed the Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation All Wales Protocol (2013). The Protocol states that working with children and young people who are at risk requires a multi-agency approach that is also a principle of the Social Services and wellbeing Act Wales 2014. As the Protocol states, CSE is a hidden form of abuse therefore it has been difficult to find evidence that 2 was being exploited however I felt after her being seeing getting into a car with an unknown male and sharing that she stayed in a hotel was sufficient evidence for a Safeguarding referral to be completed. According to evidence gathered on CSE, the majority of exploitation takes place off the streets or in private accommodation, (Barnardo’s 2014). The Protocol states that CSE includes an exchange of payment, which can include mobile phones, money, alcohol/ drugs or a place to stay. Perpetrators also offer ‘protection’ and affection (Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation All Wales Protocol 2013). 

The Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation All Wales Protocol (2013) states that ‘sophisticated grooming’ is a barrier and can make disclosure difficult. The Risk Compensation theory’s (Maclean and Harrison 2015a) principle is that if an individual feels safe, they are more likely to take risks. This links in with 2 being groomed into feeling safe and trusting the individuals she was associating with which led to her putting herself at further risk. The Protocol gives examples of the individuals who are most vulnerable such as a child who is in local authority care, family history of Domestic Violence and low self-esteem, all of which 2 has experienced. The Protocol also gives risk indicators. The moderate indicators include staying out late, self-harm, inappropriate phone use, unexplained absences from college again all of which were risks for 2. The significant risk indicators include going missing overnight, entering cars driven by unknown adults, unexplained amounts of money again theses are behaviours that were displayed by 2.

 Barnardo’s developed a risk assessment tool that is known as the Sexual Exploitation Risk Assessment Framework (SERAF) in 2007. Wales is the only country that uses the SERAF framework (Barnardo’s 2014). The common principle in all the guidance around CSE is multi-agency working. A SERAF assessment was completed for 2 and her score assessed her as being at significant risk of CSE. We had regular multi-agency meetings to assess progress and the risks reduced for a short period. The Safeguarding Children and Young People from Sexual Exploitation – Supplementary Guidance (2011) states that the team around the child should be realistic as there is likely to be some level of regression. Information sharing was an essential part of the process to reduce the risks for 2. There are seven golden rules for sharing information (HM Government 2018). The first rule is remembering that Data Protection should not stop people from sharing information. Another rule is ensuring that you are open and honest with the individual about where the information is being shared. Advise should be sought if unsure whether information should be shared. The safety of the individual should be considered before sharing information. Another rule is that information should only be shared with the people who need to know. Finally, a record should be kept and the reason why information has or has not been shared should be noted. 

The placement ended due to continuing concerns around 2’s safety. We had a Learning event to identity what could have been done differently to maintain the placement and to Safeguard 2. This gave us an opportunity to reflect on what was done well and what could be done differently again.  If I had similar concerns again, I would follow the new Wales Safeguarding Procedures 2019. As well as defining physical, sexual, emotional / psychological, financial and neglect, the new Procedures also consider risks or harm to a child that may result from Criminal exploitation such as county lines, child sexual exploitation, radicalisation, female genital mutilation and modern slavery. Since working with 2 I have attended training on the National Referral Mechanism which was developed in 2009 after the government brought in the Council of Europe Convention on Action against Trafficking in Human Beings (ECAT) 2008 to protect victims of human trafficking. As a Social Worker, I am accountable for developing my skills and knowledge to develop my practice. Although it refers to human trafficking, it also includes children at risk of CSE (Home Office 2017). Unfortunately, I was not aware of the National Referral Mechanism at the time of working with 2. I would not be able to compete a referral, as I do not work for a statutory agency however I would also complete a Child Protection Referral form as I did with 2 but following the Wales Safeguarding Procedures. I would use my professional judgement to challenge the Local Authority to ensure that the National Referral Mechanism had been completed.

As a Supervising Social Worker the main challenge I found when working with 2 was not being able to support with tasks to ensure that the Safeguarding procedures were followed and actions completed in a timely manner. I feel that multi-agency working and information sharing are the two key principles in Safeguarding and I ensured that throughout the period I worked with 2, I shared all information to enable the Police and Local authority to follow the All Wales Child Protection Procedures 2008 and the Social Services and Wellbeing (Wales) Act 2014. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)



Safeguarding Adults

Part 7 of the Social Services and Wellbeing Act (2014) focuses on Safeguarding in Wales. The Wales Safeguarding Procedures released in 2019 build on the Act to give clear guidance and expectations in relation to Safeguarding. The new procedure replaces the Wales Interim Policy & Procedures for the Protection of Vulnerable Adults from Abuse 2010 (updated 2013). The Wales Safeguarding Procedures (2019) sets out the signs and indicators of an adult at risk. The forms of abuse include, physical, sexual, psychological and emotional, domestic violence, financial abuse, neglect, self-neglect and modern slavery. Some of the indicators for abuse include no explanation for injuries, low self-esteem, lack of money, no access to food and poor personal hygiene. 

The Social Services and Wellbeing (Wales) Act 2014 does has some similarities to the Care Act 2014 in England but in Wales there is a legal duty for statutory agencies to report any concerns they have that an adult is at risk. Any concerns must be reported to the Local Authority; including outside of work. The North Wales Safeguarding Board have a policy ‘What’s different?’ Adult Safeguarding 2020. Quick guide to key change. The policy states that the duty to report has been recognised practice in the local area since the introduction of the Social Services and Wellbeing Act.  The main change is the introduction of a Designated Safeguarding Person. 

The first section of the Procedures look at the Safeguarding principles that include sharing information, multi-agency working and co-production. In an analysis of 66 Serious Case Reviews by Sidebotham et al (2016) between 2011 and 2014 there was not a single case where sharing too much information had caused harm to an individual. This demonstrates the importance of sharing all information with the relevant people. 

The second section of the Procedures focuses on the duty to report. Section 126 of the Social Services and Wellbeing Act (Wales) states that a referral should be completed if an adult is experiencing or at risk of abuse or neglect. This links in with the principle of the Social Services and Wellbeing Act (Wales) 2014, early intervention and prevention. North Wales Safeguarding Board have a policy Adults Safeguarding Concerns (2020) which sets out what is prevention, requires consultation with the Designated Safeguarding Person or Protection.

Section 3 part 2 of the Procedures looks at responding to a report. A report should be completed within 24 hours and a strategy meeting should take place within 7 days of receiving the referral. There are a possible of 3 outcomes following the strategy meeting (Handling Individual Cases - Welsh Government 2018). The first is where the individual who is at immediate risk. The second outcome is where the individual is not at risk but has care and support needs. The third outcome is where the individual is at risk and a plan needs to be put in place to safeguard. There could also be no further action at this point. 

Although the organisation I work for is a children’s service, there is a policy ‘Safeguarding Adults Procedure’ 2019. The policy however refers to the Care Act which is England’s legislation and requires updating to reflect the new All Wales Safeguarding Procedure. The policy does however talk about ‘professional curiosity’ when visiting foster families and considering the wellbeing of the adults.   
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)




Although the Social Services (Wales) Act 2014 sets out a legal framework to improve the wellbeing of adults and children there are separate policies and procedures that set out further guidance on Safeguarding. This is because adults and children face different issues. 

The Social Services and Wellbeing (Wales) Act 2014 refers to both adults and children as being ‘at risk’. This means that abuse or neglect may not have occurred but encourages early intervention and prevention that are principles of the Act. Both children and adults face risk of physical abuse, emotional/ psychological abuse, sexual abuse, financial abuse or neglect however, adults also face the risk of domestic abuse and self-neglect.

Although the process for Safeguarding adults is similar to children in relation to duty to report and timescales, the Wales Safeguarding Procedures (2019) states that when considering reporting concerns for adults, sufficient information is needed before reporting to Social Services. This suggests there is a higher threshold for adults. 
The main difference between Safeguarding adults and children is adults right to self-determination (Ann Craft Trust website n.d). Adults can choose not to protect themselves. The Self-determination Theory refers to an individual’s ability to make choices and manage their own life (Spicker 1990). Barry (2007) found that legislation and guidance has focused increasingly on people having more say and control over their lives while completing a literature review. This links with the principle of the Social Services and Well-being (Wales) Act 2014 choice and control and the Mental Capacity Act 2005.

One of the principles of the Mental Capacity Act 2005 is that an individual has the right to make an unwise decision. This doesn’t mean they don’t have capacity (Community Care 2017). The emphasis should be on sensible risk assessing, not avoiding all risks. As Judge Mundy (2007) states “What good is it making someone safer if it merely makes them miserable?” (page 23). The issue around capacity is when there are concerns for an individual’s safety. This can be difficult for Social Workers and requires professional judgement in relation to balancing independence and protection (Community Care 2017). 

There is however, a need for Social Workers to intervene if an adult’s unwise decision affects a child’s wellbeing. An example of this would be a child who witnesses Domestic Violence (Harold et al 2016). In this case, joint working would be required between adult’s services and children’s services to Safeguarding the child and the parent at risk of Domestic Violence, if the parent chooses not to accept the support offered that could be seen as an unwise decision however the child must be Safeguarded by Social Services. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)



An essential part of Supervision is reflecting in order to develop (SCIE 2017). According to MacLean and Harrison (2015b) good quality reflective supervision improves practice, provides a fresh pair of eyes and enables Social Workers to develop their emotional intelligence. As part of monthly supervision, we discuss wellbeing, this avoids burn out and compassion fatigue (MacLean and Harrison 2015b). We then discuss specific cases; my Manager asks me reflective questions such as ‘What did you do?’ ‘Why did you do that?’ and ‘What would you do differently next time?’ to encourage me to reflect (McClure 2002). This links with Borton’s (1970) model of reflection, What? So What? Now What? This model ensures that I focus on the elements of reflection; power, emotions, knowledge, self-awareness and values (Bolton 2009).
 
I discussed increasing my confidence when applying professional judgement in Supervision and we identified training courses that identified communication techniques when there are sensitive, difficult and complex issues. This links in with multi-agency working and ensuring that we all work as a team around the child. I have recently used Borton’s (1970) model to reflect on a situation. Firstly, I looked at the ‘What?’  Foster parents’ raised concerns that the young person was confused about his gender. I was able to reflect on my own values and knowledge and shared with the foster parent that this is not an area I have much knowledge or experience. Honesty was important, as I did not want to appear as though I was avoiding the subject or practicing in a discriminatory way. I then looked at ‘So What?’ which was the impact this is having on the young person’s behaviour in school. I completed an online training course, Transgender Awareness, to develop my knowledge. I researched what support was available and found information on the Gingerbread Person which is a model developed by Killerman (n.d). I then looked at the ‘Now What?’ By developing my knowledge, I was able to provide further guidance to foster parent and was more confident in challenging the LASW over the young person needing support.  

I discuss the ability to challenge foster parents regularly in Supervision with my line Manager and we identified training courses. The courses looked at preparing for a difficult conversation, the process of having difficult conversations, and the key skills required. I reflect on this regularly during my supervisions, we both agree that I am more confident in challenging foster parents. Part of this is down to me having a better understanding of processes and procedures for example if I have concerns a Standards of Care Meeting would be required. I have researched professional boundaries, having this knowledge helps me to challenge foster parents. As much as my role is about supporting foster parents, the focus is to safeguard children therefore is it essential to challenge foster parents when I do not feel this is happening. I am accountable for my own work and developing my skills and knowledge, which is a Code of Practice (Social Care Wales 2015). I feel that power is a significant factor with foster parents as they are professionals who often have a similar level of power, which can make them more difficult to challenge. I am continuing to develop this.

I completed Form F Assessment training to develop my ability to apply analysis in assessment to inform intervention. I have started to complete an updated Form F. This has been challenging, as they have not been engaging. According to the Biehal et al (2014) evidence, shows from a small number of serious case reviews that the foster parents involved should never have been recruited. I regularly read Roger Chapman’s book ‘Undertaking A Fostering Assessment’ (2009). Although this book focuses on England, the content is relevant for Wales. At the end of each section, there are suggested questions that encourage me to be analytical. Although I have not progressed as much as planned with the Form F, I do feel that my ability to apply analysis to assessment has improved through writing annual review, as the feedback is generally positive. 

I feel that disguised compliance is something I need to continue to research in order to develop my knowledge and links in with challenging foster parents. According to Reder et al (1993) disguised compliance is when parents or foster parents appear to cooperate in order to allay concerns. This can be seen with foster parents agreeing to complete training or complete their recordings but do not. It is also something I have come across when trying to complete the form F. The foster parents will tell me they will send me information but don’t.  

Howe and Gray (2013) state that having an open mind and listening to feedback is an important part of Supervision, which I do to develop and improve my practice. As part of my annual PDR, feedback is requested from foster parents. I feel that the common feedback from the foster parents is that I am reliable, I get back to people quickly and they feel able to approach me if there are any issues. From the feedback, I feel that I am able to build trusting relationships with foster parents and that they feel confident in my abilities, which are Codes of Professional Practice (Social Care Wales 2015). 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	26.11.2019

	2
	26.02.2020

	3
	24.08.2020 (virtual)

	4
	06.10.2020 (virtual)


 





































	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.



Ffion has developed considerably during the programme, her role as a Supervising Social Worker is complex and involves building relationships with Foster Parents and supporting them, however at the same time being confident in challenging their practice and supporting them to develop. This can be difficult as a newly qualified Social Worker particularly as Ffion highlights Foster Parents are viewed as professionals in their own right. Ffion has been open to constructive feedback during the programme and has been pro active in seeking out training opportunities in this area as she has documented. Having effective boundaries in place is also imperative in Ffion’s role, something that we have explored in Supervision and Ffion is very aware of in her practice. Having this awareness is important as it assists Ffion in ensuring that her boundaries are robust, this also supports her in being able to challenge Foster Parents, because her relationship with them is professional and therefore boundaries are not blurred. Ffion has also researched a Serious Case Review linked to this area which further evidences her work and is a good reminder for Practitioners of the importance of challenging Foster Parents practice and keeping boundaries tight. 

Ffion commented particularly on a training course she has attended in respect of Critical Analysis which has also supported her development in terms of writing Foster Parent Review reports. These are lengthy documents and require her to evidence how Foster Parents have met the required competencies, highlight any practice issues/concerns and formulate an action plan around these. Ffion’s report writing is of a good standard and she utilises resources available to her such as reading materials and courses. When Ffion attends a course or undertakes some research/reading she will always feedback to me in Supervision about what she has learnt and how she can incorporate the learning into her practice. 

Ffion is a reflective Practitioner and is always keen to develop. Ffion is clear about the purpose of Supervision when both I am providing Supervision for her, and she is providing Supervision to the Foster Parents she supervises. 

Ffion is conscious about being able to support her Foster Parents to meet the need’s of the children they are caring for and as she has documented, when she is not familiar with a certain area she will go away and research the topic. This is really important as Social Work is such a varied role and realistically a Practitioner is never going to know everything. Ffion has begun researching disguised compliance and plans to further develop her knowledge in this area. This links in with boundaries and having the confidence to challenge Foster Parents as previously documented. This will enhance Ffion’s progression further as disguised compliance can go beyond Foster Parents agreeing to do tasks and then not following this through, this can also happen whereby on the surface the Foster Parent is fully compliant with all expectations however underneath this they are not safeguarding children and ultimately abusing them. 

In summary Ffion has developed into an extremely competent Practitioner and I am privileged to have her in my team. Ffion is knowledgeable and skilled and moving forward I feel she needs to believe in herself and develop her confidence as I don’t feel she would view herself in the way I have described. Well done Ffion and all the very best for the next part of your Social Work career. I am confident in Ffion’s abilities to become a Senior Supervising Social Worker in time. All feedback received from Foster Parents for this process specifically and for Ffion’s PDR has been positive. 
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Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Ffion Williams 

2. Learner’s University Number: 1911191

Address for Correspondence:
Bron Pistyll, Betws yn Rhos, Abergele, Conwy, LL22 8DA

Telephone: 07767445312

E-mail: ffion1994@hotmail.co.uk

Date of Professional Qualification: 16.10.2018

Date of registration with Social Care Wales: 16.10.2018



3. Name of Learner’s Agency: Foster Care Associates

Agency Contact details: 

Name: Anna Pearson

Address:
Ground Floor, Unit 5510, North Wales Business Park, Abergele, LL22 8LJ


Telephone Number: 01745 778 610

E-Mail address: Anna.Pearson@thefca.co.uk

4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only X


Mentor’s details

5. Mentor’s details:

Name: Anna Pearson

Address:
Ground Floor, Unit 5510, North Wales Business Park, Abergele, LL22 8LJ

Telephone Number: 01745 778 610

E-Mail address: Anna.Pearson@thefca.co.uk


	6. Observer details 

Name: Anna Pearson

Work Address: 
Ground Floor, Unit 5510, North Wales Business Park, Abergele, LL22 8LJ

Professional Qualification and date of qualification:

BA Honours Social Work- September 2009
Assessing and Supervising Social Work Students- September 2015
Level 5 Diploma in Leadership and Management- December 2018 


Email and telephone number:
Anna.Pearson@thefca.co.uk
01745 778 610








Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

[image: cid:image001.png@01D5B1C9.1481A040]Signed:  (Learner)

Date: 02.01.2020




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


[image: ]Signed: Anna Pearson  (Observer)

Date: 06/01/2021 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:  ANNA PEARSON 
SIGNATURE OF LINE MANAGER.: [image: ] 
DATE: 06.01.2021



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Ffion Williams

	
Name of Team/Agency 
	Foster Care Associates

	
Name of Mentor 
	Anna Pearson 

	
Name of Line Manager 
	Anna Pearson



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. (Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)

Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 


Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

[image: cid:image001.png@01D5B1C9.1481A040]Signed:  

Print Name: Ffion Williams Date: 02.01.2020. 
(Learner)

[image: ]Signed: 
[bookmark: _GoBack]

Print Name: Anna Pearson .Date: 6.1.2021 
(Line Manager/Mentor)



PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO


V7 27/9/19
image2.png
FARTI




image3.png
o o Bt T e

B ©ies o e mdd





image4.png
T AU
Fe i n T Tk i .

B Qiee o e fd g





image5.png
Flilhicoon,




image6.png




image1.png
PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





