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Introduction
Assessment in Physical education is a fundamental component of effective teaching and learning, that allows educators to monitor progress, inform instruction and support the development of students across different domains. Normally, PE assessment has mainly focused on physical performance, however, modern approaches focus on a more holistic perspective, recognising the importance of cognitive understanding, emotional engagement and social interaction. This shift reflects on wider educational priorities, including the development of lifelong participation in physical activity. 

There are multiple forms of assessment in PE, including, formative, summative and diagnostic approaches. All having their own purpose. Guilford and Helmke (2017) give a clear understanding of what both formative and summative are, Formative assessment is mainly used to provide ongoing feedback to students whilst on the other hand summative assessment is often used for grading purposes to evaluate student learning at the end. Although less frequently used, Fan et al (2021) describe diagnostic assessment as a psychometric approach that aims to identify the specific strength and weaknesses of student’s cognitive skills, which can inform targeted instructional strategies.

The reason for completing this portfolio is to present the design, application and evaluation of a rubric that is used to help measure student performance in PE lessons. The rubric assesses for key domains, physical, cognitive, affective and social.

Current Assessment tools
A lot of assessment tools still used in PE today have some clear limitations, especially when it comes to what they actually value. In many cases, they end up creating a very limited picture of what ability looks like. The main issue is that many of these assessment tool focuses entirely on physical performance, which mean pupils are often judged on how fast they are, how strong they are or how good they are technically. While these do matter, they’re only one part of what PE is aimed to develop.

A good example of this is fitness testing. Tests like the bleep test, push up test, sit and reach, or speed are widely used in schools. Tremoen et al (2024) discovered that after the introduction of the new curriculum (LK20) there was a decrease in the use of physical assessments, this suggested that the teachers started to recognise that physical tests were not enough to reflect on a student’s achievement or learning. This highlights that meaningful assessments in PE must capture a wider range of competencies, including understanding, decision making and personal development, rather than relying on results from physical performances.

Another tool that has similar problems are skill based checklists. Skill based checklists break down techniques like dribbling, passing and throwing into smaller steps, which can be useful for teaching. Although they might be a useful teaching method, Zhang  et al (2025) argues that they are used in controlled settings, which doesn’t fully reflect the decision-making and thinking prosses involved in real game scenarios. A pupil might preform a perfect pass in a drill but then struggle to execute that skill and make decisions under pressure. But the checklist would still give them a good score because it only measures the technical action (physical domain) and not the thinking behind it (cognitive domain). 

An issue that has been a concern for years is that these type of assessments favour athleticism. Marmeleira et al (2020) gave an example from a Portuguese secondary school, and noted that assessments prioritized physical performance, which showed a bias towards athleticism and skill ability rather than inclusive criteria because the boys generally received higher grades than girls. In research by Aarskog (2021), they discovered that pupils participate in assessments when they are engaged and knowing where they are in their learning, what’s the next step , and what they are aiming for, they then suggested that this showed that the pupils appreciate formative assessment that help them understand their progress and how their learning is developing, rather than focusing on summative judgments. 

These current assessment tools simply don’t capture the full picture (whole child) and reward pupils who are already naturally capable of doing these physical assessments and overlooking those who show greater strengths in areas like teamwork, motivation and tactical understanding. This is why there’s a need for a more balanced, inclusive approach towards assessment in PE, something that reflects the true aims of Physical Education.

Rubric Design
	
	Level 1
	Level 2
	Level 3
	Level 4

	Physical
	Limited control and coordination. Difficulty performing basic movements or participating in activities.
	Shows basic movement skills but with inconsistent control or coordination. Struggles to apply skills in dynamic situations.
	Performs fundamental movement skills with good control and consistency. Can apply skills in familiar activities.
	Demonstrates strong control, coordination, and adaptability across a wide range of skills (e.g., running, jumping, throwing, balance). Applies skills effectively in different contexts (games, activities).

	Cognitive 
	Limited understanding of rules or purpose of activities. Struggles to follow instructions.
	Shows partial understanding of rules and strategies. Needs reminders or guidance.
	Understands basic rules and simple strategies. Makes appropriate decisions during activities.
	Demonstrates strong understanding of rules, tactics, and strategies. Can explain why and how to improve performance and make decisions in activities.

	Affective
	Avoids participating. Low confidence and motivation; may disengage easily.
	Participation is inconsistent. Confidence varies; may avoid challenging tasks.
	Will happily participate and shows a positive attitude. Demonstrates growing confidence.
	Highly motivated and confident. Actively seeks challenges, persists through difficulty, and shows enthusiasm for physical activity.

	Social
	Difficulty working with others. May show poor sportsmanship or disregard for rules.
	Sometimes struggles with teamwork or following rules. Needs reminders to cooperate.
	Cooperates with peers and follows rules. Shows respect in most situations.
	Works very well with others. Demonstrates leadership, encourages others, and shows respect and fairness consistently.






 The purpose of this rubric is to give a clear and structured approach to assessing student performance in physical education. It is designed to ensure that the grading is fair and consistent, while also giving students a clear understanding of what they need to do to succeed and what’s expected from them. By outlining what teachers expect at each level, it allows students to understand how to improve and take their learning into their own hands. For teachers, this rubric helps teachers grade based on clear criteria rather than their own opinion, grade fairly and give feedback on what was done well and what needs improving. This aligns with Black and Wiliam’s (1998) argument that formative assessment is about supporting students learning by using feedback to adapt teaching, this approach may be limited in PE because real-time performance reduces the opportunity for reflective feedback.

The rubric has four different criteria that can be marked, physical, cognitive, affective and social. Each with four levels of achievement, starting at level 1 (emerging) to level 4 (Advanced). Theres clear description for each level in the domains, that show progression in ability. For example, in the social domain, students go from difficulty working with others and may show poor sportsman ship or disregard for rules (level 1) to works very well with others, demonstrates leadership, encourages others, and shows respect and fairness consistently (level 4). The structure gives clear progression steps which makes it easier to assess performance and identify specific areas that need improving for individuals. Brookhart and Chen (2015) suggest that having defined criteria and performance levels in rubric designs are essential for them to be effective as they provide clarity and accuracy in assessment, which helps supports both students and instructors.

Including all domains physical, cognitive, affective and social shows that a holistic approach towards the making of this rubric. The physical domain focuses on coordination and the ability to perform skills, which is a standard to physical education. The cognitive domain assesses a student’s understanding of rules, strategies and decision making, whilst the affective domain looks at motivation, confidence and attitude towards participation. Finally, the social domain focuses on teamwork, cooperation and sportsmanship. Including the 4 domains is supported by Bailey et al (2009), who argue that PE should promote not only physical competence but also include cognitive understanding, social development and affective growth, which helps with the development of the whole child.

The rubric is designed for students in year 5 and 6 (9 – 11 years olds), with descriptors that reflect their development stages for physical, cognitive, affective and social. The progression between levels are gradual giving students the chance to see the steps they need to achieve and subsequently to improve. As well as, simple and clear language has been used, this allows the students to understand the writing when reading so that they can understand what is required at each level. 

It was very important to consider validity, reliability and fairness when trying to deign this rubric. Validity is ensured by placing specific learning outcomes in physical education with each domain. This means that the rubric assesses what it is meant to measure. Including a range of domains helps create fairness, as it allows different students to demonstrate strength in different areas, rather than focusing on physical ability, that some pupils might not be as good at, but might score better within the social domain. Reliability is supported by using specific descriptors, this reduces the doubt and helps to ensure consistency when using the rubric to mark. This helps create a more inclusive assessment that takes effort, understanding and social skills into consideration, as well as performance. Shea and Heidron (2022) emphasise that validity, reliability and fairness are a must for high quality PE assessments, that Validity is connected through clear learning goals, reliability  is strengthened by clear descriptors and consistent criteria and that fairness comes from students having different ways to demonstrate their learning not just physical performance. 

Application and Evaluation of a Student
The observation took place during a half term sports camp at the university for children from the age of 6 up to 11. The session was mainly focused on rugby this day and simply included fun icebreakers, some passing drills, small sided games and a bit of friendly competition. The pupil observed was a 10 year old that had limited experience with rugby outside of school. Throughout the session the child participated positively and with a lot of confidence. The different activities done gave an opportunity to observe how they responded to teamwork, movement challenges and basic tactical decisions. 

Physical Domain 
The pupil showed developing coordination and control across the activities. In icebreakers and movement games, they showed good balance and agility and the ability to change direction effectively. When doing passing drills, they showed solid technique, that also showed accuracy when completing short passes whilst stationary, on the other hand accuracy and timing dropped when passing on the move. In small sided tag games, the pupil carried the ball with confidence and showed some ability to dodge defenders using simple side steps. However, under pressure and at speed, the players control occasionally got a bit worse, especially when needing to catch and pass quickly. This observation places the pupil around level 3 on the rubric as they are competent in fundamental skills and able to apply them in predictable situations, but still developing consistency in more dynamic, game like situations. Therefore, the pupil stays at a level 3 for the physical domain.

Cognitive Domain
When talking about the cognitive domain, the pupil showed a clear understanding of the basic rules and aims of the rugby based activities. During the icebreakers and passing drills, the followed instructions correctly and showed awareness of key concepts such as passing backwards, stay behind the ball carrier and finding space. In small sided games, the pupil made sensible decision, including when to pass early to avoid getting tagged and when to support teammates by getting into a better position. Every now and again they needed reminding about spacing or defensive positioning, which is typical for learners that are still developing tactical awareness in evasion games. Their understanding shows that they are at level 3 of the rubric. They understand simple strategies, follow and apply rules consistently and make appropriate decisions. With more experience in the sport and specific scenarios, their ability to anticipate play and adapt tactically is likely to strengthen. 

Affective Domain
They showed a positive attitude throughout the session, approached each activity with enthusiasm and showed a willingness to take part, even when tasks become a bit more challenging or unfamiliar. As the session progressed, they started to show more and more confidence, especially during the passing drills where they found success quickly which seemed to boost their engagement. It was surprising to see how calm they responded after making mistakes and then continued to try again, this showed resilience and willingness to learn from feedback.  Their motivation maintained across all activities, including in some competition, where they showed a lot of enjoyment. This type of behaviour had him at level 3, edging their way towards level 4 very closely.

Social Domain
The pupil’s behaviour in this domain was the one that stood out. The pupil interacted well with peers and contributed positively to group activities. They showed clear communication, listened to others and worked well together within their teams. They also showed respect for the rules and showed good sportsmanship towards other players, acknowledging both successful and unsuccessful moments, all shown during the tag games. They encouraged teammates, especially those who appeared less confident, and showed awareness of how their behaviour affects the groups. During the competitions, they remained fair, supportive and stayed engaged. These behaviours placed the pupil between level 3 and 4. Their social strengths helped to make their own experience and the groups a positive one. 

Overall Level
Overall, the pupil’s performance aligns most closely with Level 3 on the rubric. The demonstrated competent fundamental movement skills, a clear understanding of rules and simple strategies, and a positive, motivated approach to all activities that bettered their experience but also the other participants. Socially, they cooperated well with others and showed early signs of leadership through encouragement and supportive communication. While confident in familiar tasks, they required some guidance when activities became a bit more complex or that were done at a faster pace, which is consistent with the level 3 descriptors. 

Reflection
A key strength of the rubric is its ability to provide a holistic assessment of student performance by containing all 4 domains, physical, cognitive, affective and social. This helps to make sure that pupils are not judged mainly on their physical ability, which can often disadvantage those who have a lower skill level. But instead, it recognises a wider range of competencies. This reflects the common view in PE that it’s important to develop the whole child not just their physical skills, but also their understanding motivation and ability to with others. Additionally, clear defined levels help with the consistency of the assessments and allows both the teachers and pupils to understand what is required to progress to the next level. 

Alongside the rubric’s strengths, there are also limitations to it. One issue is the chance of any bias, particularly within the affective and social domains, as it’s the assessor’s judgment that plays a significant role. While a description of what needs to be done are provided, what motivation or teamwork look like can possibly vary between assessors, which may impact reliability. This reflects the concerns that Brookhart and Chen (2015) raise, highlighting that even well designed rubrics can be inconsistently applied if criteria are not interpreted the same way by different people. Additionally, the rubric may not fully capture the complexity of performance in dynamic PE environments, where pupil’s abilities can vary depending on the situation. The teacher’s ability to accurately assess all four domains in detail because they might not have enough time within lessons, a larger group of pupils may make this even harder.

To make the rubric more effective, a few changes could help. Adding clearer, more specific examples to each level descriptor would reduce doubt and make it easier for assessors to apply the criteria. It could also be useful to involve pupils through self or peer assessment, as this helps them understand what criteria mean and encourages them to take a more active role in their learning. The rubric could possibly be adapted for different activities so it better reflects the unique demands of each sport, which would strengthen its validity. 

Conclusion
Overall, this rubric offers a holistic and structured way to assess in individuals PE. By recognising all 4 domains, it moves beyond other assessment tools that focuses on physical performances and supports a fairer, more inclusive understanding of progress. Although the rubric has its limitations, it provides a strong foundation for meaningful assessment. With continued adjustments to improve, it has potential to improve how teachers assess students and gives students the understanding of where they’re at and how to progress.
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