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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Be critical as you read in order to make clear the relevant of the studies that you refer to your own context

	I have tried to be more critical in this essay by engaging with and reflecting on relevant texts 

	Targed/Target 2
	Revise the way in which a reference list should be created

	
I have read through the Harvard referencing guide and created my reference list accordingly 

	
	
	

	Targed/Target 3
	Proof-read your essay carefully to ensure accuracy and an appropriate use of language throughout.

	I have proof read my essay and changed any language that needed changing 







ECAD 6008 – Leading the Learning
Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 
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Introduction 

This essay will focus on one of the four pedagogical principles in relation to the planning, preparing, and teaching of lessons in my PTE1 teaching practice. Having predominately used assessment for learning (AFL) in most of my lesson plans and while teaching I will focus in on this teaching and learning strategy. By reviewing academic literature, I will critically reflect on my practice and discuss ways to improve and develop my teaching skills using AFL. Black and William (1998) state that “Learning is driven by what teachers and pupils do in classrooms” and AFL is at the heart of ensuring that each lesson is effective. AFL gives the teacher tools for assessing where their pupils are and if they have understood the lesson. Through a range of techniques, the teacher can assess where the pupils are in their learning and so alter the teaching to suit the needs of the class. Therefore, AFL is an essential part of a teachers practice and so this essay will focus on ways to ensure that AFL techniques are embedded in my developing practice moving forward. There are many aspects of AFL that can be useful in the classroom, such as questioning and sharing of learning intentions and success criteria. However, this essay will focus mainly on feedback from teachers and peers and the effect it can have on achievement. 

Literature Review 

Black and William (1998) propose that teaching and learning must be interactive. That is to say that the teacher should always been open and willing to lead discussions about the learning. When pupils are included on their own learning, they are more likely to hold on to knowledge. Teachers can use techniques such as questioning to gain an understanding of their pupil’s progress, they can then adapt their teaching to meet their pupils needs (Black and William, 1998). AFL then, is a form of teacher intervention. The main idea centres around making student learning visible to teachers (Hattie, 2012) By doing this, teachers are able to see where the pupils are in their learning, where they need to progress to and what needs to be done to get them there. By making learning visible to the teacher, we allow for them to improve their practice and as Hattie states ‘consider teaching primarily in terms of impact on student learning’ (2012:1). Once a teacher has made the learning within their class visible and can correctly assess where the pupils are, they can alter their pedagogy so as to be more effective in the areas that need work. To reach the goal of being an effective teacher Hattie (2012) proposes four ‘big ideas’ . These are that the teacher has the mind frame of an agent of change, who seeks and offers feedback, that the teacher is a cooperative and critical planner ensuring that the learning intentions of each lesson are clear to the pupil so that they can ‘feed the gap in student learning’ (2012:5). He recommends that teachers become adaptive learning experts who are able to differentiate appropriately, use multiple teaching strategies and create trusting environments where pupils are happy to take risks. The teacher also needs to be a ‘receiver of feedback’ able to give and receive constructive and meaningful feedback. 
Meaningful feedback is a great tool so that can guide pupils to see for themselves what they need to work on so that they are able to reach the learning intention that has been set for them. Feedback can help to create independent learners who are able to engage with self-evaluation, self-monitoring and self-assessment, these factors combined means that the pupil is able to engage with self-teaching which is a powerful form of learning (Hattie, 2012). The skill of self-teaching will see the pupil be able to exercise self-control and motivation when learning new skills and help them reach one of the four purposes of education ‘ambitious, capable learners who are ready to learn throughout their lives’ (Donaldson,2015). 
Feedback is a very powerful tool in assisting learning, but it is important that it is carried out in the right way. Done right, feedback can reduce the ‘gap’ between knowledge and learning (Sadler, 2008 in Hattie, 2012). The purpose of feedback is to show pupils how to recognise their errors. Hattie (2012) recommends three main feedback questions – Where am I going? How am I going there? And where next? These questions serve the purpose of giving both the teacher and pupil a prompt to work from to provide constructive and concrete feedback. These questions work best when combined with Hattie’s (2012) four feedback levels. These levels are, the task and product level, this part of the feedback is more information focused, builds surface knowledge and is usually corrective. The process level is where the feedback can be used to provide alternative processing, this can reduce a pupil’s cognitive load and provide the pupil with strategies for recognising their own errors. Self-regulation, the third feedback level, is when students are able to monitor their own learning, the teacher here would provide reflective or probing questions to help deepen learning. The final level is what Hattie refers to as the ‘Self level’ this level is feedback directed at self, Hattie empathises the importance of leaving praise out of feedback so that the praise does not overshadow the constructive feedback that has been given. The type of feedback that would be most effective can differ depending on the point in learning. For instance, immediate and corrective feedback would be useful for surface learning, where the task does not require too much processing. Whereas delayed feedback would be more effective when the pupil is undergoing a more difficult task, as difficult tasks require a higher degree of processing and any interruption for feedback may hinder the learning process (Clariana, Wagner, Roher Murphy, 2000) 
Black and William state that “strengthening the practice of formative assessment produces significant and often substantial gains” (1998). Formative assessment is when the teacher is constantly assessing where their learners are and adapting their teaching based on their knowledge levels and any gaps in their learning. This requires the teacher to be aware of what is happening in the classroom. Formative assessment is the type of assessment that is most used in early years foundation phase. It involves the teacher observing and interacting with children regularly so that they know what and how they are doing, thus as Miller, Cable and Devereux (2005) suggest providing support to children through interaction. This means questioning the pupils and using this feedback to adapt the lessons to address any gaps in their learning. This type of formative assessment is rapid, it happens on the spot and allows the teacher to give immediate corrective feedback. Feedback gives pupils a visible pathway to achieving their goals, but as Hattie and Timberly (2007) point out feedback must come second to instruction, a part of AFL is sharing of learning intentions and if this is done successfully then feedback will not be occurring in a vacuum, it will be clearly linked to the success criteria. Black and William (1998) also argue that pupils with lower ability benefit significantly from feedback so long as its isn’t ‘clouded with overtones about ability’.Feedback offers a way to show pupils where their errors are and gives pupils clear targets and a way to assess themselves. 
Feedback can also be used to activate other pupils as learning agents and collaborators – this is referred to as peer feedback. This style of feedback can be linked to Vygotsky’s constructivist theory of social learning (Welsh Government, 2010). Vygotsky suggests that pupils learn best when they are able to collaborate. Peer feedback gives pupils the opportunity to not only learn through doing but also to learn through teaching, this gives the pupils a further chance to develop the skill of ‘self-teaching’ (Hattie, 2012). Rollinson (2005) suggests that peer response operates on a more informal level and therefore may be more accessible to the pupil. There are, however, both positive and negative effects of peer feedback. Rollinson argues that pupils may at first be resistant to feedback from their peers as they may have a lack of trust in their accuracy and sincerity. Hattie (2012) also lists some negatives to peer feedback such as, pupils fearing getting a reputation as a poor learner, feelings of shame and in some cases a dependence on other learners. Carson and Nelson (1996 cited in Rollinson, 2005) carried outs a study on peer feedback and found that some pupils would withhold critical feedback in order to maintain group harmony and that pupils were reluctant to claim authority when giving feedback. There are however ways to mitigate these negative effects, Rollinson (2005) suggests ‘training’ pupils to give feedback. He states that training should include explaining the value of peer feedback, class discussion about the purpose of peer feedback and non-threatening practice activities where the teacher can model effective collaborative strategies. Gan (2011 cited in Hattie, 2012) recommends giving pupils prompts and sentence starters to scaffold the feedback experience for both parties. Using these strategies can lead to more positive outcomes such as a reduction of uncertainty about ability. When done right peer feedback can lead to a collaborative culture within the classroom and provide each pupil with a sense of success. Peer feedback allows pupils to debate their work and even question their feedback and so leads to deeper learning experiences. In the early years foundation phase practitioners are constantly assessing what is happening in order to form judgements on whether or not to intervene in a child’s learning and how to do it best (Miller, Cable, Devereux, 2005). Feedback as an AFL tool is an integral part of early years practice. therefore when carrying out an AFL strategy in an early years Nursery class this was the element that was focused on. 

Reflection 

To successfully include AFL in a lesson aspect of it need to be included in the lesson plan prior to teaching and the teacher must also be willing to be flexible if after assessing the class’s learning there is a gap the teacher must be willing to reverse teach and find new ways of sharing the information. Kolb (1975) states that an experience should be analysed and reflected upon in order to draw conclusions and that the knowledge gained can then be taken into new experiences so that we can inform and improve practice. Each of his stages defines a particular mode of learning, the stages are, Concrete Experience, Reflective Observation, Abstract Learning, and Active Experiment.
Using Kolb’s reflection model, I will reflect on my experience of using AFL within a Nursery classroom with a group of 10 children while practicing using vocabulary to identify biggest to smallest objects and focusing on pupils learning the concept of biggest to smallest by ordering plastic bears. during the planning stage of the lesson, I researched what the best form of AFL would be to use with young pupils. Miller, Cable and Devereux (2005) suggest that formative assessment is most useful in early years practice. It is recommended that pupils are asked about the support they need and that practitioners listen to their views and give them feedback in order to help them learn.  Black and William (1998) point out that feedback must be seen as useful to the pupils otherwise the value of it will be lost. Thus, the feedback given to the pupils needed to be rapid and given in a way that they could understand and process quickly. For this activity as we were working in a small group that each child was familiar and comfortable with, I decided that a thumbs up/down technique would work best. Using this technique for giving and receiving feedback would overcome any language barriers that the children may have and allow them to have a clear understanding of what the feedback was trying to tell them. Each child would take turns ordering three plastic bears in order from biggest to smallest. In order to activate their peers as collaborators and keep the rest of the group engaged while wating for their turn they would also be asked to give a thumbs up/down signal. This allowed for the pupils to assess and participate in the learning of the sequence as well as learn the skill of evaluation. They were asked to give a thumbs up if they agreed with the sequence of bears and thumbs down if they did not. The group sessions for nursery run for a maximum of 30 minutes so this task would be allocated twenty minutes in total. This would give time for teacher modelling of the correct sequence and give the children time to familiarise themselves with the vocabulary of biggest and smallest. When carrying out the lesson all the children were engaged and excited to take their turn in ordering the bears. The children quickly picked up the concept of putting their thumbs up if they agreed with their peer and thumbs down if they did not. With each turn every child showed clear learning, all children had three turns and there was a marked improvement in their sequencing each time.
The lesson went well, and all the children were engaged. The vocabulary of mathematics is new to this age group and so it needed some explaining and modelling first before the children were confident enough to try for themselves. Each child was excited to take their turn. After each child had taken a turn, I asked the group to give a thumbs up if they agreed and a thumbs down if they didn’t. This gave me the opportunity to use questioning, such as, ‘you don’t agree child A?’ and  ‘can you show me what you would have done?’. I waited for all the children to give their feedback before I gave mine. The type of feedback in this situation was corrective and rapid. Once the feedback had been given the pupils were asked if they would like to have another go. They usually said yes. Most of the children changed the order of their bears if the teacher feedback had said that the sequence wasn’t right. However, it was noticed that regardless of what their peers had said the pupil would always follow the visual feedback that the teacher had given. There was an instance of one child getting praised for giving the right feedback and then the other children waiting to see what feedback that child gave before committing to their feedback. This highlights Black and William’s (1998) suggestion that praise should be kept out of feedback  To prevent this in future it would be better to introduce closed eyes before giving feedback or possibly red and green cards to show agreement or disagreement. On the instances where the teacher gave no feedback and allowed the pupils to decide the answer for themselves, the pupil who was sequencing rarely changed their sequence even if the majority of the group gave the sequence the thumbs down. On reflection although rapid formative feedback is important and critical for early years, peer feedback may be more beneficial as they move through development stages. However, encouraging the group to work together this way did have a positive effect on the climate of the classroom and each child worked hard on taking turns and seemed to have a better understanding of that concept by the time the lesson had finished. Rapid formative feedback did show a positive effect on the children’s learning and by the end of the session most of the children had made progress in sequencing. 
That the children did not take their peers feedback onboard show that they have not yet recognised their peers as having any knowledge or authority as suggested by Rollinson (2005) It was interesting that praising one child encouraged the pupils to copy that child with their feedback but didn’t result in them changing their answers in anyway. It may be that the level of processing required for the sequencing task was more than that required of the feedback task and as such pupils needed more time between each ‘turn’ to assess their sequence properly. Therefore, as suggested by Hattie(2012), the feedback method best suited to the sequencing stage of the task may have been delayed feedback so that the learning process wasn’t interrupted. That the pupils didn’t take their peers feedback on board suggests that they are still in the preoperational stage of development as defined by Piaget (Aubrey and Riley, 2019). Where they are not yet aware of or unable to understand that others have different thoughts to them. Group learning worked however, and this reflects Vygotsky’s theory of ‘social learning’. Vygotsky suggests that children do better when working together as the engagement allows them to refine their thinking. (Welsh Government, 2010). This also helped to create a positive classroom climate and allowed the children to feel safe enough to take risks in their answers. 
Using this strategy of AFL allowed me to strengthen my own practice. Going forward it is clear that although younger pupils do not take peer feedback on board, it is still helpful for pupils to give feedback as this is a learning experience of its own and helps to cement the knowledge they have learned. With younger learners in future, I would not use thumbs up or down and I would instead ask them to show a coloured card depending on whether they agreed or disagreed. Giving clear feedback to pupils is very important and while in early years a thumbs up or down may be sufficient, in key stage two the pupils would be less likely to engage with this, therefore spoken rapid feedback would be the best option but it would need to be clear and concise and not be clouded by praise. 

Conclusion 

Teaching and learning work’s best when it is interactive and there is constant dialogue between the teacher and student. Assessment for learning has a clear and proven effect on learning. AFL gives the teacher tools to evaluate their students’ progress and in doing so evaluate their own practice. This type of awareness ensures the teacher does not rigidly stick to a lesson plan and is constantly checking in with students to ensure understanding. Feedback has proven results on achievement when used appropriately and clearly. Activating peers to give feedback not only helps the pupil receiving the feedback but also aids the solidification of knowledge for all pupils involved.  
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