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If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more… We know that high quality provision matters and that poor and mediocre provision will not benefit children’. (Nutbrown, C. 12-13)

The focus of this essay will look at what reflection is and how reflection promotes and enhances different systems that are put into place to provide services for young children and their families. The main focus will be models of reflection. The two models will be critically analysed and compared against each other. There are many theories of reflection and many different theorists that have different models of reflection which are used in a wide range of different situations. Models of reflection are very important when trying to improve on a situation that has happened because the different cycles are very structured. An important part of high quality education and care is the ability to critically reflect on your educational practice as a teacher. Due to the importance of reflection, many models of reflection have been created by theorists to fully explore the multitude of ways to critique the many aspects of teaching. These include Gibbs’ “The Reflective Cycle” and Rolfe’s cycle of reflection. This essay will look at if the models help a reflective practitioner to provide better interventions when reflecting on different situations.  
According to Kay (2012: 69) ‘Taking personality for our own actions and values and our shared of responsibilities for the political social and cultural situations within we live and work’. Reflective practice is an essential part of outlining the nature of a profession. When professional reflect they consider a situation that might not have been given a lot of thought while it was happening. Reflection is when an individual or group of professional look at and think about the situation and act upon the actions and feelings and then look at how to change the things that went wrong. This would be done to learn from the bad points of the situation that took place. This is done by using the different models of reflection and by asking ourselves questions about what happened during the situation and how we can learn from what happened. As a professional you should understand what reflective model is best to use for the situation or experience that is being reflected upon this is because it will ensure that you carry out the refection with a better understanding (The Open University, 2013). 
There are two different types of reflection that can be used to reflect on a situation or experience that needs to be changed or developed. Bolton (2014: 6) explains that ‘Schön divided reflective practice into reflection-in-action and reflection-on-action’.  Reflection on-action requires professionals to look back at the experiences or situation that has happened and evaluate the situation by sharing ideas and changing what needs to be improved (Burhan-Horasanli and Ortactepe, 2016). Reflection on action involves reflecting on how a situation can be refined after the situation or experience has happened. A professional reflects on action by thinking back on the situation to discover how their knowledge of the situation has changed (Gaynor and The learning quality support unit. 2013). The other type of reflection is in-action and this is when the professional who is reflecting on a situation as it is happening this means that the professional must pay attention as the situation is taking place so that they can reflect on the experience (Luttenberg. 2017).  When reflecting in-action the professional must act immediately and change the things that need to be changed as they go along. Refection in-action can benefit a situation better than reflection on-action this is because reflection in-action can work more promptly to allow appropriate knowledge and values to support the situation (Bolton, 2014).  
There are many models of reflection that can be used in-action and on-action. Some of the most famous reflective cycles come from the theorist Gibbs, Rolfe, Kolb and Dewy. One of the first models of reflection is from Kolb. He developed a model of reflection called the learning cycle or the experiential learning cycle which he created in the year 1984. It is made up of four different stages which are summarised by concrete experience, reflective observation, abstract conceptualisation and active experimentation (Mukherji and Dryden, 2014). Another model of reflection comes from Dewey. Dewey’s reflective cycle is made up of five steps which are experiencing, sharing, processing, generalizing and applying. Dewey’s reflective cycle that was created in the year 1910 outlines some of the skills and qualities or reflection that a practitioner needs to have to develop their skills as a reflective practitioner (The higher education academy, 2017). 
The two models of reflection that this essay will focus on are Gibbs and Rolfe. Gibbs’ reflective cycle is from the year 1988 and it is made up of six steps which are:- Description, for this step the professional would talk about what happened during the situation that they want to reflect upon. The second step is feelings and for this step the professional would reflect upon how they felt and what they were thinking during the situation. The next step of Gibbs reflective cycle is evaluation and this step talks about the good and bad points of the situation. The fourth step of the reflective cycle is analysis. This step encourages the professional to make sense of the situation that they are reflecting on. The next step is the conclusion and for this step the professional can look at what else could have been done during the situation to develop it. The final step of Gibbs reflective cycle is the action plan section. This is when the professional reflects on what they can do if the situation happens again to ensure that the situation is improved (Bassot, 2016). 
There are many good and bad points of Gibbs reflective cycle. Gibbs’ reflective cycle is very useful in ensuring that the professional using it can think through all the different phases and reflect on the different situation or experience. As a practitioner carries out a reflection it can be very hard for them not to be too conscious of the different things that did not go very well when the situation took place, but during the evaluation stage of the activity it ensures that the practitioner thinks about all the positive areas of the situation as well as the areas that they need to improve on to unsure that the children’s academic development develops throughout the different situations (Oxford Brookes University, 2017). One of the most positive points of Gibbs reflective cycle is that it includes a section on feelings for the reflective practitioner to talk about their feelings in a whole separate section. This is because it makes the reflection a deeper reflection because the practitioner talks about how they feel during the situation or experience that they are reflecting on. Adding feelings into a reflection is a positive thing because it encourages the practitioner to develop their personal skills and their own high quality practice. If the practitioner does not feel that the situation or experience had a positive outcome then they can talk about their feelings when they carry out the reflection, and this then ensures that the practitioner is content with how the situation happened and if it were to occur again then the professional would be able to cope with the situation and change the points that they did not feel went well and change them to develop them to improve the situation if it occurred again (The Open University, 2017). 
Another positive point of Gibbs reflective cycle is that the model of reflection goes into more depth about the situation or experience than other reflective cycle’s. When a professional is carrying out a reflection on a situation or experience or even an activity that they have carried out throughout the day, they need to go into a deeper reflection so that they have a deeper understanding of the good and bad points of the situation and how they felt during the situation. When carrying out a deeper reflection the professional will normally carry out the reflection after the situation has happened This is then called on-action which means the reflection is carried out after the situation or experience has happened, which then encourages the professional to gain a deeper reflection using Gibbs’ reflective cycle. This is because doing the reflection after the situation has happened it allows the practitioner to spend more time carrying out the reflection. By the professional spending more time on the reflection it means that they will be thinking about the situation on a deeper scale, so therefore they will have more good and bad points from the situation and be able to talk about how they feel during the situation on a greater scale which will then allow them to change and develop the activity if it happened again (Teaching in the lifelong learning sector, No date). On the other hand, this positive point can also be turned into a negative point of Gibbs reflective cycle. This is because when the professional carries out the reflection they might spend more time than needed to be spent on the reflection because it is such an in-depth reflection. Lia (2016) suggest that ‘It may be useful to use a word count for each step of the cycle in order to avoid overwriting’. This is a positive thing for the professional to follow so that they do not spend too much time on the reflection and overthink the situation or experience that has happened. When the professional uses a word count they should change the amount of words that are needed for the different situations  to ensure that for a bigger situation they are using more words to gain a deeper reflection (Lia, 2016). 
However, on the other hand, some of the bad points of Gibbs’ reflective cycle are that professionals sometimes confuse the evaluation, analysis and conclusion stages of the cycle so therefore they would be repeating themselves while carrying out the reflection. These three sections all ask very similar questions thereby this results in the professional using a lot of repetition. When analysing a situation or experience that has happened then analytical writing is only required in one step of the cycle which is the analysis stage. The other five steps of the cycle are made up of different statements of values and description so therefore the professional who is reflecting on a situation can develop a better understanding (Lia, 2016). 
The other reflective cycle that this essay will look at is Rolfe’s three step cycle. This essay will look at the good and bad points of the cycle and what each step of the cycle is based on and how to follow Rolfe’s reflective cycle to ensure that the practitioner gains the best reflection that they can gain from carrying out the cycle. The three steps of Rolfe’s reflective cycle which are what, so what and the final step is what next. The first step of the cycle is what. For this step the professional must identify what the main issue that they want to reflect upon is. For this cycle it is better to focus on one issue at a time. The second step of Role’s reflective cycle is so what and for this stage of the cycle the professional must focus on analysing their performance. This normally works better if it is done analytically rather than being done descriptively. For this stage the professional should critically analyse what went well or things that did not go well during the situation. The final stage of this model of reflection is what next. For this stage of the reflection the professional will need to discuss what skill they have reflected on and how they can address the areas that they want to improve on if the situation was to happen again. By considering what next this will allow the profession to create an action plan to develop their skills for if the situation or experience was to happen again (University of Exeter, No date). 
One of the good points of Rolfe’s reflective cycle is that it is quick and easy to use. This cycle is straight to the point for the professional to use to reflect. This cycle is normally used in action. This means that the reflective cycle would be used while the situation or experience or even the activity are still ongoing this is because the reflection is short because it is only made up of three different stages. This is also because the reflection does not include how the professional is feeling or a separate action plan for what they would do next time unlike Gibbs reflective cycle which includes feelings. But this can also be a negative point due to if the professional would want to carry out a deep reflection then Rolfe’s reflective cycle may not be the best to fit the situation this could be for a number of reasons such as it does not go into enough depth to be able to carry out a deep reflection and talk about the professional’s feelings. Rolfe’s reflective cycle can be used both in action and on action. This is because the professional using the three-stage model of reflection can either use the reflective cycle in action which would mean that the professional would not have a deep reflection because they would be carrying it out as the situation is taking place so therefore would not have that much information to carry out a deep reflection. Rolfe’s reflective cycle can also be carried out on action so therefore this would be after the situation have taken place so therefore the professional who is carrying out a reflection would be able to go slightly deeper into reflection because the situation would of ended and they would be looking back over the situation so therefore the professional can add more information to the reflection to gain a better understanding of what they would do next time if the situation was to happen again (University of Cumbria, 2016).  
For becoming a reflective practitioner, it is very important to develop different skills such as communication which is important for the provision of high quality practice. There is a project that encourages professional to develop their high-quality practice within different child care settings. The project is called the Effective Provision of Pre-School Education which is then shortened to EPPE project. The EPPE project is the first big European longitudinal study that uses a nation sample of young children’s development. There were 3000 children who took part in the project who were all between the ages of 3 and 7 years. The study looks at background characteristic related to the parents and the children’s home environment. The project also looked at the different pre-schools that the children attended during the time that the project took place. The project looks at and describes the effects of education in a pre-school setting as measured at primary school entry. Another focus of the EPPE project is effective practice this was done through twelve intensive case studies of settings where the children taking part in the project had positive outcomes from professionals who were encouraged to provide effective practice. The EPPE project have explained the benefits of high quality provision on the children’s social, intellectual and behavioural development. The EPPE project has shown the positive effects that high-quality practice in preschool has on a child’s social, behavioural and intellectual development all the way up to key stage 1 (Syla, et al. 2004). 
To conclude this essay has looked at the difference between Gibbs’ six stage reflective cycle and Rolfe’s three stage reflective cycle. The first point is that Gibbs’ model of reflection would be used for a more in-depth reflection because it talks about feelings and gets the practitioner to think about the good and bad points of the situation, but the cycle encourages the practitioner to go into more depth with the positive and negative parts of the situation or experience that they are reflecting upon. This indicates that Gibbs’ model of reflection would be used on-action. However, on the other hand, Rolfe’s reflective cycle can be used in action because this reflective model is normally used for a short and less deep reflection. This means that the practitioner may need to stop the activity or situation and think on the spot of how things may need to be changed so that the activity or situation can continue to develop without any bad points so therefore this means that Rolfe’s reflective cycle is normal a lot shorter than Gibbs’ model of reflection. Overall reflective practice has been critically analysed throughout this assignment, and consideration given to the benefits that it provides for young children and their families. 
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