The scenario takes plan within a Flying Start setting, where 20 children under the age of 4 and 3 employees reside preparing for an inspection. Recently, a child has enrolled that presents and has been diagnosed with additional learning needs. The child is experiencing sensory issues and is exhibiting trouble adjusting to the flying start provision.
Considering this scenario, the Quality of Care framework and SASS guidance can be applied to assess the standard and condition of the provisions competency and facilitation and identify and monitor areas of the provision that need to address or changed effectively. The aspect of the Quality of Care framework (QoC) that is most relevant for adaption here to prepare for an inspection is the environmental aspect.
A monumental aspect of the QOC framework, is to the environment that is provided for learners within structured provision to develop their holistic learning, support and development (Motiejunaite, 2021). Particularly so, as the learners within this setting are all under the age of 4 and are still within critical elements of development and growth (O’Reilly, 2022). An avenue of focus here will be to ensure that the new learner, who is experiencing these sensory issues are addressed and accommodated within the setting.
To prepare for an inspection, it is imperative that service leaders instigate conducting and acting upon feedback for the purpose of improving, innovating and establishing connections within the communities allowing for parents, staff and stakeholders to have a decisive position in early years education. (Care Inspectorate Wales, 2025a). Provisions can take advantage of parental, communal and staff perceptions, partnerships and opinions to improve the quality of their environment, resources and quality of care (Care Inspectorate Wales, 2025a).
The SASS advocates for parents to give and provide the insightful opinion, as the service users whether the provision adheres to sufficient resources, sustaining growth and development and the overall safety and competence for each unique child (Hayes, 2023). Parents can participate within observations or surveying to evaluate and deduce if their environment offered caters to their needs and their child’s needs within the flying start provision (Kambouri, 2022). The provision has organised a series of meetings where stakeholders and parents will be invited into the provisions to demonstrate their understanding, perception and quality of resources for the children, and disclose any concerns or innovation that can be suggested to improve the quality of care (Hannaghan, 2021). As a result, parents reached a consensus that the provision does indeed lack variety and substance for catering for learners with additional learning needs. Parents noted that while they were basic and essential resources to accommodate ALN, there was no designated sensory area for a child to access whenever necessary. It was suggested that the provision invest more within the physical layout of the provision, where more sensory accommodating spaces can be implemented, as parents also deduced a lack of open-ended resources. This feedback has allowed for the provision to act and allow for a constant cycle of continuous improvement and innovation, this will allow the provision to evolve and maintain a high standard of quality and care aligning with the QOC and the SASS policies embedded within the flying start provision (Molina Soria, 2023). The feedback received is consistent with Standard 3 of the National minimum standard, where the importance of providing and implementing a sensory area to accommodate for learners with additional learning needs (Wales, 2016).
Naturally, this method of collecting feedback despite the provided insight, can lead to the feedback being extremely nuanced to the individual perception and understanding of the flying start provision (Burgemeister, 2021). This due to personal bias for their child’s and their own personal wishes, some parents may possess a possible lack of knowledge within the theoretical frameworks and pedagogies of early years provisions, which leads parents to make suggestions that may not carry the most pedagogical benefit and only the areas of the provision that is important for them and relevant to their understanding of the provision, producing a bias feedback that may not generalised to benefit every learner with the early years facility (Zulaif-Mccurdy, 2021).
By regulation and guidance from the SASS requirements, organising and receiving feedback from the staff within the provision is paramount to maintaining innovative care, quality and education (Magar, 2024). Staff feedback plays an imperative role in deucing whether the environment is effective, inclusive and accommodating as staff are first-hand experiencing the implication and successes of the environment .As the SASS advocates for environments being nurturing, sustaining growth, guidance and development (Max, 2022). By involving staff with feedback encourages that inclusive practice, which is essential for flying start provisions. When staff and their professional opinion are assessed and valued, they directly contribute to the development of the provision’s quality of care, environment and leadership (Visnjic, 2022). As regularly allowing staff to provide essentials feedback, the setting can ensure they are remaining true to the theory, practical and guidance of the provisions policies, legislations and standards of the CIW (Care Inspectorate Wales, 2025). Alternatively, staff feedback can provide provision leaders with their evaluation and expertise on maintaining policy and legislation within the setting using their extensive knowledge from the early years realm. This feedback from staff can also allow for gaps within the environment, policies and legislations to be identified and to collectively rectified through staff and management partnerships (McCarthy, 2021).
The provision organised confidential, individual meeting with each of the 4 staff members, and it was disclosed that most of the staff believed that the environment can be tailored more towards learners with additional learning needs. They described this a lack of space, and a lack of outdoor learning for ALN learners to aid transition and sensory issues. Staff also expressed within these meeting that they can benefit from updated training on how to accommodate and cater for learners with additional needs.
Despite the awareness practitioners and staff can bestow within the provision, it is important to note that insufficient training and knowledge can affect the competency of accommodating children who have additional learning needs affecting the quality of care, and their personal professional development. (Max, 2022). Staff members that are not subject to regular training, methodologies and pedagogies may provide feedback that is not relevant or reflective for the provision (Max, 2022).
As a result from this feedback, the provision has decided to promptly act upon improving the environment with the focus of additional learning needs. Collecting feedback provided is essential into bridging the gaps with the environment and addressing these concerns (Saracho, 2023). There is solidarity in the feedback that drew attention to the absence of integrated outdoor learning, the lack of open ended resources and the lack of a sensory space for ALN learners to utilise.
The changes that have been implemented follow the guidance and legislation of the Additional Learning Needs and Educational Tribunal Act from 2018 where the provision has upgraded the magnitude of accommodating sensory issues by providing a quiet, safe place to decompress when an ALN learner may need to do so (Jacobson, 2024). The provision has also enhanced the variety of open ended resources by providing more books, sand pits, wooden blocks and roleplay opportunities. These resources will enforce creativity and imagination indoors and outdoors as described with the ALNET bill as the setting are conducting proactive choices and necessary changes to accommodate for ALN learning needs and development (Murphy, 2022).
The provision has introduced outdoor learning more regularly within the daily routine. In recognition of the Welsh Government’s Curriculum for Wales policy where learners have unrestricted access to open, natural environments that can include sensory measures, with open ended resources (French, 2023). This space will act as an environment will learners with and without ALN can facilitate their free-play, curiosity and exploration that can ultimately support their holistic development and emotional regulation (Murphy, 2022). With the provisions incentive reflect the principles reflected within the Welsh Governments Curriculum for Wales accommodating ALN (Knight, 2022).
The Professional Standards for Educators in Wales advocates for staff members to be dedicated to their continuous professional, by being active participants in expanding their knowledge, skill and competence through workshops, classes and reviewing policies (Educators Wales, no date). The provision has ensured that staff and their request will be supported by organising regular revised training for their provision to consistent of the highest quality of care, knowledge and professional development (Welsh Government, 2019).  
The role of the leader within the provision is to facilitate and deliver the highest qualities of pedagogies, learning and reflective care (Heikka, 2021). Leader of provisions must ensure and cater for accommodating inclusivity (Heikka, 2021). Leaders must ensure that the provision is safeguarded and maintaining an uncompromisable quality of care (Day, 2021). The leader will be responsible for ensuring that policies and legislations are adhered too. A leader will ensure to prolong and enrich the partnerships between the provision, staff, children and parents to mould a provision that can accommodate inclusivity, professional growth and reflective practice (Fonsen, 2023). As stated within notable key policies and legislations the national minimum standards devise that leaders set and improve the standard for the quality within a setting and must act within the best interest in a learner learning and development (Wales, 2016).
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