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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 11th of April 2020, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: Adam Wolley/1703108	
                                               Module: Assessment in Physical Education	
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Development of the rubric

	Which aspects do you consider could have been improved in this piece of work?
	More of a rationale to why the rubric was chosen

	What have you found most satisfying whilst undertaking this submission?
	Assessing the pupil for one day 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Rationale

Assessment can take many forms in a Physical Education (PE) context, but Green (2008) defines it as “a collection of information in order to establish whether, and to what extent, something has been attained or achieved’’. Furthermore, a set of rules/formats comprising a rubric is useful in presenting information as to whether pupils have attained/achieved specific standards, to be provided to another schools or institutions.
 
Assessment is inbuilt for many activities across many contexts – schools, universities, sports, businesses and activities - allowing decisions to be made on alterative courses of actions, people, training and progress. Within the school environment, Lockwood & Newton (2004) state that assessment creates a vital part of the learning/ teaching practice and highlight that such assessments: 
· Indicate strengths and weaknesses 
· Identify needs of the pupils 
· Determine the progress being made by pupils 
· Determine the degree to which unit and lesson outcomes are being met 
· Judge what aspects of teaching have been effective and ineffective
When pupils move schools, such assessments or appraisals are really helpful in that the previous teachers who have come to know the pupils, their abilities and weaknesses can provide their views and these may help the receiving teachers deliver an easy/meaningful transition, best for all parties.

There are two principle forms of assessment in wide use, known as 
· assessment for learning (AfL), alternatively known as formative; and
· assessment of learning (AoL), alternatively known as summative.

Lockwood & Bowler (2013) there are several benefits and features of AfL assessments:
· stimulation of pupil learning, understanding and attainment;
· feedback built from pupils’ current level of mastery, also identifying how additional progress can be made;
· a requirement or ability to observe/ judge instantaneously (this requires learning/development/experience).

Spackman (2002) asserts that AfL also facilitates 
· shared Intended Learning Outcomes;
· questioning;  
· feedback; 
· pupil peer-assessment and self-assessment

Black et al (2003) note that AfL does not use ‘assessment for accountability or certification’ so does not incorporate ‘serious’ issues such as reliability or validity, but is intended to provide “educational purpose to promote students learning and teaching”. 

By contrast, Lockwood & Newton (2004) describe AoL as a way assessing the learning of a pupils in respect of specific outcomes. Again, Lockwood & Bowler (2013) indicate several components to AoL that record attainment at a current time for:
· Evaluation; 
· Grading;
· Prediction;
· Selection; and
· Formal reporting.

Lockwood & Newton (2004) continue their analysis by observing that, to be effective at undertaking assessments, teachers need: 
· thorough subject knowledge and understanding; 
·  ability to set appropriate criteria;
· ability to observe; and
· ability to make judgements about what pupils have done in respect of criteria.

Metzler (2011) promotes that criterion-based assessment is an appropriate vehicle as it can enhance mastery within a particular area and by defining the criteria there can be a joint understanding between assessor and recipient of the standards/meaning of assessment.

There are many ways of assessing learning and numerous techniques are in use within PE.  Meztler (2011) states, regardless of whether they structured as ‘formative or summative’ or whether they are based on norm, criterion, formal/informal, assessment can be split into two categories - traditional and alternative. 
Wood (1996) (cited in Metzlers 2011) states traditional assessment follows ‘three primary principles’ as follows: 
· establishment of appropriate instructional objectives;
· use of appropriate tests to measure characteristic related to the instructional objectives;
· development of an evaluation scheme that reflects attainment of instructional objectives.

Metzler includes the most common methods for traditional assessments as being “informal teacher observation, standardized skill test, fitness tests and written tests”. 

However, assessment in education has experienced significant reform in response to changes in recent years. Metzler (2011) believes that many academics/professionals are convinced this is due to increased disadvantages compared to the remaining advantages of traditional assessment. 

Lambert (2007) (cited in Metzlers, 2011) asserts that, in addition, the expanded scope and variety of new learning outcomes in PE mean that some cannot be assessed through traditional techniques. Some new learning techniques involve, multimedia presentations, group projects, activity logs, personal journals, oral examinations and interviews as opposed to the written and practical that were the previous norms.  

However, one cornerstone of alternative assessments is the scoring rubric, which Lund (2000) (cited in Meztlers, 2011) indicates is used to “determine the quality of learning demonstrated by students”. Goodrich (1996-97) (cited in Metzlers 2011) advocated seven steps in the process of creating good rubrics: a rubric was created to support the assessment of pupils ready to transition between schools. 

The rubric is structured to help assess and develop pupils holistically, while assessing pupil physical literacy and ability in the process. The rubric levels of attainment (named after football competitions / trophies) are designed to represent levels of competence.  In terms of proportional interest in the UK there are some 11million people aged 5+ who say they play some form of football (i.e. over 15% in the UK); with 3.35 million of them being children aged 5-15 (FA national game, 2015).  As pupils are encouraged to strive for the top – in European football this is the champions league – the headings were chosen as a ‘bit of fun’ to provide encouragement and make the report more acceptable and interesting for the pupils. 
Choice of rubric content
The rubric was designed on the bases of holistic development, physical literacy and the key areas of the PE curriculum. Whitehead (2000, p 8,9) defines aims as “intentions underpinning a practice” that help provide the answer to ‘Why?’.  Whitehead’s aims and objectives provide three major benefits: (a) they provide a direction for work; (b) allow potential benchmarks to be measured for assessing progress and (c) help provide the answers to why specific elements are addressed by teachers. Some writers categorise these into many more e.g. “14 Essential Aims for PE” (Mehra, 2011), but there are 6 main categories that I have chosen to prioritise as covering the key aims of the new Welsh Curriculum:
1. Physical Movement
2. Analytic Skills
3. Participation / Motivation
4. Cognitive Decision Making
5. Social Skills and Leadership
 
 Physical Movement
Physical movement plays a key role within a child’s/ adult life. Allowing a child to be engaged in purposeful physical activity can enhance their lives within the future. As Iliffe & Lukey (2015) state, “helping individuals to lead full and valuable lives through engaging in purposeful physical activity”. Williams (2017) highlight that targeting the physical domain can ‘develop strong, better co-ordinated bodies but also stimulates learning skills and academic performance’  Alongside leading valuable lives, partaking in physical activity can enhance an individual’s strength, physical fitness, and augment learning for physical and academic performance. By developing strong fundamental movement base, should enable an individual to become stronger in specific sports, that can boost their skills in physical activity for life and enable them to create numerous peaks in different areas in sporting/activity context. Below shows the mountain of motor [image: ]development, created by Clark & Metcalfe (2000):







Clearly highlighted from the image, the thicker the base (eg fundamental movement skills FMS) the ability for individuals to gain a higher peak on their so-called mountain. On the other hand, lack of FMS leads to a lower peak and lack of physical competence, that may lead to a shortage of activity in future life. 

Another model that links FMS and specialised movements, is a model created by Hulteen et al (2018): 
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A clear indication from the above image shows, FMS can only aid an individual a certain distance. Developing FMS from a young age can increase an individual to break through the proficiency barrier to participate in context specific sports to have the opportunity to use their specialised movement skills, will set them on course for a lifetime of physical activity.

Social & leadership
Developing social skills may lead many positives attributes gained by an individual. ICSSPE (2001) (cited in Bailey et al 2009) highlights numerous positive attributes associated with developing social skills, eg ‘personal resilience self-esteem’ and ‘discipline’(Hellison et al., 2000).  Social skills were involved purposefully within the rubric, due to its ability to enhance skills within PE and within real life situations. Developing social skills are able to aid pupils to work well with others, as Svoboda (1994) suggests, developing social skills leads to ‘personal skills such as leadership, team-working and achieving collaborative objectives’ becoming second nature. 
Purposeful commitment in physical education does have the capability to stimulate positive social behaviours including cooperation, personal responsibility and empathy on the younger generation. Increasing the amount of youth to participate in physical activity can decrease the number of contemporary social issues, eg ‘depression, crime, truancy and alcohol or drug abuse’ (Burt 1998).
 Lastly, the element of social participation and the necessity for individuals to collaboratively, constructively and cohesively work together is suggest to reassure numerous development in skills such as ‘trust’ (Priest 1998), ‘sense of community’(Ennis 1999), ‘empathy’(Moore, 2002), personal and corporate responsibility (Priest & Gass 1997) and cooperation (Miller et al 1997).

Cognitive Development
It has been highlighted that developing physical active bodies may lead to a healthier mindset. Snyder & Sprietzer (1977) indicate ‘healthy body leads to a healthy mind’, developing a healthy mind through the medium of physical activity may lead to benefits in other areas of the curriculum by developing that child intellectually. Physical activity doesn’t only stimulate the body, but it does heighten cognitive understanding within life. Barr & Lewin (1994) state ‘physical activity stimulates the development of generic cognitive or learning skills’. 
In linkage with many academics, PE improves a child’s mental abilities and performance within an academic setting. Written in Bailey et al (2009),  ‘PE helps improve a child’s mental alertness, academic performance, readiness to learn, and enthusiasm for learning’. Bailey et al (2009) highlights empirical research into cognitive outcomes that has been indicated by involvement in PE/PA and split into three categories:
1. studies of associations between PE and academic performance, such as in assessments.
2. studies of associations between physical activity and cognitive functioning;
3. studies of associations between PESS/physical activity and the improvement of other areas of the curriculum and basic skills, such as literacy, numeracy and thinking skills. 

 

Rubric

	
	Carabao Cup Level -1
	FA Cup
Level-2
	Europa League
Level -3
	Champions League
Level -4

	Physical Movement
	Basic use of fundamental movement skills and beginning to travel in different ways 

	Pupils can apply movement skills within new activities whilst building on new forms of travel
	Breaking through the proficiency barrier to apply specialized movement skills, and apply them in a wide range of activities to achieve good levels of performance
	Use these movement skills for lifetime physical activity, whilst acquiring skills exceptionally well and practising and applying skills exceptionally for high levels of performance.

	Analytic Skills 
	Acknowledgement of good performers and reasonings can be given
	Pupils can provide basic analysis on own performance and others
	Pupils can identify strengths and weaknesses whilst producing ideas on how to improve
	Pupils can critically analyse their own and others performance using correct definitions to enhance success, whilst applying goal setting to improve

	 Participation /motivation
	Kit is always brought to lessons for participation and pupils are ready and willing to listen to improve performance
	Willingness to expand and participate in new activities with a positive attitude
	Pupils are always engaging and participating in all lessons and are willingly to continually make progress
	Pupils are Eager to participate in all PE lessons and engage fully in extra-curricular activities.

	Cognitive decision making
	Basic understanding of movements
	Learn how to apply fundamental movement skills in activities,
whilst becoming more familiar with applying simple tactics 




	
	Knowledge and understanding of a range PE and sport activities, whilst suggesting how to apply tactics to the games, with good levels of imagination and creativity
	Acquire new knowledge exceptionally well and have developed an in-depth understanding of a wide range of PE and sport activities. 
Whilst adding complex tactics to games with exceptional levels of originality, imagination and creativity. 


	Social
Skills
	Communicate with others during activities 
	Communicate and collaborate with confidence whilst taking part in activities.
	Show respect and support for fellow participants.
	Motivate and instil excellent sporting attitudes in others

	Leadership
	Engaging in cooperative and competitive events with others
	Work co-operatively and lead others, by organising activities.
	Lead others by organising events and activities.
	Confident to take the initiative and lead others by organising events and activities.






Report

	Physical Education/Addysg Gorforrol
	Year Ending/Diwedd Blwyddyn- April 2020

	Name/Enw- Pupil A
	

	Effort/Ymdrech- 1
	Participation/Cyfraniad- 1
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Physical Movement
He has surpassed the basic understanding of movements, while learning how to apply fundamental movement skills in activities whilst becoming more familiar with simple tactics. He has acquired knowledge exceptionally well and has developed an in depth understanding of a wide range of PE and sporting activities, while adding complex tactics to games at an exceptional level. Pupil A’s imagination, creativity and originality has come on leaps and bounds through the understanding of a wider range of activities and increased knowledge of complex tactics.

Analytic Skills
Pupil A has highlighted his acknowledgements of good and bad performers while providing explanations to why. His ability to provide a basic analysis on himself and others is substantial if he decides to take GCSE PE and A Level, as within certain areas they have assessments on analysis of performers as part of the course. His ability to do so, puts him in good stead to continue and choose GCSE PE as an option later. Pupil A’s capability of highlighting players strengths and weaknesses during lesson is outstanding. The ability to do so, could potentially increase his chances with becoming a coach or even a strong performer in a competitive setting. Furthermore, increasing his experience on critically analysing performers and himself could potentially enhance his performance in and out of a PE setting, but unless he decides to do the research himself or decides to take GCSE PE, I doubt he will be able to use correct definition to enhance success and apply goal setting to reach his own goals.

Participation/Motivation
Pupils A’s commitment to PE has been unquestionable. His kit has always been brough to lesson each week and listens to instructions carefully and takes everything fully on board that is said to him. Pupil A is fully engaged and initiates his positive attitude into every new activity and continuously he is willing to make progress. Apart from participation in PE lesson, Pupil A has begun interacting within extra-curricular activities inside and outside of school, which highlights his positive motivation towards PE. 

Cognitive Decision Making
Pupil A has shown incredible effort and participation within PE this year. He has shown a great use of fundamental movement skills during PE activities, whilst implementing numerous forms of travel. Pupil A has been able to utilise his movement skills and perform new activities swiftly and easily. Himself and a small majority of pupils have gathered the ability to break through the proficiency barrier to apply specialized movement skills to a wide range of activities to achieve an excellent performance. Potentially Pupil A can use these movement skills for lifetime physical activity, as he has acquired skills exceptionally well and if he continues to practise and apply skills exceptionally, he can continue to strive for high levels of performance. 

Social Skills
Overall, Pupil A is a polite, well behaved young man who was a delight to teach and have in the PE lessons. Hopefully he can be shown the same respect as he shows others within his new school environment. He will be a great edition to your school sports team, and the schools PE sector. If he can continue to participate in extra-curricular activities and potentially take up GCSE PE and move on to A Level and he will become a very successful PE student. 

Pupil A delivers excellent communication skills with teachers and fellow class friends during activities. He confidently collaborates well with others during sessions. Every lesson he shows respect towards every member of staff and pupils within the class. He supports pupils who struggle with learning skills and does his best efforts to positively support pupils during sessions. He does try to motivate and instil positive sporting attitudes into his teammates, but not all take on board his instructions and positivity. 

Leadership
In addition, pupil A is constantly engaged in cooperative and competitive activities. He works co-operatively and leads others by organising activities and calling tactics during sessions. He is happy to lead activities during sessions when asked by a physical educator. To keep striving forward, an increase in confidence to take a session or activity without being asked would increase the pupil’s leadership qualities and would set himself up for sessions in the future.

Forward Goals

Target: Keep striving forward and to work to reach top marks under the categories 
-Analysis 
-Social
-Leadership

Signed/Arwyddwyd: Mr A A Wolley

















Reflection

What happened and how it went

To begin, I was given a task of designing a Rubric that comes under the umbrella term ‘alternative assessment’. This enabled me to produce a rubric that included aims and objectives that I thought had relevance of assessing a pupil that will be leaving our school. After constructing my rubric, I was then tasked with travelling to the local sports hall 3 times to asses the pupils during his activities lesson. It was my job grade the pupils ability within the 6 categories of:
1.  Physical Movement
2. Analytic Skills
3. Participation / Motivation
4. Cognitive Decision Making
5. Social Skills and Leadership
After assessing had finished, it was my job to create and write up a report on the current level and progression of pupil A, ready to be sent to his new school. 
Reflecting on Alternative Assessment
Before reflecting on the process, itself, a reflection of the assessment itself is in order. There are many advantages and disadvantages to alternative assessments. A positive for devising the rubric is that I was able to produce a criterion that suited my rationale and aims for PE. As Meztlers (2011) states, greatest ‘advantage of alternative assessments is their ability to be designed to monitor specific learning and outcomes by the teacher’. I believe a rubric is potentially an assessment that highlights more of a learn through movement-based assessment. As indicated in Metzlers (2011) book, ‘alternative assessments allow students to demonstrate learning in a variety of forms and not just through standardised tests. By doing this, the pupils can perform their diverse skill within activities. 
On the other hand, as much as the alternative assessment is a unique and creative form to asses, it does come with its disadvantages. It seemed that designing the rubric was time consuming, having the ability to create different areas to asses are difficult and as they are ‘customised it takes time for a teacher to design’(Metzler, 2011). Also it may take more time to assess and complete rather than a test score which is less time consuming to mark and produce a grade. Metzler (2011) reassures, a ‘teacher may need some time to review the assessment and usually takes more time than it would to score a test’. 
Reflecting on the Process
Overall, I believe the assessment process was a success for many reasons, including the following:
· I was able to identify positives and areas of improvement for the Pupil.
· I observed carefully which allowed me to gain an insight on the current ability level of Pupil.
· The Pupil immensely excelled each session. 
· It was a straight- forward process.
· The process was stress- free.
· Opportunity to see the Pupil in various activities: consistent response to assessment.
However, the process did hold some negatives, including the following:
· Unable to give feedback which put me at a slight disadvantage when trying to excel the Pupil.
· Unable to assist Pupils: E.G, demonstrations: This could’ve allowed the Pupil to build up a visual image in his head to then carry out the movement. This would lead onto him gaining a kinaesthetic awareness. 
· The process can be tedious (repetitive process).
Conclusion
To conclude, the whole process became a success. The rubric created, suited the aims of PE, whilst including the overarching aim of developing physical literacy. “Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life” (Whitehead, 2013).  
The rubric created was based around this, to create a physically literate individual. Also, identifying what the individual is capable of for the future. By being physically literate, the individual can gather movements from different activities to transfer to every- day lifestyle activities. 
Gallahue and Donnelly (2003, p.10) state that stress in PE creates: learning to move & moving to learn. In summary, these factors alongside an assessment such as the rubric can assist in building a physically literate individual which has been the essential aim of the process in entirety. 

Figure 1 - Kolb Learning Cycle
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Abstract Conceptualisation



Kolb (1996, p271) remarks in relation to his model that:
“ A closer examination of the four-stage learning model reveals that learning requires abilities that are polar opposites (the two dialectics) and that the learner, as a result, must continually choose which set of learning abilities to bring to bear in any particular learning situation.”
In practical terms, what this means is that I do something in practice (such as developing a rubric and report from scratch), then reflect afterwards (and as I get better at the process during the experience itself) about what problems I had and what I could have done better.  I then work out what I could and should do next time I’m faced with the same or similar challenge – then try it out.  Writing the reflection down is helpful, because it forces me to think logically through the process, making next time better.
What I will try next time, using the same sort of structure for developing a rubric and report, is to be more structured in the way I set the objectives out (using literature to establish what these are and summarise in bullet points) and keep the same sequence and order throughout the process. This will get the process done quicker and build different rubrics from the same building blocks, but allowing the framework to be stable to save me time.
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single .pdf file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing as described in UWTSD Harvard Referencing Handbook on the Library website https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/library-and-learning-resources/infoskills/harvard-eng.PDF
· Correct spelling and punctuation, using UK English
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
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