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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction
This report is a critical reflection on the implementation of the Reading for Pleasure (RfP) scheme within School X’s School Development Plan (SDP). This report will contain a review of the literature on reading for pleasure, a critical analysis of one aspect of the SDP, a reflection and evaluation of how School X has taken steps to implement the RfP scheme into practice and a conclusion to summarise key findings. School X is an English medium, 11-19 school containing 1094 pupils per most recent data (School X, 2023). 37% of pupils live in the 20% most deprived areas of Wales, and 31% of pupils receive free school meals (FSM), this is nearly double the national average of 16.4% (School X, 2023). Moreover, 28% of pupils have a special educational need which is 6% higher than the national average of 22% (School X, 2023). The SDP of School X is measured over 4 years, however, there are annual reviews to make minor adjustments and re-focus the SDP where necessary. One central component of School X’s current SDP is a focus on improving literacy standards across the school.
Throughout this report, I will use the term ‘reading for pleasure’. I will abbreviate the term to RfP when referring to the Reading for Pleasure scheme run by the Open University and implemented by School X. However, elsewhere in the report, I will use the full term ‘reading for pleasure’ when referring to the act of a young person reading outside of the curriculum for their enjoyment.
Literature Review
Along with the teachers, students and other stakeholders, SDPs are vital in determining the short and long-term sustainability and prosperity of schools in Wales (Welsh Government, 2014). The Welsh Government laid out 4 key characteristics of effective SDPs. One of the characteristics states that for a plan to be effective, it must be informed by self-evaluation and contextual data. This is one of the few mentions of data within the Welsh Government report despite data being one of the central pillars of successful SDPs, meaning the Welsh Government report overlooks one of the key components of successful SDPs.
This oversight is in stark contrast to the other literature on SDPs. For example, the need for schools to be data-literate is vital to developing a strong SDP and, in turn, improving learner outcomes (Goldstone, 2022). This is supported by Schildkamp (2018) who states data literacy is pivotal in the creation of an effective school development plan. However, similar to Goldstone, Schildkamp remains vague in how to implement data use within schools and SDPs. Schildkamp writes “It is unclear how we can fully unlock the potential of data use. Once that is achieved, we can then accomplish sustainable school improvement.” With this in mind, research has shown that data use can lead to increased student learning and achievement (Lai et al, 2014; McNaughton, Lai and Hsaio, 2012). The next step is developing strategies to implement both quantitative and qualitative data within the SDPs to achieve the targets set.
Reading for pleasure can be seen as a volitional form of reading that is choice-led and recreational and done for the personal satisfaction of the reader (Cremin, 2023). This definition confronts one of the most seminal forms of literature on the subject: the National Literacy Trust (NLT). The NLT is focused on how learners acquire reading skills rather than the enjoyment of reading for pleasure (Taylor, 2013). Thus, the NLT conflicts with the humanist approach towards raising literacy standards. The humanist approach argues that too few advocates of reading for pleasure view “reading as valuable; instead they endorse literacy as a useful skill that provides the reader with important social and economic benefits.” (Furedi, 2015, p. 204). This is supported by the view that stakeholders should celebrate great literature, not because of its cultural capital or its technical value, but because of the emotional reaction it elicits (Didau, 2016).
The humanist approach does hold value in analysing attitudes towards teaching reading. For example, reading enjoyment declines as children get older (Cole et. al., 2022). Furthermore, young people’s perception of reading as a social activity has a huge influence on their level of engagement in reading (Merga et. al., 2017). However, the humanist approach lacks any concrete suggestions or ideas for how to practically implement any strategies to increase reading for pleasure. Furthermore, their writing is based on opinion, leading to the opportunity to claim their views are conjecture.
Reading for pleasure boosts academic achievement (OECD, 2019) and mental and emotional well-being (Clark and Teravainen-Goff, 2018). Moreover, reading for pleasure has been reported as more influential in a young person’s academic success than their family's socio-economic status (Department for Education, 2012). Thus, reading for pleasure is being viewed not only as an enjoyable pastime, but a way to mediate socioeconomic status and leverage social change for their benefit (OECD, 2021). For this reason, reading for pleasure is being considered as a matter of social justice (Cremin, 2023). This is in conversation with the Welsh Government’s National Mission which states “Our national mission is to achieve high standards and aspirations for all by tackling the impact of poverty on educational attainment and supporting every learner.” (Welsh Government, 2023, page X). 
Overall, a belief in the humanist approach should not be pitted against valuable reports from the DfE, NLT or the OECD. If we can meld the two forms of literature, we can create a strong methodology for creating a positive reading culture in schools, which, in turn, will increase the rate at which young people read for pleasure.  
Developing an Action Point
Within the SDP, School X has prioritised a need to raise literacy standards. Involvement with the RfP scheme is a direct attempt by School X to achieve this target. From a macro viewpoint, School X engages in annual reviews of the SDP to evaluate progress, counteract obstacles, and prevent future problems from arising. On a micro, day-to-day level, School X uses a combination of qualitative and quantitative data to self-evaluate their progress towards achieving the specific target of raising literacy standards. The stakeholders involved on the macro level include a comprehensive list of pupils, teaching staff, department leads, senior leadership team (SLT) and governors. However, on the micro level, stakeholders mainly consist of pupils and the English department with little involvement from the SLT or governors. 
School X developed the action point of raising literacy standards across the school in the wake of the COVID-19 pandemic. The role of reading for pleasure in the betterment of young people’s education has been made apparent following the COVID-19 pandemic (Welsh Government, 2023). More specifically, pupils who were in KS2 and KS3 during the COVID-19 pandemic suffered the greatest loss in terms of reading ability and enjoyment. As of 2022, fewer than 1 in 2 (47.8%) of 8 to 18-year-olds stated that they enjoyed reading (Cole et. al., 2022). Additionally, Wales has fallen behind the rest of the UK and the international average in the latest PISA scores (Senedd Research, 2022). In response, Education Secretary Jeremy Miles has committed to raising standards and aspirations for learners (Welsh Government, 2023). School X identified the target of raising literacy standards with speed and intent.
School X utilises both qualitative and quantitative data to self-evaluate the progress of raising literacy standards. In terms of quantitative data, School X relies on the Accelerated Reader (AR) software. AR software tracks and measures the reading ages of KS3 pupils by having the pupils read an age-appropriate book and then assessing how well the pupils understood that text via a 20-30-question quiz. Depending on the results of the quiz, the pupil will either move up in reading age, stay at the same level or move down. AR is a valuable tool in measuring and improving reading ages. By using AR, School X has seen multiple Year 7 pupils’ reading ages undergo three years' worth of progress in three months (Teacher of English, 2024). Furthermore, after a suggestion from a member of the Pupil Voice, School X implemented a ‘seen reading’ award in the ClassCharts software. This award is given to pupils whenever they are seen reading a book around the school in their own time. This gives School X concrete data in measuring pupils’ attitudes and participation in reading for pleasure while reinforcing positive behaviour towards reading for pleasure.
School X takes the approach that reading for pleasure is impossible to mandate and must be encouraged. This limits the amount of quantitative feedback available. Although, qualitative feedback is still valuable in cultivating data to self-evaluate progress. There is a willingness from School X to promote literacy standards inside the classroom using posters displaying books teachers are currently reading, literacy standards reminders and literacy intangibles labelled ‘non-negotiables’. Overall, the implementation and utilisation of both qualitative and quantitative data within the SDP by School X is an effective method of obtaining feedback in a field where qualitative data is difficult to cultivate.
The stakeholders involved in this facet of the SDP consist of the Pupil Voice at School X and the English department itself. School X has suffered from a lack of engagement in the RfP scheme from outside the English department. If the target of raising literacy standards across the entire school is to be achieved, then there needs to be a whole school effort. While time and resources are an issue, a large component of the RfP scheme and, in turn, the tackling of this target is pitching incentives to stakeholders outside of the English department to engage with this target. 
School X has shown a strong intention to achieve the target of raising literacy standards across the school. The school's involvement with the RfP scheme, as well as promoting ‘every lesson literacy standards’ and the ‘non-negotiables’, demonstrates a willingness to achieve their target. Despite some minor flaws in supporting the RfP scheme, progress towards the target can be seen and felt around the school. A 2023 Welsh Government report into developing pupils’ English reading skills found that some secondary schools are moving beyond the pure development of pupils’ reading skills in lessons and towards creating a ‘reading culture’ across the school (2023). This is more than evident at School X.
Reflection and Evaluation
To achieve the action point of improving literacy standards across the school, School X has taken several measures to create a positive culture around reading for pleasure. These measures include introducing ‘What I Am Currently Reading’ (WIACR) posters for staff, incentives using the ClassCharts software and cultivating Teachers as Readers (TaRs). 
The WIACR posters are a simple, yet effective idea to promote reading for pleasure and increase the influence of TaRs. The idea revolves around members of staff selecting a book which is directed to the young adult demographic and putting that book on a poster with the caption “Mr/Ms. X is currently reading…”. These posters are then placed around the classrooms or on the classroom door. I was able to witness the effectiveness of the WIACR posters in action when I observed multiple KS4 pupils see the poster and begin talking about the book before asking the classroom teacher about the book.
The criteria for the novel included on the WIACR posters state that they must be directed towards the young adult demographic, but steer clear of the dreaded ‘Dahl dependency. The ‘Dahl dependency’ states that when asked for book suggestions, teachers fall back on a conservative canon of authors (Clark and Teravainen, 2015). The ‘Dahl dependency’ is also in conversation with a lack of diversity in novels directed towards young people. 32.7% of children and young people aged 9 to 18 say that they don’t see themselves in what they read, and 39.8% would like more books with characters who are similar to them (Best et. al., 2020). Therefore, the push to select books that align with the young adult demographic, but also steer clear of the ‘Dahl dependency’ is a real strength of this strategy. 
This experience is overwhelmingly positive. The scenario of KS4 pupils discussing literature is a resounding success for the RfP scheme. However, it is difficult to measure the real impact of this strategy quantitively. To collect some quantitative data School X had all pupils and staff fill out a survey asking respondents their opinions on reading. At the end of the year, pupils and staff will complete the survey again to measure any changes. If there is an increase in positive attitudes and participation towards reading for pleasure amongst KS4 pupils, then we can see a real impact from the WIACR posters. Until then, School X is still in the quantitative dark when it comes to measuring the impact of the WIACR posters. However, the anecdotal evidence is still valuable and encouraging. 
An area for improvement could be to create suggestion posters. For example, one of the main reasons young people stop reading for pleasure is a lack of knowledge and opportunities to expand their libraries and challenge their reading skills. If teachers and librarians cannot guide pupils to appropriate next-level texts, the pupils will become disengaged which leads them to stop reading (Department for Education, 2012; Merga et. al., 2017; Cremin, 2020). As a result, if teachers created suggestion posters featuring books that are challenging in both themes and content for the pupil, it will offer a roadmap for the learner to continue their reading journey.
Another area for improvement is increasing the participation from members of staff outside the English department in the RfP scheme, but more specifically the WIACR posters. Currently, there is only one member of staff outside of the English department who has volunteered to engage with the RfP scheme. For the RfP scheme to be successful, it needs to meld with the core values of the Curriculum for Wales and become a cross-curricular outfit. A WIACR being posted outside a maths or an art teacher’s door will stand out and generate conversations about reading for pleasure across the entire school.
Conclusion
To conclude, School X’s adoption of the RfP scheme shows signs of great promise despite the intrinsic obstacles in implementing the scheme and the severity of the target. Furthermore, the strategies put in place guided by both qualitative and quantitative data at School X demonstrate a competent approach to developing their SDP. Through this report, I have learnt the value of reading for pleasure and how worthy of a cause it is. Moreover, I have been made aware of the challenges the RfP scheme and School X face in changing attitudes towards reading for pleasure. In my practice moving forward I will look to undergo a process of decompartmentalization regarding reading for pleasure in any future school. Furthermore, I will strive to covet reading for pleasure and include the activity in all areas of my and my colleagues' practice wherever possible.
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