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Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning in a modern curriculum context.
This assignment will deliver a thematic resource suitable for children within KS2 which can be used by teachers to enhance Children’s learning using elements of the Visual and Expressive Arts in Wales. The Modern artefact I have chosen to support the resource is a Sculpture called ‘Cadair Idris’ based in Cardiff which has been created by an Artist called William Pye (See Appendix 2). Although William is an English Artist, He has considerable influence as a Sculptor within the Art community in Wales and his work has been heavily influenced by Welsh Culture. The Sculpture was inspired by a painting of Cader Idris by Welsh artist Richard Wilson, who was an influential Welsh landscape painter during the 1760’s. Wilson painted Cader indris in 1765-67 (See Appendix 3) and is still influential to Art in Wales even in the 21st century. He was once acclaimed as one of the most influential painters in Wales of his time and the first to appreciate the creative possibilities of his country. Cadair Idris is a mountain within the Snowdonia National Park, in the Gwynedd area of North wales. Pye has implemented a modern futuristic feel on this sculpture which highlights how Welsh landscapes can be interpreted with a modern aspect. The Sculpture features a water element to reflect the water within the Welsh landscape of Cadair Idris. The Theme for the resource will be ‘Water in Wales’, which will be reflected throughout the activities within this resource. Water is an integral part of Wales’ Natural landscapes; these aspects will be used to embellish the children’s imagination and creativity through the expressive arts. Reference can be made to the mind map in Appendix 1 throughout to refer to an overview of ideas and extended skills/aspects that can be made further than the activities included. This resource will be inline with the current Curriculum in Wales but will incorporate aspects of the future curriculum which is going to Implemented in Wales following a report by Professor Graham Donaldson; “Successful Futures”. 
Educational Visit:
The initial component of the creative process should be a visit to a Welsh landscape that has a water feature integrated into it. This will lend itself to emphasising the details and features highlighted by William Pye and Richard Wilson.  This resource can be used in any area of Wales but would particularly link to the Neath Port Talbot area. As part of the resource, an educational visit to Sgwd Gwladys waterfall in the Neath Valley will take place. This Waterfall is part of a group of waterfalls in the Neath Valley which this area is dubbed ‘Waterfall Country’. See picture in Appendix 4. However, Wales is bursting with natural landscapes with water features which can be used as a stimulus for aspects of creative arts that are highlighted within this resource. Therefore, An Educational visit may take place to any part of Wales to experience a landscape with water. This may be a waterfall, a mountain or forest area with a river running through it or a visit to a river or canal. This Educational visit is supported by the theory of ‘Active Learning’ which is based on the view of Dale (1969), who composed a ‘Cone of Experience’ to describe how he believed children learn best (See Appendix 5). This theory highlights the view that ‘Active learning’ incorporates the use of real-life and imaginary situations to challenge the children’s thinking. 
The most important aspect of this visit will be for the children to experience what the area has to offer them in terms of enhancing their creativity. This visit will look at the Environmental aspect of Wales, it is recommended that during the development of Curriculum Cymreig that children visit and appreciate landscapes in Wales. Barnes (2011) said that it is important that children experience meaningful experiences which can generate their desire to become immersed in their learning. It is essential that the visit is planned carefully for before the visit to ensure the get the best possible experience. Prior to the Visit the Class Teacher should complete a thorough risk assessment of the location they will visit to ensure the children’s safety when taking them out of the school setting is paramount. During the Visit to Sgwd Gwladys the children should complete small tasks to guide them into submerging themselves into strengthening and highlighting their own creativity. What do they see, hear and smell? These tasks need to be child led and what they want to interpret the surroundings as is their own choices. There is no structure to how creative they can be. Bloomfield (2000) said that for children to have full understanding of the arts they must have experience beyond the confines of their classroom. During this visit the children should have access to a sketchpad, this will allow the children to make sketches of their surroundings, taking note of the textures they feel, the colours they see and the sizes of aspects if the landscape. Teacher led questions should be asked such as “What do you think that looks like? “What does that feel like?”. Children should be actively encouraged to touch and investigate their surroundings, within reason of Safety of course. Another aspect of the arts that this experience will lend itself to is ‘Sounds’ relating to the musical elements. Children should note the sound that they hear and explore these amongst their peers to discuss what they think the sounds relate to, “does this sound like anything else? “what else could make this sound? These questions will allow the children to be prompted to explore their own creative thinking but do so on their own accord and in ways in which they think is creative. The class teacher should provide the children with iPad’s so that they can use them to digitally record sounds that they hear as well as being able to a describe the sounds in words by scribing them on to paper during the visit.
Following the visit to Sgwd Gwladys the learning should followed up quickly once back at school. 
Art:
The first Activity prepared within this resource is An Art activity.  This activity will look at and analyse aspects used by the sculptor of the Artefact and link into the theme of Water. As well as conforming to the Current Curriculum in Wales, this activity will be appropriate to use in line with the Future Curriculum, taking into consideration suggestions made by Donaldson (2015) within the report. Art currently stands as a separate element in the current KS2 curriculum. Successful futures imbeds Art as being part of ‘Expressive Arts’ which is one of Six new Areas of learning to be taught in the new Curriculum. The first aspect of this activity will focus on the children looking at the Artefact and the reasoning behind it being chosen. The class should be presented with several images of the sculpture and given time to appreciate its features. In comparison to the artefact the children will be given images of the inspiration of the sculpture, the painting by Pye. Time should always be given for children to appreciate elements of the artists work. Here the children must compare the two interpretations of Cadair Idris and evaluate the similarities and differences. As part of the Art and Design curriculum in Wales, the children are entitled to a sketchbook which they can use to develop their ideas and explore their own imagination. The inclusion of a sketchbook for each child when out on the educational visit is exactly intended for this purpose. The initial visit should be used as a stimulus to provide an integrated approach to the Expressive arts in Wales. This activity will look at many elements of the Art curriculum, where children will have had opportunities to investigate natural objects and environments and be stimulated and inspired by Welsh art. Following the comparison of modern art work and historical art the children should review their own sketches made during the visit to Sgwd Gwladys. The aim of this activity will be for the children to use the artefact and their knowledge and experience of landscapes to create their own Sculpture or painting of a Landscape in Wales. They may have similar features to the artefact or the characteristics of the area experienced when visiting the Waterfall. It is up to the child whether they will want to use inspiration from the resources used prior to the activity. The next stage to this activity will be to move the class to an area that allows for free movement and allow for construction of the children’s art work. Three work stations must be set up, each with a range of materials. This means that the children have opportunities investigate a variety of materials, thus not restricting creativity. Estyn found in their review of best practice in the creative arts in Wales that “pupils enjoy working confidently with a wide variety of tools, materials and techniques.  As a result, a majority achieve standards above those usually found for their age”. (Estyn, 2015, p.9). Suggested materials provided for this activity, would be clay and a range of paints and textiles and the children should be encouraged to use apparatus within their environment if they see fit for inclusion. 
Music and Design and Technology:
The next activity within this resource will be an integrated music and design and technology activity. The focus will be around the theme ‘water’, allowing this theme to immerse the children by using this natural resource as a stimulus for their integrated expressive arts. Bloomfield (2000) believed that the teacher’s role in furthering the expressive arts for children is to form and test the children’s ideas regarding the arts and allow them to communicate these ideas through their participation and the teacher has a responsibility to help the children to respond to these ideas.  Barnes (2011) reinforces this belief that the teachers must create conditions that present creative thinking and learning. This activity will integrate two elements of the curriculum to provide a rich and worthwhile experience for the children. The children should be taken out of the classroom to optimise their best possible experience. Children could possibly perform on their own accord and independently without activation of prior knowledge but with the aid of someone more knowledgeable or skilled means that they most definitely have the potential to do (Vygotsky, 1978). This is known as Zone of proximal development (ZPD) which looks at closing the gap between potential and actuality (Grigg, 2015:139). Children will process the zone at different times, meaning independent work and free thinking allows for children to get the most out of the learning as they are not being hindered to work at a structure they are unable to access yet. Peers can be useful in closing the zone gap as children can access thinking from peers that they have not yet accessed themselves. In support of this, Bloomfield (2013) notes that time should be given to children to allow for them to develop their ideas and some children’s ideas may develop quicker than others. Teachers should plan for this time to be given. On the other hand, Gardner (2006) would argue that rather than time be given to develop, that teachers should directly teach in individuals preferred learning styles as they are restricted to their ‘type’ of learning as children have ‘multiple intelligences’ therefor everyone will not learn the same and are to be taught differently. On the contrary to Gardner, Robinson (2006) argues that this is untrue and defines creativity as being the action of developing authentic ideas which are developed through many ways of seeing and experiencing things.
This activity should be done in an outdoor setting, most definitely in a forest area.  The initial focus will be on a music element. On the first visit to the waterfall the children would have had opportunities to experience various natural materials in the environment. They should have been asked what sounds they could distinguish, at the start of this new activity the children should be asked what they already know about sounds in the environment to activate their prior knowledge. This is a useful verbal prompt. The children should be allowed at this point in the activity to explore the forest area. The children should be prompted to each find a piece of the woodland to use as a tool, this tool will be used to make simples sounds. This is called ‘Musical Sticks’, an idea formed by Juliet Robertson (2014). The children will be prompted to take the stick, or rock or what ever the children see fit to use and take it on a ‘Walk’. What sounds will they make when hit against other surfaces and objects? Children should be encouraged to experiment on a range of area within the forest area. I-pads should be used to record the sounds, and the objects/ surfaces should be documented. The children should ensure that they have a number of varied sounds and they will be needed for the next stage of the Design element. However, during this exercise the children need to use music vocabulary. They will need to note whether the objects used make ‘loud/quiet’ sounds. Terminology such as Pitch and duration should be introduced. On return to the school, the children should brainstorm what the think makes a good instrument and what sounds do they think certain materials will make. I suggest using mind maps to collectively gather ideas of the class. Mind maps promote creativity as they evoke ideas and thoughts that are built from an initial theme/topic which then bridges out to characteristics around this. Please see example in (Appendix 1). Next the children will look at their ideas and devise what materials they will need. The materials should look at natural materials that provide sounds related to the topic ‘water’. Again, prior knowledge to sounds from the waterfall stimulus will be a good reference here to brainstorm what materials will help make these sounds. Gravel, seeds and various other natural materials can be used and put inside recycled items such as tubs, bottles or plastic tubes. This will promote ESDGC as well as linking to the national curriculum.
Donaldson (2015) highlighted that there should be an implementation of three Cross-curricular responsibilities set within the new curriculum. These are: literacy, numeracy and digital competence. Following the review, it was advised that “The curriculum structure needs to ensure that children and young people develop high levels of competence in these aspects and have frequent opportunities to develop, extend and apply them across the curriculum” (Donaldson, G, 2015). The activities planned within this resource all take on board this statement and each implement aspects of these responsibilities. For example, these activities are all oracy rich, they each allow children to develop their oracy and language skills by communicating ideas throughout and using subject specific terminology.
Alongside using natural materials, children can be encouraged to use the school environment. Elements such as pitch and tone can be experimented with sounds on fences, walls, gates and other features of the school. Next the children must decide what type of instrument they wish to make, they make more than one if they want to make a specific sound, or a louder pitch. Children will be shown a short video clip of ‘Landfill harmonic’ (Appendix 6), to demonstrate how recycled items can be innovated into musical instruments. This ties in with environmental issues within Wales and the local implications of our actions as well as how it effects the world around us. Such issues all contribute towards the children becoming ‘ethical, informed citizens of Wales and the world’, which is one of four purposes of the new curriculum which Donaldson (2015) anticipates will be achieved following Successful implementation of the new areas of learning.  As well as this the children may use the internet a resource for researching a range of sources that may generate ideas for what instrument they may want to use. In compliance with the DCF framework (2016) in Wales, Children can use a digital resource to “create, collect and combine a range of text, image, sound, animation and video for selected purposes”. This may be done using programs such as Microsoft work or Power point.  Once the children have decided their instruments, they will be provided with materials where they will be able to make choices to decide which are appropriate for the intended purpose. The next stage to this activity will be for the children to work independently to create their instruments, they must use the ideas they have collated and their knowledge of sounds and what materials contribute to these sounds should have been thought about when designing their instrument. The children must be given time to comfortably construct their product. Alongside, using design skills complied with the curriculum, this activity also focuses on the LNF framework as children will have to use numeracy skills to effectively measure and mark out their materials as well as using their design skills to shape, join and cut their materials. Following the construction of their instruments, there must be a plenary of the activity. The children may be given opportunities to present their instrument to their peers and explain the reasoning behind their choices. Musical elements must have been considered. Which one of the musical elements is this instrument focused upon? This ‘student review’ allows for assessment for learning (AFL) to take place through their peers.
Music:
Following on from the making of instruments the children should be led into a music activity which will lead on from the previous activity. Teaching these activities in a sequence means that they all complement each other and focus on an integrated approach of the arts. Bloomfield (2000) regards that the teaching of the expressive arts in an integrated mode allows cross curricular learning to be enhanced as subjects such as literacy and numeracy are complemented through many aspects of the arts. A quick introduction activity should take place prior to starting this activity where activation of prior knowledge should commence to reinforce the children’s knowledge of the musical elements. This is Supported by John Dewey (1910), who supports the theory of experimental learning where learning begins with children’s experiences and what they know prior to learning. (Grigg, 2015:140-141). The inspiration for this activity is a famous Welsh Harpist called Catrin Finch. The song is called ‘Ar Lan y Mor’, and this can be heard in Appendix 7. This song is a traditional Welsh folk song which translates to ‘beside the sea’, therefore links in with the ongoing theme of ‘water in Wales’.  This song has been covered by many famous Welsh musicians but initially to introduce this activity the version by Finch should be listened to. The children will be given opportunity to listen to and appraise music where they can make distinctions between musical elements and recognise and describe musical characteristics when listening to this piece of music. (DCELLS, 2008: 15). Following on from this piece of music, the class should listen to another version of the song, performed by Welsh singer, Bryn Terfel (appendix 8). These are two contrasting performances of the same song and will provide a basis for the children’s discussion of the similarities and differences and how they reflect Welsh Culture, and how the genres differ. This will look at the cultural aspects of the curriculum Cymreig as the children will be able to explore the links between Welsh musical culture and those of other cultures in the world. Directly after this section of the activity the children will re-visit a range of musical instruments. They may also include their own hand-made instruments into their range. Musical instruments have a profound ability to provide a range of music-making for children, Carl Orff (1895-1982) believed that through them, “children learn, understand and develop musical skills by making music” (Bloomfield, 2000, p. 77). The main focus of the activity will be for the children to compose their own musical piece to fit in with the theme ‘Water’. Examples they have gathered from previous activities and the visit will all contribute to the type of piece each child may want to create. The children will need to split themselves into small groups to each create one element of a water feature then bring each of the composed sounds together to create one piece of music. Images of Water feature in Wales will be used as a stimulus for this piece of music, see appendix 9. Elements of the images have been split up into sections for an example. Certain areas of the water feature need to be reflected in the piece of music, this can be done with whatever instrument the child wishes to use and is down to how they interpret that water feature to sound like. They will have a choice of 3 different water features in wales and their piece of music will reflect these features. Each image should give an example of timings for each element of the feature. Weather aspects may be included to enhance the ‘feel’ that the children are trying to create within their piece. Edwards (2010) notes that one of four important reasons for including music in the class room is that it is effective in developing creativity, Music can be used to encourage the children to create imaginary scenarios that stimulate and encourage their creativity. A graphic score can be used to enhance the children’s understanding of the musical element. A score includes setting out the sequence of the music and instruments uses and using symbols and pictures to represent aspects of the sequence, please see example in Appendix 10. Once the children have composed their piece of music collectively they will need to ensure that using an ipad or recording device, they have recorded their piece of music as they will need it to be integrated into the next activity. 
Dance:
The final activity within this resource is a Dance activity. Dance currently sits in Physical education within the current curriculum but will be included in the expressive arts are of learning within ‘successful futures. This activity will link into the previous activities as well as the theme of water. Teaching in an integrated manner means that the children are able to appreciate more than one aspect of the arts, and the teaching becomes more free flowing as the cross curricular aspects mean that the teaching is not restricted to one element of the curriculum. See mind map in Appendix for examples of how the subject areas can be broadened from just the expressive arts. This activity should take place in a hall setting, away from the class room. Estyn (2015) noted that taking children from the classroom environment meant that their concentration levels were raised, this in turn improved their listening skills which had a positive impact on the classroom environment. The music composed and recorded by the children in the previous activity should be used to support this dance activity. The aim will be for the children to compose a movement routine to reflect ‘water’ using the music as a stimulus. Using music to support dance allows elements such as ‘pace’ and ‘pitch to be reflected in both music and dance, Bloomfield (2000). The children will need to complete ‘Recipe cards’ for each movement they are creating in the preparation of composing the piece. These use specific words to highlight certain aspects of the ‘water’ terminology. These recipe cards will include 3 or 4 words that will reflect element of the piece. This will allow the children to take this enhanced vocabulary back to the class room to enhance their literacy.  If the children are able to relate this language to their movements, they will be then able to convey this enthusiasm to the classroom and write and describe. Welsh terminology related to water should be used to promote and enhance the linguistic aspect of Wales. For example, ‘grym’ for the ‘force’ of the water movements, ‘llifo’ for the ‘flow’ and ‘pwer’ for the ‘power; of the dwr (water). Elements of dance terminology should be promoted by introducing words such as moving in unison, forwards/backwards, gliding and spinning. The class should work in groups to create this piece of movement their movements should reflect the music used. For example, if the dynamic of the music is at a particular loud point then the movements conveyed should reflect this. Dance promotes listening skills, Teamwork and decision making which all link in with the LNF, therefore teaching in an integrated manner promotes a cross curricular approach. Following the construction of the dance piece, the children should peer assess using an app called ‘neopad’ which can be used for peer feed back via a voting system.
Conclusively, this resource should provide an overview of how the expressive arts can be taught using an artefact and linking in a theme to enhance learning. The activities included provide a useful resource that are very much Cross-curricular based and can aid in teaching the arts in an integrated manner. These subject areas are not restricted to the confines of the class room and the activities can indeed be adapted and further to include further areas of the curriculum. The inclusion of outdoor learning and an educational visit means h=that creativity is not confined to the classroom. Each activity complies with the sucjects area curriculum in Wales as well as linking to other areas. 
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