This report is set out to critically analyse factors that contribute towards child poverty and its existence within 2020. In March 1999, the government made a commitment to rid the United Kingdom (UK) of child poverty by 2020 (Kennedy and Townsend, 2009, p1). Exploring further into what resolutions have been put in place between 1999 and 2020, a correlation will be noticeable to gain an understanding of how beneficial these strategies have been. Also, through the use of relevant policy, theory and practice, this report will critically analyse the progression of child poverty in the UK and arrive at a judgment of the topic as to whether enough has been done to coincide with the pledge to eradicate child poverty. These factors include the influence that adult poverty has on child poverty, government policies in relation to benefits and taxing and education and how children who are living in poverty are equipped to break the poverty cycle. Also explore how much of a correlation there is between poverty, attainment and unemployment. 
In 1999, the Prime Minister at the time, Tony Blaire, pledged to abolish child poverty by the year 2020. Shortly after, following in his footsteps the later Prime Minister, Gordon Brown, also set a further target of halving child poverty within the ten years that followed (Waldfogel, 2010, p7). This demonstrates the importance that child poverty carried and also raised awareness of the fact that this issue required a high level of attention. Between the years of 1997 and 2001, child poverty dropped by 3.5% (Sutherland, Sefton and Piachaud, 2003, p10). Poverty continued to decrease as a result of the introduction of a number of initiatives such as the national minimum wage, welfare to work programs, entitlements for low-income families, increases in income support and an expansion of the tax credit system, specifically the Working Families’ Tax Credit. However, between 2005 and 2010, the government soon came to the realisation that the country could not afford to continue distributing the high number of benefits. Therefore, the ‘very ambitious’ initiative was missed (Waldfogel, 2010, p7) and a rise was seen again in child poverty by approximately 5% (Child Poverty Action Group, 2019, para 8). In 2016, The Resolution Foundation projected that by 2020, child poverty will have risen by 50% (p2,). Following this, from gaining an understanding of child poverty over the last twenty years, an ability to delve deeper into some of the key factors that contribute to child poverty is now possible. Using these in-depth analytics, the question of whether enough has been done over the last two decades through policy and practise can be answered. The specific timeline that is used throughout this report is due to the fact that child poverty was pledged to be abolished by 2020 by the Government in a target set in 1999, yet is still on the rise (Waugh, 1999, para 1).  Poverty also influences social exclusion. Levitas (2005, p3) developed various typologies on social exclusion. There are three types, the first one being redistributive discourse or RED. This focuses mainly on the policy implications that include the necessity to provide an adequate level of income for those who are unable to work for reasons such as disability, those who are carers and age. They also argue that those who create the policies and advertising jobs are high earners which demonstrates an inequality. The second is the moral underclass discourse or MUD which focuses on the attitudes of the deprived party and in effect ‘tarnish’s all those in poverty with the same brush. Thirdly, the social integrationist discourse or SID who much like MUD, ignore the structural issues and deliberately avoid increasing benefits to lift people out of poverty. Using this theory whilst exploring government policy will be beneficial as it will be noticeable how the welfare of those in the poverty cycle have been considered.  

Effects that Poverty has on Education and Attainment.

Miller (2011, para 1) states that child poverty is not necessarily facilitated by just a lack of cash flow but also a lack of life chances and aspiration. She also voiced how ‘important education and early intervention are in tackling child poverty’ (2011, para 4). This is usually a result of a child entering the cycle of poverty with many contributing factors. This cycle starts from a child who is born into poor or impoverished families. As a result of this, the child is faced with a malnourished diet and difficulty with their childhood development. When a child reaches an age where they are required to start school, they face a severe disadvantage in their learning due to many factors that influence a child’s education therefore their attainment is limited, and qualifications can be non-existent. A lack of education, skills and qualifications does not demonstrate a likely candidate to find employment upon leaving school. Barrett (2014) reported that 22% of people who claimed an unemployment benefit held a conviction or caution demonstrating that in some cases no education can lead to a life of crime. In 2014, the government stated they remain committed to the goal of ending child poverty in the UK by 2020 by breaking the cycle of disadvantage based on the principle that where someone starts in life should not determine where they end up (Smith and Laws, para 3). This intergenerational cycle will continue until one generation breaks the mould and prevents the cycle from starting again when having children of their own. The link between education and poverty is one with great importance when trying to break the cycle. Once in the cycle of poverty it is a difficult escape (Pick de Weiss and Sirkin, 2010, p5). In 2000, The Welsh Government (WG) published the seven core aims for every child which underpinned the UNCRC (1989). Two very relevant core aims are ‘children should not be disadvantaged by poverty’ and ‘every child is entitled to a flying start in life’ (Welsh Government, 2015, p4). Parents and schools are obligated to follow these core aims; schools should intergrade them into their own school policies however some parents and teachers face difficulty in achieving these aims.
Attendance at school should be a priority for parents with children of a young age however this could at times be quite difficult to follow through with. There are the hidden costs that some parents feel the pressure to provide. Each child needs a school uniform that parents may be unable to afford or the commute to their nearest school could be two buses away and the bus fare is not accessible. Even the children who do attend school are not always equipped with sufficient resources nor do they receive as equal opportunities as the other children in their class. The National Education Union (2018, para 13) reported that The Children’s Commission found that; a third of children who said their family is “not well off at all” had fallen behind in class because their family could not afford the necessary books or materials and two in five children said that they are missing out on school trips as a result of affordability.
Without the basic numeracy and literacy skills, it becomes increasingly difficult to understand what is being taught as the child progresses through the year, therefore making it a very unenjoyable experience. Taking into account some of these factors, in 2005 the WG introduced a uniform grant which aided parents struggling to supply a uniform for their children. In 2019, a claim for up to £125 is available for parents to apply for through the local authority (Welsh Government, 2019, para 1). This can take some of the stress off the parents and allow the child to feel well presented going to school. RED is demonstrated in the educational factor as many children are excluded from education trips, cannot afford the supplies needed for school and struggle to engage in the learning environment. Poverty is acknowledged as the prime cause of social exclusion in this setting however the argument of whether enough is being done to combat this. 

The Importance of a Sound Environment. 

How children view their surroundings is fundamental to their engagement levels. Using Bronfenbrenner’s 1979 ecological theory as a framework, a demonstration of how children interact with the people and settings around them can be explained. It can also measure the child’s human development and could help explain why a child is struggling socially or academically.  In the centre of the framework you have the individual child. Moving out to the microsystem layer acknowledges the child’s immediate environments such as school, their peers and family. How they feel about these environments effects their development and the outlook they have on life. If they witness a parent stressing about money, have un-supportive teachers or they are being bullied at school, instantly the child portrays the behaviours that indicate how much they do not wish to be there. The next layer is the mesosystem. This is where relationships are formed between the environments mentioned in the microsystem. For example, does the parent demonstrate trust in the teacher, enabling the child to feel they can also trust them, are they living in unsafe area, which sparks the question of whether the child feels it is normal to feel unsafe because their parent is fine with it. The next layer is the exosystem. This is a link between two settings where the individual does not play a role, however it has an effect on their life. Usually, this more what the parent is involved in such as work or volunteering. In the case of poverty, it could be welfare officers having a relationship with the parent. Finally, there is the macrosystem. This is the larger cultural and social context, again this could be the community they are living in. If it is an unsafe environment this could be harmful to the child’s sense of security or after a long period of time can be seen as a normal living surrounding (Bronfenbrenner, 1979, p 58-60). Continuing on the argument of unemployment crime, The Home Office (2019, p 7) published a report that stated addiction is what usually leads to life of crime. If a child is within this environment, not only are their rights not being met under article 33 of the United Nations Convention on the Rights of the Child (UNCRC) published in 1989 (p.10), which states that children should be protected from drugs and such substances, but this can have a detrimental impact on their later life. Some children experience adverse childhood experiences. Such experiences include abuse, neglect and substance misuse. When a parent prioritises alcohol and drugs over food, clothing and facilities for the child, this causes the child to enter a state of unsafety and malnourishment. This is another cycle that will continue throughout the generations until the cycle is broken. This cycle tends to be escaped with the help of professional practitioners such as social services. Strategies are being put in place such as the NHS’s ‘Child and Adolescent Mental Health Services (CAMHS) for young people and parents’ which is a referral system in order to help children and young people experiencing these ACES’s (Young Minds, 2019). In terms of social exclusion, this factor would link to the MUD element. This discourse centres around the moral and behavioural delinquency of the individuals being excluded. 

Government Intervention.

Malnourishment is detrimental to a child’s development. Maslow (1943) believes that every child has a hierarchy of needs that need to be met before the child reaches their full potential and can self-fulfil their needs. Food and water are what is defined by Maslow (1943) as a ‘basic need’ and is the foundation of every child’s hierarchy of needs (Bridgeman, 2019, p84). This is considered the most important needs as the other needs in the hierarchy come after this one has been met. Children from a deprived family background who are below a specific threshold of household income are entitled to a free school meal (FSM) each school day. This is extremely beneficial to those children whose only meal may be the free meal provided during school hours. In 2014, Estyn (p 9) published findings from WG (2013) who stated that learners who are entitled to FSM perform significantly less than those children who are not eligible. The WG have introduced a number of policies and initiatives in order to tackle the negative effects child poverty has on their education. In 2011, the WG published the Child Poverty Strategy for Wales which states they would prioritise the educational attainment of children in poverty by focusing on literacy and numeracy skills. In their 2016 Child Poverty Strategy progress report, the WG (p 12) published the statistic of children entitled to FSM had the highest ever attainment results, increasing by 4%, however the attainment gap between FSM entitlement and non-entitlement still remains high at 31.3%. This promotes the question of whether new policies are enough to influence higher success rates. Another factor to add to the correlation of FSM is the fact that research conducted by the Child Poverty Action Group (2018) found that schools who have the highest numbers of FSM entitlement are experiencing higher cuts then schools in general. Funding is what enables schools to afford the relevant resources in order to give each child a productive education. Estyn reported in 2013 (p22);
Disadvantaged pupils are more likely to have Additional Learning Needs (ALN) but the provision of additional support should be aligned with the larger thrust for school improvement. 
The main focus should be enabling improvements for all of its pupils, including those pupils who are disadvantaged by poverty. If funding is being cut even though there is a high percentage of children from deprived areas who also have ALN, it could be argued that they are being set up to fail.
Leseman and Slot (2014, p1) states that a ‘high quality early childhood education and care is one of the most effective means to break the cycle of poverty.’ Children below the threshold may be entitled to an FSM every day but are possibly being starved of an equative learning experience. Referring back to the seven core aims, it states that ‘a comprehensive range of education and learning opportunities should be provided’ (Welsh Government, 2015, p4). It is quite possible that with the lack of funding and equal opportunities available for these children they are at risk of underachieving. 
The WG has also introduced initiatives such as holiday clubs and breakfast clubs in order to facilitate children with a healthy and balanced breakfast before school and an enjoyable club during two weeks of the summer holidays. The reason for this is that again parents cannot afford to put breakfast on the table for their children and also are unable to take their children out during the holiday to places such as soft play areas or the cinema. The holiday clubs are also a good opportunity for the children and parents to both socialise with other children and parents. This may be beneficial in a socially inclusive context; however, it still does not correlate with high attainment. In a bid to promote a curriculum that each child can benefit from, Donaldson (2015) published his Successful Futures report, which proposed a new curriculum throughout Wales. The report suggests that the curriculum should be organised into six different areas of learning and experience which broadens the experience of education for all children and young people (Gov.UK, 2018, p5).  Even though breakfast clubs were originally set up to provide children with a free healthy breakfast before they start their school day to substitute what some parents were unable to give their children at home due to affordability, it has recently been reported that in local schools, donations of one pound a day are being requested in order to help fund the clubs. Even though the WG have responded and said ‘on no account could any costs be applied to any aspects of free breakfast clubs,’ (Welsh Government, cited in BBC, 2019, para 2) this can be cause of concern for parents who are unable to provide a breakfast and question how long it will be before they are either closed down or will in fact require a payment. Again, RED would be a common theme for social exclusion in this arear of poverty and it is adamant that the prime concern in poverty.

Unemployment and Disadvantages. 

Poverty was made a political priority in 1999 by the government and a number of policies and initiatives were introduced to try and tackle it. Previous to 1999, poverty was at its highest in 1984, reaching an unemployment rate of 11.9% in the UK for ages 16 and over (Office for National Statistics, 2019). Data from the Office for National Statistics (2019) shows that unemployment rates for ages sixteen and over in the UK has fluctuated between 1999 and 2019. Its biggest shifts were between 2008 and 2009 with an increase in unemployment by 2.7%. However, in the last ten years employment has increased by 5.9% (Office for National Statistics, 2019), despite the fact that in 2011 a report from The Guardian stated that unemployment was predicted to increase as the number of people in employment was to fall by 120,000 due to loss of public sector jobs (para 1). There are many initiatives and policies that have been produced in order to encourage and aid older people living in poverty to gain qualifications and achieve their aspirations. Smith and Laws (2014, para 4) stated that ‘work remains the best route out of poverty.’ James (2019, para 9) stated that the WG have always prioritised tackling poverty and have made significant changes to help the lives of children and families that need it most. 
[bookmark: _GoBack]Wales currently has and is continuing to maintain an employment rate well above its historical average. The number of workless households in Wales has fallen more than 18%, and the number of children living in workless households has fallen from 18.8% to 12.6% in 2018 (Welsh Government, 2019, para 6).  However, poverty in Wales has seen a rise of 1% (Pollock, 2019, para 1). This could be due to a number of reasons. In 2017, Gauke reported that ‘68% of lone parents are in work this year’ (para 3).  The Family Resource Survey (cited in Welsh Government, 2019, para 3) reported that there are ‘more children living in relative income poverty in working households than there are in workless households.’ Now even though they are employed, they could be subject to zero hour working contracts, in other words not guaranteed any hours, they could be paying out for childcare which in some areas is not cheap or they could be earning too much and are outside of the bracket and losing their benefits. Strategies like the Open University and evening or online college lectures are more frequent throughout Wales currently, in order to better the qualifications of parents and adults who may have not reached a high level of attainment at school. The Open University allows adults to study a degree which is completely online and flexible to working and family time. By opening doors to a career, there is more chance of breaking the poverty cycle and building a better life. Setting an example for the children of the house and demonstrating that the adult is providing through working will have a positive impact. 'With a child in a workless family they are 3 times as likely to be in relative poverty compared to a family where at least 1 parent works’ (Smith and Laws, 2014, para 4).  
Further to this, there could be factors that do not necessarily involve childcare as an obstacle, for example a disability can limit your ability to work in certain sectors. Multi culturalism can cause for an individual to not speak good enough English or in some cases in Wales, Welsh speakers are preferred. Cymraeg 2050 (2019) was recently published. This is an initiative where the WG stated they are working towards a million Welsh speakers in Wales by 2050. This is being done by integrating the language into schools and work places to encourage more people to speak it often, therefore the people currently residing in Wales who do not speak the language could find themselves in the same situation where they do not speak enough of the desired language. All three discourses of exclusion are highlighted here. RED for the fact that some people cannot afford to work, emphasising the level of poverty, MUD demonstrates the attitudes of people who maybe have the ability to better their adult lives but do not want to or have to learn a new language and have other priorities and also SID as it focuses on paid work and of course, in the bracket of unemployment, this is non-existent. 

Early Intervention.

Erikson’s 1958 theory of Psycho-social development identifies eight stages in which a healthy individual should pass through from birth to death. During the infancy stage is where the child will determine who they can trust. They learn if they can trust at the current stage then the same can happen in the future. If fear is experienced, then that can lead to developing doubt and mistrust. A sense of security and safety is extremely important in this stage of life, which is not always accessible in deprived areas. The second stage of early childhood is where self-confidence is developed. This is also known as the autonomy versus shame and doubt stage. If a child is allowed to discover themselves, they develop their confidence. If they cannot then they will learn shame and self-doubt which is something. If a parent in poverty is unable to afford resources and are always telling their child no or they are too busy worrying about money, then not a lot of attention is on the child and therefore a dismissive attitude is projected. This child could be at risk of losing their confidence before they have even gained it. The third stage is the preschool age where children tend to take initiative and try new things for themselves. If they are encouraged to do this, they can follow their interests, however if a child is held back or told that they are unable to do what they are showing an interest in then the child can develop the feeling of guilt. The school age phase is the time where children realise, they are all different and want to be able to show they can do things right. Recognition from teachers or peers, then confidence is boosted, and they feel encouraged to carry on learning, however if too much negative feedback is given, they start to lose motivation. This could be the result of low attendance and missing important lessons. During the adolescence phase is the time where their identity is found. It is important that they have the ability to form individuality and are allowed to express their own views. If they are told to conform to the same views as the parent, this can cause rebellion and resentment. A perfect example would be for a child to show ambition and having their idea of having their dream job shut down completely by a parent. Even though the child may have entered poverty cycle at birth, there is no reason to say they cannot break the cycle by aiming high (Munley, 1975, p314-319). MUD is heavily highlighted here if a parent’s attitude towards a child having high ambition is extremely negative. 

To conclude, it is clear to see that Labour’s 1999 pledge to eradicate child poverty by 2020 was not successfully completed. Even though there have been very many new policies, initiatives and schemes introduces over the last twenty years, it may have given the UK a short-term fix, but the evidence is in the fluctuating statistics. Publication such as the UNCRC and the seven core aims are beneficial to educate both adults of children of their own rights, however they are still broken on a daily basis. 87% of teachers who took part in a 2018 a survey with the Child Poverty Action Group (para 3) fed back that ‘poverty is having a significant impact on the learning of their pupils and students.’ Also, 60% of these teachers believe that the situation has worsened since 2015 (Child Poverty Action Group, 2018, para 3). They also published this startling figure. 4.1 million children were living in poverty in the UK in 2017 to 2018, which is 30% of children in the UK. An increased projection of children living in poverty by 2022 is expected to be around 5.2 million. Living costs in Britain had risen by 2.7% a year on average between 2006 and 2018 (Office for National Statistics, 2018), there are no signs of these flat lining, causing more debt, worry and poverty throughout the UK. Are the Government out of their depth in ending the crisis of child poverty? In 2011, Miller (para 5) stated ‘this government is determined to tackle the underlying causes of child poverty - not just the symptoms,’ however since then poverty has increased and is showing no signs of a drop, creating a debate of whether the underlying issues are being tackled head on or are the government simply applying a metaphorical bandage, hoping they will heal over time? This has to highlight the question of whether written policies are enough to combat poverty once and for all. 
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